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ɸʥʥʦʪʘʮʠʷ 

ɺ ʛʦʜʳ ɺʪʦʨʦʡ ʤʠʨʦʚʦʡ ʚʦʡʥʳ ʟʥʘʯʠʪʝʣʴʥʘʷ ʯʘʩʪʴ ʪʝʨʨʠʪʦʨʠʠ ʂʘʟʘʭʩʪʘʥʘ ʙʳʣʘ ʚʳʚʝʜʝʥʘ ʠʟ ʩʬʝʨʳ 

ʩʫʚʝʨʝʥʥʦʛʦ ʢʦʥʪʨʦʣʷ ʠʣʠ ʨʝʩʧʫʙʣʠʢʘʥʩʢʦʡ ʶʨʠʩʜʠʢʮʠʠ ʧʦ ʥʝʩʢʦʣʴʢʠʤ ʧʨʠʯʠʥʘʤ: ʙʝʟʦʧʘʩʥʦʩʪʴ ʠ ʥʘʣʠ-

ʯʠʝ ʩʪʨʘʛʠʯʝʩʢʠ ʚʘʞʥʦʛʦ ʩʳʨʴʷ. ʇʦʩʣʝ ʚʦʡʥʳ ʩʦʚʝʪʩʢʦʝ ʨʫʢʦʚʦʜʩʪʚʦ ʙʳʣʦ ʦʩʚʝʜʦʤʣʝʥʦ ʦ ʧʣʘʥʘʭ ʉʐɸ ʠ 

ʠʭ ʩʦʶʟʥʠʢʦʚ ʧʦ ʬʦʨʤʠʨʦʚʘʥʠʶ ʥʦʚʦʛʦ ʤʠʨʦʚʦʛʦ ʧʦʨʷʜʢʘ ʚ ɸʟʠʠ ʯʝʨʝʟ ʧʦʜʜʝʨʞʢʫ ʧʨʦʟʘʧʘʜʥʳʭ ʨʝʞʠʤʦʚ 

ʠ ʩʦʟʜʘʥʠʝ ʩʝʪʠ ʚʦʝʥʥʦ-ʩʪʨʘʪʝʛʠʯʝʩʢʠʭ ʙʘʟ ʚʜʦʣʴ ʝʛʦ ʚʦʩʪʦʯʥʳʭ ʛʨʘʥʠʮ. ʇʨʦʙʣʝʤʘ ʙʝʟʦʧʘʩʥʦʩʪʠ ʠʤʝʣʘ 

ʥʝʩʢʦʣʴʢʦ ʠʟʤʝʨʝʥʠʡ. ɺʥʫʪʨʠ ʂʘʟʘʭʩʢʦʡ ʉʉʈ ʠ ʜʣʷ ʉʦʚʝʪʩʢʦʛʦ ʉʦʶʟʘ ʵʪʦ ʢʘʩʘʣʦʩʴ ʢʦʥʪʨʦʣʷ ʥʘʜ ʛʨʘʥʠ-

ʮʝʡ ʠ ʧʝʨʝʤʝʱʝʥʠʷʤʠ ʯʝʨʝʟ ʛʨʘʥʠʮʫ ʪʦʚʘʨʦʚ, ʣʶʜʝʡ ʠ ʧʨʦʪʝʩʪʥʳʭ ʥʘʩʪʨʦʝʥʠʡ. ʂʘʟʘʭʩʢʘʷ ʉʉʈ ʫʥʘʩʣʝʜʦ-

ʚʘʣʘ ʧʨʦʪʷʞʝʥʥʫʶ ʛʨʘʥʠʮʫ (ʦʙʱʘʷ ʧʨʦʪʷʞʝʥʥʦʩʪʴ ʩʦʚʨʝʤʝʥʥʦʡ ʛʨʘʥʠʮʳ ʩʦʩʪʘʚʣʷʝʪ 1782,75 ʢʤ) ʩ ʂʠʪʘʝʤ 

ʩ ʠʤʧʝʨʩʢʠʭ ʚʨʝʤʝʥ ʠ ʩʦʙʳʪʠʷ ʚ ʩʦʩʝʜʥʝʡ ʩʪʨʘʥʝ ʦʢʘʟʳʚʘʣʠ ʚʣʠʷʥʠʝ ʥʘ ʚʥʝʰʥʝʧʦʣʠʪʠʯʝʩʢʫʶ ʘʢʪʠʚʥʦʩʪʴ 

ʉʦʚʝʪʩʢʦʛʦ ʉʦʶʟʘ ʚ ʚʦʩʪʦʯʥʦʤ ʥʘʧʨʘʚʣʝʥʠʠ. ʉʦʚʝʪʩʢʦ-ʢʠʪʘʡʩʢʘʷ ʛʨʘʥʠʮʘ ʩ ʪʦʯʢʠ ʟʨʝʥʠʷ ʤʝʞʜʫʥʘʨʦʜʥʦʛʦ 

ʧʨʘʚʘ ʧʨʝʜʩʪʘʚʣʷʣʘ ʩʦʙʦʡ ʣʠʥʠʶ ʨʘʟʛʨʘʥʠʯʝʥʠʷ ʪʝʨʨʠʪʦʨʠʘʣʴʥʳʭ ʚʣʘʜʝʥʠʡ ʛʦʩʫʜʘʨʩʪʚ, ʦʜʥʘʢʦ ʩ ʠʩʪʦ-

ʨʠʢʦ-ʜʝʤʦʛʨʘʬʠʯʝʩʢʦʡ ʠ ʧʦʣʠʪʠʢʦ-ʵʢʦʥʦʤʠʯʝʩʢʦʡ ʧʦʟʠʮʠʡ ʜʣʷ ʨʝʞʠʤʦʚ ʠ ʥʘʩʝʣʝʥʠʷ ʜʚʫʭ ʩʪʨʘʥ ʵʪʦ ʙʳʣʘ 

ʢʦʥʪʘʢʪʥʘʷ ʟʦʥʘ ʤʠʛʨʘʮʠʠ ï ʣʶʜʝʡ ʠ ʪʦʚʘʨʥʳʭ ʧʦʪʦʢʦʚ - ʠ ʧʨʦʮʝʩʩʦʚ ʚʟʘʠʤʥʦʛʦ ʦʙʤʝʥʘ ʠʜʝʡ ʠ ʢʫʣʴʪʫʨʥʳʭ 

ʧʨʘʢʪʠʢ. ʆʪʥʦʰʝʥʠʷ ʈʦʩʩʠʡʩʢʦʡ ʠʤʧʝʨʠʠ ʠ ʉʦʚʝʪʩʢʦʛʦ ʉʦʶʟʘ ʩ ʨʝʞʠʤʘʤʠ ʂʠʪʘʷ ʧʦ ʧʦʚʦʜʫ ʛʨʘʥʠʮʳ ʵʚʦ-

ʣʶʮʠʦʥʠʨʦʚʘʣʠ ʦʪ ʜʚʫʩʪʦʨʦʥʥʝʡ ʠʤʧʝʨʩʢʦʡ ʵʢʩʧʘʥʩʠʠ ʚ XVIII ʚʝʢʝ ʯʝʨʝʟ ʫʩʪʘʥʦʚʣʝʥʠʝ ʧʦʛʨʘʥʠʯʥʦʡ ʣʠ-

ʥʠʠ ʚ ʭʦʜʝ ʧʝʨʝʛʦʚʦʨʥʦʛʦ ʧʨʦʮʝʩʩʘ ʚ ʩʝʨʝʜʠʥʝ XIX ʚʝʢʘ ʜʦ ʚʦʝʥʥʦ-ʩʪʨʘʪʝʛʠʯʝʩʢʦʡ ʬʠʢʩʘʮʠʠ ʢ ʢʦʥʮʫ 60-ʭ 

ʛʦʜʦʚ ʍʍ ʚʝʢʘ. ʊʝʨʨʠʪʦʨʠʷ ʂʘʟʘʭʩʪʘʥʘ ʩʪʘʣʘ ʦʩʥʦʚʥʳʤ ʧʦʣʝʤ ʩʦʧʝʨʥʠʯʝʩʪʚʘ ʜʚʫʭ ʠʤʧʝʨʠʡ, ʠ ʧʦʟʜʥʝʝ, 

ʛʦʩʫʜʘʨʩʪʚ ʨʝʩʧʫʙʣʠʢʘʥʩʢʦʛʦ ʪʠʧʘ ʟʘ ʩʦʟʜʘʥʠʝ ʩʬʝʨʳ ʚʣʠʷʥʠʷ ʠ ʢʦʥʪʨʦʣʴ ʥʘʜ ʩʪʨʘʪʝʛʠʯʝʩʢʠʤʠ ʨʝʩʫʨʩʘʤʠ. 

ɺ ʠʩʪʦʨʠʠ ʦʪʥʦʰʝʥʠʡ ʤʝʞʜʫ ʉʉʉʈ ʠ ʂʠʪʘʝʤ ʙʳʣʠ ʧʝʨʠʦʜʳ ʘʢʪʠʚʥʦʛʦ ʚʤʝʰʘʪʝʣʴʩʪʚʘ ʄʦʩʢʚʳ ʚʦ ʚʥʫʪ-

ʨʝʥʥʠʝ ʜʝʣʘ ʂʠʪʘʷ (1930-1940-ʝ ʛʦʜʳ) ʠ ʢʨʘʪʢʦʚʨʝʤʝʥʥʦʡ ʩʦʚʝʪʩʢʦ-ʢʠʪʘʡʩʢʦʡ ʜʨʫʞʙʳ (ʥʘʯʘʣʦ - ʢʦʥʝʮ 

1950-ʭ ʛʦʜʦʚ) 

Abstract 

During the Second World War, a significant part of the territory of Kazakhstan was removed from the sphere 

of sovereign control or republican jurisdiction for several reasons: security and the availability of strategically 

important raw materials. After the war, the Soviet leadership was aware of the plans of the United States and its 

allies to form a new world order in Asia through the support of pro-Western regimes and the creation of a network 

of strategic military bases along its eastern borders. The security issue had several dimensions. Within the Kazakh 

SSR and for the Soviet Union, this concerned control over the border and the movement of goods, people, and 

protest moods across the border. The Kazakh SSR inherited a long border (currently the total length of the border 

is 1,782.75 km) with China since imperial times, and events in the neighboring country influenced the foreign 

policy activity of the Soviet Union in an eastern direction. From the point of view of international law, the Soviet-

Chinese border was a line of delimitation of the territorial possessions of states, but from a historical-demographic 

and political-economic position for the regimes and the population of the two countries, it was a contact zone of 

migration - people and commodity flows - and the processes of mutual exchange of ideas and cultural practices. 
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The relations between the Russian Empire and the Soviet Union with the Chinese regimes on the border evolved 

from bilateral imperial expansion in the 18th century through the establishment of a borderline during the negoti-

ation process in the middle of the 19th century to a military-strategic fixation by the end of the 60s of the 20th 

century. The territory of Kazakhstan became the main field of rivalry between the two empires, and later republican 

states, for the creation of a sphere of influence and control over strategic resources. In the history of relations 

between the USSR and China, there were periods of active intervention by Moscow in the internal affairs of China 

(1930-1940-s) and short-term Soviet-Chinese friendship (early - late 1950-s) 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʚʦʝʥʥʦ-ʩʪʨʘʪʝʛʠʯʝʩʢʠʝ ʧʣʘʥʳ, ʦʢʢʫʧʘʮʠʷ, ʘʚʪʦʥʦʤʠʷ, ʥʘʮʠʦʥʘʣʴʥʦ-ʦʩʚʦʙʦʜʠʪʝʣʴ-

ʥʦʝ ʜʚʠʞʝʥʠʝ, ɻʦʤʠʥʴʜʘʥ, ʉʠʥʴʮʟʷʥ 

Keywords: military strategic plans, occupation, autonomy, national liberation movement, Kuomintang, Xin-

jiang 

 

ʉ 1916 ʛ. ʯʘʩʪʴ ʥʘʩʝʣʝʥʠʷ ʉʨʝʜʥʝʡ ɸʟʠʠ ʧʝʨʝ-

ʭʦʜʠʣʘ ʥʘ ʪʝʨʨʠʪʦʨʠʶ ʂʠʪʘʷ ʚ ʧʦʠʩʢʘʭ ʚʨʝʤʝʥʥʦʛʦ 

ʫʙʝʞʠʱʘ ʦʪ ʧʨʝʩʣʝʜʦʚʘʥʠʡ ʮʘʨʩʢʦʛʦ ʨʝʞʠʤʘ ʠ ʩʦ-

ʚʝʪʩʢʠʭ ʚʣʘʩʪʝʡ (ʛʦʣʦʜ, ʢʦʣʣʝʢʪʠʚʠʟʘʮʠʷ, ʨʝʧʨʝʩ-

ʩʠʠ, ʩʠʣʦʚʘʷ ʩʦʮʠʘʣʴʥʦ-ʵʢʦʥʦʤʠʯʝʩʢʘʷ ʤʦʜʝʨʥʠʟʘ-

ʮʠʷ). ɹʦʣʴʰʝʚʠʩʪʩʢʠʡ ʨʝʞʠʤ ʫʩʪʘʥʦʚʠʣ ʚʦʝʥʥʦ-

ʩʪʨʘʪʝʛʠʯʝʩʢʠʡ ʢʦʥʪʨʦʣʴ ʥʝ ʪʦʣʴʢʦ ʚʜʦʣʴ ʚʩʝʡ ʩʦ-

ʚʝʪʩʢʦ-ʢʠʪʘʡʩʢʦʡ ʛʨʘʥʠʮʳ, ʥʦ ʩ 1920-ʭ ʛʛ. ʘʢʪʠʚʥʦ 

ʧʨʦʥʠʢʘʣ ʚ ʧʨʠʛʨʘʥʠʯʥʳʝ ʧʨʦʚʠʥʮʠʠ ʂʠʪʘʷ ʚ ʮʝʣʷʭ 

ʙʝʟʦʧʘʩʥʦʩʪʠ ï ʧʨʝʜʫʧʨʝʜʠʪʴ ʘʥʪʠʩʦʚʝʪʩʢʠʝ ʘʢʮʠʠ 

ʢʘʢ ʩʦ ʩʪʦʨʦʥʳ ʢʠʪʘʡʩʢʦʛʦ/ʛʦʤʠʥʜʘʥʦʚʩʢʦʛʦ ʧʨʘ-

ʚʠʪʝʣʴʩʪʚʘ, ʪʘʢ ʠ ʦʩʝʚʰʠʭ ʪʘʤ ʧʨʦʪʠʚʥʠʢʦʚ ʩʦʚʝʪ-

ʩʢʦʡ ʚʣʘʩʪʠ [1]. ʉ 1932 ʛ. ʩʝʚʝʨʦ-ʚʦʩʪʦʢ ʂʠʪʘʷ ʙʳʣ 

ʦʢʢʫʧʠʨʦʚʘʥ ʗʧʦʥʠʝʡ, ʠ ʜʦ 1937 ʛ. ʛʦʤʠʥʜʘʥ ʧʦʜ-

ʜʝʨʞʠʚʘʣ ʦʪʥʦʰʝʥʠʷ ʩ ʊʦʢʠʦ, ʥʦ ʧʦʩʣʝ 1937 ʛ. 

ʚʪʦʨʞʝʥʠʝ ʚ ʂʠʪʘʡ ʥʘʯʘʣʘʩʴ ɺʪʦʨʘʷ ʗʧʦʥʦ-ʂʠʪʘʡ-

ʩʢʘʷ ʚʦʡʥʘ. ɹʝʟʦʧʘʩʥʦʩʪʴ ʚʦʩʪʦʯʥʳʭ ʛʨʘʥʠʮ ʉʉʉʈ 

ʥʘ ɼʘʣʴʥʝʤ ɺʦʩʪʦʢʝ ʠ ʚ ʉʨʝʜʥʝʡ ɸʟʠʠ ʙʳʣʘ ʦʩʥʦʚ-

ʥʦʡ ʧʨʠʯʠʥʦʡ ʩʦʚʝʪʩʢʦʡ ʘʢʪʠʚʥʦʩʪʠ ʚ ʉʠʥʴʮʟʷʥʝ. ʉ 

1934 ʛ. ʯʘʩʪʴ ʧʨʦʚʠʥʮʠʠ ʥʘʭʦʜʠʣʘʩʴ ʧʦʜ ʢʦʥʪʨʦʣʝʤ 

ʉʉʉʈ, ʚ ʍʘʤʠ ʨʘʩʧʦʣʘʛʘʣʘʩʴ ʚʦʩʴʤʘʷ ʜʠʚʠʟʠʷ, ʘ ʩʦ-

ʚʝʪʩʢʠʝ ʩʧʝʮʠʘʣʠʩʪʳ (ʠʥʞʝʥʝʨʳ ʠ ʪʝʭʥʠʯʝʩʢʠʝ ʨʘ-

ʙʦʪʥʠʢʠ) ʚ ʙʦʣʴʰʦʤ ʢʦʣʠʯʝʩʪʚʝ ʨʘʙʦʪʘʣʠ ʥʘ ʨʘʟ-

ʣʠʯʥʳʭ ʧʨʝʜʧʨʠʷʪʠʷʭ. ʉ ʥʘʯʘʣʘ 1930-ʭ ʛʛ. ʉʉʉʈ 

ʩʫʤʝʣ ʩʦʟʜʘʪʴ ʚ ʉʠʥʴʮʟʷʥʝ ʨʘʟʚʝʪʚʣʝʥʥʫʶ ʩʝʪʴ ʣʦ-

ʷʣʴʥʳʭ ʛʨʫʧʧ, ʩʦʩʪʦʷʱʫʶ ʠʟ ʙʳʚʰʠʭ ʨʦʩʩʠʡʩʢʠʭ ʠ 

ʩʦʚʝʪʩʢʠʭ ʛʨʘʞʜʘʥ ï ʨʫʩʩʢʠʝ, ʘ ʪʘʢʞʝ ʧʨʝʜʩʪʘʚʠʪʝ-

ʣʝʡ ʵʪʥʠʯʝʩʢʠʭ ʤʫʩʫʣʴʤʘʥ (ʢʘʟʘʭʠ, ʪʘʪʘʨʳ, ʫʟʙʝʢʠ, 

ʫʡʛʫʨʳ ʠ ʢʠʨʛʠʟʳ). ʄʥʦʛʠʝ ʠʟ ʥʠʭ ʠʤʝʣʠ ʩʦʚʝʪʩʢʦʝ 

ʦʙʨʘʟʦʚʘʥʠʝ ʠ ʙʳʣʠ ʟʘʚʝʨʙʦʚʘʥʳ ʝʱʝ ʚ ʧʝʨʠʦʜ ʧʨʝ-

ʙʳʚʘʥʠʷ ʚ ʉʉʉʈ. 

ʉ 1944 ʛ. ʂʘʟʘʭʩʪʘʥ ʚ ʚʦʝʥʥʦ-ʩʪʨʘʪʝʛʠʯʝʩʢʠʭ 

ʧʣʘʥʘʭ ʉʉʉʈ ʠ ʘʪʦʤʥʦʤ ʧʨʦʝʢʪʝ ʟʘʥʠʤʘʝʪ ʦʩʦʙʦʝ 

ʤʝʩʪʦ ʚʚʠʜʫ ʛʝʦʛʨʘʬʠʯʝʩʢʦʡ ʙʣʠʟʦʩʪʠ ʢ ʉʠʥʴʮʟʷʥʫ, 

ʛʨʘʥʠʮʘ ʥʘʭʦʜʠʣʘʩʴ ʧʦʜ ʢʦʥʪʨʦʣʝʤ ʩʦʚʝʪʩʢʠʭ ʧʦ-

ʛʨʘʥʠʯʥʠʢʦʚ, ʜʝʡʩʪʚʦʚʘʣʠ ʢʨʫʧʥʳʝ ʛʨʫʧʧʠʨʦʚʢʠ 

ʧʨʦʩʦʚʝʪʩʢʠʭ ʩʠʣ ʚ ʢʠʪʘʡʩʢʦʡ ʧʨʦʚʠʥʮʠʠ, ʪʝʨʨʠʪʦ-

ʨʠʷ ʙʳʣʘ ʚ ʦʪʜʘʣʝʥʠʠ ʦʪ ʦʩʥʦʚʥʳʭ ʪʝʘʪʨʦʚ ʚʦʝʥʥʳʭ 

ʜʝʡʩʪʚʠʡ, ʩʫʱʝʩʪʚʝʥʥʫʶ ʨʦʣʴ ʠʛʨʘʣ ʠ ʪʦ, ʯʪʦ ʥʘʩʝ-

ʣʝʥʠʝ ʧʦʣʥʦʩʪʴʶ ʢʦʥʪʨʦʣʠʨʦʚʘʣʦʩʴ, ʙʦʣʴʰʘʷ ʯʘʩʪʴ 

ʢʦʪʦʨʦʛʦ ï ʫʟʥʠʢʠ ɻʋʃɸɻɸ, ʜʝʧʦʨʪʠʨʦʚʘʥʥʳʝ ʠ 

ʨʘʟʥʳʝ ʛʨʫʧʧʳ ʩʧʝʮʧʝʨʝʩʝʣʝʥʮʝʚ. ʅʦ ʠ ʚ ʂʘʟʘʭ-

ʩʪʘʥʝ ʚ ʩʝʨʝʜʠʥʝ 1940-ʭ ʛ. ʙʳʣʦ ʦʪʢʨʳʪʦ ʙʦʣʴʰʦʝ 

ʢʦʣʠʯʝʩʪʚʦ ʫʨʘʥʦʚʳʭ ʤʝʩʪʦʨʦʞʜʝʥʠʡ, ʚ ʪʦʤ ʯʠʩʣʝ 

6 ʫʨʘʥʦʚ ʦʨʫʜʥʳʭ ʧʨʦʚʠʥʮʠʡ ï ʐʫ-ʉʘʨʳʩʫʡʩʢʘʷ, 

ʉʳʨʜʘʨʴʠʥʩʢʘʷ, ʀʣʠʡʩʢʘʷ, ʇʨʠʙʘʣʭʘʰʩʢʘʷ, ʇʨʠʢʘ-

ʩʧʠʡʩʢʘʷ, ʉʝʚʝʨʦ-ʂʘʟʘʭʩʪʘʥʩʢʘʷ. ʆʜʥʘʢʦ ʫʨʘʥʦʚʳʝ 

ʤʝʩʪʦʨʦʞʜʝʥʠʷ ʚ ʉʠʥʴʮʟʷʥʝ ʦʙʣʘʜʘʣʠ ʪʝʤ ʧʨʝʠʤʫ-

ʱʝʩʪʚʦʤ, ʯʪʦ ʟʘʣʝʛʘʣʠ ʥʘ ʧʦʚʝʨʭʥʦʩʪʠ. çʕʪʦ ʬʘʢʪ ʠ 

ʧʦʩʣʫʞʠʣ ʧʨʠʯʠʥʦʡ ʛʝʦʧʦʣʠʪʠʯʝʩʢʠʭ ʰʘʛʦʚ 

ʂʨʝʤʣʷ, ʧʨʠʚʝʜʰʠʭ ʢ ʩʚʝʨʞʝʥʠʶ ʚ ʉʠʥʴʮʟʷʥʝ 

ʤʝʩʪʥʦʡ ʘʜʤʠʥʠʩʪʨʘʮʠʠ ʠ ʩʦʟʜʘʥʠʶ ʥʘ ʯʘʩʪʠ ʪʝʨ-

ʨʠʪʦʨʠʠ ʂʠʪʘʷ ʥʝʟʘʚʠʩʠʤʦʡ ɺʦʩʪʦʯʥʦ-ʊʫʨʢʝʩʪʘʥ-

ʩʢʦʡ ʈʝʩʧʫʙʣʠʢʠè [2]. 8 ʜʝʢʘʙʨʷ 1944 ʛʦʜʘ ɻʦʩʫʜʘʨ-

ʩʪʚʝʥʥʳʡ ʢʦʤʠʪʝʪ ʦʙʦʨʦʥʳ ʉʉʉʈ ʧʨʠʥʷʣ ʧʦʩʪʘ-

ʥʦʚʣʝʥʠʝ ˉ 7102 ʩʩ, ʫʪʚʝʨʜʠʚʰʝʝ ʤʝʨʦʧʨʠʷʪʠʷ ʧʦ 

ʦʙʝʩʧʝʯʝʥʠʶ ʨʘʟʚʠʪʠʷ ʜʦʙʳʯʠ ʠ ʧʝʨʝʨʘʙʦʪʢʠ ʫʨʘ-

ʥʦʚʳʭ ʨʫʜ, ʯʪʦ ʙʳʣʦ ʧʨʠʟʥʘʥʦ ʚʘʞʥʝʡʰʝʡ ʛʦʩʫʜʘʨ-

ʩʪʚʝʥʥʦʡ ʟʘʜʘʯʝʡ. ʅʘ ʅʂɺɼ ʉʉʉʈ ʙʳʣʠ ʚʦʟʣʦʞʝʥʳ 

ʨʘʟʚʝʜʢʘ ʫʨʘʥʦʚʳʭ ʤʝʩʪʦʨʦʞʜʝʥʠʡ, ʜʦʙʳʯʘ ʠ ʧʝʨʝ-

ʨʘʙʦʪʢʘ ʫʨʘʥʦʚʳʭ ʨʫʜ, ʩʪʨʦʠʪʝʣʴʩʪʚʦ ʠ ʵʢʩʧʣʫʘʪʘ-

ʮʠʷ ʨʫʜʥʠʢʦʚ ʠ ʦʙʦʛʘʪʠʪʝʣʴʥʳʭ ʬʘʙʨʠʢ, ʩʪʨʦʠʪʝʣʴ-

ʩʪʚʦ ʠ ʵʢʩʧʣʫʘʪʘʮʠʷ ʟʘʚʦʜʦʚ ʧʦ ʧʝʨʝʨʘʙʦʪʢʝ ʫʨʘʥʦ-

ʚʳʭ ʨʫʜ ʠ ʢʦʥʮʝʥʪʨʘʪʦʚ, ʨʘʟʨʘʙʦʪʢʘ ʪʝʭʥʦʣʦʛʠʠ 

ʧʝʨʝʜʝʣʘ ʫʨʘʥʦʚʳʭ ʨʫʜ ʥʘ ʭʠʤʠʯʝʩʢʠʝ ʩʦʝʜʠʥʝʥʠʷ 

ʠ ʪʝʭʥʦʣʦʛʠʠ ʧʦʣʫʯʝʥʠʷ ʠʟ ʥʠʭ ʤʝʪʘʣʣʠʯʝʩʢʦʛʦ 

ʫʨʘʥʘè [3]. ɺ ʘʚʛʫʩʪʝ 1945 ʛʦʜʘ ʀ.ɺ. ʂʫʨʯʘʪʦʚ ʠ 

ʀ.ʂ. ʂʠʢʦʠʥ ʧʦʜʛʦʪʦʚʠʣʠ ʩʧʨʘʚʢʫ ʜʣʷ ʀ.ɺ. ʉʪʘ-

ʣʠʥʘ ʦ ʩʦʩʪʦʷʥʠʠ ʜʝʣ ʚ ʨʘʟʚʠʪʠʠ ʘʪʦʤʥʦʛʦ ʧʨʦʝʢʪʘ. 

ʆʥʠ ʩʦʦʙʱʘʣʠ, ʯʪʦ ʜʣʷ ʠʟʛʦʪʦʚʣʝʥʠʷ 100 ʘʪʦʤʥʳʭ 

ʙʦʤʙ ʥʝʦʙʭʦʜʠʤʦ 230 ʪʦʥʥ ʤʝʪʘʣʣʠʯʝʩʢʦʛʦ ʫʨʘʥʘ 

[4]. 8 ʤʘʨʪʘ 1945 ʛ. ʚʳʰʣʦ ʝʱʝ ʦʜʥʦ ʧʦʩʪʘʥʦʚʣʝʥʠʝ 

ɻʂʆ çʆ ʤʝʨʦʧʨʠʷʪʠʷʭ ʧʦ ʦʙʝʩʧʝʯʝʥʠʶ ʛʝʦʣʦʛʦʨʘʟ-

ʚʝʜʦʯʥʳʭ ʨʘʙʦʪ ʧʦ ʫʨʘʥʫ ʚ 1945 ʛ.è. ʕʪʦ ʧʦʩʪʘʥʦʚ-

ʣʝʥʠʝ ʧʦʪʨʝʙʦʚʘʣʦ ʦʪ ʨʫʢʦʚʦʜʠʪʝʣʝʡ ʨʷʜʘ ʥʘʨʢʦʤʘ-

ʪʦʚ, ʢʦʤʠʪʝʪʘ ʧʦ ʜʝʣʘʤ ʛʝʦʣʦʛʠʠ ʧʨʠ ʉʅʂ ʉʉʉʈ, 

ʩʦʚʥʘʨʢʦʤʦʚ ʂʘʟʘʭʩʢʦʡ, ʋʟʙʝʢʩʢʦʡ ʠ ʊʘʜʞʠʢʩʢʦʡ 

ʉʉʈ ʨʝʟʢʦ ʨʘʩʰʠʨʠʪʴ ʤʘʩʰʪʘʙʳ ʨʘʙʦʪ, ʫʣʫʯʰʠʪʴ 

ʤʘʪʝʨʠʘʣʴʥʦʝ ʦʙʝʩʧʝʯʝʥʠʝ ʠ ʦʩʥʘʱʝʥʠʝ ʧʦʠʩʢʦʚʳʭ 

ʧʘʨʪʠʡ ʠ ʧʨʦʚʝʩʪʠ ʨʷʜ ʜʨʫʛʠʭ ʤʝʨʦʧʨʠʷʪʠʡ. ʇʦʩʪʘ-

ʥʦʚʣʝʥʠʝʤ ɻʂʆ ʫʪʚʝʨʞʜʘʣʩʷ ʩʘʤʳʡ ʦʙʰʠʨʥʳʡ ʠ 

ʜʝʪʘʣʴʥʳʡ ʧʣʘʥ ʧʦʠʩʢʘ ʠ ʦʨʛʘʥʠʟʘʮʠʠ ʜʦʙʳʯʠ 

ʫʨʘʥʩʦʜʝʨʞʘʱʠʭ ʨʫʜ ʩʪʦʠʤʦʩʪʴʶ 18 ʤʣʥ ʨʫʙ. 

ʏʠʩʣʦ ʫʯʘʩʪʚʦʚʘʚʰʠʭ ʚ ʧʦʠʩʢʘʭ ʫʨʘʥʘ ʧʘʨʪʠʡ ʛʝʦ-

ʣʦʛʦʚ ʧʦ ʧʣʘʥʫ ʫʚʝʣʠʯʠʚʘʣʦʩʴ ʙʦʣʝʝ ʯʝʤ ʚʯʝʪʚʝʨʦ - 

ʩ 14 ʜʦ 64 [5]. ɼʣʷ ʥʝʧʦʩʨʝʜʩʪʚʝʥʥʦʛʦ ʨʫʢʦʚʦʜʩʪʚʘ 

ʥʘʫʯʥʦ-ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʤʠ, ʧʨʦʝʢʪʥʳʤʠ, ʢʦʥ-

ʩʪʨʫʢʪʦʨʩʢʠʤʠ ʦʨʛʘʥʠʟʘʮʠʷʤʠ ʠ ʧʨʦʤʳʰʣʝʥʥʳʤʠ 

ʧʨʝʜʧʨʠʷʪʠʷʤʠ, ʟʘʥʷʪʳʤʠ ʚ ʘʪʦʤʥʦʤ ʧʨʦʝʢʪʝ ʙʳʣʦ 

ʩʦʟʜʘʥʦ ʇʝʨʚʦʝ ʛʣʘʚʥʦʝ ʫʧʨʘʚʣʝʥʠʝ ʧʨʠ ʉʅʂ ʉʉʉʈ 

(ʇɻʋ), ʧʦʜʯʠʥʝʥʥʦʝ ʉʧʝʮʠʘʣʴʥʦʤʫ ʢʦʤʠʪʝʪʫ ʧʨʠ 

ɻʂʆ. ʅʘʯʘʣʴʥʠʢʦʤ ʇɻʋ ʙʳʣ ʥʘʟʥʘʯʝʥ ʥʘʨʢʦʤ ʚʦ-

ʦʨʫʞʝʥʠʡ ɹ. ʃ. ɺʘʥʥʠʢʦʚ. ɺ ʨʘʩʧʦʨʷʞʝʥʠʝ ʇɻʋ ʧʝ-

ʨʝʜʘʚʘʣʠʩʴ ʤʥʦʛʦʯʠʩʣʝʥʥʳʝ ʧʨʝʜʧʨʠʷʪʠʷ ʠ ʫʯʨʝ-

ʞʜʝʥʠʷ ʠʟ ʜʨʫʛʠʭ ʚʝʜʦʤʩʪʚ, ʚʢʣʶʯʘʷ ʥʘʫʯʥʦ-ʪʝʭʥʠ-

ʯʝʩʢʠʡ ʦʪʜʝʣ ʨʘʟʚʝʜʢʠ, ɻʣʘʚʥʦʝ ʫʧʨʘʚʣʝʥʠʝ ʣʘʛʝʨʝʡ 

ʧʨʦʤʳʰʣʝʥʥʦʛʦ ʩʪʨʦʠʪʝʣʴʩʪʚʘ ʅʂɺɼ (ɻʋʃʇʉ) ʠ 

ɻʣʘʚʥʦʝ ʫʧʨʘʚʣʝʥʠʝ ʣʘʛʝʨʝʡ ʛʦʨʥʦ-ʤʝʪʘʣʣʫʨʛʠʯʝ-

ʩʢʠʭ ʧʨʝʜʧʨʠʷʪʠʡ ʅʂɺɼ (ɻʋʃɻʄʇ) (ʩ ʦʙʱʠʤ ʢʦ-

ʣʠʯʝʩʪʚʦʤ 293 ʪʳʩ. ʟʘʢʣʶʯʸʥʥʳʭ). ɼʠʨʝʢʪʠʚʘ ʉʪʘ-

ʣʠʥʘ ʦʙʷʟʳʚʘʣʘ ʇɻʋ ʦʙʝʩʧʝʯʠʪʴ ʩʦʟʜʘʥʠʝ ʘʪʦʤʥʳʭ 

ʙʦʤʙ, ʫʨʘʥʦʚʦʡ ʠ ʧʣʫʪʦʥʠʝʚʦʡ, ʚ 1948 ʛʦʜʫ. 
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ʇʦʩʣʝ ʦʩʚʦʙʦʞʜʝʥʠʷ ʂʠʪʘʷ ʦʪ ʷʧʦʥʩʢʦʡ ʦʢʢʫ-

ʧʘʮʠʠ ʚ ʘʚʛʫʩʪʝ 1945 ʛ. ʥʘʩʪʫʧʘʝʪ ʥʦʚʳʡ ʧʝʨʠʦʜ 

ʚʥʫʪʨʠ ʢʠʪʘʡʩʢʦʛʦ ʧʨʦʪʠʚʦʩʪʦʷʥʠʷ, ʢʦʪʦʨʳʡ ʩ 

ʪʦʯʢʠ ʟʨʝʥʠʷ ʤʘʨʢʩʠʟʤʘ ʪʨʘʢʪʫʝʪʩʷ ʢʘʢ ʨʝʚʦʣʶʮʠ-

ʦʥʥʳʡ. ɺʩʝ ʵʪʥʠʯʝʩʢʠʝ ʛʨʫʧʧʳ, ʢʦʪʦʨʳʝ ʫʯʘʩʪʚʦ-

ʚʘʣʠ ʚ ʙʦʨʴʙʝ ʧʨʦʪʠʚ ʛʦʤʠʥʜʘʥʦʚʩʢʦʛʦ ʧʨʘʚʠʪʝʣʴ-

ʩʪʚʘ, ʣʦʛʠʯʝʩʢʠ ʜʦʣʞʥʳ ʙʳʣʠ ʩʪʘʪʴ ʩʦʶʟʥʠʢʘʤʠ 

ʢʠʪʘʡʩʢʠʭ ʢʦʤʤʫʥʠʩʪʦʚ. ʅʘ ʵʪʦʤ ʵʪʘʧʝ ʉʉʉʈ ʩʪʘʣ 

ʠʥʪʝʨʧʨʝʪʠʨʦʚʘʪʴ ʥʘʮʠʦʥʘʣʴʥʦ-ʦʩʚʦʙʦʜʠʪʝʣʴʥʦʝ 

ʜʚʠʞʝʥʠʝ, ʪʦ ʝʩʪʴ ʙʦʨʴʙʫ ʵʪʥʠʯʝʩʢʠʭ ʛʨʫʧʧ ʚ 

ʉʠʥʴʮʟʷʥʝ ʢʘʢ ʩʦʩʪʘʚʥʫʶ ʯʘʩʪʴ ʢʠʪʘʡʩʢʦʡ ʨʝʚʦʣʶ-

ʮʠʠ. ɺʩʣʝʜʩʪʚʠʝ ʵʪʦʛʦ, ʧʨʠ ʘʢʪʠʚʥʦʤ ʜʘʚʣʝʥʠʠ ʩʦ-

ʚʝʪʩʢʠʭ ʩʦʚʝʪʥʠʢʦʚ ʥʘʯʘʣʠʩʴ ʧʝʨʝʛʦʚʦʨʳ ʩ ʣʠʜʝ-

ʨʘʤʠ ʘʚʪʦʥʦʤʠʠ ʦ ʧʨʝʢʨʘʱʝʥʠʠ ʚʦʦʨʫʞʝʥʥʦʛʦ ʩʦ-

ʧʨʦʪʠʚʣʝʥʠʷ ʠ ʤʠʨʥʦʡ ʧʝʨʝʜʘʯʝ ʚʣʘʩʪʠ 

ʢʦʤʤʫʥʠʩʪʘʤ [6]. ɹʦʨʴʙʘ ʢʘʟʘʭʩʢʠʭ ʛʨʫʧʧʠʨʦʚʦʢ 

ʪʝʧʝʨʴ ʨʘʩʩʤʘʪʨʠʚʘʣʘʩʴ ʢʘʢ ʢʦʥʪʨʨʝʚʦʣʶʮʠʦʥʥʘʷ 

ʧʦ ʨʷʜʫ ʧʨʠʯʠʥ. ʏʘʩʪʴ ʢʘʟʘʭʦʚ ʚʦ ʛʣʘʚʝ ʩ ʆʩʧʘʥ ʙʘ-

ʪʳʨʦʤ ʥʝ ʧʨʠʟʥʘʚʘʣʘ ʠ ʜʦ ʨʘʩʬʦʨʤʠʨʦʚʘʥʠʷ ɺʊʈ 

ʝʛʦ ʣʠʜʠʨʫʶʱʫʶ ʨʦʣʴ, ʪʚʝʨʜʦ ʥʘʤʝʨʝʚʘʷʩʴ ʜʦʙʠ-

ʚʘʪʴʩʷ ʩʦʟʜʘʥʠʷ ʛʦʩʫʜʘʨʩʪʚʝʥʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʜʣʷ 

ʢʘʟʘʭʦʚ ʥʘ ɸʣʪʘʝ. ʀ ʧʝʨʝʛʦʚʦʨʳ ʩ ʛʦʤʠʥʜʘʥʦʤ ʫʙʝ-

ʜʠʣʠ ʆʩʧʘʥ ʙʘʪʳʨʘ ʠ ʝʛʦ ʩʪʦʨʦʥʥʠʢʦʚ, ʯʪʦ ʠʤʝʥʥʦ 

ʚ ʵʪʦʤ ʥʘʧʨʘʚʣʝʥʠʠ ʩʦʶʟʥʠʯʝʩʪʚʘ ʩʣʝʜʫʝʪ ʧʨʦʜʦʣ-

ʞʘʪʴ ʙʦʨʴʙʫ, ʧʦʩʢʦʣʴʢʫ ʛʦʤʠʥʜʘʥ ʧʦʦʙʝʱʘʣ ʧʨʝʜʦ-

ʩʪʘʚʠʪʴ ʢʘʟʘʭʘʤ ʘʚʪʦʥʦʤʠʶ. ʊʦʛʜʘ ʢʘʢ ʉʉʉʈ ʥʝ ʚʠ-

ʜʝʣ ʧʝʨʩʧʝʢʪʠʚʳ ʚ ʧʦʜʜʝʨʞʢʝ ʆʩʧʘʥ ʙʘʪʳʨʘ, ʠ ʩʦ-

ʟʜʘʣ ʦʙʲʝʜʠʥʝʥʥʳʡ ʬʨʦʥʪ ʙʦʨʴʙʳ ʩ 

ʧʦʜʢʦʥʪʨʦʣʴʥʳʤʠ ʝʤʫ ʢʘʟʘʭʘʤʠ. ʉʦʚʝʪʩʢʘʷ ʧʨʦʧʘ-

ʛʘʥʜʘ ʥʘʟʳʚʘʣʘ ʬʦʨʤʠʨʦʚʘʥʠʷ ʆʩʧʘʥ ʙʘʪʳʨʘ çʙʘʥ-

ʜʘʤʠè, ʢʦʪʦʨʳʝ ʚʪʷʛʠʚʘʶʪ ʥʘʨʦʜʳ ʉʠʥʴʮʟʷʥʘ ʚ ʢʨʦ-

ʚʦʧʨʦʣʠʪʥʫʶ ʙʦʨʴʙʫ, ʧʨʠ ʵʪʦʤ ʮʝʣʠ ʙʦʨʴʙʳ ʥʝ ʚʳ-

ʜʝʣʷʶʪʩʷ. ʆʩʧʘʥ ʙʘʪʳʨ ʦʩʦʟʥʘʚʘʣ, ʯʪʦ ʧʨʦʝʢʪ 

ʢʦʤʤʫʥʠʩʪʦʚ - ʢʠʪʘʡʩʢʠʭ ʠ ʩʦʚʝʪʩʢʠʭ - ʥʝ ʧʨʝʜʧʦ-

ʣʘʛʘʝʪ ʘʚʪʦʥʦʤʥʦʛʦ ʩʫʱʝʩʪʚʦʚʘʥʠʷ ʢʘʟʘʭʦʚ. ʉʘʤʦ-

ʦʧʨʝʜʝʣʝʥʠʝ ʦʥ ʧʦʥʠʤʘʣ ʠʤʝʥʥʦ ʚ ʬʦʨʤʘʪʝ ʢʘʟʘʭ-

ʩʢʦʡ ʧʦʣʠʪʠʯʝʩʢʦʡ ʢʫʣʴʪʫʨʳ - ʭʘʥʩʪʚʦ ʚʦ ʛʣʘʚʝ ʩ 

ʣʠʜʝʨʦʤ, ʧʨʝʜʩʪʘʚʣʷʶʱʠʤ ʠʥʪʝʨʝʩʳ ʢʘʟʘʭʩʢʠʭ 

ʢʣʘʥʦʚ [7]. ɺ 1944 ʛ. ʆʩʧʘʥ ʙʘʪʳʨ ʟʘʷʚʣʷʣ ʦ ʧʦʜ-

ʜʝʨʞʢʝ ʤʘʨʰʘʣʦʤ ʏʦʡʙʘʣʩʘʥʦʤ ʝʛʦ ʧʣʘʥʦʚ ʩʦʟʜʘ-

ʥʠʷ ʢʘʟʘʭʩʢʦʛʦ ʭʘʥʩʪʚʘ ʥʘ ɸʣʪʘʝ. ʅʝʩʤʦʪʨʷ ʥʘ ʪʦ, 

ʯʪʦ ʝʛʦ ʥʘʟʥʘʯʠʣʠ ʛʫʙʝʨʥʘʪʦʨʦʤ ɸʣʪʘʷ, ʦʥ ʥʝ ʩʣʝ-

ʜʦʚʘʣ ʫʢʘʟʘʥʠʷʤ ʮʝʥʪʨʘʣʴʥʦʛʦ ʨʫʢʦʚʦʜʩʪʚʘ ɺʊʈ, 

ʪʘʢʞʝ ʧʨʦʜʦʣʞʘʣ ʩʦʧʨʦʪʠʚʣʝʥʠʝ ʢʠʪʘʡʮʘʤ, ʭʦʪʷ 

ʨʫʢʦʚʦʜʩʪʚʦ ɺʊʈ ʪʨʝʙʦʚʘʣʦ ʧʨʝʢʨʘʪʠʪʴ ʚʦʝʥʥʳʝ 

ʩʪʦʣʢʥʦʚʝʥʠʷ ʩ ʦʪʨʷʜʘʤʠ ʢʦʤʤʫʥʠʩʪʦʚ. ʅʦ ʩ 1946 

ʛ. ʦʥ ʧʝʨʝʰʝʣ ʥʘ ʩʪʦʨʦʥʫ ʛʦʤʠʥʜʘʥʘ ʠ ʧʦʣʫʯʠʣ 

ʜʦʣʞʥʦʩʪʴ çʆʩʦʙʦ ʫʧʦʣʥʦʤʦʯʝʥʥʦʛʦ ʩʠʥʴʮʟʷʥ-

ʩʢʦʛʦ ʧʨʘʚʠʪʝʣʴʩʪʚʘ ʚ ɸʣʪʘʡʩʢʦʤ ʦʢʨʫʛʝè. ʊʘʢʠʤ 

ʦʙʨʘʟʦʤ, ʚʩʪʫʧʠʚ ʚ ʧʨʷʤʫʶ ʢʦʥʬʨʦʥʪʘʮʠʶ ʩ ʉʉʉʈ 

ʠ ɺʊʈ. ʆʜʥʦʡ ʧʨʠʯʠʥ ʝʛʦ ʦʪʭʦʜʘ ʦʪ ɺʊʈ ʩʪʘʣʠ ʤʝ-

ʞʵʪʥʠʯʝʩʢʠʝ ʧʨʦʪʠʚʦʨʝʯʠʷ ʤʝʞʜʫ ʢʘʟʘʭʘʤʠ ʠ ʫʡʛʫ-

ʨʘʤʠ ʠ ʚʠʜʝʥʠʝ ʚʥʫʪʨʝʥʥʝʛʦ ʧʦʣʠʪʠʯʝʩʢʦʛʦ ʫʩʪʨʦʡ-

ʩʪʚʘ ɺʊʈ, ʚ ʢʦʪʦʨʦʤ ʦʩʥʦʚʥʳʝ ʧʦʟʠʮʠʠ ʟʘʥʠʤʘʣʠ 

ʫʡʛʫʨʳ. ʉʦʚʝʪʩʢʦʝ ʨʫʢʦʚʦʜʩʪʚʦ ʧʳʪʘʣʦʩʴ ʢʦʥʪʨʦ-

ʣʠʨʦʚʘʪʴ ʠ ʥʘʧʨʘʚʣʷʪʴ ʆʩʧʘʥ ʙʘʪʳʨʘ ʯʝʨʝʟ ʏʦʡʙʦʣ-

ʩʘʥʘ [8]. 

ʉʦʶʟʥʳʝ ʨʝʩʧʫʙʣʠʢʠ, ʧʨʠʣʝʛʘʶʱʠʝ ʢ ʢʠʪʘʡ-

ʩʢʦʡ ʛʨʘʥʠʮʝ, ʧʨʠʥʠʤʘʣʠ ʫʯʘʩʪʠʝ ʚ ʨʝʘʣʠʟʘʮʠʠ ʩʦ-

ʚʝʪʩʢʠʭ ʧʨʦʝʢʪʦʚ ʚ ʉʠʥʴʮʟʷʥʝ, ʛʜʝ ʚ ʪʝʣʝʛʨʘʤʤʝ 

ʌʝʜʦʪʦʚ ʄʦʣʦʪʦʚʫ ʯʝʪʢʦ ʛʦʚʦʨʠʪ ʦ ʪʦʤ, ʯʪʦ çʜʣʷ 

ʦʙʝʩʧʝʯʝʥʠʷ ʧʦʣʠʪʠʯʝʩʢʦʡ ʨʘʙʦʪʳ ʚ ʂʫʣʴʜʞʝ ʮʝʣʝ-

ʩʦʦʙʨʘʟʥʦ ʚʳʜʝʣʠʪʴ ʩʦʦʪʚʝʪʩʪʚʫʶʱʝʛʦ ʨʘʙʦʪʥʠʢʘ 

ʫʟʙʝʢʘ ʧʦ ʥʘʮʠʦʥʘʣʴʥʦʩʪʠ. ɽʩʣʠ ɺʳ ʵʪʦ ʦʜʦʙʨʠʪʝ, 

ʧʨʦʰʫ ʨʘʟʨʝʰʠʪʴ ʩʚʷʟʘʪʴʩʷ ʩ ʪ. ʖʩʫʧʦʚʳʤ ʋʩʤʘ-

ʥʦʤ ʠ ʜʦʛʦʚʦʨʠʪʴʩʷ ʩ ʥʠʤ ʦ ʚʳʜʝʣʝʥʠʠ ʪʘʢʦʛʦ ʯʝʣʦ-

ʚʝʢʘ. ɺ ʨʘʩʧʦʨʷʞʝʥʠʝ ʥʘʟʚʘʥʥʳʭ ʪʦʚʘʨʠʱʝʡ ʥʘʤʠ 

ʙʫʜʝʪ ʧʦʜʦʙʨʘʥʦ 15-20 ʦʧʝʨʘʪʠʚʥʳʭ ʨʘʙʦʪʥʠʢʦʚ, 

ʢʦʪʦʨʳʭ ʤʦʞʥʦ ʙʳʣʦ ʙʳ ʧʦʩʣʘʪʴ ʚ ʉʠʥʴʮʟʷʥʝ ʠ ʟʘ-

ʤʘʩʢʠʨʦʚʘʪʴ ʧʦʜ ʤʝʩʪʥʳʭ ʣʶʜʝʡ ʜʣʷ ʚʳʧʦʣʥʝʥʠʷ 

ʟʘʜʘʯʠ ʧʦ ʪʘʡʥʦʡ ʧʝʨʝʙʨʦʩʢʝ ʦʨʫʞʠʷ, ʜʣʷ ʥʘʙʣʶʜʝ-

ʥʠʷ ʟʘ ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ ʝʛʦ ʚ ʥʘʰʠʭ ʠʥʪʝʨʝʩʘʭ, ʜʣʷ 

ʨʝʰʝʥʠʷ ʚʩʷʢʠʭ ʜʨʫʛʠʭ ʟʘʜʘʯ ʯʝʨʝʟ ʥʘʰʫ ʘʛʝʥʪʫʨʫ 

ʩʨʝʜʠ ʢʫʣʴʜʞʠʥʮʝʚè [9]. 

ɼʦʢʣʘʜʥʘʷ ʟʘʧʠʩʢʘ ʇʝʨʚʦʛʦ ʩʝʢʨʝʪʘʨʷ ʎʂ 

ʂʦʤʧʘʨʪʠʠ ʂʘʟʘʭʩʪʘʥʘ ɾ. ʐʘʷʭʤʝʪʦʚʘ ʩʦʚʝʪʩʢʦʤʫ 

ʨʫʢʦʚʦʜʩʪʚʫ ʥʘ ʩʝʛʦʜʥʷ ʷʚʣʷʝʪʩʷ ʧʨʦʜʫʢʪʦʤ ʩʦʚʝʪ-

ʩʢʦʛʦ ʘʧʧʘʨʘʪʥʦʛʦ ʙʶʨʦʢʨʘʪʠʟʤʘ ʚ ʫʩʣʦʚʠʷʭ, ʢʦʛʜʘ 

ʧʦ ʚʩʝʤʫ ʉʉʉʈ ʧʨʦʠʩʭʦʜʷʪ ʛʦʥʝʥʠʷ ʧʦ ʥʘʮʠʦʥʘʣʠ-

ʩʪʠʯʝʩʢʦʤʫ ʧʨʠʥʮʠʧʫ, ʜʝʧʦʨʪʘʮʠʠ ʥʘʨʦʜʦʚ ʠʜʫʪ 

ʧʦʣʥʳʤ ʭʦʜʦʤ, ʠ ʚ ʢʘʯʝʩʪʚʝ ʦʩʥʦʚʥʦʛʦ ʦʙʚʠʥʝʥʠʷ 

ʜʣʷ ʵʪʥʠʯʝʩʢʠʭ ʛʨʫʧʧ ʚʳʩʪʫʧʘʝʪ ʠʭ ʥʘʮʠʦʥʘʣʠʟʤ, ʘ 

ʐʘʷʭʤʝʪʦʚ ʧʨʝʜʣʘʛʘʝʪ ʩʦʟʜʘʪʴ ʥʘʮʠʦʥʘʣʴʥʫʶ ʪʝʨ-

ʨʠʪʦʨʠʶ ʜʣʷ ʫʡʛʫʨ ʟʘ ʩʯʝʪ ʚʳʜʝʣʝʥʠʷ ʟʝʤʝʣʴ ʢʘʟʘʭ-

ʩʢʦʛʦ ʥʘʨʦʜʘ. ʀʤʝʥʥʦ ʜʣʷ ʵʪʦʡ ʮʝʣʠ - ʦʪʨʝʟʘʪʴ ʦʪ 

ʂʘʟʘʭʩʪʘʥʘ ʟʝʤʣʠ ʜʣʷ ʨʝʘʣʠʟʘʮʠʠ ʛʝʦʧʦʣʠʪʠʯʝʩʢʠʭ 

ʠ ʛʝʦʩʪʨʘʪʝʛʠʯʝʩʢʠʭ ʟʘʜʘʯ ʚʦ ʛʣʘʚʝ ʂʘʟʘʭʩʪʘʥʘ ʙʳʣ 

ʧʦʩʪʘʚʣʝʥ ʉʪʘʣʠʥʳʤ ʵʪʥʠʯʝʩʢʠʡ ʢʘʟʘʭ, ʯʪʦʙʳ ʚʩʝ 

ʙʳʣʦ ʩʜʝʣʘʥʦ ʨʫʢʘʤʠ ʢʘʟʘʭʘ. ʉʦʟʜʘʥʥʘʷ ʋʡʛʫʨʩʢʘʷ 

ʘʚʪʦʥʦʤʥʘʷ ʦʙʣʘʩʪʴ ʠʟ ʪʨʝʭ ʨʘʡʦʥʦʚ ɸʣʤʘ-ɸʪʠʥ-

ʩʢʦʡ ʠ ʜʚʫʭ ʊʘʣʜʳ-ʂʫʨʛʘʥʩʢʦʡ ʦʙʣʘʩʪʝʡ, ʧʦʛʨʘʥʠʯ-

ʥʳʭ ʩ ʂʠʪʘʝʤ, ʧʦ ʤʥʝʥʠʶ ɺ. ʍʣʶʧʠʥʘ, ʜʦʣʞʥʘ 

ʙʳʣʘ çʩʣʫʞʠʪʴ ʪʳʣʦʚʦʡ ʙʘʟʦʡ ʜʣʷ ʧʨʦʚʦʟʛʣʘʰʝʥ-

ʥʦʡ ʫʡʛʫʨʘʤʠ ʥʘ ʯʘʩʪʠ ʉʠʥʴʮʟʷʥʘ ʚ 1944 ʛʦʜʫ ɺʦ-

ʩʪʦʯʥʦ-ʊʫʨʢʝʩʪʘʥʩʢʦʡ ʈʝʩʧʫʙʣʠʢʠè [10]. ʇʨʠʚʦ-

ʜʠʤ ʜʦʢʫʤʝʥʪ ʧʦʣʥʦʩʪʴʶ, ʯʪʦʙʳ ʦʮʝʥʠʪʴ ʤʘʩ-

ʰʪʘʙʳ ʠ ʧʦʩʣʝʜʩʪʚʠʷ ʜʣʷ ʂʘʟʘʭʩʪʘʥʘ ʚ ʩʣʫʯʘʝ 

ʨʝʘʣʠʟʘʮʠʠ ʜʘʥʥʦʛʦ ʧʨʦʝʢʪʘ. ɺ ʬʝʚʨʘʣʝ 1947 ʛ. ʧʝʨ-

ʚʳʡ ʩʝʢʨʝʪʘʨʴ ʎʂ ʂʇ (ʙ) ʂʘʟʘʭʩʪʘʥʘ ɾ. ʐʘʷʭʤʝʪʦʚ 

ʥʘʧʨʘʚʠʣ ʜʦʢʣʘʜʥʫʶ ʟʘʧʠʩʢʫ ʩʝʢʨʝʪʘʨʶ ʎʂ ɺʂʇ 

(ʙ) ʥʘʯʘʣʴʥʠʢʫ ʫʧʨʘʚʣʝʥʠʷ ʎʂ ʧʦ ʧʨʦʚʝʨʢʝ ʧʘʨʪʠʡ-

ʥʳʭ ʦʨʛʘʥʦʚ ʠ ʟʘʤʝʩʪʠʪʝʣʶ ʧʨʝʜʩʝʜʘʪʝʣʷ ʉʦʚʝʪʘ ʧʦ 

ʜʝʣʘʤ ʢʦʣʭʦʟʦʚ ʧʨʠ ʉʦʚʝʪʝ ʄʠʥʠʩʪʨʦʚ ʉʉʉʈ ʅʠ-

ʢʦʣʘʶ ʇʘʪʦʣʠʯʝʚʫ çʆʙ ʦʙʨʘʟʦʚʘʥʠʠ ʚ ʩʦʩʪʘʚʝ 

ʂʘʟ.ʉʉʈ ʋʡʛʫʨʩʢʦʡ ʘʚʪʦʥʦʤʥʦʡ ʦʙʣʘʩʪʠè: çʎʂ ʂʇ 

(ʙ) ʂ ʚʥʦʩʠʪ ʥʘ ʨʘʩʩʤʦʪʨʝʥʠʝ ʠ ʨʘʟʨʝʰʝʥʠʝ ʎʂ 

ɺʂʇ (ʙ) ʚʦʧʨʦʩ ʦʙ ʦʙʨʘʟʦʚʘʥʠʠ ʚ ʩʦʩʪʘʚʝ ʂʘʟ.ʉʉʈ 

ʋʡʛʫʨʩʢʦʡ ʘʚʪʦʥʦʤʥʦʡ ʦʙʣʘʩʪʠ ʩ ʚʢʣʶʯʝʥʠʝʤ ʚ ʥʝʸ 

ʇʘʥʬʠʣʦʚʩʢʦʛʦ ʠ ʆʢʪʷʙʨʴʩʢʦʛʦ ʨʘʡʦʥʦʚ ʊʘʣʜʳ-

ʂʫʨʛʘʥʩʢʦʡ ʦʙʣʘʩʪʠ ʠ ʏʠʣʠʢʩʢʦʛʦ, ʕʥʙʝʢʰʠ-ʂʘ-

ʟʘʭʩʢʦʛʦ, ʋʡʛʫʨʩʢʦʛʦ, ʅʘʨʳʥʢʦʣʴʩʢʦʛʦ ʠ ʂʝʛʝʥ-

ʩʢʦʛʦ ʨʘʡʦʥʦʚ ɸʣʤʘ-ɸʪʠʥʩʢʦʡ ʦʙʣʘʩʪʠ. ʅʝʦʙʭʦʜʠ-

ʤʦʩʪʴ ʦʙʨʘʟʦʚʘʥʠʷ ʋʡʛʫʨʩʢʦʡ ʘʚʪʦʥʦʤʥʦʡ ʦʙʣʘʩʪʠ 

ʚ ʂʘʟʘʭʩʪʘʥʝ ʦʧʨʝʜʝʣʷʝʪʩʷ ʩʣʝʜʫʶʱʠʤʠ ʩʦʦʙʨʘʞʝ-

ʥʠʷʤʠ: 

ʚʦ-ʧʝʨʚʳʭ, ʩʨʝʜʠ ʫʡʛʫʨ, ʧʨʦʞʠʚʘʶʱʠʭ ʚ ʂʘ-

ʟʘʭʩʪʘʥʝ, ʠʩʢʣʶʯʠʪʝʣʴʥʦ ʩʠʣʴʥʦ ʨʘʟʚʠʪʦ ʩʪʨʝʤʣʝ-

ʥʠʝ ʢ ʥʘʮʠʦʥʘʣʴʥʦʤʫ ʦʙʲʝʜʠʥʝʥʠʶ ʠ ʨʘʟʚʠʪʠʶ 

ʥʘʮʠʦʥʘʣʴʥʦʡ ʢʫʣʴʪʫʨʳ. ɺʘʞʥʦʡ ʦʩʦʙʝʥʥʦʩʪʴʶ ʢʘ-

ʟʘʭʩʪʘʥʩʢʠʭ ʫʡʛʫʨ ʷʚʣʷʝʪʩʷ ʪʦ, ʯʪʦ ʚ ʧʝʨʝʯʠʩʣʝʥ-

ʥʳʭ ʨʘʡʦʥʘʭ ʦʥʠ ʞʠʚʫʪ ʦʪʥʦʩʠʪʝʣʴʥʦ ʢʦʤʧʘʢʪʥʦʡ 

ʤʘʩʩʦʡ, ʩʦʭʨʘʥʠʚ ʧʨʠ ʵʪʦʤ ʩʚʦʠ ʥʘʮʠʦʥʘʣʴʥʳʝ ʦʩʦ-

ʙʝʥʥʦʩʪʠ. ʉʦʟʜʘʥʠʝ ʋʡʛʫʨʩʢʦʡ ʘʚʪʦʥʦʤʥʦʡ ʦʙʣʘ-

ʩʪʠ ʚʳʟʦʚʝʪ ʘʢʪʠʚʥʦʝ ʚʦʟʨʦʞʜʝʥʠʝ ʥʘʮʠʦʥʘʣʴʥʦʡ 

ʧʦ ʬʦʨʤʝ, ʩʦʮʠʘʣʠʩʪʠʯʝʩʢʦʡ ʧʦ ʩʦʜʝʨʞʘʥʠʶ ʫʡʛʫʨ-
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ʩʢʦʡ ʢʫʣʴʪʫʨʳ, ʚʳʜʚʠʞʝʥʠʝ ʚ ʧʘʨʪʠʡʥʳʝ ʠ ʩʦʚʝʪ-

ʩʢʠʝ ʦʨʛʘʥʳ ʥʘʮʠʦʥʘʣʴʥʳʭ ʫʡʛʫʨʩʢʠʭ ʢʘʜʨʦʚ, 

ʫʣʫʯʰʠʪ ʧʦʣʠʪʠʯʝʩʢʫʶ ʨʘʙʦʪʫ ʩʨʝʜʠ ʫʡʛʫʨʩʢʠʭ 

ʢʘʜʨʦʚ ʠ ʚʳʙʴʝʪ ʠʟ-ʧʦʜ ʥʦʛ ʫ ʫʡʛʫʨʩʢʠʭ ʥʘʮʠʦʥʘʣʠ-

ʩʪʠʯʝʩʢʠʭ ʵʣʝʤʝʥʪʦʚ ʧʦʯʚʫ ʜʣʷ ʘʥʪʠʩʦʚʝʪʩʢʦʡ ʧʨʦ-

ʧʘʛʘʥʜʳ ʫ ʥʘʩ ʠ ʟʘ ʢʦʨʜʦʥʦʤ, ʦʧʠʨʘʶʱʝʡʩʷ ʥʘ ʤʥʠ-

ʤʦʝ ʥʝʨʘʚʥʦʧʨʘʚʠʝ ʫʡʛʫʨʩʢʦʛʦ ʥʘʨʦʜʘ ʠ ʘʨʛʫʤʝʥʪʠ-

ʨʫʝʤʦʡ ʧʨʝʢʨʘʱʝʥʠʝʤ ʚʳʧʫʩʢʘ ʫʡʛʫʨʩʢʦʡ ʛʘʟʝʪʳ, 

ʟʘʢʨʳʪʠʝʤ ʫʡʛʫʨʩʢʠʭ ʰʢʦʣ; ʚʦ-ʚʪʦʨʳʭ, ʵʢʦʥʦʤʠʯʝ-

ʩʢʦʝ ʨʘʟʚʠʪʠʝ ʨʘʡʦʥʦʚ ʧʨʦʝʢʪʠʨʫʝʤʦʡ ʦʙʣʘʩʪʠ ʩʪʘ-

ʥʝʪ ʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʳʤ ʠ ʫʩʢʦʨʝʥʥʳʤ. ʕʪʦ ʚʘʞʥʦ 

ʪʘʢʞʝ ʠ ʧʦʪʦʤʫ, ʯʪʦ ʋʡʛʫʨʩʢʘʷ ʦʙʣʘʩʪʴ ʛʨʘʥʠʯʠʪ ʩ 

ʀʣʠʡʩʢʠʤ ʦʢʨʫʛʦʤ ʉʠʥʴʮʟʷʥʘ, ʷʚʣʷʶʱʠʤʩʷ ʦʯʘʛʦʤ 

ʥʘʮʠʦʥʘʣʴʥʦ-ʦʩʚʦʙʦʜʠʪʝʣʴʥʦʛʦ ʜʚʠʞʝʥʠʷ ʤʫʩʫʣʴ-

ʤʘʥ ʚ ʂʠʪʘʝ; ʚ-ʪʨʝʪʴʠʭ, ʦʙʨʘʟʦʚʘʥʠʝ ʋʡʛʫʨʩʢʦʡ ʦʙ-

ʣʘʩʪʠ, ʥʝʩʦʤʥʝʥʥʦ, ʚʳʟʦʚʝʪ ʧʦʣʦʞʠʪʝʣʴʥʳʡ ʦʪʢʣʠʢ 

ʩʦ ʩʪʦʨʦʥʳ 3-ʭ ʤʠʣʣʠʦʥʥʦʡ ʤʘʩʩʳ ʫʡʛʫʨ ʚ 

ʉʠʥʴʮʟʷʥʝ ʠ ʘʢʪʠʚʠʟʠʨʫʝʪ ʠʭ ʥʘʮʠʦʥʘʣʴʥʦ-ʦʩʚʦʙʦ-

ʜʠʪʝʣʴʥʦʝ ʜʚʠʞʝʥʠʝ, ʦʨʠʝʥʪʠʨʫʷ ʝʛʦ ʚ ʝʱʝ ʙʦʣʴ-

ʰʝʡ ʩʪʝʧʝʥʠ ʥʘ ʉʦʚʝʪʩʢʠʡ ʉʦʶʟ. 

ʇʨʦʝʢʪʠʨʫʝʤʘʷ ʋʡʛʫʨʩʢʘʷ ʦʙʣʘʩʪʴ ʙʫʜʝʪ 

ʥʘʩʯʠʪʳʚʘʪʴ ʥʘ ʩʚʦʝʡ ʪʝʨʨʠʪʦʨʠʠ ʦʢʦʣʦ 23 ʪʳʩ. ʫʡ-

ʛʫʨ ʠʣʠ ʩʚʳʰʝ 20% ʢ ʦʙʱʝʤʫ ʢʦʣʠʯʝʩʪʚʫ ʥʘʩʝʣʝ-

ʥʠʷ. ʄʦʞʥʦ ʩ ʫʚʝʨʝʥʥʦʩʪʴʶ ʩʢʘʟʘʪʴ, ʯʪʦ ʚʥʦʚʴ ʦʙ-

ʨʘʟʦʚʘʥʥʘʷ ʦʙʣʘʩʪʴ ʩʪʘʥʝʪ ʮʝʥʪʨʦʤ ʧʨʠʪʷʞʝʥʠʷ ʫʡ-

ʛʫʨʩʢʦʛʦ ʥʘʩʝʣʝʥʠʷ, ʨʘʩʧʳʣʝʥʥʦʛʦ ʧʦ ʂʘʟʘʭʩʪʘʥʫ ʠ 

ʩʤʝʞʥʳʤ ʨʝʩʧʫʙʣʠʢʘʤ, ʚ ʨʝʟʫʣʴʪʘʪʝ ʯʝʛʦ ʠ ʥʘʩʝʣʝ-

ʥʠʝ ʯʝʨʝʟ ʢʦʨʦʪʢʠʡ ʧʨʦʤʝʞʫʪʦʢ ʚʨʝʤʝʥʠ ʟʥʘʯʠ-

ʪʝʣʴʥʦ ʫʚʝʣʠʯʠʪʩʷ ʠ ʧʨʦʮʝʥʪ ʫʡʛʫʨ ʩʪʘʥʝʪ ʙʦʣʝʝ 

ʚʳʩʦʢʠʤ. ɺʢʣʶʯʝʥʠʝ ʚ ʩʦʩʪʘʚ ʧʨʦʝʢʪʠʨʫʝʤʦʡ ʦʙʣʘ-

ʩʪʠ ʅʘʨʳʥʢʦʣʴʩʢʦʛʦ ʠ ʂʝʛʝʥʩʢʦʛʦ ʨʘʡʦʥʦʚ, ʠʤʝʶ-

ʱʠʭ ʦʪʥʦʩʠʪʝʣʴʥʦ ʥʝʚʳʩʦʢʠʡ ʧʨʦʮʝʥʪ ʫʡʛʫʨ ʢ ʦʙ-

ʱʝʤʫ ʯʠʩʣʫ ʥʘʩʝʣʝʥʠʷ, ʩʚʷʟʘʥʦ ʩ ʪʝʤ, ʯʪʦ ʦʥʠ ʧʨʠ 

ʦʙʨʘʟʦʚʘʥʠʠ ʦʙʣʘʩʪʠ ʛʝʦʛʨʘʬʠʯʝʩʢʠ ʦʢʘʞʫʪʩʷ ʦʪʦ-

ʨʚʘʥʥʳʤʠ ʦʪ ʦʩʥʦʚʥʦʛʦ ʤʘʩʩʠʚʘ ʨʝʩʧʫʙʣʠʢʠ ʪʝʨʨʠ-

ʪʦʨʠʝʡ ʧʨʦʝʢʪʠʨʫʝʤʦʡ ʦʙʣʘʩʪʠ. ʎʝʥʪʨʦʤ ʧʨʦʝʢʪʠ-

ʨʫʝʤʦʡ ʦʙʣʘʩʪʠ ʥʝʦʙʭʦʜʠʤʦ ʩʜʝʣʘʪʴ ʛ. ʇʘʥʬʠʣʦʚ 

(ʙʳʚʰ. ɼʞʘʨʢʝʥʪ), ʢ ʢʦʪʦʨʦʤʫ ʪʷʛʦʪʝʝʪ ʙʦʣʴʰʠʥ-

ʩʪʚʦ ʧʝʨʝʯʠʩʣʝʥʥʳʭ ʨʘʡʦʥʦʚè [11]. ʅʦ, ʇʘʪʦʣʠʯʝʚ 

ʥʝ ʨʘʟʚʠʣ ʜʘʣʝʝ ʧʨʦʝʢʪ ʐʘʷʭʤʝʪʦʚʘ, ʧʦʩʢʦʣʴʢʫ ʝʛʦ 

ʥʘʟʥʘʯʠʣʠ ʧʝʨʚʳʤ ʩʝʢʨʝʪʘʨʝʤ ʢʦʤʧʘʨʪʠʠ ʋʢʨʘʠʥʳ. 

ʆʜʥʘʢʦ ʧʨʝʜʣʦʞʝʥʠʝ ʪʘʢʦʛʦ ʨʦʜʘ, ʩʦʚʝʨʰʝʥʥʦ ʥʝ-

ʧʨʠʝʤʣʝʤʦʝ ʜʣʷ ʢʘʟʘʭʦʚ ʂʘʟʘʭʩʪʘʥʘ ʩ ʜʘʣʝʢʦ ʠʜʫ-

ʱʠʤʠ ʠ ʥʝʧʨʝʜʩʢʘʟʫʝʤʳʤʠ ʧʦʩʣʝʜʩʪʚʠʷʤʠ, ʜʦʣʞʝʥ 

ʙʳʣ ʧʦʜʘʪʴ (ʧʦ ʟʘʤʳʩʣʫ ʄʦʩʢʚʳ), ʠʤʝʥʥʦ ʵʪʥʠʯʝ-

ʩʢʠʡ ʢʘʟʘʭ, ʩʪʦʷʱʠʡ ʚʦ ʛʣʘʚʝ ʨʝʩʧʫʙʣʠʢʠ. ɺ ʩʦʩʪʘʚʝ 

ʂʘʟʘʭʩʢʦʡ ʉʉʈ ʫʞʝ ʩʫʱʝʩʪʚʦʚʘʣʘ ʘʜʤʠʥʠʩʪʨʘʪʠʚ-

ʥʘʷ ʝʜʠʥʠʮʘ ï ʋʡʛʫʨʩʢʠʡ ʨʘʡʦʥ ʩ 1934 ʛʦʜʘ, ʚ ʩʦ-

ʩʪʘʚ ʨʘʡʦʥʘ ʚʭʦʜʠʣʦ ʚʩʝʛʦ 25 ʥʘʩʝʣʸʥʥʳʭ ʧʫʥʢʪʦʚ. 

27 ʠʶʥʷ 1947 ʛ. ɾ. ʐʘʷʭʤʝʪʦʚ ʦʪʧʨʘʚʠʣ ʚ 

ʄʦʩʢʚʫ ʥʦʚʦʝ ʧʠʩʴʤʦ ʥʘ ʠʤʷ ʩʝʢʨʝʪʘʨʷ ʎʂ ɺʂʇ (ʙ) 

ɾʜʘʥʦʚʘ ʩ ʧʨʝʜʣʦʞʝʥʠʝʤ ʩʦʟʜʘʪʴ ʉʠʥʴʮʟʷʥʩʢʫʶ 

ʢʦʤʤʫʥʠʩʪʠʯʝʩʢʫʶ ʧʘʨʪʠʶ çʚ ʮʝʣʷʭ ʟʘʢʨʝʧʣʝʥʠʷ 

ʧʦʣʠʪʠʯʝʩʢʠʭ ʠ ʵʢʦʥʦʤʠʯʝʩʢʠʭ ʟʘʚʦʝʚʘʥʠʡ ʤʫʩʫʣʴ-

ʤʘʥ, ʚʦʩʩʪʘʚʰʠʭ ʧʨʦʪʠʚ ʢʠʪʘʡʮʝʚ ʚ ʩʝʚʝʨʥʳʭ ʦʢʨʫ-

ʛʘʭ ʉʠʥʴʮʟʷʥʘ, ʠ ʜʘʣʴʥʝʡʰʝʛʦ ʨʘʟʚʠʪʠʷ ʥʘʮʠʦ-

ʥʘʣʴʥʦ-ʦʩʚʦʙʦʜʠʪʝʣʴʥʦʛʦ ʜʚʠʞʝʥʠʷ ʥʝʢʠʪʘʡʩʢʠʭ 

ʤʘʩʩ ʚ ʵʪʦʡ ʧʨʦʚʠʥʮʠʠ, ʎʂ ʂʇ (ʙ) ʩʯʠʪʘʝʪ ʚʦʟʤʦʞ-

ʥʳʤ ʚʥʝʩʪʠ ʥʘ ʚʘʰʝ ʨʘʩʩʤʦʪʨʝʥʠʝ ʩʣʝʜʫʶʱʠʝ 

ʧʨʝʜʣʦʞʝʥʠʷ: 

1. ʅʘ ʙʘʟʝ ʨʘʟʨʦʟʥʝʥʥʳʭ ʛʨʫʧʧ ʥʘʮʠʦʥʘʣʴʥʦʛʦ 

ʚʦʟʨʦʞʜʝʥʠʷ ʠ ʟʘ ʩʯʝʪ ʘʥʪʠʢʠʪʘʡʩʢʠ ʥʘʩʪʨʦʝʥʥʦʡ 

ʯʘʩʪʠ ʤʫʩʫʣʴʤʘʥʩʢʦʛʦ ʥʘʩʝʣʝʥʠʷ ʩʦʟʜʘʪʴ ʂʦʤʤʫʥʠ-

ʩʪʠʯʝʩʢʫʶ ʧʘʨʪʠʶ, ʥʘʟʚʘʚ ʝʸ çʅʘʨʦʜʥʘʷ ʧʘʨʪʠʷ 

ʉʠʥʴʮʟʷʥʘè, ʩ ʧʨʦʛʨʘʤʤʦʡ ʠ ʫʩʪʘʚʦʤ, ʧʨʝʜʚʘʨʠ-

ʪʝʣʴʥʦ ʦʜʦʙʨʝʥʥʳʤ ʎʂ ɺʂʇ (ʙ); 

2. ʇʦʩʪʦʷʥʥʦʝ ʥʝʛʣʘʩʥʦʝ ʧʦʣʠʪʠʯʝʩʢʦʝ ʨʫʢʦ-

ʚʦʜʩʪʚʦ ʵʪʦʡ ʧʘʨʪʠʝʡ ʦʩʪʘʚʠʪʴ ʟʘ ʎʂ ɺʂʇ (ʙ); 

3. ʎʂ ʂʇ (ʙ) ʂʘʟʘʭʩʪʘʥʘ, ʋʟʙʝʢʠʩʪʘʥʘ, ʂʠʨʛʠ-

ʟʠʠ ʠ ʊʘʜʞʠʢʠʩʪʘʥʘ ʧʦʨʫʯʠʪʴ ʩʦʚʤʝʩʪʥʦ ʩ ʎʂ ʅʇʉ 

ʧʨʦʚʦʜʠʪʴ ʩʦʦʪʚʝʪʩʪʚʫʶʱʫʶ ʨʘʙʦʪʫ ʚ ʦʧʨʝʜʝʣʝʥ-

ʥʳʭ ʦʢʨʫʛʘʭ. ɺ ʯʘʩʪʥʦʩʪʠ, ʎʂ ʂʇ (ʙ) ʂ ʧʦʨʫʯʠʪʴ 

ʧʨʦʚʝʜʝʥʠʝ ʨʘʙʦʪ ʚ ʀʣʠʡʩʢʦʤ, ʊʘʨʙʘʛʘʡʩʢʦʤ, ɸʣ-

ʪʘʡʩʢʦʤ ʦʢʨʫʛʘʭ, ʪʝʨʨʠʪʦʨʠʘʣʴʥʦ ʧʨʠʣʝʛʘʶʱʠʭ ʢ 

ʂʘʟʘʭʩʪʘʥʫ; 

4. ʎʂ ʅʇʉ ʩʯʠʪʘʝʤ ʮʝʣʝʩʦʦʙʨʘʟʥʳʤ ʩʦʟʜʘʪʴ ʚ 

ʩʦʩʪʘʚʝ 15 ʯʝʣʦʚʝʢ ʠʟ ʯʠʩʣʘ ʰʠʨʦʢʦ ʠʟʚʝʩʪʥʳʭ ʚ 

ʉʠʥʴʮʟʷʥʝ ʧʨʦʛʨʝʩʩʠʚʥʦ ʥʘʩʪʨʦʝʥʥʳʭ ʤʫʩʫʣʴʤʘʥ-

ʩʢʠʭ ʘʚʪʦʨʠʪʝʪʦʚ, ʩʚʷʟʘʚʰʠʭ ʩʚʦʶ ʩʫʜʴʙʫ ʩ ʤʘʩ-

ʩʘʤʠ ʘʢʪʠʚʥʳʤ ʫʯʘʩʪʠʝʤ ʚ ʧʦʩʣʝʜʥʝʤ ʘʥʪʠʢʠʪʘʡ-

ʩʢʦʤ ʚʦʦʨʫʞʝʥʥʦʤ ʚʦʩʩʪʘʥʠʠ, ʠ ʟʘ ʩʯʝʪ ʥʘʧʨʘʚʣʝʥ-

ʥʳʭ ʠ ʥʘʧʨʘʚʣʷʝʤʳʭ ʟʘ ʢʦʨʜʦʥ ʠʟ ʥʘʰʠʭ 

ʧʨʠʛʨʘʥʠʯʥʳʭ ʩʦʚʝʪʩʢʠʭ ʨʝʩʧʫʙʣʠʢ ʢʦʤʤʫʥʠʩʪʦʚ-

ʩʦʚʝʪʥʠʢʦʚ ʠ ʠʥʩʪʨʫʢʪʦʨʦʚ; 

5. ʇʦʣʦʞʝʥʠʝ, ʠʟʣʦʞʝʥʥʦʝ ʚ 4-ʤ ʧʫʥʢʪʝ 

ʥʘʰʝʛʦ ʧʨʝʜʣʦʞʝʥʠʷ, ʨʘʩʧʨʦʩʪʨʘʥʠʪʴ ʥʘ ʎʂ ʉʦʶʟ 

ʤʦʣʦʜʝʞʠ ʠ ʥʘ ʦʢʨʫʞʥʳʝ ʢʦʤʠʪʝʪʳ ʉʦʶʟʘ ʤʦʣʦ-

ʜʝʞʠ ʉʠʥʴʮʟʷʥʘ. 

ɺʦ ʚʩʝʭ ʦʢʨʫʛʘʭ ʩʝʚʝʨʘ ʉʠʥʴʮʟʷʥʘ ʧʦʣʥʦʩʪʴʶ 

ʚʦʩʩʪʘʥʦʚʠʪʴ ʜʝʷʪʝʣʴʥʦʩʪʴ ʥʘʮʠʦʥʘʣʴʥʳʭ ʢʫʣʴ-

ʪʫʨʥʦ-ʧʨʦʩʚʝʪʠʪʝʣʴʥʳʭ ʦʙʱʝʩʪʚ, ʟʘʚʦʝʚʘʚʰʠʭ ʚ 

ʧʨʦʰʣʳʝ ʛʦʜʳ ʰʠʨʦʢʫʶ ʧʦʧʫʣʷʨʥʦʩʪʴ ʠ ʧʦʣʠʪʠʯʝ-

ʩʢʦʝ ʚʣʠʷʥʠʝ ʩʨʝʜʠ ʚʩʝʭ ʥʘʮʠʦʥʘʣʴʥʦʩʪʝʡ, ʥʘʩʝʣʷ-

ʶʱʠʭ ʉʠʥʴʮʟʷʥ. ʇʦʣʠʪʠʯʝʩʢʦʝ ʨʫʢʦʚʦʜʩʪʚʦ ʜʝʷ-

ʪʝʣʴʥʦʩʪʴʶ ʢʫʣʴʪʫʨʥʦ-ʧʨʦʩʚʝʪʠʪʝʣʴʥʳʭ ʦʙʱʝʩʪʚ 

ʚʦʟʣʦʞʠʪʴ ʥʘ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʝ ʨʫʢʦʚʦʜʷʱʠʝ ʦʨ-

ʛʘʥʳ ʅʇʉ. ɼʣʷ ʦʩʫʱʝʩʪʚʣʝʥʠʷ ʧʣʘʥʦʤʝʨʥʦʡ ʧʦʣʠ-

ʪʠʯʝʩʢʦʡ ʠ ʢʫʣʴʪʫʨʥʦ- ʧʨʦʩʚʝʪʠʪʝʣʴʥʦʡ ʨʘʙʦʪʳ 

ʩʨʝʜʠ ʤʝʩʪʥʳʭ ʩʦʚʝʪʩʢʠʭ ʛʨʘʞʜʘʥ (ʚ ʙʦʣʴʰʠʥʩʪʚʝ 

ʧʨʝʜʩʪʘʚʣʝʥʥʳʭ ʢʘʟʘʭʘʤʠ) ʚ ʀʣʠʡʩʢʦʤ, ʊʘʨʙʘʛʘ-

ʪʘʡʩʢʦʤ, ɸʣʪʘʡʩʢʦʤ, ʋʨʫʤʯʠʥʩʢʦʤ ʦʢʨʫʛʘʭ ʚʚʝʩʪʠ 

ʚ ʰʪʘʪʳ ʢʦʥʩʫʣʴʩʪʚ ʉʉʉʈ ʚ ʂʫʣʴʜʞʝ, ʏʫʛʫʯʘʢʝ, 

ʐʘʨʘ-ʉʫʤʵ ʠ ʋʨʫʤʯʠ ʜʦʣʞʥʦʩʪʠ 2-ʛʦ ʩʝʢʨʝʪʘʨʷ 

ʢʦʥʩʫʣʴʩʪʚ ʠ ʢʦʤʘʥʜʠʨʦʚʘʪʴ ʥʘ ʵʪʠ ʜʦʣʞʥʦʩʪʠ ʦʪ-

ʚʝʪʩʪʚʝʥʥʳʭ ʨʘʙʦʪʥʠʢʦʚ ʄʀɼ ʂʉʉʈ. 

ʆʜʥʘʢʦ ʠ ʵʪʘ ʠʜʝʷ ʥʝ ʚʦʧʣʦʪʠʣʘʩʴ ʚ ʞʠʟʥʴ, ʧʦ-

ʩʢʦʣʴʢʫ ɾʜʘʥʦʚ ʩʢʦʥʯʘʣʩʷ ʚ 1948 ʛ. ʇʨʝʜʣʦʞʝʥʠʝ 

ʐʘʷʭʤʝʪʦʚʘ ʙʳʣʦ ʟʘʧʦʟʜʘʣʳʤ, ʧʦʩʢʦʣʴʢʫ ʥʘ ʛʦʜ 

ʨʘʥʴʰʝ ʇʝʨʚʳʡ ʩʝʢʨʝʪʘʨʴ ʢʦʤʧʘʨʪʠʠ ʋʟʙʝʢʩʢʦʡ 

ʉʉʈ ʋ. ʖʩʫʧʦʚ ʩʦʚʤʝʩʪʥʦ ʩ ʄɺɼ ʠ ʄɻɹ ʥʘʧʨʘʚʠʣ 

ɾʜʘʥʦʚʫ ʧʨʝʜʣʦʞʝʥʠʝ ʦ ʩʦʟʜʘʥʠʠ ʅʘʨʦʜʥʦ-ʨʝʚʦ-

ʣʶʮʠʦʥʥʦʡ ʧʘʨʪʠʠ ʉʠʥʴʮʟʷʥʝ, ʧʦ ʢʦʪʦʨʦʤʫ ʄ. 

ʉʫʩʣʦʚ ʦʪʧʨʘʚʠʣ ʩʚʦʠ ʢʦʤʤʝʥʪʘʨʠʠ ɸ. ɾʜʘʥʦʚʫ 26 

ʠʶʥʷ 1946 ʛʦʜʘ [12]. ʈʫʢʦʚʦʜʩʪʚʦ ʂʘʟʘʭʩʪʘʥʘ ʚʩʝ 

ʞʝ ʧʨʦʜʦʣʞʘʣʦ ʧʨʝʜʣʘʛʘʪʴ ʧʨʦʝʢʪʳ ʧʦʜʜʝʨʞʢʠ 

ʥʘʮʠʦʥʘʣʴʥʦ-ʦʩʚʦʙʦʜʠʪʝʣʴʥʦʛʦ ʜʚʠʞʝʥʠʷ ʚ 

ʉʠʥʴʮʟʷʥʝ, ʦʩʦʙʝʥʥʦ ʥʘ ɸʣʪʘʝ, ʦʜʥʘʢʦ ʵʪʦ ʙʳʣʠ ʟʘ-

ʜʘʥʠʷ ʠʣʠ ʨʫʢʦʚʦʜʩʪʚʘ ʢ ʜʝʡʩʪʚʠʶ, ʠʩʭʦʜʷʱʠʝ ʠʟ 

ʄʦʩʢʚʳ [13]. 29 ʠʶʥʷ 1949 ʛ. ʐʘʷʭʤʝʪʦʚ ɾ. ʥʘʧʨʘ-

ʚʠʣ ʦʯʝʨʝʜʥʫʶ ʟʘʧʠʩʢʫ ʚ ʎʂ ɺʂʇ (ʙ) [14], ʛʜʝ ʛʦ-

ʚʦʨʠʪʩʷ, ʯʪʦ çʜʣʷ ʩʦʟʜʘʥʠʷ ʋʡʛʫʨʩʢʦʡ ʘʚʪʦʥʦʤʠʠ ʚ 

ʂʘʟʘʭʩʪʘʥʝ ʥʝʦʙʭʦʜʠʤʦ ʙʳʣʦ ʧʨʦʚʝʩʪʠ ʘʜʤʠʥʠ-

ʩʪʨʘʪʠʚʥʦ-ʪʝʨʨʠʪʦʨʠʘʣʴʥʳʝ ʠʟʤʝʥʝʥʠʷ ʚ ɸʣʤʘ-

ɸʪʠʥʩʢʦʡ ʠ ʊʘʣʜʳ-ʂʫʨʛʘʥʩʢʦʡ ʦʙʣʘʩʪʷʭ ï ʦʪʜʝʣʠʪʴ 
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ʨʘʡʦʥʳ, ʧʨʠʣʝʛʘʶʱʠʝ ʢ ʢʠʪʘʡʩʢʦʡ ʛʨʘʥʠʮʝ, ʩʦʧʨʝ-

ʜʝʣʴʥʳʝ ʋʡʛʫʨʩʢʦʤʫ ʨʘʡʦʥʫè. ʅʦ ʦʧʘʩʝʥʠʷ, ʯʪʦ ʪʘ-

ʢʦʝ ʧʝʨʝʨʘʩʧʨʝʜʝʣʝʥʠʝ ʚʳʟʦʚʝʪ ʩʦʧʨʦʪʠʚʣʝʥʠʝ ʢʘ-

ʟʘʭʩʢʦʛʦ ʥʘʩʝʣʝʥʠʷ, ʚʳʥʫʜʠʣʠ ʨʫʢʦʚʦʜʩʪʚʦ ʨʝʩʧʫʙ-

ʣʠʢʠ ʠʩʧʦʣʴʟʦʚʘʪʴ ʦʙʲʷʩʥʝʥʠʝ ʜʠʨʝʢʪʠʚʥʦʛʦ 

ʧʦʨʷʜʢʘ - ʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʦʝ ʫʧʨʘʚʣʝʥʠʝ ʚ ʠʥʪʝʨʝ-

ʩʘʭ ʪʨʫʜʷʱʠʭʩʷ ʧʦ ʧʨʦʩʴʙʝ ʩʝʣʴʩʦʚʝʪʦʚ ʠ ʨʘʡʠʩ-

ʧʦʣʢʦʤʦʚ. ɺ 1949 ʛ. ʤʠʥʠʩʪʨ ʚʥʝʰʥʝʡ ʪʦʨʛʦʚʣʠ 

ʉʉʉʈ ɸ. ʄʠʢʦʷʥ ʩʦʚʝʨʰʠʣ ʪʘʡʥʳʡ ʚʠʟʠʪ ʚ ʂʠʪʘʡ 

ʠ ʚʩʪʨʝʪʠʣʩʷ ʩ ʄʘʦ ʎʟʵʜʫʥʦʤ, ʚ ʭʦʜʝ ʚʩʪʨʝʯʠ ʦʙ-

ʩʫʞʜʘʣʠʩʴ ʚʦʧʨʦʩʳ ʩʦʚʝʪʩʢʦʡ ʧʦʜʜʝʨʞʢʠ ʢʦʤʧʘʨ-

ʪʠʠ ʂʠʪʘʷ, ʘ ʪʘʢʞʝ ʦʪʥʦʰʝʥʠʝ ʉʉʉʈ ʢ ʥʘʮʠʦ-

ʥʘʣʴʥʦ-ʦʩʚʦʙʦʜʠʪʝʣʴʥʦʤʫ ʜʚʠʞʝʥʠʶ ʚ ʉʠʥʴʮʟʷʥʝ. 

ʄʠʢʦʷʥ ʟʘʷʚʠʣ, ʯʪʦ ʉʉʉʈ ʥʝ ʠʤʝʝʪ ʪʝʨʨʠʪʦʨʠʘʣʴ-

ʥʳʭ ʧʨʠʪʷʟʘʥʠʡ ʥʘ ʢʠʪʘʡʩʢʫʶ ʪʝʨʨʠʪʦʨʠʶ ʠ ʥʝ 

ʧʦʜʜʝʨʞʠʚʘʝʪ ʫʩʪʨʝʤʣʝʥʠʡ ʵʪʥʠʯʝʩʢʠʭ ʛʨʫʧʧ ʚ 

ʉʠʥʴʮʟʷʥʝ ʢ ʥʝʟʘʚʠʩʠʤʦʩʪʠ, ʦʜʥʘʢʦ ʧʨʘʚʠʪʝʣʴʩʪʚʫ 

ʂʠʪʘʷ ʩʣʝʜʫʶʪ ʨʘʩʩʤʦʪʨʝʪʴ ʚʦʧʨʦʩ ʦ ʧʨʝʜʦʩʪʘʚʣʝ-

ʥʠʠ ʵʪʥʠʯʝʩʢʠʤ ʛʨʫʧʧʘʤ ʘʚʪʦʥʦʤʠʠ ʚ ʨʘʤʢʘʭ ʧʨʦ-

ʚʠʥʮʠʠ [15]. ʇʝʨʚʦʛʦ ʬʝʚʨʘʣʷ 1949 ʛ. ʄʠʢʦʷʥ 

ʚʩʪʨʝʯʘʣʩʷ ʩ ʏʞʦʫ ɽʥʣʘʝʤ ʠ ʦʙʩʫʜʠʣ ʨʷʜ ʚʦʧʨʦʩʦʚ, 

ʩʨʝʜʠ ʢʦʪʦʨʳʭ ʩʣʝʜʫʝʪ ʦʙʨʘʪʠʪʴ ʚʥʠʤʘʥʠʝ ʥʘ ʦʪʥʦ-

ʰʝʥʠʝ ʢʘʢ ʢʠʪʘʡʩʢʠʭ ʢʦʤʤʫʥʠʩʪʦʚ, ʪʘʢ ʠ ʩʦʚʝʪ-

ʩʢʦʛʦ ʨʫʢʦʚʦʜʩʪʚʘ ʥʘ ʧʨʦʙʣʝʤʫ ʬʦʨʤʠʨʦʚʘʥʠʷ ʤʫ-

ʩʫʣʴʤʘʥʩʢʠʭ ʚʦʠʥʩʢʠʭ ʩʦʝʜʠʥʝʥʠʡ ʚ ʂʠʪʘʝ. ʍʦʪʷ 

ʏʞʦʫ ɽʥʣʘʡ ʠʤʝʣ ʚ ʚʠʜʫ ʜʫʥʛʘʥʩʢʠʝ ʚʦʝʥʠʟʠʨʦʚʘʥ-

ʥʳʝ ʩʦʝʜʠʥʝʥʠʷ, ʥʦ ʩʭʦʞʝʩʪʴ ʧʦʟʠʮʠʡ ʦʪʥʦʩʠ-

ʪʝʣʴʥʦ ʠʭ ʨʦʣʠ ʚ ʚʦʝʥʥʦ-ʧʦʣʠʪʠʯʝʩʢʦʤ ʧʨʦʪʠʚʦʩʪʦ-

ʷʥʠʠ ʠ ʧʦʩʣʝʜʫʶʱʠʭ ʧʨʝʪʝʥʟʠʷʭ ʥʘ ʧʦʣʠʪʠʯʝʩʢʫʶ 

ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʩʪʴ ʙʳʣʘ ʦʯʝʚʠʜʥʘ, ʯʪʦ ʏʞʦʫ ɽʥʣʘʡ 

ʧʦʜʯʝʨʢʥʫʣ, çʯʪʦ ʤʫʩʫʣʴʤʘʥʩʢʠʡ ʚʦʧʨʦʩ ʚ ʂʠʪʘʝ 

ʦʯʝʥʴ ʩʣʦʞʝʥ ʠ ʵʪʦ ʦʪʨʘʞʘʝʪʩʷ ʥʘ ʚʟʘʠʤʦʦʪʥʦʰʝ-

ʥʠʷʭ ʩʨʝʜʠ ʤʫʩʫʣʴʤʘʥʩʢʠʭ ʛʝʥʝʨʘʣʦʚ. ɺʦ ʛʣʘʚʝ ʩʦ-

ʝʜʠʥʝʥʠʡ ʩʪʦʷʪ ʤʫʩʫʣʴʤʘʥʝ, ʘ ʚ ʩʦʩʪʘʚʝ ʛʣʘʚʥʳʤ 

ʦʙʨʘʟʦʤ ʢʠʪʘʡʮʳ. ʅʘʰʘ ʧʦʣʠʪʠʢʘ ʚ ʦʪʥʦʰʝʥʠʠ ʤʫ-

ʩʫʣʴʤʘʥʩʢʠʭ ʩʠʣ ʩʦʩʪʦʠʪ ʚ ʪʦʤ, ʯʪʦʙʳ ʩʦʭʨʘʥʠʪʴ 

ʠʭ, ʘ ʧʦʪʦʤ ʩʤʝʩʪʠʪʴ ʠʭ. ɺ ʣʶʙʦʤ ʩʣʫʯʘʝ ʚ ʥʘʩʪʦʷ-

ʱʝʝ ʚʨʝʤʷ ʤʳ ʥʝ ʠʤʝʝʤ ʥʘʤʝʨʝʥʠʡ ʬʦʨʤʠʨʦʚʘʪʴ 

ʥʘʮʠʦʥʘʣʴʥʳʝ ʩʦʝʜʠʥʝʥʠʷ, ʵʪʦ ʙʫʜʝʪ ʚʦʟʤʦʞʥʦ ʛʦ-

ʚʦʨʠʪʴ ʦʙ ʵʪʦʤ ʪʦʣʴʢʦ ʢʦʛʜʘ ʤʳ ʫʛʣʫʙʠʤ ʨʘʙʦʪʫ 

ʩʨʝʜʠ ʥʠʭè [16]. ɺ ʘʚʛʫʩʪʝ 1945 ʛ. ʉʉʉʈ ʠ ʂʠʪʘʡ-

ʩʢʘʷ ʈʝʩʧʫʙʣʠʢʘ ʧʦʜʧʠʩʘʣʠ ɼʦʛʦʚʦʨ ʦ ʜʨʫʞʙʝ ʠ ʩʦ-

ʶʟʝ, ʢʦʪʦʨʳʡ ʙʳʣ ʥʘʧʨʘʚʣʝʥ ʧʨʝʞʜʝ ʚʩʝʛʦ ʧʨʦʪʠʚ 

ʗʧʦʥʠʠ. ɺ ʉʠʥʴʮʟʷʥʝ ʚ ʠʶʥʝ 1946 ʛ. ʙʳʣʦ ʧʦʜʧʠ-

ʩʘʥʦ ʩʦʛʣʘʰʝʥʠʝ ʤʝʞʜʫ ʧʨʘʚʠʪʝʣʴʩʪʚʦʤ ʧʨʦʚʠʥ-

ʮʠʠ (ʛʦʤʠʥʜʘʥ) ʠ ʨʫʢʦʚʦʜʩʪʚʦʤ ɺʦʩʪʦʯʥʦ-ʊʫʨʢʝ-

ʩʪʘʥʩʢʦʡ ʈʝʩʧʫʙʣʠʢʠ (ɺʊʈ) ʦ ʩʦʟʜʘʥʠʠ ʢʦʘʣʠʮʠʦʥ-

ʥʦʛʦ ʧʨʘʚʠʪʝʣʴʩʪʚʘ. ʉʉʉʈ ʩʥʠʟʠʣ ʩʚʦʝ ʧʨʠʩʫʪʩʪʚʠʝ 

ʚ ʨʝʛʠʦʥʝ: ʧʨʦʩʦʚʝʪʩʢʠʝ ʜʝʷʪʝʣʠ ʚʳʝʭʘʣʠ ʠʟ ʩʪʨʘʥʳ 

(ɸʣʠʭʘʥ-ʪʶʨʝ ʠ ʜʨ.), ʙʳʣʠ ʚʳʚʝʜʝʥʳ ʚʦʡʩʢʘ ʅʂɺɼ 

ʠ ʂʨʘʩʥʦʡ ɸʨʤʠʠ, ʦʪʦʟʚʘʥʳ ʩʦʚʝʪʩʢʠʝ ʚʦʝʥʥʳʝ ʩʦ-

ʚʝʪʥʠʢʠ [17]. ʅʦ ʉʉʉʈ ʩʪʨʦʛʦ ʢʦʥʪʨʦʣʠʨʦʚʘʣ ʨʘʟ-

ʚʠʪʠʝ ʩʠʪʫʘʮʠʠ ʚ ʉʠʥʴʮʟʷʥʝ ʩ ʮʝʣʴʶ ʧʨʠʚʝʜʝʥʠʷ ʝʸ 

ʚ ʩʦʦʪʚʝʪʩʪʚʠʝ ʩ ʩʚʦʠʤʠ ʧʣʘʥʘʤʠ, ʧʦʩʢʦʣʴʢʫ ʠʩʭʦʜ 

ʨʘʟʚʝʨʥʫʚʰʝʡʩʷ ʛʨʘʞʜʘʥʩʢʦʡ ʚʦʡʥʳ ʥʝ ʤʦʛ ʧʨʝʜʚʠ-

ʜʝʪʴ. ʇʦ ʥʘʩʪʦʷʪʝʣʴʥʦʡ ʨʝʢʦʤʝʥʜʘʮʠʠ ʩʦʚʝʪʩʢʦʛʦ 

ʨʫʢʦʚʦʜʩʪʚʘ ʆʩʧʘʥ ʙʘʪʳʨ ʙʳʣ ʚʳʚʝʜʝʥ ʠʟ ʩʦʩʪʘʚʘ 

ʧʨʘʚʠʪʝʣʴʩʪʚʘ ʠ ʥʘʯʘʣʘʩʴ ʦʧʝʨʘʮʠʠ ʧʦ ʝʛʦ ʜʠʩʢʨʝ-

ʜʠʪʘʮʠʠ ʠ ʬʠʟʠʯʝʩʢʦʤʫ ʫʥʠʯʪʦʞʝʥʠʶ (ʠ ʂʘʣʠʙʝʢʘ) 

ʢʘʢ çʚʨʘʞʜʝʙʥʳʭ ʵʣʝʤʝʥʪʦʚè [18]. ʆʩʧʘʥ ʙʘʪʳʨ 

ʠʤʝʥʫʝʪʩʷ çʩʪʝʧʥʳʤ ʚʦʣʢʦʤè ʩʦ ʩʚʦʝʡ çʛʨʘʙʠʪʝʣʴ-

ʩʢʦʡ ʰʘʡʢʦʡè [19]. ɺ 1949 ɺʊʈ ʧʨʝʢʨʘʪʠʣ ʩʚʦʝ ʩʫ-

ʱʝʩʪʚʦʚʘʥʠʝ, ʠ ʪʝʨʨʠʪʦʨʠʷ ʉʠʥʴʮʟʷʥʘ ʧʝʨʝʰʣʘ ʧʦʜ 

ʢʦʥʪʨʦʣʴ ʢʦʤʤʫʥʠʩʪʦʚ [20]. ʇʦʜʦʟʨʝʥʠʷ ʉʉʉʈ ʚʳ-

ʟʳʚʘʶʪ ʢʦʥʪʘʢʪʳ ʆʩʧʘʥ ʙʘʪʳʨʘ ʠ ʘʤʝʨʠʢʘʥʩʢʠʭ 

ʘʛʝʥʪʦʚ ʚ ʉʠʥʴʮʟʷʥʝ [21], ʧʦʵʪʦʤʫ ʨʫʢʦʚʦʜʠʪʝʣʠ 

ʂʘʟʘʭʩʪʘʥʘ ʦʩʪʝʨʝʛʘʣʠʩʴ ʠ ʜʘʣʝʝ ʚʳʢʘʟʳʚʘʪʴ ʧʦʜ-

ʜʝʨʞʢʫ ʢʘʟʘʭʩʢʠʤ ʧʦʚʩʪʘʥʮʘʤ. ɺ ʤʘʨʪʝ ʠ ʠʶʣʝ 1949 

ʛ. ʇʘʢʩʪʦʥ (ʘʤʝʨʠʢʘʥʩʢʠʡ ʢʦʥʩʫʣ ʚ ʉʠʥʴʮʟʷʥʝ) ʥʝ-

ʦʜʥʦʢʨʘʪʥʦ ʚʩʪʨʝʯʘʣʩʷ ʩ ʆʩʧʘʥ ʙʘʪʳʨʦʤ, ʘ ʄʘʢʢʝʨ-

ʥʘʥ ʩʥʘʙʞʘʣ ʙʘʥʜʳ ʦʨʫʞʠʝʤ, ʨʘʮʠʷʤʠ ʠ ʜʝʥʴʛʘʤʠè 

[22]. ʉʉʉʈ ʩʪʘʣʦ ʠʟʚʝʩʪʥʦ, ʯʪʦ ʦʩʥʦʚʥʘʷ ʮʝʣʴ ʧʨʝ-

ʙʳʚʘʥʠʷ ʘʤʝʨʠʢʘʥʩʢʠʭ ʩʧʝʮʩʣʫʞʙ ʚ ʉʠʥʴʮʟʷʥʝ ï 

ʨʘʟʚʝʜʘʪʴ ʟʘʧʘʩʳ ʫʨʘʥʦʚʳʭ ʨʫʜ, ʥʝʬʪʠ, ʫʛʣʷ ʠ ʚʦʟ-

ʤʦʞʥʦʩʪʠ ʩʦʟʜʘʥʠʷ ʧʦʩʘʜʦʯʥʳʭ ʧʣʦʱʘʜʦʢ ʜʣʷ ʘʤʝ-

ʨʠʢʘʥʩʢʦʡ ʩʪʨʘʪʝʛʠʯʝʩʢʦʡ ʘʚʠʘʮʠʠ. ʇʦʜʜʝʨʞʢʘ 

ʥʘʮʠʦʥʘʣʴʥʦ-ʦʩʚʦʙʦʜʠʪʝʣʴʥʦʛʦ ʜʚʠʞʝʥʠʷ, ʚ ʯʘʩʪ-

ʥʦʩʪʠ, ʆʩʧʘʥ ʙʘʪʳʨʘ ʙʳʣʘ ʪʦʣʴʢʦ ʧʨʠʢʨʳʪʠʝʤ [23]. 

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʩ ʥʘʯʘʣʘ 1950-ʭ ʛʛ. ʉʉʉʈ ʨʘʟ-

ʚʠʚʘʝʪ ʦʪʥʦʰʝʥʠʷ ʩ ʢʦʤʤʫʥʠʩʪʠʯʝʩʢʠʤ ʂʠʪʘʝʤ, ʠ 

ʚʩʝ ʢʦʥʪʘʢʪʳ ʧʨʦʭʦʜʷʪ ʯʝʨʝʟ ʪʝʨʨʠʪʦʨʠʶ ʂʘʟʘʭ-

ʩʪʘʥʘ. ʇʦʛʨʘʥʠʯʥʳʝ ʩʪʨʫʢʪʫʨʳ ʥʘʭʦʜʠʣʠʩʴ ʚ ʚʝʜʝ-

ʥʠʠ ʄɺɼ. ʇʨʠ ʩʦʶʟʥʦʤ ʠ ʨʝʩʧʫʙʣʠʢʘʥʩʢʦʤ ʧʨʘʚʠ-

ʪʝʣʴʩʪʚʘʭ ʩʫʱʝʩʪʚʦʚʘʣʠ ʩʧʝʮʠʘʣʴʥʳʝ ʢʦʤʠʩʩʠʠ ʧʦ 

ʚʳʝʟʜʫ ʠ ʚʲʝʟʜʫ, ʘ ʧʦʩʣʝ ʚʦʡʥʳ ʦʥʠ ʙʳʣʠ ʧʨʝʦʙʨʘ-

ʟʦʚʘʥʳ ʚ ʢʦʤʠʩʩʠʠ ʧʦ ʚʳʝʟʜʫ ʧʦʜ ʢʦʥʪʨʦʣʝʤ ʎʂ 

ɺʂʇ (ʙ) ʠ ʨʝʩʧʫʙʣʠʢʘʥʩʢʠʝ ʎʂ [17, ʉ.107]. ʂʘʟʘʭ-

ʩʪʘʥ ʜʦ ʢʦʥʮʘ 1950-ʭ ʛʛ. ʙʳʣ ʚʢʣʶʯʝʥ ʚ ʧʨʦʮʝʩʩʳ 

ʥʘʣʘʞʠʚʘʥʠʷ ʩʦʪʨʫʜʥʠʯʝʩʪʚʘ ʩ ʂʅʈ. ʂ ʧʨʠʤʝʨʫ, ʘʨ-

ʪʠʩʪʳ ʂʘʟʘʭʩʢʦʡ ʉʉʈ ʠ ʋʟʙʝʢʩʢʦʡ ʉʉʈ ʧʦʙʳʚʘʣʠ ʩ 

ʢʦʥʮʝʨʪʥʦʡ ʧʨʦʛʨʘʤʤʦʡ ʚ ʉʠʥʴʮʟʷʥʝ ʚ 1951 ʛ. [24]. 

 

ʉʪʘʪʴʷ ʚʳʧʦʣʥʝʥʘ ʚ ʨʘʤʢʘʭ ʨʝʘʣʠʟʘʮʠʠ ʧʨʦʝʢ-

ʪʦʚ çʅʝʠʟʚʝʩʪʥʳʝ ʩʪʨʘʥʠʮʳ ʞʠʟʥʠ ʠ ʜʝʷʪʝʣʴʥʦ-

ʩʪʠ ʚʠʜʥʦʛʦ ʛʦʩʫʜʘʨʩʪʚʝʥʥʦʛʦ ʜʝʷʪʝʣʷ ɾʫʤʘʙʘʷ 

ʐʘʷʭʤʝʪʦʚʘè, çʈʘʟʨʘʙʦʪʢʘ ʥʘʫʯʥʦ ʦʙʦʩʥʦʚʘʥʥʦʡ 

ʢʦʥʮʝʧʮʠʠ ʬʦʨʤʠʨʦʚʘʥʠʷ ʩʦʚʨʝʤʝʥʥʦʡ ʠʩʪʦʨʠʯʝ-

ʩʢʦʡ ʥʘʫʢʠ ʂʘʟʘʭʩʪʘʥʘè ʄʆʅ ʈʂ 
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Abstract 

The paper deals with the analysis of the present educational strategies in modern education. The aim of the 

research is the analysis of modern language learning strategies to find out the most relevant of them. The objectives 

of the paper are to study the classifications of modern language learning strategies and to characterize the strategy 

of student-centered learning as one of the most important one. The classifications of learning strategies, as well as 

the description of the features of learning strategies are represented in the article, in particular, the strategy of 

personality-oriented learning. The perspectives of future researchers lie in the possibility to investigate new strat-

egies of language learning, which will appear in response to the demands of the modern educational system. 

Keywords: strategy, learning strategy, modern education, personality-orientedlearning strategy. 

 

Introduction.  The present system of education is 

in a state of modernization. The global world changes 

caused the indispensability of formation of new ap-

proaches to learning foreign languages due to the fact 

that the common approaches are not effective enough 

for the forever changing world. The topicality of this 

article lies in the fact that the recent trends in education 

suggest new forms of learning foreign languages. So, it 

is necessary to pay attention to the language learning 

strategies, which are effective for the modern system of 

education.  

The theoretical background is works of the follow-

ing researches: P. Abrudan, M. Alemi, A. Alfauzan, H. 

S. Alyousef, A. Amer, L. Anjomshoa, C. Boudreault, 

E. Bylund, N. O. Ceylan, M. N. Coy, etc.  

The aim of the research is the analysis of modern 

language learning strategies to find out the most rele-

vant of them. 

The objectives of the paper are to study the classi-

fications of modern language learning strategies and to 

characterize the strategy of student-centered learning as 

one of the most important one. 

Results. Nowadays there is a significant number 

of scientific literature, which deals with the subject of 

learning strategies in second language acquisition. Re-

search efforts concentrating on the ñgood language 

learnerò have identified strategies reported by students 

or observed in language learning situations that appear 

to contribute to learning. Language learning strategies 

can be described and classified according to a number 

of criteria [8, p. 12]. 

The researcher J. A. Wasilewska notes that the ex-

isting classification systems of language learning strat-

egies are divided into cognitive strategies, metacogni-

tive and affective or social strategies [11, p. 494]. The 

researcher also claims that according to the taxonomy 

established by the researchers of the Oxford university 

in 1990, there are direct and indirect language learning 

strategies. Direct language learning strategies include 

memory, cognitive and compensation strategies while 

indirect strategies are divided into metacognitive, af-

fective and social strategies[11, p. 495]. 

J. Rubin [9, p. 117ï123] proposed the classifica-

tion that divides the strategies into two main groups and 

a number of subgroups. The classification of the re-

searcher includes: 

1. strategies that directly affect learning; 

2. strategies that contribute indirectly to learning.  

The first group is represented by the following 

subgroups: clarification/verification, monitoring, mem-

orization, guessing/inductive reasoning, deductive rea-

soning, and practice. 

The second one includes creating practice oppor-

tunities and using production tricks such as communi-

cation strategies.  

The classification of the researcher is based on 

fairly extensive and varied data collection: hours of 

classroom observation, observation of a small group of 

students working on a strip story, analysis of self-re-

ports from ña few studentsò, analysis of daily journal 

entries of two students who were directed to report on 

strategies after having been given strategy examples. 

The classroom observations proved to be the least use-

ful of these methods for identifying strategies [8, p. 15]. 

There are strategies, currently known as Strategy 

Based Instruction (SBI), which were developed by 

many researchers. Strategy Based Instruction strategies 

are prepared separately for young learners and adult 

learners. All the strategies slightly vary in length but the 

structure remains similar. It includes the strategy diag-

nosis, raising awareness stage, practice, evaluation and 

final assessment of learning results. The base of some 

models is a plan, which needs to be covered only once 

throughout the course, others are in a form of one action 
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to be repeated continuously over the course, each time 

with a different goal. All Strategy Based Instruction 

models contain modules developing studentsô metacog-

nitive skills and suggest that learning strategies can be 

facilitated through teacher demonstration and model-

ing[11]. 

One of the most important element of Strategy 

Based Instruction models is the strategy of student-cen-

tered learning, which is used by teachers. The term 

learner centred has been used in many ways ï most 

commonly, to distinguish an approach that is different, 

innovative, and potentially superior when compared to 

traditional practices in education [6, p. 23]. Learning-

centred teaching is not a single teaching method, but 

rather emphasizes a variety of techniques and pedagog-

ies that encourage instructors to create an environment 

that facilitates student learning [10, p. 14]. 

Learning-centred teaching (LCI) is an evidence-

based best educational practice that focuses on: 

- what students are learning; 

- how they are learning; 

- the application of learning [1, p. 10]. 

There are the following elements of student-cen-

tred learning: students and teachers as co-learners; stu-

dent-student interaction; learner autonomy; focus on 

meaning; curricular integration; diversity; thinking 

skills; alternative assessment; learning climate and mo-

tivation [5, p. 12]. 

Research indicates that learning-centered teaching 

fosters the following positive student outcomes: 

- improved critical thinking skills [7]; 

- increased motivation to learn [3]; 

- deep learning that can be applied to new situ-

ations and personal growth [4]; 

- greater satisfaction with the overall college ex-

perience and a greater sense of being connected to their 

institution and their learning [7]; 

- studentôs persistence and retention to gradua-
tion [3]. 

Conclusions. Conclusions and perspectives of the 

follow-up study. Thus, it is possible to conclude that 

there are many different classifications of strategies of 

language learning, which are formed on different bases. 

The perspectives of future researchers lie in the possi-

bility to investigate new strategies of language learning, 

which will appear in response to the demands of the 

modern educational system. 
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Abstract 

Article shows investigation of medical university studentôs satisfaction with the online learning mode in strict 

quarantine, depending of the respondentsô gender by anonymous questionnaire. The questionnaire offered to stu-

dents contained questions about the organization of the educational process in the online format with the remote 

technologies, the effectiveness of this method of obtaining knowledge, and other problematic issues. The survey 

was conducted twice: at the beginning of quarantine measures in March 2020 and the second survey was conducted 

at the end of the spring semester 2019-2020 academic year in May-June 2020. 

Female students more often than male students, at the start of distance learning express dissatisfaction exclu-

sively with the online format of the educational process, but the increasing rate of such dissatisfaction in men is 

higher. At the initial and final questionnaire female students are twice as likely as male students recognize to 

increase the amount of processed educational material in the context of distance education, which emphasizes the 

greater diligence of women in learning and is confirmed by the probably greater influence of personal disorgani-

zation on the learning process in the men cohort. In the process of distance learning, the risk of problems with 

Internet communication is probably reduced among female students, but the risk of negative impact of their own 

disorganization on the educational process is slightly increased. 

Keywords: educational process, higher medical education, online remote technologies, gender differences of 

student`s satisfaction. 

 

Medical education, in particular in terms of young 

professionals training in medical universities, must 

constantly evolve, as future physicians will face pa-

tients in completely different healthcare contexts than 

todayôs [7]. 

In today's world, medical students are at increased 

risk for a number of psychological problems, such as 

stress and anxiety, related to workload and learning re-

quirements, which have become commonplace in the 

student medical community [1]. 

It is shown that medical students have a low level 

of satisfaction with the quality of life [17]. In general, 

satisfaction surveys are used in a wide range, including 

academic satisfaction [16], university satisfaction [2], 

career satisfaction [11], student satisfaction with the ed-

ucational process [6, 18]. In addition, student satisfac-

tion is considered an important tool for measuring the 

quality of education, and the study of satisfaction by 

surveying teachers and students is considered an effec-

tive means of improving the sustainable development 

of higher education [9]. 

At the same time, gender differences have an im-

pact on the results of this assessment, which was the 

subject of this study, and considered especially relevant 

self-assessment of male and female students' satisfac-

tion with online learning in the conditions of strict quar-

antine caused by the SARS-CoV2 pandemic. Given the 

risk that medical students may become infected with 

the coronavirus while education and transmit it to the 

community, and the need to socially isolation of stu-

dents at home, motivated us to develop special curric-

ula for online learning only [14]. 

5th year medical students, starting from March 

2020, have mastered the knowledge of pediatrics at Bu-

kovinian State Medical University using distance learn-

ing technologies and developed e-courses, including 

online lectures in real time with interactive discussions 

and the use of several different programs or lectures for 

self-study, which corresponds to the modern experi-

ence of other universities [4]. The gender peculiarities 

of the perception of such an educational format and the 

satisfaction of the representatives of both sexes seemed 

interesting to us, as it was the first experience of the 

department in teaching pediatrics in the mode of full 

distance. 

The purpose of the work. To investigate medical 

university studentôs satisfaction with the online learn-

ing mode in strict quarantine, depending of the re-

spondentsô gender by anonymous questionnaire. 
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Material and methods. In the dynamics of quar-

antine measures a survey of 5th year students of medi-

cal faculties of Bukovinian State Medical University 

conducted by remote forms such as google-forms, or 

using the capabilities of the electronic register journal. 

The questionnaire offered to students contained ques-

tions about the organization of the educational process 

in the online format with the remote technologies, the 

effectiveness of this method of obtaining knowledge, 

and other problematic issues. The survey was con-

ducted twice: at the beginning of quarantine measures 

in March 2020 (90 students of the 5th year of the spe-

ciality "medicine" answered the questionnaire, of 

which 67,8% were girls), and the second survey was 

conducted at the end of the spring semester 2019-2020 

academic year in May-June 2020. The average age of 

male respondents was 21,89Ñ0,32 years (min-max: 

21,0-30,0), and female respondents was 21,77Ñ0,13 

years (min-max: 21,0-26,0; Pt> 0,05). 

Statistical analysis was performed using the meth-

ods of parametric and nonparametric statistics. The sta-

tistical significance of the differences was assessed us-

ing the parametric Student's t-test (Pt). To calculate the 

reliability of the differences between partial and per-

centage indicators, the Fisher angular transformation 

method (Pű) was used. The assessment of clinical and 

epidemiological risk of the event was carried out taking 

into account the values of the odds ratio (OR), relative 

risk (RR), determining their 95% confidence intervals 

(95% SI), and calculated the attributive risk of the event 

(AR). 

Results and discussion. During the first question-

naire, 96,55% of boys and 93,44% of girls expressed 

satisfaction with the online learning format (Pű> 0,05), 

but the part of female students who were not satisfied 

with this learning format at the start was almost twice 

as high as among men (6,56% vs. 3,44%, Pű>0,05). 

This is correlated with scientific sources [13], which 

suggest that women, in contrast to men, prefer a learn-

ing environment where communication and collabora-

tion with colleagues are encouraged [15], which in the 

medical student community can be explained from the 

standpoint of a higher level of empathy among women. 

However, it is believed that online learning can com-

plement the learning of students and improve interac-

tion between themselves or students with teachers 

through easily accessible devices. Even with limited re-

source settings, e-learning helps students communicate 

with their peers, tutors, and master curricula [10, 12]. 

In our study, one third of respondents (regardless 

of gender) (37,93% of boys and 36,07% of girls, Pű> 

0,05) did not note the need to increase the time to pre-

pare for classes online. At the same time, female stu-

dents twice as often (26,23%) noted an increased 

amount of educational material during distance educa-

tion relative to male students (13,79%, Pű> 0,05). 

However, with the same frequency, respondents 

did not predict a deterioration in the level of knowledge 

in the online learning process, which was 62,07% and 

63,93% of responses by males and females, respec-

tively (Pű> 0.05). Thus, female students with less sat-

isfaction with online education technology have mas-

tered a larger amount of educational material while sav-

ing time for its learning. 

According to opinion of 60,65% female students 

and 58,62% male students (Pű>0,05), the home envi-

ronment promotes learning, but is hindered by personal 

disorganization, which is probably more often deter-

mined by male students (44,83% vs. 26,23% among 

girls, Pű<0.05). Thus, male students have a higher risk 

of personal disorganization influencing the distance 

learning process compared to women: odds ratio (OR) 

ï 2,29 (95% CI 1,26-7,15), relative risk (RR) ï 1,47 

(95% CI 1,01-2,18), attributive risk (AR) ï 0,20. 

In general, the results of the survey were corre-

lated with the literature that male students have a higher 

overall satisfaction with distance learning than their fe-

male counterparts, which may be due in part to higher 

levels of computer skills and lower levels of anxiety in 

men compared to women, who have a lower level of 

computer perception and higher computer anxiety. As 

a result, such gender characteristics of women affect 

their satisfaction with distance learning [3, 5, 8]. 

A re-survey of 5th year students, conducted at the 

finish of the semester after more than three months of 

distance learning, showed that regardless of gender, 

there was a decrease in student satisfaction with online 

learning. Thus, among men this format of education re-

ceived a positive assessment in 86,66% of cases, and 

among female students - in 87,14% of cases (Pű>0,05). 

Compared to the initial results, the part of respondents 

who expressed dissatisfaction with the remote format 

of knowledge acquisition significantly increased. In 

particular, among men there were 13,33%, and among 

women ï 12,9% (Pű<0,05). 

26,7% of male students and 35,0% of female stu-

dents (Pű>0,05) expressed a desire to reduce the num-

ber of online classes when the quarantine restrictions 

were lifted, in particular due to the fact that 23,33 % 

and 22,85% of male and female respondents (Pű> 0,05) 

assessed the risk of deterioration in the level of training. 

Regardless of gender, every fourth respondent 

(26,66% of male students and 25,0% of female stu-

dents, Pű> 0,05) at the finish of the semester combined 

study with work, 35,0% of respondents both sexes told 

to the problem of personal disorganization in the pro-

cess of distance learning. The female students had com-

plications with Internet connection in 2,14% of cases, 

and among men the share of such responses increased 

to 8,33%, which, apparently, indicated a rapid pace in 

mastering new skills in females. 

The table shows the indicators of clinical and epi-

demiological risk of changes that occurred in the satis-

faction of 5th year students with online training in pe-

diatrics, taking into account gender, according to two 

anonymous surveys conducted under strict quarantine 

restrictions. It should be noted that the trend in the fre-

quency of responses coincided mainly in both sexes, 

except for the problem of Internet communication, the 

frequency of which increased in men and decreased in 

women, in which, in turn, increased the impact of their 

own disorganization on the process learning with the 

opposite trend in male students. 
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Table 

Indices of deviation risk in self-assessment by 5th year students  

of satisfaction with distance learning of pediatrics 

Changes in self-esteem satisfaction with the online 

format Indices of clinical and epidemiological risk 

Indices of clinical and epidemiological risk 

Odds ratio 

(95% CI) 

Relative risk 

(95% CI) 

Attributive 

risk 

Male students 

Increasing the part of dissatisfied with the online for-

mat 
4,31 (1,27-14,52) 1,68 (0,5-5,32) 0,32 

Reducing fears of deteriorating knowledge 5,38 (2,92-9,94) 2,19 (1,49-3,23) 0,40 

Increasing the part of frustrations in the online format 4,49 (2,75-7,48) 2,32 (1,71-2,09) 0,38 

Increasing the part of employed students 3,15 (1,44-6,88) 1,68 (0,82-3,10) 0,27 

Increasing Internet connection problems 1,22 (0,42-3,51) 1,11 (0,42-2,9) 0,05 

Reducing the impact of one's own disorganization on 

learning 
1,5 (0,85-2,67) 

1,22 (0,87-1,73) 

 
0,10 

Female students 

Increasing the part of dissatisfied with the online for-

mat 
2,10 (0,78-5,64) 1,37 (0,55-3,37) 0,18 

Reducing fears of deteriorating knowledge 5,98 (3,22-11,12) 2,31 (1,57-3,41) 0,42 

Increasing the part of frustrations in the online format 2,68 (0,5-16,58) 1,47 (0,42-8,67) 0,22 

Increasing the part of employed students 1,7 (0,84-3,41) 1,28 (0,83-2,23) 0,15 

Increasing Internet connection problems 3,21 (2,67-15,39) 1,54 (1,34-7,04) 0,36 

Reducing the impact of one's own disorganization on 

learning 
1,5 (1,0-2,77) 1,22 (1,0-1,86 0,11 

 

Thus, certain gender-associated differences in the 

self-esteem of 5th year medical students by distance 

learning of pediatrics occurred not only at the start of 

this format of the educational process, but also after 3,5 

educational months, and, in addition, there were diver-

gent vectors in separate responses of men and women. 

Thus, the part of satisfied persons with this educational 

format among boys decreased by 9,88%, and among fe-

male students - by 6,3%, with a corresponding increase 

in the percentage of disappointments in exclusively 

online education.  

In contrast, the assessment of students' satisfaction 

with their theoretical training was more optimistic, as 

the part of respondents who did not notice a deteriora-

tion in knowledge increased in 2,1 times (41,07%), and 

among males - in 2,02 times (38,74%). Indices of clin-

ical and epidemiological risk of gender-independent in-

crease in the proportion of students who expressed sat-

isfaction in the process of distance learning and did not 

feel the deterioration of knowledge in pediatrics were: 

for women: OR ï 5,98 (95% CI 3,21-11,12), RR ï 2,59 

(95% CI 1,95-3,42), AR ï 0,41; and for male students: 

OR ï 5,38 (95% CI 2,91-9,94), RR ï 2,45 (95% CI 

1,86-3,21), AR ï 0,40. 

Conclusions. 

1. 5th year female students in 1,9 times more of-

ten than male students, at the start of distance learning 

express dissatisfaction exclusively with the online for-

mat of the educational process, but the increasing rate 

of such dissatisfaction in men is higher (OR=4,31 vs 

OR=2,10). 

2. At the initial and final questionnaire female 

students (26,23% and 25,71%, respectively) are twice 

as likely as male students (13,79% and 15,0%, respec-

tively) recognize to increase the amount of processed 

educational material in the context of distance educa-

tion, which emphasizes the greater diligence of women 

in learning and is confirmed by the probably greater in-

fluence of personal disorganization on the learning pro-

cess in the men cohort (OR=2,29). 

3. In the initial survey, none of the surveyed male 

students expressed dissatisfaction with the distance 

learning format against 1,64% of female students, but 

the risk of such dissatisfaction among men is twice as 

high (OR=4,49 vs. OR=2,68). 

4. In the process of distance learning, the risk of 

problems with Internet communication is probably re-

duced among female students (OR=3,21), but the risk 

of negative impact of their own disorganization on the 

educational process is slightly increased (OR=1,5). 

5. Regardless of gender, in the process of online 

learning the part of respondents who express satisfac-

tion with their own knowledge of educational material 

in pediatrics has doubled (the chances of this event 

among female students are OR=5,98, and male students 

are OR=5,38), which indicates a high level of teaching 

the subject to 5th year students and in conditions of 

strict quarantine restrictions. 
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ɸʥʥʦʪʘʮʠʷ 

ɺ ʩʪʘʪʴʝ ʦʙʦʩʥʦʚʘʥʳ ʧʝʨʩʧʝʢʪʠʚʳ ʠʟʫʯʝʥʠʷ ʪʦʣʝʨʘʥʪʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʢ ʜʝʪʷʤ ʩ ʆʆʇ. ʆʙʦʙʱʝʥʳ ʠ 

ʜʦʧʦʣʥʝʥʳ ʩʚʝʜʝʥʠʷ ʦ ʩʫʱʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʳʭ ʦʪʥʦʰʝʥʠʡ ʤʝʞʜʫ ʩʚʝʨʩʪʥʠʢʘʤʠ ʚ ʠʥʢʣʶʟʠʚʥʦʡ ʧʨʘʢʪʠʢʝ. 

ʈʘʩʢʨʳʪʳ ʠ ʜʦʧʦʣʥʝʥʳ ʥʝʢʦʪʦʨʳʝ ʘʩʧʝʢʪʳ ʠʤʝʶʱʝʡʩʷ ʢʦʥʮʝʧʮʠʠ ʪʦʣʝʨʘʥʪʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʢ ʜʝʪʷʤ ʩ 

ʆʆʇ, ʭʘʨʘʢʪʝʨʠʟʫʶʱʠʝ ʝʛʦ ʢʘʢ ʧʝʜʘʛʦʛʠʯʝʩʢʠʡ ʬʝʥʦʤʝʥ ʠ ʦʪʢʨʳʚʘʶʱʠʝ ʚʦʟʤʦʞʥʦʩʪʴ ʧʦʚʳʰʝʥʠʷ 

ʵʬʬʝʢʪʠʚʥʦʩʪʠ ʢʦʨʨʝʢʮʠʦʥʥʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʦʛʦ ʚʦʟʜʝʡʩʪʚʠʷ. ʇʨʝʜʩʪʘʚʣʝʥʳ ʤʝʪʦʜʠʢʠ ʠ ʨʝʟʫʣʴʪʘʪʳ 

ʠʩʩʣʝʜʦʚʘʥʠʷ ʪʦʣʝʨʘʥʪʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʢ ʜʝʪʷʤ ʩ ʆʆʇ ʚ ʫʩʣʦʚʠʷʭ ʠʥʢʣʶʟʠʚʥʦʡ ʰʢʦʣʳ.  

Abstract 

The article substantiates the prospects for studying the tolerant attitude to children with OOP. The information 

about the essence of tolerant relations between peers in inclusive practice is summarized and supplemented. Some 

aspects of the existing concept of tolerant attitude to children with OOP are disclosed and supplemented, 

characterizing it as a pedagogical phenomenon and opening up the possibility of increasing the effectiveness of 

correctional and pedagogical influence. The methods and results of the study of the tolerant attitude to children 

with OOP in an inclusive school are presented. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʠʥʢʣʶʟʠʷ, ʠʥʢʣʶʟʠʚʥʘʷ ʧʨʘʢʪʠʢʘ, ʜʝʪʠ ʩ ʦʩʦʙʳʤʠ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʤʠ 

ʧʦʪʨʝʙʥʦʩʪʷʤʠ, ʪʦʣʝʨʘʥʪʥʦʩʪʴ, ʪʦʣʝʨʘʪʥʦʝ ʦʪʥʦʰʝʥʠʝ. 

Keywords: inclusion, inclusive practice, children with special educational needs, tolerance, tolerate attitude. 

 

ɺ ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ, ʩʦʮʠʘʣʴʥʳʝ ʧʦʪʨʝʙʥʦʩʪʠ 

ʦʙʱʝʩʪʚʘ ʜʘʣʠ ʪʦʣʯʦʢ ʬʦʨʤʠʨʦʚʘʥʠʶ ʪʦʣʝʨʘʥʪʥʦ-

ʩʪʠ ʚ ʰʢʦʣʴʥʳʝ ʛʦʜʳ. ɺʟʘʠʤʦʦʪʥʦʰʝʥʠʷ ʚ ʰʢʦʣʴ-

ʥʦʤ ʢʦʣʣʝʢʪʠʚʝ ʚʣʠʷʶʪ ʥʝ ʪʦʣʴʢʦ ʥʘ ʩʦʮʠʘʣʠʟʘʮʠʶ 

ʚ ʦʙʱʝʤ, ʥʦ ʠ ʘʜʘʧʪʘʮʠʶ ʢ ʥʦʚʦʤʫ ʤʝʩʪʫ ʫ ʤʣʘʜʰʠʭ 

ʰʢʦʣʴʥʠʢʦʚ, ʚ ʜʘʥʥʦʤ ʩʣʫʯʘʝ, ʢ ʰʢʦʣʝ. ʆʙʫʯʝʥʠʝ 

ʜʝʪʝʡ ʩ ʦʩʦʙʳʤʠ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʤʠ ʧʦʪʨʝʙʥʦʩʪʷʤʠ 

(ʆʆʇ) ʚ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʰʢʦʣʝ ʧʦʤʦʛʘʝʪ 

ʩʬʦʨʤʠʨʦʚʘʪʴ ʦʧʳʪ ʧʦʩʪʨʦʝʥʠʷ ʜʦʚʝʨʠʪʝʣʴʥʳʭ ʠ 

ʙʣʘʛʦʧʨʠʷʪʥʳʭ ʚʟʘʠʤʦʦʪʥʦʰʝʥʠʷ, ʥʝʟʘʚʠʩʠʤʦ ʦʪ 

ʥʘʣʠʯʠʷ ʨʘʟʣʠʯʥʳʭ ʥʘʨʫʰʝʥʠʡ. ʀʟ ʵʪʦʛʦ ʩʣʝʜʫʝʪ, 

ʠʥʢʣʶʟʠʷ ʧʦʤʦʛʘʝʪ ʚʦʩʧʠʪʘʪʴ ʫ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠ-

ʢʦʚ ʥʘʚʳʢʠ ʧʦʩʪʨʦʝʥʠʷ ʜʨʫʞʝʩʢʠʭ ʚʟʘʠʤʦʦʪʥʦʰʝ-

ʥʠʡ ʥʘ ʦʩʥʦʚʝ ʪʦʣʝʨʘʥʪʥʦʩʪʠ. ʊʦʣʝʨʘʥʪʥʦʩʪʴ (ʦʪ 

ʣʘʪ. Tolerantia ï ʪʝʨʧʝʥʠʝ, ʪʝʨʧʝʣʠʚʦʩʪʴ) ï ʩʦʮʠʦʣʦ-

ʛʠʯʝʩʢʠʡ ʪʝʨʤʠʥ, ʦʙʦʟʥʘʯʘʶʱʠʡ ʪʝʨʧʠʤʦʩʪʴ ʢ 

ʠʥʦʤʫ ʤʠʨʦʚʦʟʟʨʝʥʠʶ, ʦʙʨʘʟʫ ʞʠʟʥʠ, ʧʦʚʝʜʝʥʠʶ ʠ 

ʦʙʳʯʘʷʤ. ʈʘʩʰʠʨʷʷ ʜʘʥʥʦʝ ʦʧʨʝʜʝʣʝʥʠʝ, ʤʳ ʩʯʠ-

ʪʘʝʤ, ʙʝʟʨʘʟʣʠʯʠʝ ʥʝ ʨʘʚʥʦ ʪʦʣʝʨʘʥʪʥʦʩʪʴ. ʊʦʣʝ-

ʨʘʥʪʥʦʩʪʴ ï ʵʪʦ ʥʝ ʪʦʣʴʢʦ ʫʚʘʞʝʥʠʝ ʢ ʠʥʦʤʫ ʤʠʨʦ-

ʚʦʟʟʨʝʥʠʶ ʠ ʚʟʛʣʷʜʘʤ, ʵʪʦ ʚʩʝʛʜʘ ʧʨʝʜʦʩʪʘʚʣʝʥʠʝ 

ʧʨʘʚʘ ʞʠʪʴ ʩʦʛʣʘʩʥʦ ʠʭ ʤʠʨʦʚʦʟʟʨʝʥʠʶ, ʚʟʘʠʤʦ-

ʜʝʡʩʪʚʠʶ ʩ ʥʠʤʠ ʥʘ ʚʩʝʭ ʫʨʦʚʥʷʭ (ʬʠʟʠʯʝʩʢʦʤ, 

ʧʩʠʭʦʣʦʛʠʯʝʩʢʦʤ ʠ ʩʦʮʠʘʣʴʥʦʤ) ʥʘ ʦʩʥʦʚʝ ʩʦʛʣʘ-

ʩʠʷ. ʆʥʘ ʷʚʣʷʝʪʩʷ ʚʘʞʥʦʡ ʯʘʩʪʴʶ ʟʨʝʣʦʡ ʣʠʯʥʦʩʪʠ, 

ʫ ʢʦʪʦʨʦʡ ʝʩʪʴ ʩʚʦʠ ʮʝʥʥʦʩʪʠ, ʠ ʩ ʫʚʘʞʝʥʠʝʤ ʦʪʥʦ-

ʩʷʱʠʝʩʷ ʢ ʮʝʥʥʦʩʪʷʤ ʜʨʫʛʠʭ ʣʶʜʝʡ.  

ʆʜʥʘʢʦ, ʤʥʦʛʠʝ ʚʦʧʨʦʩʳ ʚ ʠʥʢʣʶʟʠʚʥʦʡ ʧʨʘʢ-

ʪʠʢʝ ʪʨʝʙʫʶʪ ʦʪʜʝʣʴʥʦʛʦ ʚʥʠʤʘʥʠʷ. ʅʝʦʙʭʦʜʠ-

ʤʦʩʪʴ ʚ ʨʘʟʨʘʙʦʪʢʝ ʥʦʚʳʭ ʤʝʪʦʜʦʚ ʠ ʫʩʣʦʚʠʡ ʧʝʜʘ-

ʛʦʛʠʯʝʩʢʦʛʦ ʚʦʟʜʝʡʩʪʚʠʷ ʷʚʣʷʶʪʩʷ ʧʨʠʦʨʠʪʝʪʥʳʤ 

ʥʘʧʨʘʚʣʝʥʠʝʤ, ʯʪʦ ʧʦʤʦʞʝʪ ʠʩʢʣʶʯʠʪʴ ʣʶʙʫʶ 

ʬʦʨʤʫ ʧʨʦʷʚʣʝʥʠʷ ʠʥʪʦʣʝʨʘʥʪʥʳʭ ʦʪʥʦʰʝʥʠʡ. 

ʉʣʝʜʦʚʘʪʝʣʴʥʦ, ʧʨʦʙʣʝʤʘ ʬʦʨʤʠʨʦʚʘʥʠʷ ʪʦʣʝʨʘʥʪ-

ʥʭr ʦʪʥʦʰʝʥʠʡ ʫ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʢ ʜʝʪʷʤ ʩ 

ʆʆʇ ʷʚʣʷʝʪʩʷ ʘʢʪʫʘʣʴʥʦʡ, ʘ ʨʝʰʝʥʠʝ - ʚʘʞʥʦʡ ʟʘ-

ʜʘʯʝʡ.  

ɼʘʥʥʦʝ ʥʘʧʨʘʚʣʝʥʠʝ ʩʦʚʤʝʩʪʥʦʛʦ ʦʙʫʯʝʥʠʷ ʷʚ-

ʣʷʝʪʩʷ ʥʦʚʦʡ ʧʘʨʘʜʠʛʤʦʡ ʚ ʦʙʨʘʟʦʚʘʥʠʠ, ʢʦʪʦʨʘʷ 

ʙʘʟʠʨʫʝʪʩʷ ʥʘ ʬʫʥʜʘʤʝʥʪʘʣʠʟʘʮʠʠ, ʛʫʤʘʥʠʟʘʮʠʠ ʠ 

ʠʥʪʝʛʨʘʮʠʠ. ʀʥʢʣʶʟʠʚʥʘʷ ʧʨʘʢʪʠʢʘ ʦʢʘʟʳʚʘʝʪ ʚʣʠ-

ʷʥʠʝ ʥʘ ʚʩʝʭ ʩʫʙʲʝʢʪʦʚ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʧʨʦʮʝʩʩʘ: 

ʩ ʦʜʥʦʡ ʩʪʦʨʦʥʳ, ʜʝʪʠ ʩ ʆʆʇ ʠʤʝʶʪ ʚʦʟʤʦʞʥʦʩʪʴ 

ʩʦʮʠʘʣʠʟʠʨʦʚʘʪʴʩʷ ʚ ʩʨʝʜʝ ʩʚʝʨʩʪʥʠʢʦʚ, ʩ ʜʨʫʛʦʡ 

ʩʪʦʨʦʥʳ, ʫ ʦʙʳʯʥʳʭ ʜʝʪʝʡ ʬʦʨʤʠʨʫʝʪʩʷ ʥʦʚʳʝ ʢʘ-

ʯʝʩʪʚʘ ʣʠʯʥʦʩʪʠ, ʚʢʣʶʯʘʷ ʪʦʣʝʨʘʥʪʥʦʩʪʴ. ʆʜʥʘʢʦ 

ʚʥʝʜʨʝʥʠʝ ʠʥʢʣʶʟʠʠ ʚ ʧʨʘʢʪʠʢʫ, ʚʣʝʯʝʥ ʟʘ ʩʦʙʦʡ 

ʨʷʜ ʧʨʦʙʣʝʤ. ʊʘʢ, ʩʦʮʠʘʣʴʥʦ-ʧʩʠʭʦʣʦʛʠʯʝʩʢʘʷ ʧʨʦ-

ʙʣʝʤʘ ʚʩʪʨʝʯʘʝʪʩʷ ʚ ʨʷʜʝ ʰʢʦʣ, ʛʜʝ ʫʞʝ ʚʥʝʜʨʠʣʠ 

ʠʥʢʣʶʟʠʚʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ. ʆʪʩʫʪʩʪʚʠʝ ʧʦʣʦʞʠ-

ʪʝʣʴʥʳʭ ʚʟʘʠʤʦʦʪʥʦʰʝʥʠʡ ʤʝʞʜʫ ʫʯʘʱʠʤʠʩʷ ʷʚʣʷ-

ʝʪʩʷ ʦʩʥʦʚʥʦʡ ʧʨʠʯʠʥʦʡ ʥʝ ʜʦʩʪʠʞʝʥʠʷ ʦʩʥʦʚʥʳʭ 

ʮʝʣʝʡ ʠʥʢʣʶʟʠʠ.  

ɿʥʘʯʠʤʦʩʪʴ ʚʦʩʧʠʪʘʥʠʷ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʧʦʣʫ-

ʯʘʝʪ ʧʦʜʪʚʝʨʞʜʝʥʠʝ ʠ ʚ ʥʘʰʝʡ ʈʝʩʧʫʙʣʠʢʝ ʧʦʩʣʝ 

ʦʙʨʘʱʝʥʠʷ ʅ.ɸ. ʅʘʟʘʨʙʘʝʚʘ ʢ ʜʝʣʝʛʘʪʘʤ ʥʘ XV ʩʝʩ-

ʩʠʠ ɸʩʩʘʤʙʣʝʠ ʥʘʨʦʜʘ ʂʘʟʘʭʩʪʘʥʘ 26 ʦʢʪʷʙʨʷ 

2009ʛ., ʚ ʢʦʪʦʨʦʤ ʦʥ ʦʪʤʝʪʠʣ, ʯʪʦ ʚ ʩʦʚʨʝʤʝʥʥʳʭ 

ʫʩʣʦʚʠʷʭ ʧʨʠʦʨʠʪʝʪʥʳʤ ʥʘʧʨʘʚʣʝʥʠʝʤ ʛʦʩʫʜʘʨ-

ʩʪʚʝʥʥʦʡ ʧʦʣʠʪʠʢʠ ʷʚʣʷʝʪʩʷ çʨʘʟʚʠʪʠʝ ʛʨʘʞʜʘʥ-

ʩʢʦʡ ʠʜʝʥʪʠʯʥʦʩʪʠ, ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʚ ʢʘʟʘʭʩʪʘʥʩʢʦʤ 

ʦʙʱʝʩʪʚʝ ʯʝʨʝʟ ʩʠʩʪʝʤʫ ʦʙʨʘʟʦʚʘʥʠʷ ʠ ʚʦʩʧʠʪʘ-

ʥʠʷéè. [1]  

ɺ ʩʦʚʨʝʤʝʥʥʳʭ ʥʘʫʯʥʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʠʩʪʦʯ-

ʥʠʢʘʭ ʠʥʢʣʶʟʠʚʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʭʘʨʘʢʪʝʨʠʟʫʝʪʩʷ, 

ʢʘʢ ʩʦʚʤʝʩʪʥʳʡ ʧʨʦʮʝʩʩ ʦʙʫʯʝʥʠʷ ʜʝʪʝʡ ʩ ʦʩʦʙʳʤʠ 

ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʤʠ ʧʦʪʨʝʙʥʦʩʪʷʤʠ ʩ ʜʝʪʴʤʠ ʥʝ ʠʤʝ-

ʶʱʠʭ ʥʘʨʫʰʝʥʠʡ ʚ ʨʘʟʚʠʪʠʠ. [2] ʅʘ ʪʘʢʦʡ ʪʝʨʤʠʥ 

ʢʘʢ çʠʥʢʣʶʟʠʚʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝè, ʩʫʱʝʩʪʚʫʝʪ 

ʦʛʨʦʤʥʦʝ ʢʦʣʠʯʝʩʪʚʦ ʦʧʨʝʜʝʣʝʥʠʡ, ʪʘʢ ʢʘʢ ʵʪʦ ʩʠ-

ʩʪʝʤʘ ʬʠʣʦʩʦʬʩʢʠʭ ʚʟʛʣʷʜʦʚ ʥʘ ʪʘʢʦʝ ʷʚʣʝʥʠʝ. ʅʦ 

ʧʝʜʘʛʦʛʘʤ, ʢʦʪʦʨʳʝ ʪʘʢ ʠʣʠ ʠʥʘʯʝ ʩʚʷʟʘʥʳ ʩ ʦʙʫʯʝ-

ʥʠʝʤ ʜʝʪʝʡ ʩ ʆʆʇ, ʥʝʦʙʭʦʜʠʤʦ ʟʥʘʪʴ, ʯʪʦ ʪʘʢʦʝ ʀʆ 

ʠ ʠʤʝʪʴ ʥʘ ʵʪʦ ʩʚʦʝ ʤʥʝʥʠʝ. [3] ɺʝʜʴ, ʩʦʚʨʝʤʝʥʥʘʷ 

ʦʙʨʘʟʦʚʘʪʝʣʴʥʘʷ ʧʦʣʠʪʠʢʘ ʥʘʧʨʘʚʣʝʥʘ ʥʘ ʩʦʟʜʘʥʠʝ 

ʙʣʘʛʦʧʨʠʷʪʥʳʭ ʫʩʣʦʚʠʡ ʜʣʷ ʢʘʞʜʦʛʦ ʩʫʙʲʝʢʪʘ ʦʙ-

ʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʧʨʦʮʝʩʩʘ, ʚ ʪʦʤ ʯʠʩʣʝ ʠ ʜʝʪʝʡ ʩ 

ʆʆʇ. 
ʀʩʩʣʝʜʦʚʘʥʠʝʤ ʠʥʢʣʶʟʠʚʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʚ 

ʂʘʟʘʭʩʪʘʥʝ ʟʘʥʠʤʘʣʠʩʴ ʪʘʢʠʝ ʠʩʩʣʝʜʦʚʘʪʝʣʠ, ʢʘʢ: 
ʍ.ʉ. ɽʨʘʣʠʝʚʘ, ɼ.ɼ. ɽʰʧʘʥʦʚʘ, ɼ.ʉ. ɾʘʢʫʧʦʚʘ, ɸ.ʂ. 
ɾʘʣʤʫʭʘʤʝʜʦʚʘ, ɿ.ɸ. ʄʦʚʢʝʙʘʝʚʘ, ʀ.ɸ. ʆʨʘʣʢʘ-
ʥʦʚʘ. ɸʢʪʫʘʣʴʥʦʩʪʴ ʜʘʥʥʦʡ ʪʝʤʳ ʦʙʫʩʣʦʚʣʝʥʘ ʪʝʤ, 
ʯʪʦ ʢʦʣʣʠʯʝʩʪʚʦ ʜʝʪʝʡ, ʠʤʝʶʱʠʭ ʥʘʨʫʰʝʥʠʷ, ʨʘʩ-
ʪʝʪ ʩ ʢʘʞʜʳʤ ʛʦʜʦʤ[4], ʘ ʪʘʢʞʝ ʬʦʨʤʠʨʦʚʘʥʠʝ ʛʫ-
ʤʘʥʠʩʪʠʯʝʩʢʦʡ ʧʘʨʘʜʠʛʤʳ ʚ ʩʦʚʨʝʤʝʥʥʦʤ ʦʙʨʘʟʦ-
ʚʘʥʠʠ. ʀʟ ʵʪʦʛʦ ʩʣʝʜʫʝʪ, ʯʪʦ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʝ ʫʯʨʝ-
ʞʜʝʥʠʝ ʜʦʣʞʥʦ ʦʨʛʘʥʠʟʦʚʘʪʴ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʝ 
ʫʩʣʦʚʠʷ ʜʣʷ ʦʙʫʯʝʥʠʷ ʚʩʝʭ ʢʘʪʝʛʦʨʠʡ ʜʝʪʝʡ, ʥʝʟʘʚʠ-
ʩʠʤʦ ʦʪ ʠʤʝʶʱʠʭʩʷ ʥʘʨʫʰʝʥʠʡ.  
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ʇʦ ʤʥʝʥʠʶ ʍ.ʉ. ɽʨʘʣʠʝʚʦʡ, ɼ.ɼ. ɽʰʧʘʥʦʚʦʡ, 
ɿ.ɸ. ʄʦʚʢʝʙʘʝʚʦʡ ʧʨʦʩʪʦʝ ʧʦʤʝʱʝʥʠʝ ʨʝʙʝʥʢʘ ʚ 
ʩʨʝʜʫ ʟʜʦʨʦʚʳʭ ʩʚʝʨʩʪʥʠʢʦʚ ʥʝ ʷʚʣʷʝʪʩʷ ʠʥʢʣʶ-
ʟʠʝʡ. ʀʩʩʣʝʜʦʚʘʪʝʣʠ ʦʪʤʝʯʘʶʪ, ʯʪʦ ʥʝʢʦʤʧʝʪʝʥʪ-
ʥʦʩʪʴ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ, ʪʦ ʝʩʪʴ ʥʝʫʤʝʥʠʝ ʦʨʛʘʥʠʟʦ-
ʚʘʪʴ ʧʨʦʮʝʩʩ ʩ ʫʯʝʪʦʤ ʣʠʯʥʦʩʪʥʳʭ ʦʩʦʙʝʥʥʦʩʪʝʡ, ʠ 
ʙʝʟʜʝʡʩʪʚʠʝ ʘʜʤʠʥʠʩʪʨʘʮʠʠ ʰʢʦʣʳ ʩʥʠʞʘʝʪ ʫʨʦ-
ʚʝʥʴ ʤʦʪʠʚʘʮʠʠ ʠ ʫʩʧʝʚʘʝʤʦʩʪʠ ʚ ʦʙʫʯʝʥʠʠ. [5] 
ɺʳʰʝʩʢʘʟʘʥʥʦʝ ʧʦʜʪʚʝʨʞʜʘʝʪ ɼ. ʄʠʪʯʝʣ ʚ 

ʩʚʦʠʭ ʠʩʩʣʝʜʦʚʘʥʠʷʭ, ʦʥ ʫʚʝʨʷʝʪ, ʯʪʦ ʠʥʢʣʶʟʠʚʥʦʝ 
ʦʙʨʘʟʦʚʘʥʠʝ ʥʝ ʧʦʜʨʘʟʫʤʝʚʘʝʪ ʧʨʦʩʪʦ ʧʦʤʝʱʝʥʠʝ 
ʨʝʙʝʥʢʘ ʩ ʆʆʇ ʚ ʩʨʝʜʫ ʟʜʦʨʦʚʳʭ ʩʚʝʨʩʪʥʠʢʦʚ. ʅʘ 
ʩʘʤʦʤ ʜʝʣʝ, ʠʥʢʣʶʟʠʚʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ ʭʘʨʘʢʪʝʨʠ-
ʟʫʝʪ ʩʦʟʜʘʥʠʝ ʦʧʪʠʤʘʣʴʥʳʭ ʫʩʣʦʚʠʡ ʠ ʦʙʝʩʧʝʯʝʥʠʝ 
ʜʦʩʪʫʧʥʦʩʪʠ. [6] ʉʩʳʣʘʷʩʴ ʥʘ ʠʩʩʣʝʜʦʚʘʥʠʝ ɼ. ʄʠʪ-
ʯʝʣʘ, ʤʳ ʧʦʥʠʤʘʝʤ ʦʨʛʘʥʠʟʘʮʠʶ ʠʥʢʣʶʟʠʚʥʦʡ 
ʩʨʝʜʳ ʦʙʫʯʝʥʠʷ, ʢʘʢ ʘʜʘʧʪʘʮʠʷ ʧʨʦʛʨʘʤʤʳ ʦʙʫʯʝ-
ʥʠʷ, ʤʝʪʦʜʦʚ ʠ ʬʦʨʤ ʨʘʙʦʪʳ ʚ ʠʥʢʣʶʟʠʚʥʦʤ ʢʣʘʩʩʝ.  
ʊʦʣʝʨʘʥʪʥʦʩʪʴ ʤʦʞʝʪ ʙʳʪʴ ʩʬʦʨʤʠʨʦʚʘʥʘ 

ʪʦʣʴʢʦ ʪʘʤ, ʛʜʝ ʨʝʘʣʠʟʫʶʪʩʷ ʥʝʦʙʭʦʜʠʤʳʝ ʩʦʮʠʘʣʴ-
ʥʳʝ ʫʩʣʦʚʠʷ. ʊʘʢ ʧʨʠ ʘʜʝʢʚʘʪʥʦʤ ʚʦʩʧʠʪʘʥʠʠ ʪʦʣʝ-
ʨʘʥʪʥʦʩʪʠ, ʰʢʦʣʘ ʙʫʜʝʪ ʷʚʣʷʪʴʩʷ ʨʘʟʚʠʚʘʶʱʝʡ ʦʙ-
ʨʘʟʦʚʘʪʝʣʴʥʦʡ ʩʨʝʜʦʡ. ɺ ʠʩʩʣʝʜʦʚʘʥʠʠ ʗʩʚʠʥʘ 
ɺ.ɸ., ʦʧʨʝʜʝʣʝʥʠʝ çʨʘʟʚʠʚʘʶʱʘʷ ʦʙʨʘʟʦʚʘʪʝʣʴʥʘʷ 
ʩʨʝʜʘè, ʭʘʨʘʢʪʝʨʠʟʫʝʪʩʷ ʢʘʢ ʩʨʝʜʘ, ʢʦʪʦʨʘʷ ʦʙʝʩʧʝ-
ʯʠʚʘʝʪ ʥʝʦʙʭʦʜʠʤʳʝ ʫʩʣʦʚʠʷ ʠ ʢʦʤʧʣʝʢʩʦʤ ʚʦʟ-
ʤʦʞʥʦʩʪʝʡ ʩ ʮʝʣʴʶ ʩʘʤʦʨʘʟʚʠʪʠʷ ʢʘʞʜʦʛʦ ʫʯʘʩʪ-
ʥʠʢʘ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʧʨʦʮʝʩʩʘ. [7] ʄʳ ʩʯʠʪʘʝʤ, 
ʯʪʦ ʥʘʯʠʥʘʪʴ ʨʘʙʦʪʘʪʴ ʚ ʜʘʥʥʦʤ ʥʘʧʨʘʚʣʝʥʠʠ 
ʠʤʝʥʥʦ ʚ ʤʣʘʜʰʝʤ ʰʢʦʣʴʥʦʤ ʚʦʟʨʘʩʪʝ, ʠʤʝʥʥʦ ʪʦ-
ʛʜʘ ʬʦʨʤʠʨʫʶʪʩʷ ʫʙʝʞʜʝʥʠʷ ʠ ʧʦʷʚʣʷʝʪʩʷ ʦʙʱʘʷ 
ʢʘʨʪʠʥʘ ʤʠʨʘ.  
ʉʦʚʨʝʤʝʥʥʘʷ ʧʝʜʘʛʦʛʠʢʘ ʚʩʝʛʜʘ ʚʳʜʚʠʛʘʝʪ 

ʧʨʦʙʣʝʤʳ ʩʦʚʤʝʩʪʥʦʛʦ ʦʙʫʯʝʥʠʷ ʜʝʪʝʡ, ʥʝ ʠʤʝʶ-
ʱʠʭ ʥʘʨʫʰʝʥʠʷ ʩ ʜʝʪʴʤʠ ʩ ʆʆʇ. ʆʩʥʦʚʥʘʷ ʠʟ ʧʦ-
ʩʪʘʚʣʝʥʥʳʭ ʟʘʜʘʯ ʷʚʣʷʝʪʩʷ ʩʦʟʜʘʥʠʝ ʵʬʬʝʢʪʠʚʥʳʭ 
ʧʩʠʭʦʣʦʛʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʫʩʣʦʚʠʡ. ɿʘ ʜʘʣʴʥʝʡʰʝʝ 
ʨʘʟʚʠʪʠʝ ʰʢʦʣʴʥʦʛʦ ʢʦʣʣʝʢʪʠʚʘ, ʛʜʝ ʥʘʭʦʜʷʪʩʷ 
ʜʝʪʠ ʚʩʝʭ ʢʘʪʝʛʦʨʠʡ, ʜʦʣʞʝʥ ʦʪʚʝʯʘʪʴ ʧʝʜʘʛʦʛ. ʇʘʨ-
ʬʝʥʦʚʘ ʀ.ʉ. ʩʯʠʪʘʝʪ, ʯʪʦ ʜʣʷ ʫʣʫʯʰʝʥʠʷ ʚʟʘʠʤʦʦʪ-
ʥʦʰʝʥʠʡ ʚ ʢʣʘʩʩʝ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ, ʧʝʜʘʛʦʛʫ 
ʥʝʦʙʭʦʜʠʤʦ ʩʦʟʜʘʚʘʪʴ ʢʣʘʩʩʥʳʝ ʪʨʘʜʠʮʠʠ, ʦʙʱʝʝ 
ʫʯʘʩʪʠʝ ʜʝʪʝʡ ʚ ʰʢʦʣʴʥʳʭ ʦʣʠʤʧʠʘʜʘʭ ʣʠʙʦ ʰʢʦʣʴ-
ʥʳʭ ʢʦʥʢʫʨʩʘʭ, ʧʨʠ ʵʪʦʤ ʧʦʜʜʝʨʞʠʚʘʪʴ ʩʚʷʟʴ ʩ ʜʨʫ-
ʛʠʤʠ ʢʣʘʩʩʥʳʤʠ ʢʦʣʣʝʢʪʠʚʘʤʠ.  
ʊʘʢʠʝ ʠʩʩʣʝʜʦʚʘʪʝʣʠ ʢʘʢ: ɿʫʙʘʨʝʚʘ ʊ.ɻ., ʂʦʣʦ-

ʢʦʣʴʮʝʚʘ ʄ.ɸ. ʠ ɹʘʪʳʛʠʥʘ ʊ.ɸ., ʦʪʤʝʯʘʶʪ ʦʛʨʦʤʥʦʝ 
ʚʣʠʷʥʠʝ ʩʦʚʤʝʩʪʥʦʛʦ ʦʙʫʯʝʥʠʷ ʥʘ ʬʦʨʤʠʨʦʚʘʥʠʝ 

ʥʨʘʚʩʪʚʝʥʥʳʭ ʢʘʯʝʩʪʚ ʫ ʚʩʝʭ ʩʫʙʲʝʢʪʦʚ ʦʙʨʘʟʦʚʘ-
ʪʝʣʴʥʦʛʦ ʧʨʦʮʝʩʩʘ. [8] ɹʦʣʝʝ ʢʦʥʢʨʝʪʥʦ ʂʦʣʦʢʦʣʴ-
ʮʝʚʘ ʄ.ɸ. ʠ ɹʘʪʳʛʠʥʘ ʊ.ɸ ʦʧʠʩʘʣʠ ʚʣʠʷʥʠʝ ʠʥʢʣʶ-
ʟʠʚʥʦʛʦ ʦʙʫʯʝʥʠʷ ʥʘ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ. [9,10] 
ʆʪʩʶʜʘ ʩʣʝʜʫʝʪ, ʯʪʦ ʠʥʢʣʶʟʠʚʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ 
ʩʧʦʩʦʙʩʪʚʫʝʪ ʬʦʨʤʠʨʦʚʘʥʠʶ ʪʦʣʝʨʘʥʪʥʳʭ ʦʪʥʦʰʝ-
ʥʠʡ ʚ ʰʢʦʣʴʥʦʤ ʢʦʣʣʝʢʪʠʚʝ, ʯʝʨʝʟ ʵʬʬʝʢʪʠʚʥʦʝ 
ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ ʚʩʝʭ ʩʪʦʨʦʥ, ʙʣʘʛʦʜʘʨʷ ʯʝʤʫ 
ʰʢʦʣʴʥʳʡ ʢʦʣʣʝʢʪʠʚ ʦʙʨʝʪʘʝʪ ʮʝʣʦʩʪʥʦʩʪʴ.  
ʍʦʪʝʣʦʩʴ ʙʳ ʦʙʨʘʪʠʪʴ ʚʥʠʤʘʥʠʝ ʥʘ ʦʜʥʫ ʠʟ ʦʩ-

ʥʦʚʥʳʭ ʪʨʫʜʥʦʩʪʝʡ, ʩ ʢʦʪʦʨʳʤʠ ʦʙʱʝʦʙʨʘʟʦʚʘʪʝʣʴ-
ʥʘʷ ʰʢʦʣʘ ʩʪʘʣʢʠʚʘʝʪʩʷ, ʨʝʘʣʠʟʫʷ ʠʥʢʣʶʟʠʚʥʫʶ 
ʧʨʘʢʪʠʢʫ ï ʵʪʦ ʦʪʩʫʪʩʪʚʠʝ ʤʝʭʘʥʠʟʤʘ ʦʩʫʱʝʩʪʚʣʝ-
ʥʠʷ ʩʧʝʮʠʘʣʴʥʳʭ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʫʩʣʦʚʠʡ ʦʙʫʯʝ-
ʥʠʷ ʜʝʪʝʡ ʩ ʆʆʇ. ʇʩʠʭʦʣʦʛʦ ï ʧʝʜʘʛʦʛʠʯʝʩʢʦʝ ʩʦ-
ʧʨʦʚʦʞʜʝʥʠʝ ʨʝʙʝʥʢʘ ʩ ʆʆʇ ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʚ ʢʘ-
ʯʝʩʪʚʝ ʢʦʤʧʣʝʢʩʥʦʡ ʪʝʭʥʦʣʦʛʠʠ ʧʩʠʭʦʣʦʛʦ ï 
ʧʝʜʘʛʦʛʠʯʝʩʢʦʡ ʧʦʜʜʝʨʞʢʠ ʠ ʧʦʤʦʱʠ ʨʝʙʝʥʢʫ ʠ ʨʦ-
ʜʠʪʝʣʷʤ ʚ ʨʝʰʝʥʠʠ ʟʘʜʘʯ, ʚʦʩʧʠʪʘʥʠʷ, ʦʙʫʯʝʥʠʷ, 
ʨʘʟʚʠʪʠʷ ʠ ʩʦʮʠʘʣʠʟʘʮʠʠ ʩʦ ʩʪʦʨʦʥʳ ʩʧʝʮʠʘʣʠʩʪʦʚ 
ʨʘʟʥʦʛʦ ʧʨʦʬʠʣʷ, ʢʦʪʦʨʳʝ ʜʝʡʩʪʚʫʶʪ ʩʢʦʦʨʜʠʥʦʨʦ-
ʚʘʥʥʦ. ʊʘʢʞʝ ʥʝʦʙʭʦʜʠʤʦ ʫʯʠʪʳʚʘʪʴ, ʯʪʦ ʥʘ ʩʦʜʝʨ-
ʞʘʥʠʝ ʠ ʬʦʨʤʳ ʧʩʠʭʦʣʦʛʦ ï ʧʝʜʘʛʦʛʠʯʝʩʢʦʛʦ ʩʦ-
ʧʨʦʚʦʞʜʝʥʠʷ ʚʣʠʷʥʠʝ ʦʢʘʟʳʚʘʶʪ ʦʩʦʙʝʥʥʦʩʪʠ ʢʦʥ-
ʢʨʝʪʥʦʛʦ ʨʝʙʝʥʢʘ. 
ɺ ʠʩʩʣʝʜʦʚʘʥʠʠʝ ʫʯʘʩʪʚʦʚʘʣʠ ʫʯʘʱʠʝʩʷ 3 ʠ 4 

ʢʣʘʩʩʦʚ. ɺ ʢʘʞʜʦʤ ʢʣʘʩʩʝ ʫʯʠʪʩʷ 30 ʯʝʣʦʚʝʢ, ʦʙʘ 
ʢʣʘʩʩʘ ʷʚʣʷʶʪʩʷ ʠʥʢʣʶʟʠʚʥʳʤʠ ʢʣʘʩʩʘʤʠ: ʚ 3 - 
ʫʯʠʪʩʷ ʜʚʦʝ ʜʝʪʝʡ ʩ ɿʇʈ, ʚ 4 - ʦʜʠʥ ʨʝʙʝʥʦʢ ʩ ɿʇʈ. 
ʀʩʩʣʝʜʦʚʘʥʠʝ ʩʦʩʪʦʷʣʦ ʠʭ ʪʨʝʭ ʵʪʘʧʦʚ: ʢʦʥʩʪʘʪʠʨʫ-
ʶʱʝʛʦ, ʬʦʨʤʠʨʫʶʱʝʛʦ ʠ ʢʦʥʪʨʦʣʴʥʦʛʦ. ʎʝʣʴʶ 
ʧʝʨʚʦʛʦ ʵʪʘʧʘ ʩʪʘʣʦ ʚʳʷʚʣʝʥʠʝ ʫʨʦʚʥʷ ʩʬʦʨʤʠʨʦ-
ʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʢ ʜʝʪʷʤ ʩ ʆʆʇ. 
ɺ ʩʚʷʟʠ ʩ ʵʪʠʤ ʙʳʣʠ ʧʦʩʪʘʚʣʝʥʳ ʩʣʝʜʫʶʱʠʝ ʟʘʜʘʯʠ: 
1) ʚʳʙʦʨ ʢʦʥʪʨʦʣʴʥʦʡ ʠ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʡ 

ʛʨʫʧʧʳ; 
2) ʦʩʫʱʝʩʪʚʠʪʴ ʧʦʜʙʦʨ ʩʪʘʥʜʘʨʪʠʟʠʨʦʚʘʥʥʳʭ 

ʤʝʪʦʜʠʢ ʜʣʷ ʚʳʷʚʣʝʥʠʷ ʫʨʦʚʥʷ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ 
ʪʦʣʝʨʘʥʪʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʢ 
ʜʝʪʷʤ ʩ ʆʆʇ; 
3) ʚʳʷʚʠʪʴ ʫʨʦʚʝʥʴ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝ-

ʨʘʥʪʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʢ ʜʝʪʷʤ 
ʩ ʆʆʇ. 
ɼʣʷ ʨʝʰʝʥʠʷ ʧʦʩʪʘʚʣʝʥʥʳʭ ʟʘʜʘʯ ʢʦʥʩʪʘʪʠʨʫ-

ʶʱʝʛʦ ʵʪʘʧʘ ʥʘʤʠ ʙʳʣʠ ʩʬʦʨʤʫʣʠʨʦʚʘʥʳ ʢʦʤʧʦ-
ʥʝʥʪʳ ʪʦʣʝʨʘʥʪʥʦʛʦ ʧʦʚʝʜʝʥʠʷ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠ-
ʢʦʚ, ʢʦʪʦʨʳʝ ʧʨʝʜʩʪʘʚʣʝʥʳ ʚ ʪʘʙʣʠʮʝ 1. 

ʊʘʙʣʠʮʘ 1 
ʂʦʤʧʦʥʝʥʪʳ ʠ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʰʢʦʣʴʥʠʢʦʚ ʢ ʫʯʘʱʠʤʩʷ ʩ ʆʆʇ 

ʂʦʤʧʦʥʝʥʪ ʇʦʢʘʟʘʪʝʣʴ 

ʂʦʛʥʠʪʠʚʥʳʡ 

ʇʨʝʜʩʪʘʚʣʝʥʠʝ ʦʙ ʦʛʨʘʥʠʯʝʥʠʷʭ ʠ ʚʦʟʤʦʞʥʦʩʪʷʭ, ʫʯʘʱʠʭʩʷ ʩ ʆʆʇ; ʦ ʩʧʦʩʦʙʘʭ ʚʟʘ-
ʠʤʦʜʝʡʩʪʚʠʷ ʩ ʫʯʘʱʠʤʠʩʷ ʩ ʆʆʇ ʚ ʨʘʟʣʠʯʥʳʭ ʚʠʜʘʭ ʜʝʷʪʝʣʴʥʦʩʪʠ; ʦ ʧʨʘʚʠʣʘʭ ʧʦ-
ʚʝʜʝʥʠʷ ʚ ʦʙʱʝʩʪʚʝ ʫʯʘʱʠʭʩʷ ʩ ʆʆʇ; ʦ ʩʧʦʩʦʙʘʭ ʧʨʦʷʚʣʝʥʠʷ ʩʦʯʫʚʩʪʚʠʷ, ʧʦʜ-
ʜʝʨʞʢʠ, ʩʦʧʝʨʝʞʠʚʘʥʠʷ, ʦ ʩʧʦʩʦʙʘʭ ʦʢʘʟʘʥʠʷ ʧʦʤʦʱʠ ʫʯʘʱʠʤʩʷ ʩ ʆʆʇ. 

ʕʤʦʮʠʦʥʘʣʴʥʳʡ 

ʕʤʦʮʠʦʥʘʣʴʥʘʷ ʚʦʚʣʝʯʝʥʥʦʩʪʴ ʚ ʜʝʡʩʪʚʠʷ ʫʯʘʱʝʛʦʩʷ ʩ ʆʆʇ, ʥʘʣʠʯʠʝ ʠʥʪʝʨʝʩʘ ʢ 
ʩʚʝʨʩʪʥʠʢʫ ʩ ʆʆʇ, ʧʦʟʠʪʠʚʥʦʝ ʦʪʥʦʰʝʥʠʝ ʢ ʧʨʦʷʚʣʝʥʠʶ ʨʘʟʣʠʯʥʳʭ ʧʦʪʨʝʙʥʦʩʪʝʡ 
ʫʯʘʱʠʭʩʷ, ʦʙʫʩʣʦʚʣʝʥʥʳʭ ʆʆʇ, ʥʘʣʠʯʠʝ ʞʝʣʘʥʠʷ ʚʟʘʠʤʦʜʝʡʩʪʚʦʚʘʪʴ ʩ ʜʝʪʴʤʠ ʩ 
ʆʆʇ, ʞʝʣʘʥʠʝ ʧʨʦʷʚʣʷʪʴ ʟʘʙʦʪʫ ʧʦ ʦʪʥʦʰʝʥʠʶ ʢ ʫʯʘʱʠʤʩʷ ʩ ʆʆʇ, ʩʦʜʝʡʩʪʚʦʚʘʪʴ, 
ʩʦʧʝʨʝʞʠʚʘʪʴ, ʧʦʜʜʝʨʞʠʚʘʪʴ ʠʭ.  

ʇʦʚʝʜʝʥʯʝʩʢʠʡ 
ʢʦʤʧʦʥʝʥʪ 

ʋʤʝʥʠʝ ʩʦʧʝʨʝʞʠʚʘʪʴ ʫʯʘʱʠʤʩʷ ʩ ʆʆʇ, ʫʩʪʘʥʘʚʣʠʚʘʪʴ ʜʦʙʨʦʞʝʣʘʪʝʣʴʥʳʝ ʦʪʥʦʰʝ-
ʥʠʷ, ʩʦʪʨʫʜʥʠʯʘʪʴ ʩ ʥʠʤʠ, ʚʳʨʘʞʘʪʴ ʫʚʘʞʝʥʠʝ ʠ ʪʝʨʧʠʤʦʩʪʴ, ʧʨʠ ʥʝʦʙʭʦʜʠʤʦʩʪʠ 
ʦʢʘʟʳʚʘʪʴ ʧʦʜʜʝʨʞʢʫ ʠ ʧʦʩʠʣʴʥʫʶ ʧʦʤʦʱʴ, ʠʩʢʨʝʥʥʝ ʨʘʜʦʚʘʪʴʩʷ ʠʭ ʫʩʧʝʭʘʤ, ʩʦʟʥʘ-
ʪʝʣʴʥʦ ʨʝʛʫʣʠʨʦʚʘʪʴ ʩʚʦʝ ʧʦʚʝʜʝʥʠʝ ʚ ʧʨʦʮʝʩʩʝ ʨʝʘʣʴʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʩ ʜʝʪʴʤʠ 
ʩ ʆʆʇ. 
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ʅʘ ʦʩʥʦʚʘʥʠʠ ʩʪʝʧʝʥʠ ʚʳʨʘʞʝʥʥʦʩʪʠ, ʚʳʷʚ-

ʣʝʥʥʳʭ ʢʦʤʧʦʥʝʥʪʦʚ, ʥʘʤʠ ʙʳʣʠ ʚʳʜʝʣʝʥʳ ʪʨʠ ʧʦ-

ʢʘʟʘʪʝʣʷ ʪʦʣʝʨʘʥʪʥʦʛʦ ʧʦʚʝʜʝʥʠʷ: ʚʳʩʦʢʠʡ, ʩʨʝʜ-

ʥʠʡ, ʥʠʟʢʠʡ. 

ʊʘʢʞʝ ʙʳʣ ʦʩʫʱʝʩʪʚʣʝʥ ʧʦʜʙʦʨ ʩʪʘʥʜʘʨʪʠʟʠ-

ʨʦʚʘʥʥʳʭ ʤʝʪʦʜʠʢ ʜʣʷ ʚʳʷʚʣʝʥʠʷ ʫʨʦʚʥʷ ʩʬʦʨʤʠ-

ʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʤʣʘʜʰʠʭ 

ʰʢʦʣʴʥʠʢʦʚ ʢ ʜʝʪʷʤ ʩ ʆʆʇ: 

1) ʅʘʙʣʶʜʝʥʠʝ; 

2) ʄʝʪʦʜʠʢʘ çʉʦʩʪʘʚʣʝʥʠʝ ʧʦʥʷʪʠʡʥʦʛʦ ʩʣʦ-

ʚʘʨʷè (ʄ. ʈʦʢʠʯ). ʎʝʣʴ ʤʝʪʦʜʠʢʠ ʟʘʢʣʶʯʘʝʪʩʷ ʚ ʚʳ-

ʷʚʣʝʥʠʠ ʧʨʝʜʩʪʘʚʣʝʥʠʡ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʦ ʢʘ-

ʯʝʩʪʚʘʭ ʯʝʣʦʚʝʢʘ, ʢʦʪʦʨʳʝ ʭʘʨʘʢʪʝʨʠʟʫʶʪ ʝʛʦ ʛʨʘʞ-

ʜʘʥʩʢʫʶ ʧʦʟʠʮʠʶ ʠ ʥʨʘʚʩʪʚʝʥʥʫʶ ʢʫʣʴʪʫʨʫ. 

(ʢʦʛʥʠʪʠʚʥʳʡ ʢʦʤʧʦʥʝʥʪ)  

3) ʄʝʪʦʜʠʢʘ çʇʦʩʣʦʚʠʮʳè (ʘʚʪʦʨ ʢʘʥʜʠʜʘʪ 

ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʭ ʥʘʫʢ ʉ. ʄ. ʇʝʪʨʦʚʘ). ʄʝʪʦʜʠʢʘ 

ʥʘʧʨʘʚʣʝʥʘ ʥʘ ʜʠʘʛʥʦʩʪʠʢʫ ʫʨʦʚʥʷ ʥʨʘʚʩʪʚʝʥʥʦʡ 

ʚʦʩʧʠʪʘʥʥʦʩʪʠ ʠ ʦʩʦʙʝʥʥʦʩʪʝʡ ʮʝʥʥʦʩʪʥʳʭ ʦʪʥʦ-

ʰʝʥʠʡ ʢ ʞʠʟʥʠ, ʣʶʜʷʤ, ʢ ʩʝʙʝ ʩʘʤʠʤ. (ʵʤʦʮʠʦʥʘʣʴ-

ʥʳʡ ʢʦʤʧʦʥʝʥʪ)  

4) çɸʥʢʝʪʘ ʩʘʤʦʦʮʝʥʢʠ ʥʘʚʳʢʦʚ ʪʦʣʝʨʘʥʪʥʦʛʦ 

ʧʦʚʝʜʝʥʠʷ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚè (ɹʘʪʨʘʢ ʗ. ɸ.). 

ʎʝʣʴʶ ʠʩʩʣʝʜʦʚʘʥʠʷ ʜʘʥʥʦʡ ʤʝʪʦʜʠʢʠ ʷʚʣʷʝʪʩʷ ʠʩ-

ʩʣʝʜʦʚʘʥʠʝ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʧʦʚʝʜʝʥʠʷ ʤʣʘʜʰʠʭ 

ʰʢʦʣʴʥʠʢʦʚ. (ʧʦʚʝʜʝʥʯʝʩʢʠʡ ʢʦʤʧʦʥʝʥʪ)  

ɺʩʝ ʤʝʪʦʜʠʢʠ ʙʳʣʠ ʧʦʣʥʦʩʪʴʶ ʘʜʘʧʪʠʨʦʚʘʥʳ 

ʧʨʠʤʝʥʠʪʝʣʴʥʦ ʢ ʛʨʫʧʧʝ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ, 

ʫʯʘʩʪʚʫʶʱʠʭ ʚ ʠʩʩʣʝʜʦʚʘʥʠʠ, ʩʦʜʝʨʞʘʣʠ ʜʦʩʪʫʧ-

ʥʳʡ ʤʘʪʝʨʠʘʣ. ʂʘʞʜʘʷ ʤʝʪʦʜʠʢʘ ʥʘʧʨʘʚʣʝʥʘ ʥʘ ʜʠ-

ʘʛʥʦʩʪʠʢʫ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʤʣʘʜ-

ʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʢ ʜʝʪʷʤ ʩ ʆʆʇ. 

ʄʝʪʦʜʠʢʘ çʉʦʩʪʘʚʣʝʥʠʝ ʧʦʥʷʪʠʡʥʦʛʦ ʩʣʦ-

ʚʘʨʷè (ʄ. ʈʦʢʠʯ) ʧʦʟʚʦʣʠʣʘ ʥʘʤ ʚʳʷʚʠʪʴ ʫʨʦʚʝʥʴ 

ʵʤʦʮʠʦʥʘʣʴʥʳʡ ʠ ʢʦʛʥʠʪʠʚʥʳʡ ʢʦʤʧʦʥʝʥʪ. ʈʝʟʫʣʴ-

ʪʘʪʳ ʧʨʝʜʩʪʘʚʣʝʥʳ ʚ ʪʘʙʣʠʮʝ 2.  

ʊʘʙʣʠʮʘ 2 

ʋʨʦʚʝʥʴ ʢʦʛʥʠʪʠʚʥʦʛʦ ʠ ʵʤʦʮʠʦʥʘʣʴʥʦʛʦ ʢʦʤʧʦʥʝʥʪʘ ʚ ʢʦʥʪʨʦʣʴʥʦʡ ʠ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʡ ʛʨʫʧʧʝ 

ʋʨʦʚʝʥʴ ʂʦʥʪʨʦʣʴʥʘʷ ʛʨʫʧʧʘ ʕʢʩʧʝʨʠʤʝʥʪʘʣʴʥʘʷ ʛʨʫʧʧʘ 

ʂʦʛʥʠʪʠʚʥʳʡ ʕʤʦʮʠʦʥʘʣʴʥʳʡ ʢʦʛʥʠʪʠʚʥʳʡ ʕʤʦʮʠʦʥʘʣʴʥʳʡ 

ʢʦʣ-ʚʦ % ʢʦʣ-ʚʦ % ʢʦʣ-ʚʦ % ʢʦʣ-ʚʦ % 

ɺʳʩʦʢʠʡ 3 10 3 10 2 6,6 3 10 

ʉʨʝʜʥʠʡ 12 40 13 43,3 14 46,7 15 50 

ʅʠʟʢʠʡ 15 50 14 46,7 14 46,7 12 40 

 

ʂʘʢ ʩʚʠʜʝʪʝʣʴʩʪʚʫʶʪ ʜʘʥʥʳʝ ʚ ʫʨʦʚʥʷʭ ʨʘʟʚʠ-

ʪʠʷ ʢʦʛʥʠʪʠʚʥʦʛʦ ʠ ʵʤʦʮʠʦʥʘʣʴʥʦʛʦ ʢʦʤʧʦʥʝʥʪʘ ʚ 

ʢʦʥʪʨʦʣʴʥʦʤ ʠ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʢʣʘʩʩʝ ʩʫʱʝ-

ʩʪʚʝʥʥʳʭ ʨʘʟʣʠʯʠʡ ʥʝ ʚʳʷʚʣʝʥʦ. 

ɺʳʩʦʢʠʡ ʫʨʦʚʝʥʴ ʢʦʛʥʠʪʠʚʥʦʛʦ ʢʦʤʧʦʥʝʥʪʘ ʚ 

ʢʦʥʪʨʦʣʴʥʦʡ ʛʨʫʧʧʝ ʠʤʝʶʪ ʪʨʠ ʰʢʦʣʴʥʠʢʘ (10%), ʘ 

ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʡ ï 2 (6,6%). ʉʨʝʜʥʠʡ ʫʨʦʚʝʥʴ 

ʚʳʷʚʣʝʥ ʫ 12 ʰʢʦʣʴʥʠʢʦʚ (40%), ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴ-

ʥʦʡ ï 14 (46,7%). ʅʠʟʢʠʡ ʫʨʦʚʝʥʴ ʚ ʵʢʩʧʝʨʠʤʝʥ-

ʪʘʣʴʥʦʡ ʛʨʫʧʧʝ ʠʤʝʶʪ 14 (46,7%) ʰʢʦʣʴʥʠʢʦʚ, ʘ ʚ 

ʢʦʥʪʨʦʣʴʥʦʡ 15 (50%) ʰʢʦʣʴʥʠʢʦʚ. 

ɺʳʩʦʢʠʡ ʫʨʦʚʝʥʴ ʵʤʦʮʠʦʥʘʣʴʥʦʛʦ ʢʦʤʧʦʥʝʥʪʘ 

ʚʳʷʚʣʝʥ ʫ ʦʜʠʥʘʢʦʚʦʛʦ ʯʠʩʣʘ ʰʢʦʣʴʥʠʢʦʚ ʚ ʦʙʝʠʭ 

ʛʨʫʧʧʘʭ ï 3 (10%). ʉʨʝʜʥʠʡ ʫʨʦʚʝʥʴ ʠʤʝʶʪ ʚ ʢʦʥ-

ʪʨʦʣʴʥʦʡ ʛʨʫʧʧʝ 13 (43,3%) ʰʢʦʣʴʥʠʢʦʚ, ʘ ʚ ʵʢʩʧʝ-

ʨʠʤʝʥʪʘʣʴʥʦʡ ʛʨʫʧʧʝ ï 15 (50%) ʰʢʦʣʴʥʠʢʦʚ. ʅʠʟ-

ʢʠʡ ʫʨʦʚʝʥʴ ʠʤʝʶʪ ʚ ʢʦʥʪʨʦʣʴʥʦʡ ʛʨʫʧʧʝ 14 

(46,7%) ʰʢʦʣʴʥʠʢʦʚ, ʘ ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʡ 12 

(40%) ʰʢʦʣʴʥʠʢʦʚ. 

ʆʙʱʠʡ ʫʨʦʚʝʥʴ ʨʘʟʚʠʪʠʷ ʧʨʝʜʩʪʘʚʣʝʥʠʡ ʤʣʘʜ-

ʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʦ ʢʘʯʝʩʪʚʘʭ ʯʝʣʦʚʝʢʘ, ʢʦʪʦʨʳʝ ʭʘ-

ʨʘʢʪʝʨʠʟʫʶʪ ʝʛʦ ʥʨʘʚʩʪʚʝʥʥʫʶ ʠ ʛʨʘʞʜʘʥʩʢʫʶ ʧʦ-

ʟʠʮʠʶ, ʧʨʝʜʩʪʘʚʣʝʥ ʚ ʪʘʙʣʠʮʝ 3. 

 

ʊʘʙʣʠʮʘ 3 

ʇʦʢʘʟʘʪʝʣʠ ʦʙʱʝʛʦ ʨʘʟʚʠʪʠʷ ʧʨʝʜʩʪʘʚʣʝʥʠʡ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʦ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʧʦʚʝʜʝʥʠʷ ʧʦ ʤʝʪʦ-

ʜʠʢʝ çʉʦʩʪʘʚʣʝʥʠʝ ʧʦʥʷʪʠʡʥʦʛʦ ʩʣʦʚʘʨʷè (ʄ. ʈʦʢʠʯʘ) 

ʋʨʦʚʝʥʴ ʂʦʥʪʨʦʣʴʥʳʡ ʢʣʘʩʩ ʕʢʩʧʝʨʠʤʝʥʪʘʣʴʥʳʡ ʢʣʘʩʩ 

ʂʦʣ ï ʚʦ % ʂʦʣ ï ʚʦ % 

ɺʳʩʦʢʠʡ 2 6,6 3 10 

ʉʨʝʜʥʠʡ 14 46,7 15 50 

ʅʠʟʢʠʡ 14 46,7 12 40 

 

ʇʨʝʜʩʪʘʚʣʝʥʥʳʝ ʥʘ ʨʠʩʫʥʢʝ ʜʘʥʥʳʝ ʪʘʢʞʝ ʩʚʠ-

ʜʝʪʝʣʴʩʪʚʫʶʪ ʦ ʪʦʤ, ʯʪʦ ʩʫʱʝʩʪʚʝʥʥʳʭ ʨʘʟʣʠʯʠʡ ʚ 

ʧʦʢʘʟʘʥʠʷʭ ʢʦʥʪʨʦʣʴʥʦʛʦ ʠ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʛʦ 

ʢʣʘʩʩʘ ʚʳʷʚʣʝʥʦ ʥʝ ʙʳʣʦ. ʊʘʢ, ʚʳʩʦʢʠʡ ʫʨʦʚʝʥʴ 

ʠʤʝʶʪ 2 (6,6%) ʰʢʦʣʴʥʠʢʘ ʢʦʥʪʨʦʣʴʥʦʛʦ ʢʣʘʩʩʘ ʠ 3 

(10%) ʰʢʦʣʴʥʠʢʘ. ɼʝʪʠ, ʠʤʝʶʱʠʝ ʜʘʥʥʳʡ ʫʨʦʚʝʥʴ 

ʜʦʩʪʘʪʦʯʥʦ ʭʦʨʦʰʦ ʧʦʥʠʤʘʶʪ ʟʥʘʯʝʥʠʝ ʧʦʥʷʪʠʷ 

çʪʦʣʝʨʘʥʪʥʦʝ ʧʦʚʝʜʝʥʠʝè, ʠʤ ʭʦʨʦʰʦ ʟʥʘʢʦʤʳ 

ʥʦʨʤʳ ʠ ʧʨʘʚʠʣʘ ʧʦʚʝʜʝʥʠʷ ʚ ʦʙʱʝʩʪʚʝ, ʘ ʪʘʢʞʝ 

ʦʥʠ ʠʤʝʶʪ ʯʝʪʢʫʶ ʥʨʘʚʩʪʚʝʥʥʫʶ ʧʦʟʠʮʠʶ.  

ʉʨʝʜʥʠʡ ʫʨʦʚʝʥʴ ʙʳʣ ʚʳʷʚʣʝʥ ʫ 14 (46,7%) 

ʰʢʦʣʴʥʠʢʦʚ ʢʦʥʪʨʦʣʴʥʦʛʦ ʢʣʘʩʩʘ ʠ 15 (50%) 

ʰʢʦʣʴʥʠʢʦʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʛʦ ʢʣʘʩʩʘ. ɼʣʷ ʪʘʢʠʭ 

ʜʝʪʝʡ ʭʘʨʘʢʪʝʨʥʦ ʥʝʜʦʩʪʘʪʦʯʥʦʝ ʧʨʝʜʩʪʘʚʣʝʥʠʝ ʦ 

ʧʨʘʚʠʣʘʭ ʪʦʣʝʨʘʥʪʥʦʛʦ ʧʦʚʝʜʝʥʠʷ, ʫ ʥʠʭ ʦʪʩʫʪ-

ʩʪʚʫʝʪ ʯʝʪʢʘʷ ʛʨʘʞʜʘʥʩʢʘʷ ʧʦʟʠʮʠʷ, ʧʨʠ ʵʪʦʤ ʯʫʚ-

ʩʪʚʦ ʦʪʚʝʪʩʪʚʝʥʥʦʩʪʠ ʥʝ ʨʘʟʚʠʪʦ. 

ʅʠʟʢʠʡ ʫʨʦʚʝʥʴ ʙʳʣ ʦʧʨʝʜʝʣʝʥ ʫ 14 (46,7%) 

ʰʢʦʣʴʥʠʢʦʚ ʢʦʥʪʨʦʣʴʥʦʛʦ ʢʣʘʩʩʘ ʠ 12 (40%) 

ʰʢʦʣʴʥʠʢʦʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʛʦ ʢʣʘʩʩʘ. ɼʘʥʥʳʡ 

ʫʨʦʚʝʥʴ ʩʚʠʜʝʪʝʣʴʩʪʚʫʝʪ ʦ ʩʦʚʝʨʰʝʥʥʦ ʦʪʩʫʪʩʪʚʫ-

ʶʱʠʭ ʠʣʠ ʩʣʘʙʦ ʨʘʟʚʠʪʳʭ ʧʨʝʜʩʪʘʚʣʝʥʠʷʭ ʦ ʧʨʘʚʠ-

ʣʘʭ ʠ ʥʦʨʤʘʭ ʧʦʚʝʜʝʥʠʷ, ʘ ʪʘʢʞʝ ʦʙ ʦʙʱʝʢʫʣʴʪʫʨ-

ʥʳʭ ʮʝʥʥʦʩʪʷʭ. 

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʚ ʩʦʦʪʚʝʪʩʪʚʠʠ ʩ ʧʦʣʫʯʝʥʥʳʤʠ 

ʨʝʟʫʣʴʪʘʪʘʤʠ, ʤʦʞʥʦ ʩʜʝʣʘʪʴ ʚʳʚʦʜ, ʯʪʦ ʰʢʦʣʴ-

ʥʠʢʠ ʦʙʦʠʭ ʢʣʘʩʩʦʚ ʧʣʦʭʦ ʧʦʥʠʤʘʶʪ ʩʫʱʥʦʩʪʴ ʪʦ-

ʣʝʨʘʥʪʥʦʛʦ ʧʦʚʝʜʝʥʠʷ, ʚ ʦʪʥʦʰʝʥʠʠ ʩ ʣʶʜʴʤʠ ʥʝ 
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ʚʩʝʛʜʘ ʧʨʦʷʚʣʷʶʪ ʪʝʨʧʠʤʦʩʪʴ, ʫ ʥʠʭ ʩʣʘʙʘʷ ʛʨʘʞ-

ʜʘʥʩʢʘʷ ʧʦʟʠʮʠʷ, ʦʥʠ ʩʢʣʦʥʳ ʢ ʢʦʥʬʣʠʢʪʘʤ.  

ʉʣʝʜʫʶʱʠʤ ʵʪʘʧʦʤ ʩʪʘʣʦ ʧʨʦʚʝʜʝʥʠʝ ʧʦʚʪʦʨ-

ʥʦʡ ʜʠʘʛʥʦʩʪʠʢʠ ʩ ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ ʢʦʤʧʣʝʢʩʘ ʜʠʘ-

ʛʥʦʩʪʠʯʝʩʢʠʭ ʤʝʪʦʜʠʢ, ʢʦʪʦʨʳʡ ʙʳʣ ʠʩʧʦʣʴʟʦʚʘʥ 

ʥʘ ʢʦʥʩʪʘʪʠʨʫʶʱʝʤ ʵʪʘʧʝ, ʩ ʮʝʣʴʶ ʚʳʷʚʣʝʥʠʝ ʜʠ-

ʥʘʤʠʢʠ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʦʛʦ ʧʦʚʝʜʝ-

ʥʠʷ. 

ʇʨʠ ʧʦʚʪʦʨʥʦʤ ʧʨʦʚʝʜʝʥʠʠ ʤʝʪʦʜʠʢʠ çʉʦ-

ʩʪʘʚʣʝʥʠʝ ʧʦʥʷʪʠʡʥʦʛʦ ʩʣʦʚʘʨʷè (ʄ. ʈʦʢʠʯ) ʙʳʣʠ 

ʧʦʣʫʯʝʥʳ ʨʝʟʫʣʴʪʘʪʳ, ʧʨʝʜʩʪʘʚʣʝʥʥʳʝ ʚ ʪʘʙʣʠʮʝ 4. 

ʊʘʙʣʠʮʘ 4 

ʋʨʦʚʝʥʴ ʢʦʛʥʠʪʠʚʥʦʛʦ ʠ ʵʤʦʮʠʦʥʘʣʴʥʦʛʦ ʢʦʤʧʦʥʝʥʪʘ ʚ ʢʦʥʪʨʦʣʴʥʦʡ ʠ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʡ ʛʨʫʧʧʝ 

ʫʨʦʚʝʥʴ ʂʦʥʪʨʦʣʴʥʘʷ ʛʨʫʧʧʘ ʕʢʩʧʝʨʠʤʝʥʪʘʣʴʥʘʷ ʛʨʫʧʧʘ 

ʂʦʛʥʠʪʠʚʥʳʡ ʕʤʦʮʠʦʥʘʣʴʥʳʡ ʢʦʛʥʠʪʠʚʥʳʡ ʕʤʦʮʠʦʥʘʣʴʥʳʡ 

ʢʦʣ-ʚʦ % ʢʦʣ-ʚʦ % ʢʦʣ-ʚʦ % ʢʦʣ-ʚʦ % 

ʚʳʩʦʢʠʡ 4 13,3 3 10 7 23,3 6 20 

ʩʨʝʜʥʠʡ 14 46,7 15 50 16 53,3 17 56,7 

ʥʠʟʢʠʡ 12 40 12 40 7 23,3 7 23,3 

 

ʂʘʢ ʩʚʠʜʝʪʝʣʴʩʪʚʫʶʪ ʜʘʥʥʳʝ ʚ ʫʨʦʚʥʷʭ ʨʘʟʚʠ-

ʪʠʷ ʢʦʛʥʠʪʠʚʥʦʛʦ ʠ ʵʤʦʮʠʦʥʘʣʴʥʦʛʦ ʢʦʤʧʦʥʝʥʪʘ ʚ 

ʢʦʥʪʨʦʣʴʥʦʤ ʠ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʢʣʘʩʩʝ ʥʘ ʢʦʥ-

ʪʨʦʣʴʥʦʤ ʵʪʘʧʝ ʚʳʷʚʣʝʥʳ ʟʘʤʝʪʥʳʝ ʠʟʤʝʥʝʥʠʷ. 

ɺʳʩʦʢʠʡ ʫʨʦʚʝʥʴ ʢʦʛʥʠʪʠʚʥʦʛʦ ʢʦʤʧʦʥʝʥʪʘ ʚ 

ʢʦʥʪʨʦʣʴʥʦʡ ʛʨʫʧʧʝ ʫʚʝʣʠʯʠʣʩʷ ʥʘ 3,3%, ʘ ʚ ʵʢʩʧʝ-

ʨʠʤʝʥʪʘʣʴʥʦʡ ʥʘ 16,6%. ʉʨʝʜʥʠʡ ʫʨʦʚʝʥʴ ʫʚʝʣʠ-

ʯʠʣʩʷ ʥʘ 6,6%, ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʡ ʵʪʦ ʯʠʩʣʦ ʪʦʞʝ 

ʩʦʩʪʘʚʠʣʦ 6,6%. ʅʠʟʢʠʡ ʫʨʦʚʝʥʴ ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴ-

ʥʦʡ ʛʨʫʧʧʝ ʩʥʠʟʠʣʩʷ ʥʘ 23,3% ʰʢʦʣʴʥʠʢʦʚ, ʘ ʚ ʢʦʥ-

ʪʨʦʣʴʥʦʡ ʵʪʦʪ ʫʨʦʚʝʥʴ ʩʥʠʟʠʣʩʷ ʥʘ 10%. 

ɺʳʩʦʢʠʡ ʫʨʦʚʝʥʴ ʵʤʦʮʠʦʥʘʣʴʥʦʛʦ ʢʦʤʧʦʥʝʥʪʘ 

ʚ ʢʦʥʪʨʦʣʴʥʦʡ ʛʨʫʧʧʝ ʥʝ ʠʟʤʝʥʠʣʩʷ, ʚ ʵʢʩʧʝʨʠʤʝʥ-

ʪʘʣʴʥʦʡ ʦʥ ʫʚʝʣʠʯʠʣʩʷ ʥʘ 10%. ʇʦʢʘʟʘʪʝʣʴ ʩʨʝʜ-

ʥʝʛʦ ʫʨʦʚʥʷ ʫʚʝʣʠʯʠʣʩʷ ʥʘ 6,6% ʚ ʢʦʥʪʨʦʣʴʥʦʡ 

ʛʨʫʧʧʝ ʠ ʥʘ 6,6% ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʡ ʛʨʫʧʧʝ. ʅʠʟ-

ʢʠʡ ʫʨʦʚʝʥʴ ʚ ʢʦʥʪʨʦʣʴʥʦʡ ʛʨʫʧʧʝ ʩʥʠʟʠʣʩʷ ʥʘ 

6,6%, ʘ ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʡ ʥʘ 16,6%. 

ʆʙʱʠʡ ʫʨʦʚʝʥʴ ʨʘʟʚʠʪʠʷ ʧʨʝʜʩʪʘʚʣʝʥʠʡ ʤʣʘʜ-

ʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʦ ʢʘʯʝʩʪʚʘʭ ʯʝʣʦʚʝʢʘ, ʢʦʪʦʨʳʝ ʭʘ-

ʨʘʢʪʝʨʠʟʫʶʪ ʝʛʦ ʥʨʘʚʩʪʚʝʥʥʫʶ ʠ ʛʨʘʞʜʘʥʩʢʫʶ ʧʦ-

ʟʠʮʠʶ, ʧʨʝʜʩʪʘʚʣʝʥ ʚ ʪʘʙʣʠʮʝ 5. 

ʊʘʙʣʠʮʘ 5 

ʇʦʢʘʟʘʪʝʣʠ ʦʙʱʝʛʦ ʨʘʟʚʠʪʠʷ ʧʨʝʜʩʪʘʚʣʝʥʠʡ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʦ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʧʦʚʝʜʝʥʠʷ ʧʦ ʤʝʪʦ-

ʜʠʢʝ çʉʦʩʪʘʚʣʝʥʠʝ ʧʦʥʷʪʠʡʥʦʛʦ ʩʣʦʚʘʨʷè (ʄ. ʈʦʢʠʯʘ) 

ʋʨʦʚʝʥʴ ʂʦʥʪʨʦʣʴʥʳʡ ʢʣʘʩʩ ʕʢʩʧʝʨʠʤʝʥʪʘʣʴʥʳʡ ʢʣʘʩʩ 

ʂʦʣ ï ʚʦ % ʂʦʣ ï ʚʦ % 

ɺʳʩʦʢʠʡ 3 10 6 20 

ʉʨʝʜʥʠʡ 14 46,7 12 40 

ʅʠʟʢʠʡ 13 43,3 12 40 

 

ʇʨʝʜʩʪʘʚʣʝʥʥʳʝ ʜʘʥʥʳʝ ʪʘʢʞʝ ʩʚʠʜʝʪʝʣʴ-

ʩʪʚʫʶʪ ʦʙ ʠʟʤʝʥʝʥʠʷʭ ʚ ʨʝʟʫʣʴʪʘʪʘʭ. ɺ ʢʦʥʪʨʦʣʴ-

ʥʦʤ ʢʣʘʩʩʝ ʚʳʩʦʢʠʡ ʫʨʦʚʝʥʴ ʫʚʝʣʠʯʠʣʩʷ ʥʘ 3,3%, ʚ 

ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʦʥ ʫʚʝʣʠʯʠʣʩʷ ʥʘ 10%. ʉʨʝʜ-

ʥʠʡ ʫʨʦʚʝʥʴ ʚ ʢʦʥʪʨʦʣʴʥʦʤ ʢʣʘʩʩʝ ʦʩʪʘʣʩʷ ʙʝʟ ʠʟ-

ʤʝʥʝʥʠʡ, ʘ ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʦʥ ʩʥʠʟʠʣʩʷ ʥʘ 10 

%. ʅʠʟʢʠʡ ʫʨʦʚʝʥʴ ʚ ʢʦʥʪʨʦʣʴʥʦʤ ʢʣʘʩʩʘ ʩʥʠʟʠʣʩʷ 

ʥʘ 3,3%, ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʦʩʪʘʣʩʷ ʙʝʟ ʠʟʤʝʥʝ-

ʥʠʡ.  

ʉʣʝʜʫʶʱʝʡ ʧʨʦʚʝʜʝʥʥʦʡ ʥʘʤʠ ʤʝʪʦʜʠʢʦʡ 

ʩʪʘʣʘ ʨʘʟʨʘʙʦʪʘʥʥʘʷ ʢʘʥʜʠʜʘʪʦʤ ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʭ 

ʥʘʫʢ ʉ. ʄ. ʇʝʪʨʦʚʦʡ ʤʝʪʦʜʠʢʘ çʇʦʩʣʦʚʠʮʳè. ʇʦ-

ʣʫʯʝʥʥʳʝ ʨʝʟʫʣʴʪʘʪʳ ʧʨʝʜʩʪʘʚʣʝʥʳ ʥʘ ʨʠʩʫʥʢʝ 1 

 
ʈʠʩʫʥʦʢ 1 ʋʨʦʚʝʥʴ ʥʨʘʚʩʪʚʝʥʥʦʡ ʚʦʩʧʠʪʘʥʥʦʩʪʠ ʧʦ ʤʝʪʦʜʠʢʝ çʇʦʩʣʦʚʠʮʳè 

 

ʀʟ ʨʠʩʫʥʢʘ 1 ʩʣʝʜʫʝʪ, ʯʪʦ ʩʫʱʝʩʪʚʝʥʥʳʝ ʠʟʤʝ-

ʥʝʥʠʷ ʧʨʦʠʟʦʰʣʠ ʚ ʧʦʢʘʟʘʪʝʣʷʭ ʥʠʟʢʦʛʦ ʫʨʦʚʥʷ 

ʥʨʘʚʩʪʚʝʥʥʦʡ ʚʦʩʧʠʪʘʥʥʦʩʪʠ ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ 

ʢʣʘʩʩʝ: ʩʥʠʟʠʣʩʷ ʥʘ 26,7%, ʘ ʚ ʢʦʥʪʨʦʣʴʥʦʤ 6,6%. 

ʉʨʝʜʥʠʡ ʫʨʦʚʝʥʴ ʚ ʢʦʥʪʨʦʣʴʥʦʤ ʢʣʘʩʩʝ ʫʚʝʣʠʯʠʣʩʷ 

ʥʘ 3,3%, ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʢʣʘʩʩʝ ʩʥʠʟʠʣʩʷ ʥʘ 

3,3%. ɺʳʩʦʢʠʡ ʫʨʦʚʝʥʴ ʚ ʢʦʥʪʨʦʣʴʥʦʤ ʢʣʘʩʩʝ ʫʚʝ-

ʣʠʯʠʣʩʷ ʥʘ 3,3%, ʘ ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʫʚʝʣʠ-

ʯʠʣʩʷ ʥʘ 13,3%. 
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ʂʘʢ ʚʠʜʥʦ ʚ ʫʨʦʚʥʝ ʩʬʦʤʠʨʦʚʘʥʥʦʩʪʠ ʥʨʘʚ-

ʩʪʚʝʥʥʦʡ ʚʦʩʧʠʪʘʥʥʦʩʪʠ ʟʘʤʝʪʥʳ ʩʫʱʝʩʪʚʝʥʥʳʝ 

ʨʘʟʣʠʯʠʷ. ɺ ʢʦʥʪʨʦʣʴʥʦʤ ʢʣʘʩʩʝ ʜʘʥʥʳʡ ʧʦʢʘʟʘʪʝʣʴ 

ʫʚʝʣʠʯʠʣʩʷ ʥʝʟʥʘʯʠʪʝʣʴʥʦ. ɺ ʩʚʦʶ ʦʯʝʨʝʜʴ, ʚ ʵʢʩ-

ʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʦʪʤʝʯʝʥʦ ʩʫʱʝʩʪʚʝʥʥʦʝ ʫʚʝʣʠʯʝ-

ʥʠʝ ʧʦʢʘʟʘʪʝʣʷ. 

ʉʣʝʜʫʶʱʝʡ ʧʨʦʚʝʜʝʥʥʦʡ ʥʘʤʠ ʤʝʪʦʜʠʢʦʡ 

ʩʪʘʣʘ çɸʥʢʝʪʘ ʩʘʤʦʦʮʝʥʢʠ ʥʘʚʳʢʦʚ ʪʦʣʝʨʘʥʪʥʦʛʦ 

ʧʦʚʝʜʝʥʠʷ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚè. (ʗ. ɸ. ɹʘʪʨʘʢ). 

ʂʘʢ ʚʠʜʥʦ, ʚ ʢʦʥʪʨʦʣʴʥʦʤ ʢʣʘʩʩʝ ʧʦʢʘʟʘʪʝʣʴ ʚʳʩʦ-

ʢʦʛʦ, ʫʨʦʚʥʷ ʥʝ ʠʟʤʝʥʠʣʩʷ. ʇʨʠ ʵʪʦʤ ʥʘ 6,7% ʫʚʝ-

ʣʠʯʠʣʠʩʴ ʧʦʢʘʟʘʥʠʷ ʩʨʝʜʥʝʛʦ ʫʨʦʚʥʷ, ʧʦʢʘʟʘʪʝʣʴ 

ʥʠʟʢʦʛʦ ʫʨʦʚʥʷ ʩʥʠʟʠʣʩʷ ʥʘ 6,7%. ɺ ʵʢʩʧʝʨʠʤʝʥ-

ʪʘʣʴʥʦʤ ʢʣʘʩʩʝ ʠʟʤʝʥʝʥʠʷ ʙʦʣʝʝ ʩʫʱʝʩʪʚʝʥʥʳ. ʊʘʢ, 

ʧʦʢʘʟʘʪʝʣʴ ʚʳʩʦʢʦʛʦ ʫʨʦʚʥʷ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʩʘ-

ʤʦʦʮʝʥʢʠ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʧʦʚʝʜʝʥʠʷ ʫʚʝʣʠʯʠʣʩʷ ʥʘ 

10%, ʧʦʢʘʟʘʪʝʣʴ ʩʨʝʜʥʝʛʦ ʫʨʦʚʥʷ ʥʝ ʠʟʤʝʥʠʣʩʷ, ʥʦ 

ʧʨʠ ʵʪʦʤ ʧʦʢʘʟʘʪʝʣʴ ʥʠʟʢʦʛʦ ʫʨʦʚʥʷ ʩʥʠʟʠʣʩʷ ʥʘ 

10%.  

ʆʙʱʠʡ ʫʨʦʚʝʥʴ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪ-

ʥʦʩʪʠ ʚ ʢʦʥʪʨʦʣʴʥʦʤ ʠ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʢʣʘʩʩʘʭ 

ʥʘ ʢʦʥʪʨʦʣʴʥʦʤ ʵʪʘʧʝ ʧʨʝʜʩʪʘʚʣʝʥ ʨʠʩʫʥʢʝ2.  

 
ʈʠʩʫʥʦʢ 2 - ʆʙʱʠʡ ʫʨʦʚʝʥʴ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʦʩʪʠ (ʢʦʥʪʨʦʣʴʥʳʡ ʵʪʘʧ) 

 

ʇʦʣʫʯʝʥʥʳʝ ʨʝʟʫʣʴʪʘʪʳ ʧʦʟʚʦʣʠʣʠ ʩʨʘʚʥʠʪʴ ʨʝʟʫʣʴʪʘʪʳ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʛʦ ʢʣʘʩʩʘ ʢʦʥʪʨʦʣʴʥʦʛʦ ʠ 

ʢʦʥʩʪʘʪʠʨʫʶʱʝʛʦ ʵʪʘʧʘ. ʆʥʠ ʧʨʝʜʩʪʘʚʣʝʥʳ ʚ ʪʘʙʣʠʮʝ 6. 

ʊʘʙʣʠʮʘ 6 

ɼʠʥʘʤʠʢʘ ʫʨʦʚʥʷ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʢʣʘʩʩʝ 

ʋʨʦʚʝʥʴ ʂʦʥʩʪʘʪʠʨʫʶʱʠʡ ʵʪʘʧ ʂʦʥʪʨʦʣʴʥʳʡ ʵʪʘʧ 

ʂʦʣ-ʚʦ % ʂʦʣ - ʚʦ % 

ɺʳʩʦʢʠʡ 3 10 6 20 

ʉʨʝʜʥʠʡ 15 50 14 46,7 

ʅʠʟʢʠʡ 12 40 10 33,3 

 

ɸʥʘʣʠʟʠʨʫʷ ʨʝʟʫʣʴʪʘʪʳ ʜʚʫʭ ʵʪʘʧʦʚ, ʤʦʞʥʦ 

ʦʪʤʝʪʠʪʴ, ʯʪʦ ʥʘʙʣʶʜʘʝʪʩʷ ʧʦʣʦʞʠʪʝʣʴʥʘʷ ʜʠʥʘ-

ʤʠʢʘ. ɼʝʪʠ ʩʪʘʣʠ ʙʦʣʝʝ ʪʝʨʧʠʤʳ, ʥʘʫʯʠʣʠʩʴ ʧʦʥʠ-

ʤʘʪʴ ʠ ʧʨʦʱʘʪʴ, ʙʦʣʴʰʝ ʩʪʘʣʠ ʧʨʦʷʚʣʷʪʴ ʩʦʩʪʨʘʜʘ-

ʥʠʝ, ʵʤʧʘʪʠʶ ʠ ʩʦʩʪʨʘʜʘʥʠʝ. 

ɼʘʣʴʰʝ ʥʘʤʠ ʙʳʣʦ ʧʨʦʚʝʜʝʥʦ ʩʨʘʚʥʝʥʠʝ ʧʦʢʘ-

ʟʘʪʝʣʝʡ ʜʚʫʭ ʵʪʘʧʦʚ ʚ ʢʦʥʪʨʦʣʴʥʦʤ ʢʣʘʩʩʝ. ʈʝʟʫʣʴ-

ʪʘʪʳ ʧʨʝʜʩʪʘʚʣʝʥʳ ʚ ʪʘʙʣʠʮʝ 7 . 

ʊʘʙʣʠʮʘ 7 

ɼʠʥʘʤʠʢʘ ʫʨʦʚʥʷ ʩʬʦʨʤʠʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʚ ʢʦʥʪʨʦʣʴʥʦʤ ʢʣʘʩʩʝ 

ʋʨʦʚʝʥʴ ʂʦʥʩʪʘʪʠʨʫʶʱʠʡ ʵʪʘʧ ʂʦʥʪʨʦʣʴʥʳʡ ʵʪʘʧ 

ʂʦʣ-ʚʦ % ʂʦʣ ï ʚʦ % 

ɺʳʩʦʢʠʡ 1 3,3 3 10 

ʉʨʝʜʥʠʡ 16 53,3 15 50 

ʅʠʟʢʠʡ 13 43,4 12 40 

 

ʇʨʠ ʘʥʘʣʠʟʝ ʧʦʣʫʯʝʥʥʳʭ ʨʝʟʫʣʴʪʘʪʦʚ ʚʠʜʥʦ, 

ʯʪʦ ʟʥʘʯʠʪʝʣʴʥʳʭ ʠʟʤʝʥʝʥʠʡ ʥʝ ʧʨʦʠʟʦʰʣʦ. ʂʦʣʠ-

ʯʝʩʪʚʦ ʫʯʝʥʠʢʦʚ, ʠʤʝʶʱʠʭ ʚʳʩʦʢʠʡ ʫʨʦʚʝʥʴ ʩʬʦʨ-

ʤʠʨʦʚʘʥʥʦʩʪʠ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʫʚʝʣʠʯʠʣʦʩʴ ʥʘ 3,3%, 

ʠ ʩʦʦʪʚʝʪʩʪʚʝʥʥʦ ʥʠʟʢʠʡ ʫʨʦʚʝʥʴ ʩʥʠʟʠʣʩʷ ʥʘ 3,3%. 

ʄʦʞʥʦ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʙʦʣʴʰʠʥʩʪʚʦ ʜʝʪʝʡ ʧʦ ï 

ʧʨʝʞʥʝʤʫ ʥʝ ʛʦʪʦʚʳ ʢ ʩʦʪʨʫʜʥʠʯʝʩʪʚʫ, ʚʟʘʠʤʦʧʦ-

ʥʠʤʘʥʠʶ ʠ ʚʟʘʠʤʦʧʦʤʦʱʠ, ʧʨʦʷʚʣʷʶʪ ʨʝʟʢʦʩʪʴ. 

ʃʠʰʴ ʜʚʫʤ ʫʯʝʥʠʢʘʤ ʩʚʦʡʩʪʚʝʥʥʦ ʧʨʦʷʚʣʝʥʠʝ ʩʦ-

ʯʫʚʩʪʚʠʷ, ʞʝʣʘʥʠʷ ʧʦʤʦʯʴ, ʩʦʧʝʨʝʞʠʚʘʥʠʝ ʠ ʚʟʘʠ-

ʤʦʚʳʨʫʯʢʘ. 

ʉ ʮʝʣʴʶ ʧʦʜʪʚʝʨʞʜʝʥʠʷ ʛʠʧʦʪʝʟʳ ʥʘʤʠ ʙʳʣ 

ʠʩʧʦʣʴʟʦʚʘʥ ʊ ï ʢʨʠʪʝʨʠʡ ʉʪʴʶʜʝʥʪʘ. ɺ ʭʦʜʝ ʧʨʦ-

ʚʝʜʝʥʠʷ ʘʥʘʣʠʟʘ ʥʘʤʠ ʙʳʣʠ ʚʳʷʚʣʝʥʳ ʩʪʘʪʠʩʪʠʯʝ-

ʩʢʠ ʜʦʩʪʦʚʝʨʥʳʝ ʟʥʘʯʝʥʠʷ ʊʵʤʧ. = 3,9 ʚ ʧʦʢʘʟʘʪʝ-

ʣʷʭ ʦʙʱʝʛʦ ʨʘʟʚʠʪʠʷ ʧʨʝʜʩʪʘʚʣʝʥʠʡ ʤʣʘʜʰʠʭ 

ʰʢʦʣʴʥʠʢʦʚ ʦ ʪʦʣʝʨʘʥʪʥʦʩʪʠ ʧʦʚʝʜʝʥʠʷ. ʊʘʢʞʝ ʜʦ-

ʩʪʦʚʝʨʥʦ ʟʥʘʯʠʤʳʝ ʨʘʟʣʠʯʠʷ ʊʵʤʧ. = 4 ʚ ʵʢʩʧʝʨʠ-

ʤʝʥʪʘʣʴʥʦʤ ʢʣʘʩʩʝ ʚʳʷʚʣʝʥʳ ʚ ʫʨʦʚʥʝ ʥʨʘʚʩʪʚʝʥ-

ʥʦʡ ʚʦʩʧʠʪʘʥʥʦʩʪʠ. ʇʨʠ ʵʪʦʤ ʚ ʢʦʥʪʨʦʣʴʥʦʤ ʢʣʘʩʩʝ 

ʩʪʘʪʠʩʪʠʯʝʩʢʠ ʜʦʩʪʦʚʝʨʥʳʭ ʨʘʟʣʠʯʠʡ ʚʳʷʚʣʝʥʦ ʥʝ 

ʙʳʣʦ. 
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ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʚ ʭʦʜʝ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʡ ʨʘ-

ʙʦʪʳ ʥʘʤʠ ʙʳʣʦ ʜʦʢʘʟʘʥʦ, ʯʪʦ ʨʘʟʨʘʙʦʪʢʘ ʠ ʧʨʠʤʝ-

ʥʝʥʠʝ ʚ ʫʩʣʦʚʠʷʭ ʠʥʢʣʶʟʠʚʥʦʡ ʩʨʝʜʳ ʧʨʦʛʨʘʤʤ ʧʦ 

ʬʦʨʤʠʨʦʚʘʥʠʶ ʫ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ ʪʦʣʝʨʘʥʪ-

ʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʢ ʜʝʪʷʤ ʩ ʆʆʇ ʚʦʟʤʦʞʥʦ. ʊʘʢʞʝ 

ʥʘʤʠ ʙʳʣʘ ʧʦʜʪʚʝʨʞʜʝʥʘ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʧʨʦ-

ʛʨʘʤʤʳ. 

ʅʘ ʦʩʥʦʚʘʥʠʠ, ʧʨʦʚʝʜʝʥʥʦʛʦ ʠʩʩʣʝʜʦʚʘʥʠʷ, 

ʥʘʤʠ ʩʜʝʣʘʥ ʚʳʚʦʜ, ʯʪʦ ʧʝʜʘʛʦʛʘʤ ʥʝʦʙʭʦʜʠʤʦ ʧʨʦ-

ʚʦʜʠʪʴ ʚ ʠʥʢʣʶʟʠʚʥʦʤ ʢʣʘʩʩʝ ʧʦʵʪʘʧʥʫʶ ʨʘʙʦʪʫ ʩ 

ʮʝʣʴʶ ʬʦʨʤʠʨʦʚʘʥʠʷ ʫ ʰʢʦʣʴʥʠʢʦʚ ʪʦʣʝʨʘʥʪʥʦʛʦ 

ʦʪʥʦʰʝʥʠʷ ʢ ʜʝʪʷʤ ʩ ʆʆʇ. 

ʉʨʘʚʥʠʚ ʠ ʧʨʦʘʥʘʣʠʟʠʨʦʚʘʚ ʨʝʟʫʣʴʪʘʪʳ ʢʦʥ-

ʩʪʘʪʠʨʫʶʱʝʛʦ ʠ ʢʦʥʪʨʦʣʴʥʦʛʦ ʵʪʘʧʦʚ ʚ ʦʙʦʠʭ ʢʣʘʩ-

ʩʘʭ, ʥʘʤʠ ʙʳʣʘ ʚʳʷʚʣʝʥʘ ʧʦʣʦʞʠʪʝʣʴʥʘʷ ʜʠʥʘʤʠʢʘ 

ʚ ʬʦʨʤʠʨʦʚʘʥʠʠ ʪʦʣʝʨʘʥʪʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʤʣʘʜʰʠʭ 

ʰʢʦʣʴʥʠʢʦʚ ʢ ʜʝʪʷʤ ʩ ʆʆʇ ʚ ʫʩʣʦʚʠʷʭ ʠʥʢʣʶʟʠʚ-

ʥʦʡ ʩʨʝʜʳ ʧʦʩʣʝ ʘʧʨʦʙʘʮʠʠ ʧʨʦʛʨʘʤʤʳ çʈʝʙʷʪʘ, ʜʘ-

ʚʘʡʪʝ ʞʠʪʴ ʜʨʫʞʥʦè. ʉʣʝʜʫʝʪ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʥʘ ʢʦʥ-

ʪʨʦʣʴʥʦʤ ʵʪʘʧʝ ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦʤ ʢʣʘʩʩʝ ʙʳʣʘ 

ʦʪʤʝʯʝʥʘ ʧʦʣʦʞʠʪʝʣʴʥʘʷ ʜʠʥʘʤʠʢʘ, ʚ ʢʦʥʪʨʦʣʴʥʦʤ 

ʢʣʘʩʩʝ ʟʥʘʯʠʪʝʣʴʥʳʭ ʠʟʤʝʥʝʥʠʡ ʥʝ ʧʨʦʠʟʦʰʣʦ. 

ɼʝʪʠ ʚ ʵʢʩʧʝʨʠʤʝʥʪʘʣʴʥʦ ʢʣʘʩʩʝ ʩʪʘʣʠ ʙʦʣʝʝ ʪʝʨ-

ʧʠʤʳ, ʥʘʫʯʠʣʠʩʴ ʧʦʥʠʤʘʪʴ ʠ ʧʨʦʱʘʪʴ, ʙʦʣʴʰʝ 

ʩʪʘʣʠ ʧʨʦʷʚʣʷʪʴ ʩʦʩʪʨʘʜʘʥʠʝ, ʵʤʧʘʪʠʶ ʠ ʩʦʩʪʨʘʜʘ-

ʥʠʝ. ɼʝʪʠ ʧʝʨʝʩʪʘʣʠ ʥʘʚʷʟʳʚʘʪʴ ʩʚʦʝ ʤʥʝʥʠʝ, ʫʩʪʫ-

ʧʘʪʴ ʚ ʩʧʦʨʘʭ, ʩʪʘʣʠ ʩ ʪʦʣʝʨʘʥʪʥʦʩʪʴʶ ʦʪʥʦʩʠʪʴʩʷ ʢ 

ʜʝʪʷʤ ʩ ʆʆʇ. ʕʪʦ ʚ ʩʚʦʶ ʦʯʝʨʝʜʴ, ʧʦʟʚʦʣʠʣʦ ʩʜʝ-

ʣʘʪʴ ʚʳʚʦʜ, ʯʪʦ ʨʘʟʨʘʙʦʪʘʥʥʘʷ ʥʘʤʠ ʧʨʦʛʨʘʤʤʘ ʷʚ-

ʣʷʝʪʩʷ ʵʬʬʝʢʪʠʚʥʦʡ, ʝʝ ʜʦʩʪʦʚʝʨʥʦʩʪʴ ʧʦʜʪʚʝʨ-

ʞʜʝʥʘ ʤʝʪʦʜʦʤ ʤʘʪʝʤʘʪʠʯʝʩʢʦʡ ʩʪʘʪʠʩʪʠʢʠ. 
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ɸʥʦʪʘʮʽʷ 

ʋ ʩʪʘʪʪʽ ʨʦʟʛʣʷʜʘʻʪʴʩʷ ʘʢʪʫʘʣʴʥʘ ʧʨʦʙʣʝʤʘ ʟʘʛʘʣʴʥʦʾ ʤʫʟʠʯʥʦʾ ʦʩʚʽʪʠ ïʟʘʩʪʦʩʫʚʘʥʥʷ ʪʝʭʥʦʣʦʛʽʡ ʪʚʦ-

ʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʫʯʥʽʚ ʚ ʧʨʘʢʪʠʮʽ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ. ʄʝʪʦʶ ʩʪʘʪʪʽ ʻ ʚʠʷʚʣʝʥʥʷ ʧʦ-

ʪʝʥʮʽʘʣʫ ʪʝʭʥʦʣʦʛʽʟʘʮʽʾ ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʜʽʪʝʡ ʤʦʣʦʜʰʦʛʦ ʰʢʽʣʴʥʦʛʦ ʚʽʢʫ. ʈʦʟ-

ʨʦʙʣʝʥʦ ʡ ʦʙˇʨʫʥʪʦʚʘʥʦ ʪʝʭʥʦʣʦʛʽʶ ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʫʯʥʽʚ, ʷʢʘ ʚʢʣʶʯʘʻ ʪʨʠ 

ʝʪʘʧʠ ʨʝʘʣʽʟʘʮʽʾ: ʤʦʪʠʚʘʮʽʡʥʦ-ʩʪʠʤʫʣʶʚʘʣʴʥʠʡ, ʬʦʨʤʫʚʘʣʴʥʠʡ, ʪʚʦʨʯʦ-ʨʝʟʫʣʴʪʘʪʠʚʥʠʡ, ʟ ʚʽʜʧʦʚʽʜʥʠʤʠ 

ʬʦʨʤʘʤʠ, ʤʝʪʦʜʘʤʠ ʽ ʟʘʩʦʙʘʤʠ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ. 

Abstract 

The using of the creative and developed music education technologies in primary school practice as actual 

problem is considered in this article. Purpose of the article is to identify the potential of creative and developed 

education in primary school children technologization. The technology of creative and developed education in 

primary school children is developed and tested, which includes three phases of implementation such as: 

motivational and stimulating, formative, creatively products, with appropriate forms and methods of musical edu-

cation. 

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʪʝʭʥʦʣʦʛʽʷ, ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʝ ʥʘʚʯʘʥʥʷ, ʤʫʟʠʯʥʝ ʥʘʚʯʘʥʥʷ, ʫʯʥʽ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ, 

ʜʽʪʠ ʤʦʣʦʜʰʦʛʦ ʰʢʽʣʴʥʦʛʦ ʚʽʢʫ, ʫʯʠʪʝʣʴ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ. 

Keywords: technology, creative and developed music education, musical education, primary school children, 
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ʉʫʯʘʩʥʽ ʦʩʚʽʪʥʽ ʨʝʬʦʨʤʠ, ʷʢʽ ʥʘ ʻ ʯʘʩʽ ʡ ʽʥʪʝʥ-

ʩʠʚʥʦ ʚʧʨʦʚʘʜʞʫʶʪʴʩʷ ʚ ʧʨʘʢʪʠʢʫ ʟʘʨʫʙʽʞʥʦʾ ʪʘ 

ʫʢʨʘʾʥʩʴʢʦʾ ʦʩʚʽʪʠ, ʚʽʜʦʙʨʘʞʘʶʪʴ ʚʠʢʣʠʢʠ ʩʚʽʪʦ-

ʚʦʛʦ ʩʫʩʧʽʣʴʩʪʚʘ ʚ ʢʦʥʪʝʢʩʪʽ ʛʣʦʙʘʣʽʟʘʮʽʡʥʠʭ ʧʨʦ-

ʮʝʩʽʚ, ʡ ʚʽʜʧʦʚʽʜʥʦ, ʥʦʚʽ ʧʽʜʭʦʜʠ ʜʦ ʧʽʜʚʠʱʝʥʥʷ 

ʷʢʦʩʪʽ ʥʘʚʯʘʥʥʷ. ʅʘʨʘʟʽ, ʦʩʥʦʚʥʘ ʨʝʬʦʨʤʘ ʄʽʥʽʩ-

ʪʝʨʩʪʚʘ ʦʩʚʽʪʠ ʽ ʥʘʫʢʠ ʋʢʨʘʾʥʠ ï ʂʦʥʮʝʧʮʽʷ çʅʦʚʘ 

ʫʢʨʘʾʥʩʴʢʘ ʰʢʦʣʘè (2016), ʨʦʟʢʨʠʚʘʻ ʩʫʪʥʽʩʪʴ ʩʪʨʘ-

ʪʝʛʽʯʥʦʛʦ ʩʧʨʷʤʫʚʘʥʥʷ ʚʽʪʯʠʟʥʷʥʦʾ ʟʘʛʘʣʴʥʦʾ ʩʝʨʝʜ-

ʥʴʦʾ ʰʢʦʣʠ ʜʦ 2029 ʨʦʢʫ, ʘ ʩʘʤʝ ï ʥʘʚʯʘʥʥʷ ʜʽʪʝʡ 

ʯʝʨʝʟ ʜʽʷʣʴʥʽʩʪʴ, ʦʪʨʠʤʘʥʥʷ ʟʘʜʦʚʦʣʝʥʥʷ ʚʽʜ ʩʘʤʦʛʦ 

ʧʨʦʮʝʩʫ ʥʘʚʯʘʥʥʷ, ʦʚʦʣʦʜʽʥʥʷ ʥʝ ʪʽʣʴʢʠ ʟʥʘʥʥʷʤʠ, 

ʘ ʡ ʚʤʽʥʥʷʤʠ ʟʘʩʪʦʩʦʚʫʚʘʪʠ ʪʘʢʽ ʟʥʘʥʥʷ ʫ ʞʠʪʪʷ.  

ʉʴʦʛʦʜʥʽ ʚ ʤʠʩʪʝʮʴʢʽʡ ʦʩʚʽʪʽ ʘʢʮʝʥʪʫʻʪʴʩʷ 

ʫʚʘʛʘ ʥʘ ʟʘʩʪʦʩʫʚʘʥʥʽ ʚ ʧʦʯʘʪʢʦʚʽʡ ʰʢʦʣʽ ʪʝʭʥʦʣʦ-

ʛʽʡ ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʜʽ-

ʪʝʡ ʟ ʤʝʪʦʶ ʨʦʟʚʠʪʢʫ ʚʩʝʙʽʯʥʦ ʨʦʟʚʠʥʝʥʦʾ ʽ ʪʚʦʨʯʦʾ 

ʦʩʦʙʠʩʪʦʩʪʽ, ʩʧʨʦʤʦʞʥʦʾ ʟʘʩʪʦʩʦʚʫʚʘʪʠ ʩʚʦʶ ʢʨʝʘ-

ʪʠʚʥʽʩʪʴ, ʙʘʛʘʪʦʚʘʨʽʘʥʪʥʽʩʪʴ, ʽʤʧʨʦʚʽʟʘʮʽʡʥʽʩʪʴ ʪʘ, 

ʙʝʟʧʦʩʝʨʝʜʥʴʦ, ʤʫʟʠʯʥʽ ʟʥʘʥʥʷ ʽ ʚʤʽʥʥʷ ʚ ʞʠʪʪʽ; ʬʦ-

ʨʤʫʚʘʥʥʷ ʮʽʣʽʩʥʦʛʦ ʩʚʽʪʦʛʣʷʜʫ ʧʽʜʨʦʩʪʘʶʯʦʛʦ ʧʦ-

ʢʦʣʽʥʥʷ, ʡʦʛʦ ʪʚʦʨʯʦʛʦ ʤʠʩʣʝʥʥʷ, ʮʽʥʥʽʩʥʦʛʦ ʩʪʘʚ-

ʣʝʥʥʷ ʜʽʪʝʡ ʜʦ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʟ ʨʘʥʥʴʦʛʦ 

ʚʽʢʫ. ʊʦʞ, ʥʘʛʘʣʴʥʠʤ ʻ ʧʠʪʘʥʥʷ ʚʧʨʦʚʘʜʞʝʥʥʷ ʽʥʥʦ-

ʚʘʮʽʡʥʠʭ ʪʝʭʥʦʣʦʛʽʡ ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʤʫʟʠʯ-

ʥʦʛʦ ʥʘʚʯʘʥʥʷ ʫʯʥʽʚ ʤʦʣʦʜʰʦʛʦ ʰʢʽʣʴʥʦʛʦ ʚʽʢʫ ʚ 

ʟʤʽʩʪ ʫʨʦʢʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ, ʷʢʽ ʤʘʶʪʴ ʥʝʦʩʷ-

ʞʥʠʡ ʧʦʪʝʥʮʽʘʣ ʧʨʠʥʦʩʠʪʠ ʟʘʜʦʚʦʣʝʥʥʷ ʚʽʜ ʩʘʤʦʛʦ 

ʧʨʦʮʝʩʫ ʥʘʚʯʘʥʥʷ ʽ ʪʚʦʨʯʦʩʪʽ, ʘ ʪʘʢʦʞ ï ʧʠʪʘʥʥʷ 

ʧʽʜʛʦʪʦʚʢʠ ʤʘʡʙʫʪʥʽʭ ʫʯʠʪʝʣʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮ-

ʪʚʘ, ʟʜʘʪʥʠʭ ʦʧʘʥʦʚʫʚʘʪʠ ʟʘʟʥʘʯʝʥʠʤʠ ʪʝʭʥʦʣʦʛʽ-

ʷʤʠ ʚ ʟʘʢʣʘʜʘʭ ʚʠʱʦʾ ʤʠʪʝʮʴʢʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ 

ʡ ʟʘʩʪʦʩʦʚʫʚʘʪʠ ʾʭ ʫ ʤʘʡʙʫʪʥʽʡ ʨʦʙʦʪʽ ʚ ʧʦʯʘʪʢʦʚʽʡ 

ʰʢʦʣʽ. 

ʂʦʥʮʝʧʪʫʘʣʴʥʽ ʦʩʥʦʚʠ ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʥʘʚ-

ʯʘʥʥʷ ʦʩʦʙʠʩʪʦʩʪʽ ʟʘʢʣʘʜʝʥʦ ʚ ʍVɯɯ-ʍɯʍ ʩʪʦʣʽʪʪʷʭ 

ʫ ʧʨʘʮʷʭ ʌ. ɼʽʩʪʝʨʚʝʛʘ, ʗ. ʂʦʤʝʥʩʴʢʦʛʦ, ʁ. ʇʝʩʪʘ-

ʣʦʮʮʽ. ʇʠʪʘʥʥʷ ʪʝʭʥʦʣʦʛʽʟʘʮʽʾ ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʥʘʚ-

ʯʘʥʥʷ ʫʯʥʽʚ ʤʦʣʦʜʰʦʛʦ ʰʢʽʣʴʥʦʛʦ ʚʽʢʫ ʨʦʟʢʨʠʪʦ ʚ 

ʧʝʜʘʛʦʛʽʯʥʠʭ ʜʦʨʦʙʢʘʭ ʚʽʪʯʠʟʥʷʥʠʭ ʽ ʟʘʨʫʙʽʞʥʠʭ 

ʫʯʝʥʠʭ ʜʨʫʛʦʾ ʧʦʣʦʚʠʥʠ ʍʍ ï ʧʦʯʘʪʢʫ ʍʍɯ ʩʪʦʣʽʪʪʷ 

ʐ. ɸʤʦʥʘʰʚʽʣʽ, ɺ. ɼʘʚʠʜʦʚʘ, ɼ. ɽʣʴʢʦʥʽʥʘ, ʆ. ʉʘʚ-

ʯʝʥʢʦ, ʄ. ʌʽʮʫʣʠ ʪʘ ʽʥ. ʇʨʦʙʣʝʤʠ ʚʧʨʦʚʘʜʞʝʥʥʷ 

ʪʝʭʥʦʣʦʛʽʡ ʚ ʤʫʟʠʯʥʽʡ ʦʩʚʽʪʽ ʨʦʟʛʣʷʜʘʣʠ ʆ. ʃʦʙʦʚʘ, 

ʅ. ʆʚʯʘʨʝʥʢʦ, ʆ. ʆʣʝʢʩʶʢ, ɻ. ʇʘʜʘʣʢʘ, ʆ. ʈʦʩʪʦʚ-

ʩʴʢʠʡ ʪʘ ʽʥ. ɯʥʥʦʚʘʮʽʡʥʽ ʧʽʜʭʦʜʠ ʜʦ ʨʦʟʚʠʪʢʫ ʤʫʟʠ-

ʯʥʦʾ ʪʚʦʨʯʦʩʪʽ ʜʽʪʝʡ ʜʦʰʢʽʣʴʥʦʛʦ ʪʘ ʤʦʣʦʜʰʦʛʦ 
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ʰʢʽʣʴʥʦʛʦ ʚʽʢʫ ʚʽʜʦʙʨʘʞʝʥʽ ʚ ʜʦʩʣʽʜʞʝʥʥʷʭ ɽ. ɻʦʨ-

ʜʦʥʘ, ɻ. ʅʽʢʦʣʘʾ, ɺ. ʏʝʨʢʘʩʦʚʘ. ʈʘʟʦʤ ʟ ʪʠʤ, ʧʠʪʘʥʥʷ 

ʚʧʨʦʚʘʜʞʝʥʥʷ ʚ ʧʨʘʢʪʠʢʫ ʽʥʥʦʚʘʮʽʡʥʠʭ ʪʝʭʥʦʣʦʛʽʡ 

ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʫʯʥʽʚ 

ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ ʻ ʘʢʪʫʘʣʴʥʠʤ ʽ ʧʦʪʨʝʙʫʻ ʚʠʨʽ-

ʰʝʥʥʷ. ʊʦʤʫ, ʤʝʪʘ ʩʪʘʪʪʽ ï ʚʠʷʚʣʝʥʥʷ ʧʦʪʝʥʮʽʘʣʫ 

ʪʝʭʥʦʣʦʛʽʟʘʮʽʾ ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘ-

ʚʯʘʥʥʷ ʜʽʪʝʡ ʤʦʣʦʜʰʦʛʦ ʰʢʽʣʴʥʦʛʦ ʚʽʢʫ. 

ɺ ʦʩʥʦʚʽ ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʥʘʚʯʘʥʥʷ ʣʝ-

ʞʠʪʴ ʫʷʚʣʝʥʥʷ ʧʨʦ ʨʦʟʚʠʪʦʢ ʜʠʪʠʥʠ ʷʢ ʩʫʙôʻʢʪʘ 

ʦʩʦʙʠʩʪʽʩʥʦʾ ʜʽʷʣʴʥʦʩʪʽ, ʱʦ ʧʝʨʝʜʙʘʯʘʻ ʩʪʚʦʨʝʥʥʷ 

ʩʧʝʮʽʘʣʴʥʦʛʦ ʦʩʚʽʪʥʴʦ-ʤʠʩʪʝʮʴʢʦʛʦ ʨʦʟʚʠʚʘʣʴʥʦʛʦ 

ʩʝʨʝʜʦʚʠʱʘ ʜʣʷ ʬʦʨʤʫʚʘʥʥʷ ʦʩʦʙʠʩʪʦʩʪʽ ʫʯʥʷ ʟ 

ʮʽʥʥʽʩʥʠʤ ʩʪʘʚʣʝʥʥʷʤ ʜʦ ʤʫʟʠʯʥʦʾ ʢʫʣʴʪʫʨʠ, ʪʚʦʨ-

ʯʠʤ ʤʠʩʣʝʥʥʷʤ, ʙʘʛʘʪʠʤ ʝʤʦʮʽʡʥʠʤ ʩʚʽʪʦʤ, ʨʦʟʚʠ-

ʥʝʥʠʤʠ ʧʦʪʨʝʙʘʤʠ ʜʦ ʧʦʜʘʣʴʰʦʛʦ ʧʽʟʥʘʥʥʷ ʤʫʟʠʯ-

ʥʦʛʦ ʤʠʩʪʝʮʪʚʘ. ʊʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʝ ʥʘʚʯʘʥʥʷ ʥʘ 

ʫʨʦʢʘʭ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʧʝʨʝʜʙʘʯʘʻ ʚʠʟʥʘ-

ʯʝʥʥʷ ʽʥʜʠʚʽʜʫʘʣʴʥʦʾ ʟʦʥʠ ʥʘʡʙʣʠʞʯʦʛʦ ʨʦʟʚʠʪʢʫ 

ʜʽʪʝʡ ʪʘ ʥʘ ʮʽʡ ʦʩʥʦʚʽ ʬʦʨʤʫʚʘʥʥʷ ʾʭ ʢʫʣʴʪʫʨʥʦʾ 

ʢʦʤʧʝʪʝʥʪʥʦʩʪʽ ʡ ʨʦʟʚʠʪʦʢ ʟʘʛʘʣʴʥʠʭ ʽ ʤʫʟʠʯʥʠʭ 

ʟʜʽʙʥʦʩʪʝʡ ʯʝʨʝʟ ʥʘʚʯʘʥʥʷ. 

ʊʝʭʥʦʣʦʛʽʯʥʽ ʘʩʧʝʢʪʠ ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʥʘʚʯʘʥʥʷ 

ˇʨʫʥʪʦʚʥʦ ʨʦʟʢʨʠʪʦ ʚ ʥʘʫʢʦʚʠʭ ʧʨʘʮʷʭ ʫʯʝʥʠʭ ɺ. 

ɼʘʚʠʜʦʚʘ ʡ ɼ. ɽʣʴʢʦʥʽʥʘ, ʷʢʠʤʠ ʟʨʦʙʣʝʥʦ ʥʘʛʦʣʦʩ 

ʥʘ ʚʧʣʠʚʽ ʥʘʚʯʘʥʥʷ ʥʘ ʟʘʛʘʣʴʥʠʡ ʨʦʟʚʠʪʦʢ ʦʩʦʙʠʩ-

ʪʦʩʪʽ, ʷʢʠʡ ʚʢʣʶʯʘʻ ʧʩʠʭʽʯʥʠʡ ʽ ʩʦʮʽʘʣʴʥʠʡ ʨʦʟʚʠ-

ʪʦʢ ʚ ʾʭ ʻʜʥʦʩʪʽ. ʋ ʚʠʟʥʘʯʝʥʥʽ ʧʦʥʷʪʪʷ çʪʝʭʥʦʣʦʛʽʷ 

ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʥʘʚʯʘʥʥʷè ʤʠ ʜʦʪʨʠʤʫʻʤʦʩʷ ʜʫʤʢʠ, 

ʱʦ ʮʝ ʘʢʪʠʚʥʦ-ʜʽʷʣʴʥʽʩʥʠʡ ʩʧʦʩʽʙ ʥʘʚʯʘʥʥʷ, ʧʽʜ ʯʘʩ 

ʷʢʦʛʦ ʚʨʘʭʦʚʫʶʪʴʩʷ ʪʘ ʚʠʢʦʨʠʩʪʦʚʫʶʪʴʩʷ ʧʨʠʨʦʜʥʽ 

ʟʘʢʦʥʦʤʽʨʥʦʩʪʽ ʽʥʜʠʚʽʜʫʘʣʴʥʦʛʦ ʨʦʟʚʠʪʢʫ ʜʠʪʠʥʠ, 

ʱʦ ʟʫʤʦʚʣʶʶʪʴ ʨʦʟʚʠʪʦʢ ʟʥʘʥʴ, ʫʤʽʥʴ, ʥʘʚʠʯʦʢ ʽ 

ʩʧʦʩʦʙʽʚ ʨʦʟʫʤʦʚʠʭ ʜʽʡ, ʩʢʝʨʦʚʘʥʠʭ ʤʝʭʘʥʽʟʤʽʚ 

ʦʩʦʙʠʩʪʦʩʪʽ, ʝʤʦʮʽʡʥʦ-ʮʽʥʥʽʩʥʦʾ ʪʘ ʜʽʷʣʴʥʽʩʥʦ-

ʧʨʘʢʪʠʯʥʦʾ ʩʬʝʨ [1; 2]. ʅʘʫʢʦʚʮʽ ʜʽʡʰʣʠ ʫʟʘʛʘʣʴ-

ʥʝʥʥʷ, ʱʦ ʜʽʪʷʤ ʟ ʜʦʰʢʽʣʴʥʦʛʦ ʡ ʤʦʣʦʜʰʦʛʦ ʰʢʽʣʴ-

ʥʦʛʦ ʚʽʢʫ ʜʦʩʪʫʧʥʽ ʟʘʛʘʣʴʥʽ ʪʝʦʨʝʪʠʯʥʽ ʧʦʥʷʪʪʷ, ʷʢʽ 

ʚʦʥʠ ʧʨʠʡʤʘʶʪʴ ʽ ʟʘʩʚʦʶʶʪʴ ʨʘʥʽʰʝ, ʥʽʞ ʥʘʚʯʘ-

ʶʪʴʩʷ ʜʽʷʪʠ; ʤʦʞʣʠʚʦʩʪʽ ʜʠʪʠʥʠ ʜʦ ʥʘʚʯʘʥʥʷ ʚʝʣʠ-

ʯʝʟʥʽ, ʘʣʝ ʥʝ ʚʠʢʦʨʠʩʪʦʚʫʶʪʴʩʷ ʰʢʦʣʦʶ; ʤʦʞʣʠʚʦ-

ʩʪʽ ʽʥʪʝʥʩʠʬʽʢʫʚʘʪʠ ʨʦʟʫʤʦʚʠʡ ʨʦʟʚʠʪʦʢ ʣʝʞʠʪʴ ʥʘ-

ʩʘʤʧʝʨʝʜ ʫ ʟʤʽʩʪʽ ʥʘʚʯʘʣʴʥʦʛʦ ʤʘʪʝʨʽʘʣʫ.  

ɺʽʜʪʘʢ, ʚʚʘʞʘʻʤʦ ʚʘʞʣʠʚʠʤ ʽ ʢʦʨʠʩʥʠʤ ʜʣʷ ʨʦ-

ʟʨʦʙʢʠ ʪʝʭʥʦʣʦʛʽʾ ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʥʘʚʯʘʥʥʷ 

ʦʧʘʥʫʚʘʥʥʷ ʜʦʩʚʽʜʦʤ ʩʫʯʘʩʥʦʛʦ ʘʤʝʨʠʢʘʥʩʴʢʦʛʦ 

ʚʯʝʥʦʛʦ ɽ. ɻʦʨʜʦʥʘ ʱʦʜʦ ʤʫʟʠʯʥʦʛʦ ʨʦʟʚʠʪʢʫ ʯʝʨʝʟ 

ʥʘʚʯʘʥʥʷ ʩʘʤʝ ʤʘʣʝʥʴʢʠʭ ʜʽʪʝʡ [7]. ʗʢ ʟʘʟʥʘʯʘʻ 

ʖ. ʇʦʧʣʘʚʩʴʢʘ-ʄʝʣʴʥʠʯʝʥʢʦ, ʜʦʩʣʽʜʥʠʮʷ ʢʦʥʮʝʧ-

ʮʽʾ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʚʯʝʥʦʛʦ, çʩʠʩʪʝʤʘ ɻʦʨʜʦʥʘ 

ˇʨʫʥʪʫʻʪʴʩʷ ʥʘ ʟʚôʷʟʢʘʭ ʤʫʟʠʯʥʦʛʦ ʪʘ ʣʽʥʛʚʽʩʪʠʯ-

ʥʦʛʦ ʤʠʩʣʝʥʥʷè, ʷʢʱʦ ʩʧʨʠʡʥʷʪʪʷ ʤʫʟʠʢʠ ʧʨʦʭʦ-

ʜʠʪʴ ʟ ʩʘʤʦʛʦ ʨʘʥʥʴʦʛʦ ʜʠʪʠʥʩʪʚʘ, ʪʦ ʚʦʥʦ ʩʧʨʠʡ-

ʤʘʻʪʴʩʷ ʷʢ ʤʘʪʝʨʠʥʩʴʢʘ ʤʦʚʘ. ʉʠʩʪʝʤʘ ɻʦʨʜʦʥʘ ʤʘʻ 

ʥʘ ʤʝʪʽ çʩʬʦʨʤʫʚʘʪʠ ʤʘʢʩʠʤʘʣʴʥʦ ʯʫʪʣʠʚʝ, ʧʦʚʥʦ-

ʮʽʥʥʝ, ʨʽʟʥʦʙʽʯʥʝ ʪʘ ʩʢʦʦʨʜʠʥʦʚʘʥʝ ʩʧʨʠʡʥʷʪʪʷ ʤʫ-

ʟʠʢʠ ʫ ʨʦʟʤʘʾʪʠʭ ʽʩʪʦʨʠʯʥʠʭ, ʥʘʮʽʦʥʘʣʴʥʠʭ, ʞʘʥʨʦ-

ʚʠʭ, ʦʙʨʘʟʥʦ-ʪʝʤʘʪʠʯʥʠʭ ʟʨʽʟʘʭ [3, ʩ. 373].  

ʄʫʟʠʯʥʽ ʟʜʽʙʥʦʩʪʽ, ʟʘ ʜʫʤʢʦʶ ʥʘʫʢʦʚʮʷ, ʥʘʡʽʥ-

ʪʝʥʩʠʚʥʽʰʝ ʨʦʟʚʠʚʘʶʪʴʩʷ ʚʽʜ ʥʘʨʦʜʞʝʥʥʷ ʜʦ 9 ʨʦ-

ʢʽʚ, ʘ ʧʦʪʽʤ ʩʪʘʙʽʣʽʟʫʶʪʴʩʷ. ʅʘʫʢʦʚʝʮʴ ʜʣʷ ʤʫʟʠʯ-

ʥʦʛʦ ʨʦʟʚʠʪʢʫ ʜʽʪʝʡ ʚʠʢʦʨʠʩʪʦʚʫʻ ʜʽʶ ʘʫʜʽʘʮʽʾ: 

çʇʽʜ ʯʘʩ ʧʨʦʩʣʫʭʦʚʫʚʘʥʥʷ ʤʫʟʠʢʠ ʚʠ ʦʩʤʠʩʣʶʻʪʝ 

ʪʝ, ʱʦ ʧʦʯʫʣʠ, ʧʨʠʛʘʜʫʶʯʠ ʧʦʯʫʪʝ ʨʘʥʽʰʝé ʢʦʣʠ 

ʚʠ ʘʫʜʽʶʻʪʝ ʧʽʜ ʯʘʩ ʩʣʫʭʘʥʥʷ ʤʫʟʠʢʠ, ʚʠ ʧʽʜʩʫʤʦʚʫ-

ʻʪʝ ʪʘ ʫʟʘʛʘʣʴʥʶʻʪʝ ʪʽ ʢʦʥʢʨʝʪʥʽ ʤʫʟʠʯʥʽ ʤʦʜʝʣʽ, ʷʢʽ 

ʱʦʡʥʦ ʧʦʯʫʣʠ ʽ ʧʨʦʛʥʦʟʫʻʪʝ, ʱʦ ʙʫʜʝ ʟʚʫʯʘʪʠ ʜʘʣʽ. 

ʂʦʞʥʘ ʜʽʷ ʩʪʘʻ ʚʟʘʻʤʦʜʽʻʶè. [8, ʩ. 5 ï 6]. ʄʫʟʠʯʥʠʡ 

ʨʦʟʚʠʪʦʢ ɽ. ɻʦʨʜʦʥ ʧʦʨʽʚʥʶʻ ʟ ʥʘʚʯʘʥʥʷʤ ʤʦʚʠ, 

ʷʢʦʶ ʜʽʪʠ ʦʧʘʥʦʚʫʶʪʴ ʟʘ ʜʦʧʦʤʦʛʦʶ ʧôʷʪʠ ʜʞʝʨʝʣ 

ʚʝʨʙʘʣʴʥʦʾ ʽʥʬʦʨʤʘʮʽʾ, ʷʢ: ʩʣʫʭʘʥʥʷ, ʤʦʚʣʝʥʥʷ, ʤʠ-

ʩʣʝʥʥʷ, ʯʠʪʘʥʥʷ, ʧʠʩʴʤʘ; ʦʙʩʷʛ ʾʭ ʩʣʦʚʥʠʢʦʚʦʛʦ ʟʘ-

ʧʘʩʫ ʟʘʣʝʞʠʪʴ ʚʽʜ ʪʦʛʦ ʩʝʨʝʜʦʚʠʱʘ, ʫ ʷʢʦʤʫ ʚʦʥʠ 

ʟʥʘʭʦʜʷʪʴʩʷ. ʋ ʜʦʰʢʽʣʴʥʦʤʫ ʚʽʮʽ ʜʽʪʠ ʚʠʢʦʨʠʩʪʦʚʫ-

ʶʪʴ, ʫ ʙʽʣʴʰʦʩʪʽ, ʧʝʨʰʽ ʪʨʠ ʜʞʝʨʝʣʘ, ʘ ʫ ʤʦʣʦʜ-

ʰʦʤʫ ʰʢʽʣʴʥʦʤʫ ï ʾʭ ʥʘʚʯʘʶʪʴ ʜʚʦʤ ʦʩʪʘʥʥʽʤ. ʅʘ-

ʫʢʦʚʝʮʴ ʩʣʫʰʥʦ ʩʪʚʝʨʜʞʫʻ, ʱʦ ʫ ʜʠʪʠʥʠ ʧʦʜʽʙʥʠʤ 

ʯʠʥʦʤ ʨʦʟʚʠʚʘʶʪʴʩʷ ʫʩʽ ʚʠʜʠ ʜʞʝʨʝʣ ʤʫʟʠʯʥʦʾ ʽʥ-

ʬʦʨʤʘʮʽʾ, ʪʦʤʫ ʣʦʛʽʯʥʠʤ ʻ ʪʝ, ʱʦ ʜʦ ʬʫʥʜʘʤʝʥʪʘʣʴ-

ʥʠʭ ʩʪʠʤʫʣʽʚ ʪʚʦʨʯʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʩʣʽʜ ʚʽ-

ʜʥʝʩʪʠ ʩʣʫʭʘʥʥʷ, ʚʠʢʦʥʘʥʥʷ, ʽʤʧʨʦʚʽʟʘʮʽʶ, ʯʠʪʘʥʥʷ 

ʪʘ ʧʠʩʴʤʦ [8].  

ʉʪʚʦʨʝʥʥʷ ʽ ʚʧʨʦʚʘʜʞʝʥʥʷ ʪʝʭʥʦʣʦʛʽʡ ʨʦʟʚʠʚʘ-

ʣʴʥʦʛʦ ʥʘʚʯʘʥʥʷ ʜʽʪʝʡ ʧʦʪʨʝʙʫʻ ʚʽʜʧʦʚʽʜʥʦʾ ʧʽʜʛʦ-

ʪʦʚʢʠ ʤʘʡʙʫʪʥʽʭ ʫʯʠʪʝʣʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ. 

ʆʩʦʙʣʠʚʦʾ ʚʘʛʦʤʦʩʪʽ ʚ ʪʘʢʦʤʫ ʢʦʥʪʝʢʩʪʽ ʥʘʙʫʚʘʻ ʧʠ-

ʪʘʥʥʷ ʫʜʦʩʢʦʥʘʣʝʥʥʷ ʬʦʨʤʫʚʘʥʥʷ ʪʝʭʥʦʣʦʛʽʯʥʦʾ 

ʢʫʣʴʪʫʨʠ ʤʘʡʙʫʪʥʽʭ ʫʯʠʪʝʣʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ 

, ʷʢʽ ʤʘʶʪʴ ʜʦʩʢʦʥʘʣʦ ʚʦʣʦʜʽʪʠ ʪʝʭʥʦʣʦʛʽʷʤʠ ʤʫʟʠ-

ʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʜʽʪʝʡ [9, ʩ. 116]. ʋ ʥʘʫʢʦʚʠʭ ʨʦʟʚʽʜ-

ʢʘʭ ɺ. ʏʝʨʢʘʩʦʚʘ ʟʘʧʨʦʧʦʥʦʚʘʥʦ ʽʥʪʝʨʘʢʪʠʚʥʽ ʤʫʟʠ-

ʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʽ ʪʝʭʥʦʣʦʛʽʾ, ʷʢʽ ʜʦʮʽʣʴʥʦ ʟʘʩʪʦʩʦʚʫ-

ʚʘʪʠ ʽ ʚ ʧʨʦʮʝʩʽ ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʥʘʚʯʘʥʥʷ, ʷʢ, 

ʟʦʢʨʝʤʘ: ʪʝʭʥʦʣʦʛʽʷ ʩʧʨʠʡʤʘʥʥʷ ʪʚʦʨʽʚ ʤʫʟʠʯʥʦʛʦ 

ʤʠʩʪʝʮʪʚʘ ʜʣʷ ʮʽʣʽʩʥʦʛʦ ʚʽʜʦʙʨʘʞʝʥʥʷ ʫ ʩʚʽʜʦʤʦʩʪʽ 

ʜʠʪʠʥʠ ʮʽʣʽʩʥʦʛʦ ʦʙʨʘʟʫ ʤʫʟʠʯʥʦʛʦ ʪʚʦʨʫ; ʪʝʭʥʦʣʦ-

ʛʽʷ ʧʨʝʟʝʥʪʘʮʽʾ ʤʫʟʠʯʥʦʛʦ ʪʚʦʨʫ ʟ ʤʝʪʦʶ ʥʘʜʘʥʥʷ 

ʫʯʥʷʤ ʧʦʚʥʦʮʽʥʥʦʾ ʽʥʬʦʨʤʘʮʽʾ ʫ ʟʨʫʯʥʽʡ ʽ ʮʽʢʘʚʽʡ 

ʬʦʨʤ̔; ʪʝʭʥʦʣʦʛʽʷ ʽʥʪʝʨʧʨʝʪʘʮʽʾ ʽʥʪʦʥʘʮʽʡʥʦ-ʦʙʨʘʟ-

ʥʦʛʦ ʟʤʽʩʪʫ ʜʣʷ ʩʪʠʤʫʣʶʚʘʥʥʷ ʪʚʦʨʯʦʩʪʽ ʜʽʪʝʡ; ʪʝʭ-

ʥʦʣʦʛʽʷ ʧʦʚʪʦʨʥʦʛʦ ʧʨʦʩʣʫʭʦʚʫʚʘʥʥʷ ʟ ʤʝʪʦʶ ʘʥʘ-

ʣʽʟʫ ʪʘ ʟʘʥʫʨʝʥʥʷ ʚ ʽʜʝʡʥʦ-ʦʙʨʘʟʥʠʡ ʟʤʽʩʪ ʪʚʦʨʫ [6, 

ʩ. 239]; ʪʝʭʥʦʣʦʛʽʷ ʽʤʧʨʦʚʽʟʘʮʽʾ ʜʣʷ ʘʢʪʠʚʽʟʘʮʽʾ ʨʦ-

ʟʫʤʦʚʦʾ ʜʽʷʣʴʥʦʩʪʽ, ʧʘʤôʷʪʽ, ʤʠʩʣʝʥʥʷ, ʤʦʚʣʝʥʥʷ ʪʘ 

ʨʦʟʚʠʪʢʫ ʩʧʝʮʠʬʽʯʥʠʭ ʢʦʤʧʦʟʠʪʦʨʩʴʢʦ-ʪʚʦʨʯʠʭ 

ʟʜʽʙʥʦʩʪʝʡ ʫʯʥʽʚ [6, ʩ. 286 ]. 

ɿ ʤʝʪʦʶ ʬʦʨʤʫʚʘʥʥʷ ʮʽʣʽʩʥʦʾ ʦʩʦʙʠʩʪʦʩʪʽ ʫʯ-

ʥʽʚ ʤʦʣʦʜʰʦʛʦ ʰʢʽʣʴʥʦʛʦ ʚʽʢʫ, ʥʘʤʠ ʨʦʟʨʦʙʣʝʥʦ ʪʝ-

ʭʥʦʣʦʛʽʶ ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ, ʷʢʘ 

ʧʨʦʧʦʥʫʻʪʴʩʷ ʜʣʷ ʥʘʚʯʘʥʥʷ ʫʯʥʽʚ 2ïʛʦ ʢʣʘʩʫ ʚ ʧʨʦ-

ʮʝʩʽ ʦʧʘʥʫʚʘʥʥʷ ʪʝʤʦʶ ʯʚʝʨʪʽ: çʆʩʥʦʚʥʽ ʤʫʟʠʯʥʽ 

ʞʘʥʨʠè. 

ʊʘʢʘ ʪʝʭʥʦʣʦʛʽʷ ʧʝʨʝʜʙʘʯʘʻ ʨʝʘʣʽʟʘʮʽʶ ʥʘʩʪʫʧ-

ʥʠʭ ʝʪʘʧʽʚ: 

1) ʤʦʪʠʚʘʮʽʡʥʦ-ʩʪʠʤʫʣʶʚʘʣʴʥʦʛʦ: ʬʦʨʤʫ-

ʚʘʥʥʷ ʚ ʫʯʥʽʚ ʤʦʪʠʚʘʮʽʾ ʜʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ, ʧʦ-

ʟʠʪʠʚʥʦʛʦ ʩʪʘʚʣʝʥʥʷ ʜʦ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ; 

2) ʬʦʨʤʫʚʘʣʴʥʦʛʦ: ʦʚʦʣʦʜʽʥʥʷ ʫʯʥʷʤʠ ʥʦʚʦʶ 

ʽʥʬʦʨʤʘʮʽʻʶ ʟʘ ʧʨʦʛʨʘʤʦʶ ʟ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ; 

ʚʽʜʪʚʦʨʝʥʥʷ ʜʽʪʴʤʠ ʟʘʩʚʦʻʥʦʛʦ ʤʘʪʝʨʽʘʣʫ ʥʘ ʫʨʦʢʘʭ 

ʟ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ; ʟʘʢʨʽʧʣʝʥʥʷ ʤʫʟʠʯʥʠʭ 

ʟʥʘʥʴ, ʫʤʽʥʴ; 

6) ʪʚʦʨʯʦ-ʨʝʟʫʣʴʪʘʪʠʚʥʦʛʦ: ʦʧʘʥʫʚʘʥʥʷ ʫʯ-

ʥʷʤʠ ʧʨʦʜʫʢʪʠʚʥʦʶ ʪʚʦʨʯʦ-ʧʽʟʥʘʚʘʣʴʥʦʶ ʜʽʷʣʴʥʽ-

ʩʪʶ; ʦʮʽʥʶʚʘʥʥʷ ʪʘ ʩʘʤʦʦʮʽʥʶʚʘʥʥʷ ʚʣʘʩʥʠʭ ʜʦʩʷ-

ʛʥʝʥʴ. 
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ɿʤʽʩʪ ʪʝʭʥʦʣʦʛʽʾ ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʥʘʚ-

ʯʘʥʥʷ ʚʢʣʶʯʘʻ ʪʝʦʨʝʪʠʯʥʠʡ ʽ ʤʫʟʠʯʥʠʡ ʤʘʪʝʨʽʘʣ, 

ʷʢʠʡ ʚʠʭʦʜʠʪʴ ʟʘ ʨʘʤʢʠ ʧʨʦʛʨʘʤʠ, ʧʦʪʨʝʙʫʻ ʦʩʤʠʩ-

ʣʝʥʥʷ ʜʽʪʴʤʠ ʟʘʛʘʣʴʥʠʭ ʪʝʦʨʝʪʠʯʥʠʭ ʧʦʥʷʪʴ (ʟʘ ɽ. 

ɻʦʨʜʦʥʦʤ, ɼ. ɽʣʴʢʦʥʽʥʠʤ ʪʘ ɺ. ɼʘʚʠʜʦʚʠʤ), ʚʢʣʶ-

ʯʝʥʥʷ ʫʯʥʽʚ ʫ ʥʘʚʯʘʣʴʥʦ-ʽʛʨʦʚʫ ʜʽʷʣʴʥʽʩʪʴ (ʟʘ ʐ. 

ɸʤʦʥʘʰʚʽʣʽ, ʆ. ʃʦʙʦʚʦʶ, ʆ. ʉʘʚʯʝʥʢʦ), ʧʨʦʷʚʫ ʚ 

ʥʠʭ ʪʚʦʨʯʦʩʪʽ ʚ ʤʫʟʠʢʫʚʘʥʥʽ. 

ʅʘ ʤʦʪʠʚʘʮʽʡʥʦ-ʩʪʠʤʫʣʶʚʘʣʴʥʦʤʫ ʝʪʘʧʽ ʪʝʭ-

ʥʦʣʦʛʽʾ ʧʨʦʧʦʥʫʻʪʴʩʷ ʚ ʫʨʦʯʥʽʡ ʬʦʨʤʽ ʚ ʨʦʙʦʪʽ ʟ 

ʜʽʪʴʤʠ ʚʠʢʦʨʠʩʪʘʥʥʷʤ ʨʽʟʥʠʭ ʜʞʝʨʝʣ ʽʥʬʦʨʤʘʮʽʾ, 

ʱʦ ʚʽʜʦʙʨʘʞʘʻʪʴʩʷ ʫ ʚʠʢʦʨʠʩʪʘʥʥʽ ʤʝʪʦʜʽʚ: çʤʫʟʠ-

ʯʥʦʾ ʧʨʝʟʝʥʪʘʮʽʾè, ʷʢʠʡ ʧʝʨʝʜʙʘʯʘʻ ʧʨʦʩʣʫʭʫʚʘʥʥʷ 

ʤʫʟʠʯʥʦʛʦ ʤʘʪʝʨʽʘʣʫ ʟ ʫʣʶʙʣʝʥʠʭ ʤʫʣʴʪʬʽʣʴʤʽʚ ʫʯ-

ʥʽʚ ʽ ʩʧʨʷʤʦʚʘʥʠʡ ʥʘ ʟʘʮʽʢʘʚʣʝʥʥʷ ʪʘ ʘʢʪʫʘʣʽʟʘʮʽʶ 

ʤʫʟʠʯʥʦʛʦ ʤʠʩʣʝʥʥʷ ʜʽʪʝʡ; çʩʣʦʚʥʠʢ ʩʣʫʭʘʥʥʷè ï 

ʧʝʨʝʜʙʘʯʘʻ ʚʠʢʦʨʠʩʪʘʥʥʷ ʥʝʚʝʣʠʯʢʠʭ ʝʧʽʟʦʜʽʚ ʜʠ-

ʪʷʯʠʭ ʬʦʣʴʢʣʦʨʥʠʭ ʪʘ ʧʦʧʫʣʷʨʥʠʭ ʩʫʯʘʩʥʠʭ ʪʚʦʨʽʚ 

ʽ ʪʚʦʨʽʚ ʜʣʷ ʜʽʪʝʡ ʢʦʤʧʦʟʠʪʦʨʽʚ, ʷʢʽ ʥʝʦʙʭʽʜʥʦ ʧʨʦ-

ʩʣʫʭʘʪʠ ʽ ʟʘʧʘʤôʷʪʘʪʠ, ʱʦ ʥʘʮʽʣʝʥʦ ʥʘ ʨʦʟʚʠʪʦʢ ʧʽ-

ʟʥʘʚʘʣʴʥʦʛʦ ʽʥʪʝʨʝʩʫ ʽ ʤʫʟʠʯʥʦʾ ʧʘʤôʷʪʽ ʫʯʥʽʚ; 

çʝʤʦʮʽʡʥʦʛʦ ʧʦʜʠʚʫè ï ʧʝʨʝʜʙʘʯʘʻ ʟʘʩʪʦʩʫʚʘʥʥʷ 

ʤʫʟʠʯʥʠʭ ʪʚʦʨʽʚ, ʷʢʽ ʷʩʢʨʘʚʦ ʚʽʜʦʙʨʘʞʘʶʪʴ ʨʽʟʥʽ 

ʭʫʜʦʞʥʽ ʦʙʨʘʟʠ, ʥʘʧʨʠʢʣʘʜ: ʪʚʘʨʠʥʠ, ʽʛʨʘʰʢʠ, ʩʪʘʥ 

ʧʨʠʨʦʜʠ ʪʦʱʦ; ʪʘʢʠʡ ʤʝʪʦʜ ʩʧʨʷʤʦʚʘʥʠʡ ʥʘ ʨʦʟʚʠ-

ʪʦʢ ʧʦʪʨʝʙʠ ʚ ʝʤʦʮʽʡʥʦʤʫ ʟʘʜʦʚʦʣʝʥʥʽ ʚʽʜ ʧʨʦʩʣʫ-

ʭʘʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʪʚʦʨʫ, ʝʤʦʮʽʡʥʝ ʩʧʨʠʡʤʘʥʥʷ ʤʫ-

ʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ, ʘʩʦʮʽʘʪʠʚʥʝ ʤʠʩʣʝʥʥʷ. 

ʇʽʜ ʯʘʩ ʬʦʨʤʫʚʘʣʴʥʦʛʦ ʝʪʘʧʫ ʪʝʭʥʦʣʦʛʽʾ ʜʦʮʽ-

ʣʴʥʦ ʚʧʨʦʚʘʜʞʫʚʘʪʠ ʚ ʫʨʦʯʥʽʡ ʩʠʩʪʝʤʽ ʢʦʣʝʢʪʠʚʥʦ-

ʛʨʫʧʦʚʽ ʪʘ ʽʥʜʠʚʽʜʫʘʣʴʥʽ ʬʦʨʤʠ. ʆʩʥʦʚʥʠʤ ʜʞʝʨʝ-

ʣʦʤ ʽʥʪʝʨʝʩʫ ʜʽʪʝʡ ʜʦ ʥʘʚʯʘʣʴʥʦʾ ʜʽʷʣʴʥʦʩʪʽ ʻ ʟʤʽʩʪ 

ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ, ʜʣʷ ʧʦʩʠʣʝʥʥʷ ʡʦʛʦ ʩʪʠʤʫʣʶ-

ʚʘʣʴʥʦʛʦ ʚʧʣʠʚʫ ʜʦʮʽʣʴʥʦ ʟʘʩʪʦʩʦʚʫʚʘʪʠ ʟʘʛʘʣʴʥʦ-

ʜʠʜʘʢʪʠʯʥʽ ʤʝʪʦʜʠ, ʷʢ: ʮʽʢʘʚʽ ʘʥʘʣʦʛʽʾ, ʩʪʚʦʨʝʥʥʷ 

ʩʠʪʫʘʮʽʡ ʟ ʤʦʞʣʠʚʽʩʪʶ ʚʠʙʦʨʫ (ʟʘ ʉ. ʉʠʩʦʻʚʦʶ [5, 

ʩ. 203]), ʚʠʧʝʨʝʜʞʫʚʘʣʴʥʦʛʦ ʥʘʚʯʘʥʥʷ, ʝʤʦʮʽʡʥʦʛʦ 

ʩʪʠʤʫʣʶʚʘʥʥʷ ʥʘʚʯʘʥʥʷ, ʧʽʟʥʘʚʘʣʴʥʠʭ ʽʛʦʨ (ʨʝ-

ʙʫʩʠ, ʢʨʦʩʚʦʨʜʠ, ʰʘʨʘʜʠ), ï ʷʢʽ ʚʠʢʣʠʢʘʶʪʴ ʧʦʟʠ-

ʪʠʚʥʽ ʝʤʦʮʽʾ, ʘʢʪʠʚʽʟʫʶʪʴ ʤʠʩʣʝʥʥʷ, ʪʨʝʥʫʶʪʴ 

ʧʘʤôʷʪʴ, ʨʦʟʚʠʚʘʶʪʴ ʟʘʛʘʣʴʥʫ ʝʨʫʜʠʮʽʶ, ʨʦʟʰʠʨʶ-

ʶʪʴ ʦʙʩʷʛ ʟʥʘʥʴ, ʜʦʧʦʤʘʛʘʶʪʴ ʚ ʽʥʪʝʣʝʢʪʫʘʣʴʥʦʤʫ 

ʩʧʽʣʢʫʚʘʥʥʽ ʪʘ ʻ ʥʘʜʽʡʥʠʤ ʟʘʩʦʙʦʤ ʧʩʠʭʦʣʦʛʽʯʥʦʛʦ 

ʨʦʟʚʘʥʪʘʞʝʥʥʷ ʨʦʟʫʤʦʚʦʾ ʧʨʘʮʽ ʜʠʪʠʥʠ.  

ʊʝʭʥʦʣʦʛʽʷ ʚʢʣʶʯʘʻ ʽ ʩʧʝʮʠʬʽʯʥʽ ʤʫʟʠʯʥʽ ʤʝ-

ʪʦʜʠ, ʩʧʨʷʤʦʚʘʥʽ ʥʘ ʨʦʟʚʠʪʦʢ ʤʫʟʠʯʥʦʛʦ ʩʧʨʠʡ-

ʤʘʥʥʷ, ʤʠʩʣʝʥʥʷ, ʪʚʦʨʯʦʩʪʽ ʷʢ: çʈʦʟʨʽʟʥʝʥʥʷ ʽ ʧʨʠ-

ʧʫʱʝʥʥʷè, çɹʘʩ ʽ ʤʝʣʦʜʽʷè (ʟʘ ɽ. ɻʦʨʜʦʥʦʤ), çʏʫʪ-

ʣʠʚʝ ʚʫʰʢʦè, çʉʧʦʩʪʝʨʝʞʣʠʚʝ ʦʢʦè, çʋʛʘʜʘʡ 

ʤʝʣʦʜʽʶè; ʤʝʪʦʜʠ ʨʦʟʚʠʪʢʫ ʤʫʟʠʯʥʦʛʦ ʤʠʩʣʝʥʥʷ: 

çʑʦ ʟʥʘʯʠʪʴ ʩʣʦʚʦ?è, çɺʽʜʛʘʜʘʡ ʤʫʟʠʯʥʫ ʟʘʛʘʜʢʫè, 

çʅʘ ʱʦ ʩʭʦʞʝè, çʇʦʨʽʚʥʷʡ ʟʚʫʢʠè, çʍʪʦ ʪʘʢ ʩʧʽʚʘʻ, 

ʭʪʦ ʪʘʢ ʢʨʠʯʠʪʴ?è, çʇʨʦ, ʱʦ ʛʦʚʦʨʠʪʴ ʤʫʟʠʢʘ?è; ʤʝ-

ʪʦʜʠ ʨʦʟʚʠʪʢʫ ʪʚʦʨʯʠʭ ʟʜʽʙʥʦʩʪʝʡ çɺʝʩʝʣʠʡ ʽʤʧʨʦ-

ʚʽʟʘʪʦʨè, çʇʨʠʜʫʤʘʡ ʤʝʣʦʜʽʶè, çʄʘʣʶʻʤʦ ʛʦʣʦ-

ʩʦʤè, çɻʨʘʻʤʦ ʚ ʦʨʢʝʩʪʨʽè; ʤʝʪʦʜʠ ʨʦʟʚʠʪʢʫ ʩʧʽʚʘ-

ʮʴʢʦʛʦ ʛʦʣʦʩʫ çʈʘʡʜʫʛʘ ʥʘʩʪʨʦʾʚè, çʂʦʥʢʫʨʩ 

ʘʥʩʘʤʙʣʽʚè, çʉʧʽʚʘʢ-ʘʨʪʠʩʪè ʪʘ ʽʥʰʽ. ɼʣʷ ʟʘʙʝʟʧʝ-

ʯʝʥʥʷ ʷʢʦʩʪʽ ʟʘʩʪʦʩʫʚʘʥʥʷ ʪʝʭʥʦʣʦʛʽʾ ʪʚʦʨʯʦ-ʨʦʟʚʠ-

ʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʥʝʦʙʭʽʜʥʦ ʟʘʩʪʦʩʦʚʫ-

ʚʘʪʠ ʪʨʘʜʠʮʽʡʥʽ ʡ ʽʥʥʦʚʘʮʽʡʥʽ ʟʘʩʦʙʠ ʥʘʚʯʘʥʥʷ, ʷʢ-

ʦʪ: ʤʫʟʠʯʥʽ ʽʥʩʪʨʫʤʝʥʪʠ, ʟʚʫʢʦʧʽʜʩʠʣʶʚʘʣʴʥʘ ʘʧʘ-

ʨʘʪʫʨʘ, ʤʫʣʴʪʠʤʝʜʽʡʥʘ ʜʦʰʢʘ, ʢʦʤʧôʶʪʝʨ, ʧʣʘʢʘʪʠ. 

ʊʚʦʨʯʦ-ʨʝʟʫʣʴʪʘʪʠʚʥʠʡ ʝʪʘʧ ʧʦʣʷʛʘʻ ʚ ʦʮʽʥʶ-

ʚʘʥʥʽ ʤʫʟʠʯʥʦ-ʪʚʦʨʯʠʭ ʜʦʩʷʛʥʝʥʴ ʜʽʪʝʡ ʟʘ ʨʝʟʫʣʴʪʘ-

ʪʘʤʠ ʨʦʟʚʠʚʘʶʯʦʛʦ ʥʘʚʯʘʥʥʷ, ʷʢʝ ʧʨʦʧʦʥʫʻʪʴʩʷ 

ʟʜʽʡʩʥʶʚʘʪʠ ʟʘ ʢʨʠʪʝʨʽʷʤʠ, ʨʦʟʨʦʙʣʝʥʠʤʠ ʆ ʈʦʩ-

ʪʦʚʩʴʢʠʤ, ʩʝʨʝʜ ʷʢʠʭ: ʛʣʠʙʠʥʘ ʩʧʨʠʡʤʘʥʥʷ ʽ ʧʝʨʝ-

ʞʠʚʘʥʥʷ ʤʫʟʠʯʥʠʭ ʪʚʦʨʽʚ, ʧʦʚʥʦʪʘ ʦʩʤʠʩʣʝʥʥʷ ʤʫ-

ʟʠʯʥʠʭ ʚʨʘʞʝʥʴ, ʨʦʟʚʠʪʦʢ ʭʫʜʦʞʥʴʦ-ʦʙʨʘʟʥʦʛʦ ʤʠ-

ʩʣʝʥʥʷ, ʩʪʫʧʽʥʴ ʩʬʦʨʤʦʚʘʥʦʩʪʽ ʚʠʢʦʥʘʚʩʴʢʠʭ ʫʤʽʥʴ, 

ˇʨʫʥʪʦʚʥʽʩʪʴ ʤʫʟʠʯʥʠʭ ʟʥʘʥʴ, ʩʘʤʦʩʪʽʡʥʽʩʪʴ ʦʮʽʥ-

ʥʠʭ ʩʫʜʞʝʥʴ, ʘʢʪʠʚʥʽʩʪʴ, ʟʘʮʽʢʘʚʣʝʥʽʩʪʴ ʫʯʥʽʚ ʫ ʤʫ-

ʟʠʯʥʦ-ʧʽʟʥʘʚʘʣʴʥʽʡ ʚʠʢʦʥʘʚʩʴʢʽʡ ʜʽʷʣʴʥʦʩʪʽ [4, ʩ. 

476]. ʆʩʦʙʣʠʚʦ ʟʥʘʯʝʥʥʻʚʠʤ ʻ ʚʠʢʦʨʠʩʪʘʥʥʷ ʪʘʢʦʾ 

ʬʦʨʤʠ ʢʦʥʪʨʦʣʶ, ʷʢ ʩʘʤʦʦʮʽʥʶʚʘʥʥʷ ʜʽʪʴʤʠ ʩʚʦʾʭ 

ʟʜʦʙʫʪʢʽʚ ʚ ʦʧʘʥʫʚʘʥʥʽ ʤʫʟʠʯʥʠʤ ʤʠʩʪʝʮʪʚʦʤ ʜʣʷ 

ʯʦʛʦ ʧʨʦʧʦʥʫʻʪʴʩʷ ʚʠʢʦʨʠʩʪʘʥʥʷ ʪʚʦʨʯʠʭ ʤʝʪʦʜʽʚ: 

çʉʣʫʭʘʯè, çɺʠʢʦʥʘʚʝʮʴè, çɯʤʧʨʦʚʽʟʘʪʦʨè, çʂʦʤʧʦ-

ʟʠʪʦʨè, çʄʫʟʠʯʥʠʡ ʣʝʢʪʦʨè, ï ʷʢʽ ʚʽʜʦʙʨʘʞʘʶʪʴ ʨʽ-

ʚʝʥʴ ʩʧʨʠʡʤʘʥʥʷ ʜʽʪʴʤʠ ʚʩʽʭ ʚʠʜʽʚ ʜʞʝʨʝʣ ʤʫʟʠʯʥʦʾ 

ʽʥʬʦʨʤʘʮʽʾ, ʘ ʩʘʤʝ: ʩʣʫʭʘʥʥʷ, ʚʠʢʦʥʘʥʥʷ, ʽʤʧʨʦʚʽʟʘ-

ʮʽʷ, ʯʠʪʘʥʥʷ ʪʘ ʧʠʩʴʤʦ. ʋ ʙʫʜʴ-ʷʢʦʤʫ ʚʠʧʘʜʢʫ, ʦʮʽ-

ʥʶʚʘʥʥʷ ʨʝʟʫʣʴʪʘʪʽʚ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʫʯʥʽʚ ʤʘʻ 

ʙʫʪʠ ʤʦʪʠʚʫʶʯʠʤ ʽ ʥʘʜʠʭʘʶʯʠʤ ʥʘ ʤʫʟʠʯʥʝ ʟʨʦʩ-

ʪʘʥʥʷ ʽ ʪʚʦʨʯʽʩʪʴ. 

ʊʘʢʠʤ ʯʠʥʦʤ, ʜʦʩʣʽʜʞʝʥʥʷ ʧʨʦʙʣʝʤʠ ʪʝʭʥʦʣʦ-

ʛʽʟʘʮʽʾ ʪʚʦʨʯʦ-ʨʦʟʚʠʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ 

ʫʯʥʽʚ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ ʜʦʚʝʣʦ ʾʾ ʘʢʪʫʘʣʴʥʽʩʪʴ ʽ ʥʝ-

ʦʙʭʽʜʥʽʩʪʴ ʩʫʯʘʩʥʦʛʦ ʚʠʨʽʰʝʥʥʷ. ʊʚʦʨʯʦ-ʨʦʟʚʠʚʘ-

ʣʴʥʝ ʤʫʟʠʯʥʝ ʥʘʚʯʘʥʥʷ ʜʽʪʝʡ ʩʧʨʷʤʦʚʘʥʝ ʥʘ ʨʦʟʚʠ-

ʪʦʢ ʚʩʝʙʽʯʥʦ ʨʦʟʚʠʥʝʥʦʾ ʦʩʦʙʠʩʪʦʩʪʽ, ʩʧʨʦʤʦʞʥʦʾ 

ʟʘʩʪʦʩʦʚʫʚʘʪʠ ʩʚʦʶ ʪʚʦʨʯʽʩʪʴ, ʤʫʟʠʯʥʽ ʟʜʽʙʥʦʩʪʽ, 

ʟʥʘʥʥʷ ʽ ʚʤʽʥʥʷ ʚ ʞʠʪʪʽ. ɿ ʤʝʪʦʶ ʬʦʨʤʫʚʘʥʥʷ ʪʚʦʨ-

ʯʦʾ ʦʩʦʙʠʩʪʦʩʪʽ ʜʽʪʝʡ ʤʦʣʦʜʰʦʛʦ ʰʢʽʣʴʥʦʛʦ ʚʽʢʫ ʨʦ-

ʟʨʦʙʣʝʥʦ ʡ ʦʙˇʨʫʥʪʦʚʘʥʦ ʪʝʭʥʦʣʦʛʽʶ ʪʚʦʨʯʦ-ʨʦʟʚʠ-

ʚʘʣʴʥʦʛʦ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ, ʷʢʘ ʚʢʣʶʯʘʻ ʪʨʠ 

ʝʪʘʧʠ ʨʝʘʣʽʟʘʮʽʾ: ʤʦʪʠʚʘʮʽʡʥʦ-ʩʪʠʤʫʣʶʚʘʣʴʥʠʡ, 

ʬʦʨʤʫʚʘʣʴʥʠʡ, ʪʚʦʨʯʦ-ʨʝʟʫʣʴʪʘʪʠʚʥʠʡ. ɼʣʷ ʢʦʞ-

ʥʦʛʦ ʝʪʘʧʫ ʪʝʭʥʦʣʦʛʽʾ ʧʨʦʧʦʥʫʻʪʴʩʷ ʢʦʤʧʣʝʢʩ ʤʝʪʦ-

ʜʽʚ ʥʘʚʯʘʥʥʷ, ʷʢʽ ʟʘʙʝʟʧʝʯʫʶʪʴ ʝʬʝʢʪʠʚʥʽʩʪʴ ʤʫʟʠ-

ʯʥʦʛʦ ʽ ʪʚʦʨʯʦʛʦ ʨʦʟʚʠʪʢʫ ʫʯʥʽʚ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ. 
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ɸʥʥʦʪʘʮʠʷ 

ɺ ʩʪʘʪʴʝ ʘʚʪʦʨʘʤʠ ʦʙʦʟʥʘʯʝʥʘ ʧʨʘʛʤʘʪʠʯʝʩʢʘʷ ʟʘʜʘʯʘ ʟʜʦʨʦʚʴʝʩʙʝʨʝʞʝʥʠʷ ʢʘʢ ʚʩʝʦʙʲʝʤʣʶʱʘʷ ʟʘʜʘʯʘ 

ʥʘ ʩʦʚʨʝʤʝʥʥʦʤ ʵʪʘʧʝ ʨʘʟʚʠʪʠʷ ʦʙʱʝʩʪʚʘ. ʆʧʨʝʜʝʣʝʥʳ ʢʨʠʪʝʨʠʠ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ. ɻʣʘʚʥʦʡ ʩʦʮʠ-

ʘʣʴʥʦ-ʛʫʤʘʥʠʩʪʠʯʝʩʢʦʡ ʧʨʦʙʣʝʤʦʡ ʦʙʦʟʥʘʯʝʥʘ ʧʨʘʛʤʘʪʠʯʝʩʢʘʷ ʟʘʜʘʯʘ ʩʦʭʨʘʥʝʥʠʷ ʟʜʦʨʦʚʴʷ ʚ ʚʫʟʘʭ. ʈʝʰʝ-

ʥʠʝ ʵʪʦʡ ʟʘʜʘʯʠ ʧʨʝʜʣʘʛʘʝʪʩʷ ʟʘ ʩʯʝʪ ʧʦʚʳʰʝʥʠʷ ʢʘʯʝʩʪʚʘ ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʪʝʭʥʦʣʦʛʠʡ ʩʦʭʨʘʥʝʥʠʷ ʟʜʦʨʦ-

ʚʴʷ ʯʝʨʝʟ ʩʦʮʠʘʣʴʥʳʝ ʠʥʠʮʠʘʪʠʚʳ ʠ ʧʨʦʝʢʪʳ. 

Abstract 

In the article, the authors identify the pragmatic task of health saving as a comprehensive task at the present 

stage of society's development. The criteria of a healthy lifestyle are defined. The main socio-humanistic problem 

is the pragmatic task of preserving health in universities. The solution to this problem is proposed by improving 

the quality of pedagogical technologies for preserving health through social initiatives and projects. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʟʜʦʨʦʚʳʡ ʦʙʨʘʟ ʞʠʟʥʠ, ʟʜʦʨʦʚʴʝʩʙʝʨʝʛʘʶʱʝʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʪʝʭ-

ʥʦʣʦʛʠʠ, ʤʦʪʠʚʘʮʠʷ, ʤʘʩʩʦʚʘʷ ʬʠʟʠʯʝʩʢʘʷ ʢʫʣʴʪʫʨʘ. 

Keywords: healthy lifestyle, health-saving education, educational technologies, motivation, mass physical 

culture. 

 

ɿʜʦʨʦʚʴʝ ʯʝʣʦʚʝʢʘ ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʢʘʢ ʥʘʮʠʦ-

ʥʘʣʴʥʘʷ ʧʨʦʙʣʝʤʘ ʠ ʩʪʨʘʪʝʛʠʯʝʩʢʘʷ ʟʘʜʘʯʘ ʜʣʷ ʤʥʦ-

ʛʠʭ ʛʦʩʫʜʘʨʩʪʚ [10]. ɿʜʦʨʦʚʴʝ ʩʪʫʜʝʥʪʘ, ʝʛʦ ʩʦʮʠ-

ʘʣʴʥʦ-ʧʩʠʭʦʣʦʛʠʯʝʩʢʘʷ ʘʜʘʧʪʘʮʠʷ, ʝʛʦ ʥʦʨʤʘʣʴʥʳʡ 

ʨʦʩʪ ʠ ʨʘʟʚʠʪʠʝ ʚʦ ʤʥʦʛʦʤ ʦʧʨʝʜʝʣʷʶʪʩʷ ʩʨʝʜʦʡ, ʚ 

ʢʦʪʦʨʦʡ ʦʥ ʞʠʚʝʪ[11,15]. ɼʣʷ ʫʯʝʥʠʢʘ ʚ ʚʦʟʨʘʩʪʝ ʦʪ 

18 ʜʦ 25 ʣʝʪ ʵʪʘ ʩʨʝʜʘ ʷʚʣʷʝʪʩʷ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʩʠ-

ʩʪʝʤʦʡ, ʧʦʩʢʦʣʴʢʫ ʙʦʣʝʝ 70% ʝʛʦ ʚʨʝʤʝʥʠ ʩʚʷʟʘʥʦ 

ʩ ʧʨʝʙʳʚʘʥʠʝʤ ʚ ʫʯʝʙʥʳʭ ʮʝʥʪʨʘʭ [12]. ʇʨʠ ʵʪʦʤ 

ʠʤʝʥʥʦ ʚ ʵʪʦʪ ʧʝʨʠʦʜ ʧʨʦʠʩʭʦʜʠʪ ʥʘʠʙʦʣʝʝ ʠʥʪʝʥ-

ʩʠʚʥʳʡ ʨʦʩʪ ʠ ʨʘʟʚʠʪʠʝ, ʬʦʨʤʠʨʦʚʘʥʠʝ ʟʜʦʨʦʚʴʷ ʠ 

ʦʧʨʝʜʝʣʷʶʪ ʞʠʟʥʝʥʥʳʡ ʮʠʢʣ [13]. 

ʌʦʨʤʠʨʦʚʘʥʠʝ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ ʚ ʩʨʝʜʝ 
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ʤʦʣʦʜʝʞʠ ʚ ʥʘʫʯʥʦʡ ʣʠʪʝʨʘʪʫʨʝ ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ 

ʢʘʢ ʩʠʩʪʝʤʥʳʡ ʧʨʦʮʝʩʩ, ʚʢʣʶʯʘʶʱʠʡ ʚ ʩʝʙʷ ʤʥʦ-

ʛʠʝ ʩʦʩʪʘʚʣʷʶʱʠʝ ʦʙʨʘʟʘ ʞʠʟʥʠ ʩʦʚʨʝʤʝʥʥʦʛʦ ʦʙ-

ʱʝʩʪʚʘ ʠ ʚʢʣʶʯʘʶʪ ʦʩʥʦʚʥʳʝ ʥʘʧʨʘʚʣʝʥʠʷ ʠ 

ʥʘʧʨʘʚʣʝʥʠʷ ʞʠʟʥʠ ʤʦʣʦʜʝʞʠ[9]. ʆʨʠʝʥʪʘʮʠʷ ʤʦ-

ʣʦʜʝʞʠ ʥʘ ʟʜʦʨʦʚʳʡ ʦʙʨʘʟ ʞʠʟʥʠ ʟʘʚʠʩʠʪ ʦʪ ʤʥʦʛʠʭ 

ʫʩʣʦʚʠʡ. ʈʝʯʴ ʠʜʝʪ ʢʘʢ ʦʙ ʦʙʲʝʢʪʠʚʥʳʭ ʩʦʮʠʘʣʴ-

ʥʳʭ, ʪʘʢ ʠ ʩʦʮʠʘʣʴʥʦ-ʵʢʦʥʦʤʠʯʝʩʢʠʭ ʫʩʣʦʚʠʷʭ, 

ʧʦʟʚʦʣʷʶʱʠʭ ʚʝʩʪʠ ʠ ʚʦʧʣʦʱʘʪʴ ʚ ʞʠʟʥʴ ʟʜʦʨʦʚʳʡ 

ʦʙʨʘʟ ʞʠʟʥʠ ʚ ʦʩʥʦʚʥʳʭ ʩʬʝʨʘʭ ʞʠʟʥʠ (ʦʙʨʘʟʦʚʘ-

ʪʝʣʴʥʘʷ, ʨʘʙʦʯʘʷ, ʩʝʤʝʡʥʦ-ʙʳʪʦʚʘʷ, ʜʦʩʫʛ), ʘ ʪʘʢʞʝ 

ʦ ʩʠʩʪʝʤʝ ʮʝʥʥʦʩʪʥʳʭ ʦʪʥʦʰʝʥʠʡ, ʢʦʪʦʨʘʷ ʥʘʧʨʘʚ-

ʣʷʝʪ ʩʦʟʥʘʪʝʣʴʥʘʷ ʘʢʪʠʚʥʦʩʪʴ ʤʦʣʦʜʳʭ ʣʶʜʝʡ ʚ 

ʥʘʧʨʘʚʣʝʥʠʠ ʠʤʝʥʥʦ ʵʪʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ [4].  

ɿʜʦʨʦʚʳʡ ʦʙʨʘʟ ʞʠʟʥʠ (ɿʆɾ) ï ʦʨʠʝʥʪʠʨʦʚʘʥ-

ʥʳʡ ʧʦʢʘʟʘʪʝʣʴ, ʢʦʪʦʨʳʡ ʧʦʢʘʟʳʚʘʝʪ ʯʝʣʦʚʝʢʫ ʬʘʢ-

ʪʦʨʳ, ʧʦʤʦʛʘʶʱʠʝ ʨʘʟʚʠʪʴ ʠʣʠ ʩʦʭʨʘʥʠʪʴ ʩʦʙ-

ʩʪʚʝʥʥʦʝ ʟʜʦʨʦʚʴʝ[1,5,6,16]. ʇʨʦʚʝʜʝʥʥʳʡ ʠʥʬʦʨ-

ʤʘʮʠʦʥʥʦ-ʤʝʪʦʜʠʯʝʩʢʠʡ ʘʥʘʣʠʟ ʧʦʟʚʦʣʠʣ ʚʳʷʚʠʪʴ 

ʩʦʩʪʘʚʣʷʶʱʠʝ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ: ʜʦʩʪʘʪʦʯ-

ʥʳʝ ʬʠʟʠʯʝʩʢʠʝ ʥʘʛʨʫʟʢʠ; ʟʘʢʘʣʠʚʘʥʠʝ; ʩʙʘʣʘʥʩʠ-

ʨʦʚʘʥʥʘʷ ʜʠʝʪʘ; ʩʦʙʣʶʜʝʥʠʝ ʨʘʩʧʦʨʷʜʢʘ ʜʥʷ; ʣʠʯ-

ʥʘʷ ʛʠʛʠʝʥʘ; ʦʪʢʘʟ ʦʪ ʚʨʝʜʥʳʭ ʧʨʠʚʳʯʝʢ [2,3].  

ʂʘʢ ʧʦʢʘʟʳʚʘʶʪ ʧʝʜʘʛʦʛʠʯʝʩʢʠʝ ʥʘʙʣʶʜʝʥʠʷ 

ʩʪʫʜʝʥʪʳ, ʢʦʪʦʨʳʝ ʨʝʛʫʣʷʨʥʦ ʟʘʥʠʤʘʶʪʩʷ ʩʧʦʨʪʦʤ 

ʠ ʥʝ ʧʨʝʨʳʚʘʶʪ ʫʯʝʙʫ ʜʘʞʝ ʚʦ ʚʨʝʤʷ ʵʢʟʘʤʝʥʦʚ, ʩ 

ʙʦʣʴʰʝʡ ʫʚʝʨʝʥʥʦʩʪʴʶ ʧʨʝʦʜʦʣʝʚʘʶʪ ʵʪʠ ʪʨʫʜʥʦ-

ʩʪʠ ʩʪʫʜʝʥʯʝʩʢʦʡ ʞʠʟʥʠ. ʉʪʫʜʝʥʪʳ, ʢʦʪʦʨʳʝ ʫʯʘʩʪ-

ʚʫʶʪ ʚ ʩʠʩʪʝʤʘʪʠʯʝʩʢʠʭ ʟʘʥʷʪʠʷʭ ʬʠʟʠʯʝʩʢʦʡ ʢʫʣʴ-

ʪʫʨʦʡ ʠ ʩʧʦʨʪʦʤ ʠ ʧʨʦʷʚʣʷʶʪ ʚ ʥʠʭ ʜʦʩʪʘʪʦʯʥʦ ʚʳ-

ʩʦʢʫʶ ʘʢʪʠʚʥʦʩʪʴ, ʚʳʨʘʙʘʪʳʚʘʶʪ ʦʧʨʝʜʝʣʝʥʥʳʡ 

ʩʪʝʨʝʦʪʠʧ ʨʘʩʧʦʨʷʜʢʘ ʜʥʷ, ʧʦʚʳʰʘʶʪ ʫʚʝʨʝʥʥʦʩʪʴ 

ʚ ʧʦʚʝʜʝʥʠʠ, ʨʘʟʚʠʚʘʶʪ ʧʨʝʩʪʠʞʥʳʝ ʚʟʛʣʷʜʳ ʠ 

ʙʦʣʴʰʫʶ ʞʠʟʥʝʥʥʫʶ ʩʠʣʫ. ʆʥʠ ʙʦʣʝʝ ʦʙʱʠʪʝʣʴʥʳ, 

ʚʳʨʘʞʘʶʪ ʛʦʪʦʚʥʦʩʪʴ ʩʦʩʫʱʝʩʪʚʦʚʘʪʴ, ʧʦʣʴʟʫʶʪʩʷ 

ʦʙʱʝʩʪʚʝʥʥʳʤ ʧʨʠʟʥʘʥʠʝʤ ʠ ʤʝʥʴʰʝ ʙʦʷʪʩʷ ʢʨʠ-

ʪʠʢʠ. ʆʥʠ ʦʙʣʘʜʘʶʪ ʙʦʣʴʰʝʡ ʵʤʦʮʠʦʥʘʣʴʥʦʡ 

ʫʩʪʦʡʯʠʚʦʩʪʴʶ, ʩʪʦʡʢʦʩʪʴʶ, ʦʪʣʠʯʘʶʪʩʷ ʙʦʣʴʰʠʤ 

ʦʧʪʠʤʠʟʤʦʤ, ʵʥʝʨʛʠʝʡ, ʩʨʝʜʠ ʥʠʭ ʝʩʪʴ ʙʦʣʝʝ ʩʪʦʡ-

ʢʠʝ, ʮʝʣʝʫʩʪʨʝʤʣʝʥʥʳʝ ʣʶʜʠ. ʕʪʦʡ ʛʨʫʧʧʝ ʩʪʫʜʝʥ-

ʪʦʚ ʙʦʣʴʰʝ ʧʨʠʩʫʱʝ ʯʫʚʩʪʚʦ ʜʦʣʛʘ, ʩʦʚʝʩʪʴ ʠ ʩʘʤʦ-

ʜʠʩʮʠʧʣʠʥʘ. ʆʥʠ ʫʩʧʝʰʥʦ ʨʘʟʚʠʚʘʶʪʩʷ ʥʘ ʜʦʣʞʥʦ-

ʩʪʷʭ, ʪʨʝʙʫʶʱʠʭ ʥʘʩʪʦʡʯʠʚʦʩʪʠ, ʥʘʧʨʷʞʝʥʠʷ, 

ʥʘʣʘʞʠʚʘʶʪ ʢʦʥʪʘʢʪʳ ʩ ʙʦʣʴʰʝʡ ʩʚʦʙʦʜʦʡ, ʙʦʣʝʝ 

ʠʟʦʙʨʝʪʘʪʝʣʴʥʳ, ʩʨʝʜʠ ʥʠʭ ʯʘʱʝ ʚʩʪʨʝʯʘʶʪʩʷ ʣʠ-

ʜʝʨʳ, ʠʤ ʣʝʛʯʝ ʢʦʥʪʨʦʣʠʨʦʚʘʪʴ ʩʝʙʷ.  

ʇʨʠ ʬʦʨʤʠʨʦʚʘʥʠʠ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ 

ʯʝʣʦʚʝʢʘ ʥʝʦʙʭʦʜʠʤʦ ʦʙʝʩʧʝʯʠʪʴ ʩʙʘʣʘʥʩʠʨʦʚʘʥ-

ʥʫʶ ʩʠʩʪʝʤʫ ʧʝʜʘʛʦʛʠʯʝʩʢʦʛʦ ʚʦʟʜʝʡʩʪʚʠʷ ʥʘ ʝʛʦ 

ʠʥʪʝʣʣʝʢʪʫʘʣʴʥʫʶ, ʵʤʦʮʠʦʥʘʣʴʥʦ-ʚʦʣʝʚʫʶ ʠ ʧʨʘʢ-

ʪʠʯʝʩʢʫʶ ʜʝʷʪʝʣʴʥʦʩʪʴ. ʀʥʪʝʥʩʠʚʥʦʩʪʴ ʬʦʨʤʠʨʦ-

ʚʘʥʠʷ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ ʯʝʣʦʚʝʢʘ ʙʫʜʝʪ, ʚʦʟ-

ʨʘʩʪʘʶʪ ʧʦ ʤʝʨʝ ʫʚʝʣʠʯʝʥʠʷ ʮʝʥʥʦʩʪʥʳʭ ʦʨʠʝʥʪʘ-

ʮʠʡ, ʦʙʦʛʘʱʝʥʠʷ ʦʧʳʪʘ, ʧʦʣʫʯʝʥʠʷ ʠʥʬʦʨʤʘʮʠʠ ʦ 

ʬʠʟʠʯʝʩʢʠʭ ʠ ʜʫʭʦʚʥʳʭ ʜʦʩʪʠʞʝʥʠʷʭ[17].  

ʀʟʫʯʝʥʠʝ ʥʝʢʦʪʦʨʳʭ ʩʦʩʪʘʚʣʷʶʱʠʭ ʟʜʦʨʦʚʦʛʦ 

ʦʙʨʘʟʘ ʞʠʟʥʠ ʧʦʢʘʟʘʣʦ, ʯʪʦ ʜʠʥʘʤʠʢʘ ʦʪʥʦʰʝʥʠʷ ʢ 

ʥʝʤʫ ʩʥʠʞʘʝʪʩʷ. ɺʦ-ʧʝʨʚʳʭ, ʫ ʙʦʣʴʰʠʥʩʪʚʘ ʩʪʫʜʝʥ-

ʪʦʚ ʥʝʪ ʧʦʣʦʞʠʪʝʣʴʥʦʛʦ ʦʧʳʪʘ ʟʘʥʷʪʠʡ ʬʠʟʢʫʣʴʪʫ-

ʨʦʡ. ɺʦ-ʚʪʦʨʳʭ, ʦʯʝʥʴ ʥʠʟʢʠʡ ʫʨʦʚʝʥʴ ʟʥʘʥʠʡ ʪʝʦ-

ʨʠʠ ʠ ʤʝʪʦʜʠʢʠ ʬʠʟʠʯʝʩʢʦʡ ʢʫʣʴʪʫʨʳ. ɺ-ʪʨʝʪʴʠʭ, 

ʥʝ ʧʦʜʥʠʤʘʣʘʩʴ ʥʝʦʙʭʦʜʠʤʦʩʪʴ ʩʦʙʣʶʜʝʥʠʷ ʧʨʘʚʠʣ 

ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ, ʩʘʤʦʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʷ ʠ 

ʩʘʤʦʦʙʨʘʟʦʚʘʥʠʷ. ɺ-ʯʝʪʚʝʨʪʳʭ, ʦʪʩʫʪʩʪʚʫʝʪ ʯʫʚ-

ʩʪʚʦ ʣʠʯʥʦʡ ʦʪʚʝʪʩʪʚʝʥʥʦʩʪʠ ʟʘ ʥʝʜʦʩʪʘʪʦʯʥʳʡ ʙʘ-

ʛʘʞ ʤʦʪʦʨʥʳʭ ʥʘʚʳʢʦʚ ʠ ʩʧʦʩʦʙʥʦʩʪʝʡ ʠʣʠ ʧʣʦʭʦʝ 

ʬʠʟʠʯʝʩʢʦʝ ʩʦʩʪʦʷʥʠʝ. 

ɺ ʩʚʷʟʠ ʩ ʵʪʠʤ ʥʝʦʙʭʦʜʠʤʳ ʥʘʠʙʦʣʝʝ ʵʬʬʝʢ-

ʪʠʚʥʳʝ ʬʦʨʤʳ ʠ ʤʝʪʦʜʳ ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʷ ʩʠ-

ʩʪʝʤʳ ʬʠʟʠʯʝʩʢʦʛʦ ʚʦʩʧʠʪʘʥʠʷ, ʨʘʟʣʠʯʥʳʝ ʩʧʦ-

ʩʦʙʳ ʝʝ ʤʦʜʝʨʥʠʟʘʮʠʠ, ʠʥʪʝʥʩʠʬʠʢʘʮʠʠ, ʦʧʪʠʤʠʟʘ-

ʮʠʠ, ʬʦʨʤʠʨʦʚʘʥʠʷ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ ʩʨʝʜʠ 

ʩʪʫʜʝʥʪʦʚ. ʄʦʞʥʦ ʩʢʘʟʘʪʴ, ʯʪʦ ʧʨʦʙʣʝʤʘ ʟʘʱʠʪʳ 

ʟʜʦʨʦʚʴʷ ʧʦʜʨʘʩʪʘʶʱʝʛʦ ʧʦʢʦʣʝʥʠʷ ʩʝʡʯʘʩ ʩʯʠʪʘ-

ʝʪʩʷ ʧʝʜʘʛʦʛʠʯʝʩʢʦʡ[14].  

ʅʝʦʙʭʦʜʠʤʦ ʫʩʠʣʠʪʴ ʦʙʨʘʟʦʚʘʪʝʣʴʥʫʶ ʥʘʧʨʘʚ-

ʣʝʥʥʦʩʪʴ ʬʠʟʠʯʝʩʢʦʡ ʢʫʣʴʪʫʨʳ ʜʣʷ ʠʥʬʦʨʤʠʨʦʚʘ-

ʥʠʷ ʫʯʘʱʠʭʩʷ ʦ ʟʜʦʨʦʚʦʤ ʦʙʨʘʟʝ ʞʠʟʥʠ; ʠʩʧʦʣʴʟʦ-

ʚʘʪʴ ʨʘʟʥʦʦʙʨʘʟʥʳʝ ʬʦʨʤʳ ʠ ʤʝʪʦʜʳ, ʩʧʦʩʦʙʩʪʚʫ-

ʶʱʠʝ ʧʨʠʦʙʱʝʥʠʶ ʫʯʘʱʠʭʩʷ ʢ ʟʜʦʨʦʚʦʤʫ ʦʙʨʘʟʫ 

ʞʠʟʥʠ ʠ ʫʣʫʯʰʘʶʱʠʝ ʦʨʛʘʥʠʟʘʮʠʦʥʥʦ-ʧʝʜʘʛʦʛʠʯʝ-

ʩʢʫʶ ʜʝʷʪʝʣʴʥʦʩʪʴ ʫʯʠʪʝʣʷ. ʋʯʝʙʥʳʡ ʤʘʪʝʨʠʘʣ ʧʦ 

ʟʜʦʨʦʚʦʤʫ ʦʙʨʘʟʫ ʞʠʟʥʠ ʤʦʞʝʪ ʙʳʪʴ ʧʨʝʜʩʪʘʚʣʝʥ ʚ 

ʧʨʦʮʝʩʩʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʧʨʝʧʦʜʘʚʘʪʝʣʷ ʠ ʫʯʝʥʠʢʘ 

ʠ ʤʦʞʝʪ ʧʨʦʚʦʜʠʪʴʩʷ ʚ ʬʦʨʤʝ ʯʘʩʪʥʳʭ ʫʨʦʢʦʚ, ʣʝʢ-

ʮʠʡ, ʙʝʩʝʜ, ʜʠʩʢʫʩʩʠʡ, ʚʩʪʨʝʯ, ʧʦʩʚʷʱʝʥʥʳʭ ʦʩʥʦ-

ʚʘʤ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ. ɺ ʪʝʦʨʝʪʠʯʝʩʢʦʡ ʯʘʩʪʠ 

ʠʥʜʠʚʠʜʫʘʣʴʥʦʛʦ ʟʘʥʷʪʠʷ ʜʘʶʪʩʷ ʦʧʨʝʜʝʣʝʥʠʷ ʦʩ-

ʥʦʚʥʳʭ ʧʦʥʷʪʠʡ: çʟʜʦʨʦʚʴʝè, çʟʜʦʨʦʚʳʡ ʦʙʨʘʟ 

ʞʠʟʥʠè, çʩʦʩʪʘʚʣʷʶʱʠʝ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠè, 

ʟʥʘʯʝʥʠʝ ʬʠʟʠʯʝʩʢʦʡ ʢʫʣʴʪʫʨʳ ʜʣʷ ʟʜʦʨʦʚʴʷ, ʧʦʥʠ-

ʤʘʥʠʝ ʠʭ ʩʦʜʝʨʞʘʥʠʷ ʠ ʦʩʦʟʥʘʥʠʝ ʝʝ ʚʘʞʥʦʩʪʠ ʜʣʷ 

ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ ʯʝʣʦʚʝʢʘ[7].  

ʆʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʪʝʭʥʦʣʦʛʠʠ, ʩʧʘʩʘʶʱʠʝ ʟʜʦ-

ʨʦʚʴʝ, ʨʘʟʜʝʣʝʥʳ ʥʘ ʧʦʜʛʨʫʧʧʳ. ʆʜʥʘ ʠʟ ʥʠʭ ï 

ʫʯʝʙʥʦ-ʚʦʩʧʠʪʘʪʝʣʴʥʳʝ ʪʝʭʥʦʣʦʛʠʠ, ʚʢʣʶʯʘʶʱʠʝ 

ʧʨʦʛʨʘʤʤʳ ʧʦ ʦʙʫʯʝʥʠʶ ʛʨʘʤʦʪʥʦʤʫ ʫʭʦʜʫ ʟʘ ʟʜʦ-

ʨʦʚʴʝʤ ʠ ʬʦʨʤʠʨʦʚʘʥʠʶ ʫ ʫʯʘʱʠʭʩʷ ʢʫʣʴʪʫʨʳ ʟʜʦ-

ʨʦʚʴʷ, ʤʦʪʠʚʘʮʠʠ ʢ ʚʝʜʝʥʠʶ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ 

ʞʠʟʥʠ, ʧʨʝʜʦʪʚʨʘʱʝʥʠʶ ʚʨʝʜʥʳʭ ʧʨʠʚʳʯʝʢ, ʘ 

ʪʘʢʞʝ ʚʦʟʤʦʞʥʦʩʪʴ ʦʨʛʘʥʠʟʘʮʠʦʥʥʦʡ ʠ ʚʦʩʧʠʪʘ-

ʪʝʣʴʥʦʡ ʨʘʙʦʪʳ ʩʦ ʩʪʫʜʝʥʪʘʤʠ [8]. 

ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʪʝʦʨʝʪʠʯʝʩʢʦʛʦ ʢʫʨʩʘ ʨʘʟʚʠ-

ʚʘʝʪ ʦʙʨʘʟʦʚʘʪʝʣʴʥʫʶ ʥʘʧʨʘʚʣʝʥʥʦʩʪʴ ʬʠʟʠʯʝʩʢʦʡ 

ʢʫʣʴʪʫʨʳ, ʠʥʬʦʨʤʠʨʫʝʪ ʩʪʫʜʝʥʪʦʚ ʦ ʟʜʦʨʦʚʦʤ ʦʙ-

ʨʘʟʝ ʞʠʟʥʠ, ʬʦʨʤʠʨʫʝʪ ʫʙʝʞʜʝʥʠʝ ʚ ʥʝʦʙʭʦʜʠʤʦ-

ʩʪʠ ʧʦʩʝʱʝʥʠʷ ʫʨʦʢʦʚ ʬʠʟʢʫʣʴʪʫʨʳ, ʦʩʦʙʝʥʥʦʩʪʷʭ 

ʪʝʣʘ, ʨʘʮʠʦʥʘʣʴʥʦʤ ʧʠʪʘʥʠʠ, ʦʧʪʠʤʘʣʴʥʦʤ ʠʩʧʦʣʴ-

ʟʦʚʘʥʠʠ ʩʚʦʝʛʦ ʬʠʟʠʯʝʩʢʠʡ ʧʦʪʝʥʮʠʘʣ ʠ ʚʝʜʝʥʠʝ 

ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ. ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʨʘʟʣʠʯʥʳʭ 

ʬʦʨʤ ʠ ʤʝʪʦʜʦʚ ʜʝʷʪʝʣʴʥʦʩʪʠ ʥʘ ʟʘʥʷʪʠʷʭ ʧʦ ʢʫʣʴ-

ʪʫʨʝ ʪʝʣʘ ʩʧʦʩʦʙʩʪʚʫʝʪ ʧʨʠʦʙʱʝʥʠʶ ʰʢʦʣʴʥʠʢʘ ʢ 

ʟʜʦʨʦʚʦʤʫ ʦʙʨʘʟʫ ʞʠʟʥʠ, ʚʳʟʳʚʘʝʪ ʫ ʥʝʛʦ ʠʥʪʝʨʝʩ 

ʢ ʬʠʟʠʯʝʩʢʠʤ ʥʘʛʨʫʟʢʘʤ.  

ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʪʝʭʥʦʣʦʛʠʡ ʜʣʷ ʩʦʟʜʘʥʠʷ ʟʜʦ-

ʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ ʧʦʟʚʦʣʷʝʪ ʠʩʧʦʣʴʟʦʚʘʪʴ ʢʣʶ-

ʯʝʚʳʝ ʯʝʨʪʳ ʣʠʯʥʦʩʪʠ ʫʯʘʱʝʛʦʩʷ, ʪʘʢʠʝ ʢʘʢ ʩʧʦʩʦʙ-

ʥʦʩʪʴ ʧʦʥʠʤʘʪʴ ʠ ʧʦʟʥʘʚʘʪʴ ʩʝʙʷ, ʚʳʩʰʠʝ ʧʦʪʨʝʙ-

ʥʦʩʪʠ ʠ ʮʝʥʠʪʴ ʦʪʥʦʰʝʥʠʷ. ʂʨʦʤʝ ʪʦʛʦ, ʦʥʠ 

ʩʧʦʩʦʙʩʪʚʫʶʪ ʧʝʨʝʦʩʤʳʩʣʝʥʠʶ ʫʯʘʱʠʤʠʩʷ ʩʤʳʩʣʘ 

ʩʦʙʩʪʚʝʥʥʦʡ ʞʠʟʥʝʜʝʷʪʝʣʴʥʦʩʪʠ, ʫʜʦʚʣʝʪʚʦʨʝʥʠʶ 

ʧʦʪʨʝʙʥʦʩʪʠ ʚ ʦʩʦʟʥʘʥʠʠ, ʧʨʠʟʥʘʥʠʠ, ʨʝʘʣʠʟʘʮʠʠ 

ʨʘʟʣʠʯʥʳʭ ʩʧʦʩʦʙʥʦʩʪʝʡ, ʚ ʪʦʤ ʯʠʩʣʝ ʠʟʤʝʥʝʥʠʷ 

ʦʙʨʘʟʘ ʞʠʟʥʠ. ʊʘʢʦʝ ʤʝʨʦʧʨʠʷʪʠʝ, ʢʘʢ ʜʠʘʛʥʦʩʪʠʢʘ, 

ʩʧʦʩʦʙʩʪʚʫʝʪ ʧʦʚʳʰʝʥʠʶ ʤʦʪʠʚʘʮʠʠ ʢ ʟʘʥʷʪʠʷʤ 
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ʬʠʟʢʫʣʴʪʫʨʦʡ ʠ, ʩʣʝʜʦʚʘʪʝʣʴʥʦ, ʬʦʨʤʠʨʫʝʪ ʫ ʩʪʫ-

ʜʝʥʪʦʚ ʟʜʦʨʦʚʳʡ ʦʙʨʘʟ ʞʠʟʥʠ.  

ʈʘʟʚʠʪʠʝ ʬʠʟʠʯʝʩʢʦʡ ʢʫʣʴʪʫʨʳ ʠ ʩʧʦʨʪʘ ʫ ʩʪʫ-

ʜʝʥʪʦʚ ï ʦʜʠʥ ʠʟ ʚʘʞʥʝʡʰʠʭ ʬʘʢʪʦʨʦʚ ʬʦʨʤʠʨʦʚʘ-

ʥʠʷ ʫ ʧʦʜʨʘʩʪʘʶʱʝʛʦ ʧʦʢʦʣʝʥʠʷ ʦʪʥʦʰʝʥʠʷ ʢ ʟʜʦ-

ʨʦʚʦʤʫ ʦʙʨʘʟʫ ʞʠʟʥʠ. ɺ ʩʚʷʟʠ ʩ ʵʪʠʤ ʥʝʦʙʭʦʜʠʤʳ 

ʥʘʠʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʳʝ ʬʦʨʤʳ ʠ ʤʝʪʦʜʳ ʩʦʚʝʨʰʝʥ-

ʩʪʚʦʚʘʥʠʷ ʩʠʩʪʝʤʳ ʬʠʟʠʯʝʩʢʦʛʦ ʚʦʩʧʠʪʘʥʠʷ, ʨʘʟ-

ʣʠʯʥʳʝ ʩʧʦʩʦʙʳ ʝʝ ʤʦʜʝʨʥʠʟʘʮʠʠ, ʠʥʪʝʥʩʠʬʠʢʘ-

ʮʠʠ, ʦʧʪʠʤʠʟʘʮʠʠ ʠ ʩʦʟʜʘʥʠʷ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ 

ʞʠʟʥʠ ʫ ʩʪʫʜʝʥʪʦʚ. ʄʦʞʥʦ ʩʢʘʟʘʪʴ, ʯʪʦ ʧʨʦʙʣʝʤʘ 

ʟʘʱʠʪʳ ʟʜʦʨʦʚʴʷ ʧʦʜʨʘʩʪʘʶʱʝʛʦ ʧʦʢʦʣʝʥʠʷ ʩʝʡʯʘʩ 

ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʢʘʢ ʦʙʨʘʟʦʚʘʪʝʣʴʥʘʷ.  

ʅʝʦʙʭʦʜʠʤʦ ʫʩʠʣʠʪʴ ʧʝʜʘʛʦʛʠʯʝʩʢʫʶ ʥʘʧʨʘʚ-

ʣʝʥʥʦʩʪʴ ʬʠʟʠʯʝʩʢʦʡ ʢʫʣʴʪʫʨʳ ʜʣʷ ʠʥʬʦʨʤʠʨʦʚʘ-

ʥʠʷ ʰʢʦʣʴʥʠʢʦʚ ʦ ʟʜʦʨʦʚʦʤ ʦʙʨʘʟʝ ʞʠʟʥʠ; ʠʩʧʦʣʴ-

ʟʦʚʘʪʴ ʨʘʟʥʦʦʙʨʘʟʥʳʝ ʬʦʨʤʳ ʠ ʤʝʪʦʜʳ, ʩʧʦʩʦʙ-

ʩʪʚʫʶʱʠʝ ʧʨʠʦʙʱʝʥʠʶ ʫʯʘʱʠʭʩʷ ʢ ʟʜʦʨʦʚʦʤʫ 

ʦʙʨʘʟʫ ʞʠʟʥʠ ʠ ʩʦʚʝʨʰʝʥʩʪʚʫʶʱʠʝ ʦʨʛʘʥʠʟʘʮʠ-

ʦʥʥʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʫʶ ʜʝʷʪʝʣʴʥʦʩʪʴ ʫʯʠʪʝʣʷ. ʅʝʦʙ-

ʭʦʜʠʤʘ ʜʘʣʴʥʝʡʰʘʷ ʨʘʟʨʘʙʦʪʢʘ ʥʦʚʳʭ ʵʬʬʝʢʪʠʚ-

ʥʳʭ ʬʦʨʤ ʧʨʠʚʣʝʯʝʥʠʷ ʤʦʣʦʜʝʞʠ ʢ ʟʘʥʷʪʠʷʤ ʨʘʟ-

ʣʠʯʥʳʤʠ ʚʠʜʘʤʠ ʩʧʦʨʪʘ; ʢʦʥʩʦʣʠʜʘʮʠʷ ʫʩʠʣʠʡ 

ʚʩʝʭ ʬʠʟʢʫʣʴʪʫʨʥʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʢʘʜʨʦʚ, ʨʘʙʦʪʘ-

ʶʱʠʭ ʚ ʩʠʩʪʝʤʝ ʦʙʨʘʟʦʚʘʥʠʷ, ʥʘ ʨʝʰʝʥʠʝ ʟʘʜʘʯ 

ʬʦʨʤʠʨʦʚʘʥʠʷ ʫ ʤʦʣʦʜʝʞʠ ʧʦʪʨʝʙʥʦʩʪʠ ʚ ʟʘʥʷʪʠʷʭ 

ʩʧʦʨʪʦʤ; ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʝ ʩʠʩʪʝʤʳ ʧʨʦʚʝʜʝʥʠʷ 

ʩʧʦʨʪʠʚʥʦ-ʤʘʩʩʦʚʳʭ ʤʝʨʦʧʨʠʷʪʠʡ, ʥʝ ʪʨʝʙʫʶʱʠʭ 

ʙʦʣʴʰʠʭ ʬʠʥʘʥʩʦʚʳʭ ʚʣʦʞʝʥʠʡ; ʩʦʟʜʘʥʠʝ ʠʥʬʦʨ-

ʤʘʮʠʦʥʥʦ-ʪʝʤʘʪʠʯʝʩʢʠʭ ʩʪʝʥʜʦʚ ʧʦ ʧʨʦʬʠʣʘʢʪʠʢʝ 

ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʚʨʝʜʥʳʭ ʧʨʠʚʳʯʝʢ; ʧʨʦʚʝʜʝʥʠʝ ʤʝ-

ʜʠʮʠʥʩʢʠʭ ʦʩʤʦʪʨʦʚ, ʪʝʩʪʠʨʦʚʘʥʠʷ ʥʘ ʥʘʨʢʦʪʠʯʝ-

ʩʢʫʶ ʟʘʚʠʩʠʤʦʩʪʴ; ʦʨʛʘʥʠʟʘʮʠʷ ʢʦʥʢʫʨʩʦʚ ʠʥʬʦʨ-

ʤʘʮʠʦʥʥʳʭ ʤʘʪʝʨʠʘʣʦʚ, ʬʦʪʦʛʨʘʬʠʡ, ʧʣʘʢʘʪʦʚ, ʨʠ-

ʩʫʥʢʦʚ, ʩʪʝʥʛʘʟʝʪ, ʢʦʪʦʨʳʝ ʙʫʜʫʪ ʩʧʦʩʦʙʩʪʚʦʚʘʪʴ 

ʬʦʨʤʠʨʦʚʘʥʠʶ ʢʫʣʴʪʫʨʳ ʟʜʦʨʦʚʦʛʦ ʦʙʨʘʟʘ ʞʠʟʥʠ; 

ʚʩʪʨʝʯʠ ʩʦ ʟʥʘʤʝʥʠʪʳʤʠ ʩʧʦʨʪʩʤʝʥʘʤʠ ʚ ʨʘʤʢʘʭ 

ʘʢʮʠʡ, ʘʛʠʪʠʨʫʶʱʠʭ ʟʘ ʟʜʦʨʦʚʳʡ ʦʙʨʘʟ ʞʠʟʥʠ; ʧʨʦ-

ʬʠʣʘʢʪʠʯʝʩʢʠʝ ʤʝʨʦʧʨʠʷʪʠʷ ʩʝʟʦʥʥʳʭ ʠʥʬʝʢʮʠʦʥ-

ʥʳʭ ʟʘʙʦʣʝʚʘʥʠʡ (ʚʘʢʮʠʥʘʮʠʷ). 

ɿʘʢʣʶʯʝʥʠʝ. ʇʨʝʜʣʦʞʝʥʥʳʝ ʨʝʢʦʤʝʥʜʘʮʠʠ 

ʧʦʟʚʦʣʷʪ ʩʠʩʪʝʤʘʪʠʟʠʨʦʚʘʪʴ ʠ ʫʣʫʯʰʠʪʴ ʨʘʙʦʪʫ 

ʩʪʨʫʢʪʫʨʳ ʟʜʨʘʚʦʦʭʨʘʥʝʥʠʷ ʚ ʫʥʠʚʝʨʩʠʪʝʪʝ. 
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ɸʥʦʪʘʮʽʷ 

ʇʠʪʘʥʥʷ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ ʫ ʜʽʷʣʴʥʦʩʪʽ ʟʘʢʣʘʜʽʚ ʰʢʽʣʴʥʦʾ ʦʩʚʽʪʠ ʨʽʟʥʠʭ ʬʦʨʤ ʚʣʘʩʥʦʩʪʽ 

ʦʙʫʤʦʚʣʝʥʘ ʪʝʥʜʝʥʮʽʻʶ ʜʦ ʨʦʟʰʠʨʝʥʥʷ ʬʽʥʘʥʩʦʚʦʾ ʩʘʤʦʩʪʽʡʥʦʩʪʽ ʟʘʛʘʣʴʥʦʦʩʚʽʪʥʽʭ ʥʘʚʯʘʣʴʥʠʭ ʟʘʢʣʘʜʽʚ ʪʘ 

ʧʦʪʨʝʙʦʶ ʫʜʦʩʢʦʥʘʣʝʥʥʷ ʤʝʭʘʥʽʟʤʫ ʬʽʥʘʥʩʫʚʘʥʥʷ ʚʽʪʯʠʟʥʷʥʦʾ ʩʝʨʝʜʥʴʦʾ ʦʩʚʽʪʠ. ʈʦʟʰʠʨʝʥʥʷ ʬʽʥʘʥʩʦʚʦʾ 

ʩʘʤʦʩʪʽʡʥʦʩʪʽ ʟʘʢʣʘʜʽʚ ʰʢʽʣʴʥʦʾ ʦʩʚʽʪʠ ʚ ʋʢʨʘʾʥʽ ʧʦʪʨʝʙʫʻ ʥʝʦʙʭʽʜʥʦʩʪʽ ʟʘʣʫʯʝʥʥʷ ʧʦʟʘʙʶʜʞʝʪʥʠʭ ʢʦʰʪʽʚ 

ʪʘ ʧʽʜʚʠʱʝʥʥʷ ʝʬʝʢʪʠʚʥʦʩʪʽ ʫʧʨʘʚʣʽʥʥʷ ʟʘʢʣʘʜʽʚ.  

Abstract 

The issue of providing paid educational services in the activities of school educational institutions of various 

forms of ownership is due to the tendency to expand the financial independence of secondary schools and the need 

to improve the financing mechanism of domestic secondary education. Expanding the financial independence of 

school institutions in Ukraine requires the need to attract extra-budgetary funds and increase the efficiency of 

institution management. 

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ɼʝʨʞʘʚʥʘ ʧʦʣʽʪʠʢʘ, ʟʘʢʣʘʜʠ ʦʩʚʽʪʠ, ʧʣʘʪʥʽ ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ. 

Keywords: State policy, educational institutions, paid educational services. 

 

ʈʝʬʦʨʤʘ ʚ ʦʩʚʽʪʽ ʟʤʫʰʫʻ ʟʘʢʣʘʜʠ ʰʢʽʣʴʥʦʾ 

ʦʩʚʽʪʠ ʜʝʜʘʣʽ ʙʽʣʴʰʝ ʧʝʨʝʡʤʘʪʠʩʷ ʨʠʥʢʦʚʠʤʠ ʚʽʜ-

ʥʦʩʠʥʘʤʠ. ʇʠʪʘʥʥʷ ʘʚʪʦʥʦʤʽʾ ʫ ʜʽʷʣʴʥʦʩʪʽ ʟʘʢʣʘʜʽʚ 

ʰʢʽʣʴʥʦʾ ʦʩʚʽʪʠ ʦʙʫʤʦʚʣʝʥʘ ʪʝʥʜʝʥʮʽʻʶ ʜʦ ʨʦʟʰʠ-

ʨʝʥʥʷ ʾʭ ʩʘʤʦʩʪʽʡʥʦʩʪʽ ʪʘ ʧʦʪʨʝʙʦʶ ʫʜʦʩʢʦʥʘʣʝʥʥʷ 

ʤʝʭʘʥʽʟʤʫ ʬʽʥʘʥʩʫʚʘʥʥʷ. ɿ'ʷʚʠʣʘʩʷ ʽ ʧʨʦʜʦʚʞʫʻ ʧʦ-

ʩʠʣʶʚʘʪʠʩʷ ʢʦʥʢʫʨʝʥʪʥʘ ʙʦʨʦʪʴʙʘ ʤʽʞ ʟʘʢʣʘʜʘʤʠ 

ʰʢʽʣʴʥʦʾ ʦʩʚʽʪʠ, ʽʩʪʦʪʥʦ ʟʤʽʥʠʣʠʩʷ ʚʠʤʦʛʠ ʽ ʮʽʥʥʦ-

ʩʪʽ ʩʧʦʞʠʚʘʯʽʚ. ʈʝʬʦʨʤʘ ʧʝʨʝʜʙʘʯʘʻ ʬʦʨʤʫʚʘʥʥʷ 

ʤʝʭʘʥʽʟʤʽʚ ʦʮʽʥʶʚʘʥʥʷ ʷʢʦʩʪʽ ʦʩʚʽʪʠ ʪʘ ʟʘʪʨʝʙʫʚʘ-

ʥʦʩʪʽ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ ʟʘ ʫʯʘʩʪʽ ʩʧʦʞʠʚʘʯʽʚ, ʘ ʪʘʢʦʞ 

ʤʦʞʣʠʚʽʩʪʶ ʚʠʙʠʨʘʪʠ ʧʦʪʝʥʮʽʡʥʠʤ ʩʧʦʞʠʚʘʯʘʤ, ʜʝ 

ʥʘʚʯʘʪʠʩʷ. ʅʘʜʘʥʥʷ ʜʦʜʘʪʢʦʚʠʭ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ 

ʧʦʩʣʫʛ ʜʦʟʚʦʣʷʻ ʧʝʚʥʦʶ ʤʽʨʦʶ ʢʦʤʧʝʥʩʫʚʘʪʠ ʥʝʜʦ-

ʣʽʢʠ ʥʘʚʯʘʣʴʥʦʛʦ ʧʣʘʥʫ, ʩʪʚʦʨʠʪʠ ʫʤʦʚʠ ʜʣʷ ʩʘʤʦ-

ʨʝʘʣʽʟʘʮʽʾ ʜʠʪʠʥʠ ʫ ʪʚʦʨʯʽʡ ʜʽʷʣʴʥʦʩʪʽ, ʨʝʘʣʽʟʫʚʘʪʠ 

ʧʝʜʘʛʦʛʽʯʥʠʡ ʧʦʪʝʥʮʽʘʣ ʫʯʠʪʝʣʽʚ ʪʘ ʟʙʘʛʘʪʠʪʠ ʧʨʦ-

ʬʽʣʴʥʝ ʥʘʚʯʘʥʥʷ [2]. 

ʆʩʚʽʪʥʷ ʧʦʩʣʫʛʘ ï ʮʝ ʢʦʤʧʣʝʢʩ ʥʘʚʯʘʣʴʥʦʾ ʽ ʥʘ-

ʫʢʦʚʦʾ ʽʥʬʦʨʤʘʮʽʾ, ʱʦ ʩʪʚʦʨʶʻʪʴʩʷ ʫ ʧʨʦʮʝʩʽ ʜʽʷʣʴ-

ʥʦʩʪʽ ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʢʦʣʝʢʪʠʚʫ ʟʘʢʣʘʜʫ ʦʩʚʽʪʠ ʽ ʧʝ-

ʨʝʜʘʻʪʴʩʷ ʫʯʥʶ, ʩʪʫʜʝʥʪʫ ʯʠ ʩʣʫʭʘʯʫ ʫ ʚʠʛʣʷʜʽ 

ʩʫʤʠ ʟʥʘʥʴ ʟʘʛʘʣʴʥʦʦʩʚʽʪʥʴʦʛʦ ʪʘ ʩʧʝʮʽʘʣʴʥʦʛʦ ʭʘ-

ʨʘʢʪʝʨʫ, ʘ ʪʘʢʦʞ ʧʨʘʢʪʠʯʥʠʭ ʥʘʚʠʯʦʢ ʜʣʷ ʧʦʜʘʣʴ-

ʰʦʛʦ ʟʘʩʪʦʩʫʚʘʥʥʷ ʫ ʧʨʦʬʝʩʽʡʥʽʡ ʨʦʙʦʪʽ ʟ ʤʝʪʦʶ ʟʘ-

ʜʦʚʦʣʝʥʥʷ ʧʦʪʨʝʙ ʦʩʦʙʠʩʪʦʩʪʽ, ʩʫʩʧʽʣʴʩʪʚʘ, ʜʝʨ-

ʞʘʚʠ, ʩʧʦʞʠʚʘʯʽʚ. 

ʆʩʚʽʪʥʷ ʧʦʩʣʫʛʘ ʤʘʻ ʩʫʪʪʻʚʫ ʩʧʝʮʠʬʽʢʫ. 

ʧʦ-ʧʝʨʰʝ, ʥʘʜʘʥʥʷ ʧʦʩʣʫʛʠ ʻ ʬʦʨʚʘʨʜʥʦʶ ʦʧʝ-

ʨʘʮʽʻʶ, ʘʜʞʝ ʧʨʦʜʘʶʪʴ ʥʝ ʩʪʽʣʴʢʠ ʧʦʩʣʫʛʫ, ʩʢʽʣʴʢʠ 

ʾʾ ʨʝʟʫʣʴʪʘʪ, ʷʢʠʡ ʟʘʣʝʞʠʪʴ ʥʝ ʣʠʰʝ ʚʽʜ ʚʯʠʪʝʣʷ ʘʣʝ 

ʡ ʚʽʜ ʫʯʥʷ, ʩʪʫʜʝʥʪʘ ʘʙʦ ʩʣʫʭʘʯʘ; 

ʧʦ-ʜʨʫʛʝ, ʦʩʚʽʪʥʶ ʧʦʩʣʫʛʫ ʥʝʤʦʞʣʠʚʦ ʟʙʝʨʽ-

ʛʘʪʠ (ʟ ʧʦʟʠʮʽʾ ʚʠʨʦʙʥʠʢʘ);  

ʧʦ-ʪʨʝʪʻ, ʧʨʘʚʦ ʚʣʘʩʥʦʩʪʽ ʥʘ ʦʩʚʽʪʫ ʥʝ ʻ ʚʠʟʥʘ-

ʯʝʥʠʤ.  

ʆʩʚʽʪʘ, ʟ ʦʜʥʦʛʦ ʙʦʢʫ, ʮʝ ʚʣʘʩʥʽʩʪʴ ʩʘʤʦʾ ʣʶ-

ʜʠʥʠ, ʘ ʟ ʽʥʰʦʛʦ ʮʝ ʽʥʪʝʣʝʢʪʫʘʣʴʥʘ ʚʣʘʩʥʽʩʪʴ 

ʩʫʙôʻʢʪʘ ʦʩʚʽʪʥʴʦʾ ʧʦʩʣʫʛʠ (ʘʚʪʦʨʘ ʤʝʪʦʜʠʢʠ, ʥʘʚ-

ʯʘʣʴʥʦʛʦ ʟʘʢʣʘʜʫ, ʜʝʨʞʘʚʠ ʪʦʱʦ). ʊʘʢʦʞ ʜʦ ʦʩʦʙ-

ʣʠʚʦʩʪʝʡ ʦʩʚʽʪʥʴʦʾ ʧʦʩʣʫʛʠ ʩʣʽʜ ʚʽʜʥʝʩʪʠ: 

- ʚʠʩʦʢʫ ʩʦʙʽʚʘʨʪʽʩʪʴ;  

- ʚʽʜʥʦʩʥʫ ʪʨʠʚʘʣʽʩʪʴ ʚʠʨʦʙʥʠʮʪʚʘ; 

- ʪʚʦʨʯʠʡ ʟʤʽʩʪ ʧʨʦʮʝʩʫ ʚʠʢʦʨʠʩʪʘʥʥʷ; 

- ʚʽʜʪʝʨʤʽʥʦʚʘʥʽʩʪʴ ʝʬʝʢʪʫ;  

- ʢʦʣʝʢʪʠʚʥʝ ʩʧʦʞʠʚʘʥʥʷ;  

- ʚʧʣʠʚ ʷʢ ʥʘ ʦʢʨʝʤʫ ʣʶʜʠʥʫ, ʪʘʢ ʽ ʥʘ ʩʫʩʧʽʣʴ-

ʩʪʚʦ ʚ ʮʽʣʦʤʫ; 
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- ʚʠʨʦʙʥʠʮʪʚʦ ʩʠʩʪʝʤʦʶ çʫʯʠʪʝʣʴ ð ʫʯʝʥʴè, 

ʥʝ ʜʦʟʚʦʣʷʻ ʯʽʪʢʦ ʚʠʟʥʘʯʠʪʠ ʚʥʝʩʦʢ ʢʦʞʥʦʛʦ ʫ ʩʧʽ-

ʣʴʥʠʡ ʨʝʟʫʣʴʪʘʪ. 

ɿʘʢʦʥʦʜʘʚʩʪʚʦ ʋʢʨʘʾʥʠ ʧʨʦ ʦʩʚʽʪʫ ˇʨʫʥʪʫʻʪʴʩʷ 

ʥʘ ʂʦʥʩʪʠʪʫʮʽʾ ʢʨʘʾʥʠ. ɼʝʨʞʘʚʥʫ ʧʦʣʽʪʠʢʫ ʫ ʩʬʝʨʽ 

ʦʩʚʽʪʠ ʚʠʟʥʘʯʘʻ ɺʝʨʭʦʚʥʘ ʈʘʜʘ ʋʢʨʘʾʥʠ, ʘ ʨʝʘʣʽʟʫʻ 

ʂʘʙʽʥʝʪ ʄʽʥʽʩʪʨʽʚ ʋʢʨʘʾʥʠ, ʮʝʥʪʨʘʣʴʥʠʡ ʦʨʛʘʥ ʚʠ-

ʢʦʥʘʚʯʦʾ ʚʣʘʜʠ ʫ ʩʬʝʨʽ ʦʩʚʽʪʠ ʽ ʥʘʫʢʠ, ʽʥʰʽ ʮʝʥʪʨʘ-

ʣʴʥʽ ʦʨʛʘʥʠ ʚʠʢʦʥʘʚʯʦʾ ʚʣʘʜʠ ʪʘ ʦʨʛʘʥʠ ʤʽʩʮʝʚʦʛʦ 

ʩʘʤʦʚʨʷʜʫʚʘʥʥʷ. ɿʘʢʦʥʦʜʘʚʩʪʚʦ ʩʢʣʘʜʘʻʪʴʩʷ ʽʟ ɿʘ-

ʢʦʥʫ çʇʨʦ ʦʩʚʽʪʫè, ʩʧʝʮʽʘʣʴʥʠʭ ʟʘʢʦʥʽʚ ʫ ʩʬʝʨʽ 

ʦʩʚʽʪʠ ʽ ʥʘʫʢʠ ʪʘ ʤʽʞʥʘʨʦʜʥʠʭ ʜʦʛʦʚʦʨʽʚ ʋʢʨʘʾʥʠ, 

ʫʢʣʘʜʝʥʠʭ ʚ ʫʩʪʘʥʦʚʣʝʥʦʤʫ ʟʘʢʦʥʦʤ ʧʦʨʷʜʢʫ [3].  

ʂʦʞʝʥ ʤʘʻ ʧʨʘʚʦ ʥʘ ʷʢʽʩʥʫ ʪʘ ʜʦʩʪʫʧʥʫ ʦʩʚʽʪʫ 

ʚʧʨʦʜʦʚʞ ʚʩʴʦʛʦ ʞʠʪʪʷ, ʧʨʘʚʦ ʥʘ ʙʝʟʦʧʣʘʪʥʫ ʦʩʚʽʪʫ 

ʫ ʚʠʧʘʜʢʘʭ ʽ ʧʦʨʷʜʢʫ, ʚʠʟʥʘʯʝʥʠʭ ʂʦʥʩʪʠʪʫʮʽʻʶ ʪʘ 

ʟʘʢʦʥʘʤʠ ʋʢʨʘʾʥʠ. ɺ ʢʨʘʾʥʽ ʩʪʚʦʨʶʶʪʴʩʷ ʨʽʚʥʽ 

ʫʤʦʚʠ ʜʦʩʪʫʧʫ ʜʦ ʦʩʚʽʪʠ, ʥʽʭʪʦ ʥʝ ʤʦʞʝ ʙʫʪʠ ʦʙʤʝ-

ʞʝʥʠʡ ʫ ʧʨʘʚʽ ʥʘ ʟʜʦʙʫʪʪʷ ʦʩʚʽʪʠ ʥʝʟʘʣʝʞʥʦ ʚʽʜ 

ʚʽʢʫ, ʩʪʘʪʽ, ʨʘʩʠ, ʩʪʘʥʫ ʟʜʦʨʦʚôʷ, ʥʘʮʽʦʥʘʣʴʥʦʩʪʽ, 

ʛʨʦʤʘʜʷʥʩʪʚʘ, ʧʦʣʽʪʠʯʥʠʭ, ʨʝʣʽʛʽʡʥʠʭ ʯʠ ʽʥʰʠʭ ʧʝ-

ʨʝʢʦʥʘʥʴ. ʇʨʘʚʦ ʦʩʦʙʠ ʥʘ ʙʝʟʦʧʣʘʪʥʽʩʪʴ ʦʩʚʽʪʠ ʟʘ-

ʙʝʟʧʝʯʫʻ ʜʝʨʞʘʚʘ ʽ ʤʦʞʝ ʨʝʘʣʽʟʫʚʘʪʠʩʷ ʰʣʷʭʦʤ ʾʾ 

ʟʜʦʙʫʪʪʷ ʥʘ ʨʽʟʥʠʭ ʨʽʚʥʷʭ ʚʽʜʧʦʚʽʜʥʦ ʜʦ ʩʪʘʥʜʘʨʪʽʚ:  

- ʜʦʰʢʽʣʴʥʦʾ ʦʩʚʽʪʠ; 

- ʧʦʚʥʦʾ ʟʘʛʘʣʴʥʦʾ ʩʝʨʝʜʥʴʦʾ ʦʩʚʽʪʠ; 

- ʧʨʦʬʝʩʽʡʥʦʾ (ʧʨʦʬʝʩʽʡʥʦ-ʪʝʭʥʽʯʥʦʾ) 

ʦʩʚʽʪʠ; 

- ʬʘʭʦʚʦʾ ʧʝʨʝʜʚʠʱʦʾ ʦʩʚʽʪʠ; 

- ʚʠʱʦʾ ʦʩʚʽʪʠ 

ɹʝʟʦʧʣʘʪʥʽʩʪʴ ʦʩʚʽʪʠ ʟʘʙʝʟʧʝʯʫʻ ʙʶʜʞʝʪ. ɸʣʝ, 

ʜʝʜʘʣʽ ʧʦʧʫʣʷʨʥʽʰʠʤʠ ʩʪʘʶʪʴ ʜʦʜʘʪʢʦʚʽ ʧʣʘʪʥʽ ʧʦ-

ʩʣʫʛʠ ʽ ʧʦʩʣʫʛʠ ʜʣʷ ʥʘʩʝʣʝʥʥʷ, ʷʢʽ ʜʦʟʚʦʣʷʶʪʴ ʢʦʤ-

ʧʝʥʩʫʚʘʪʠ ʷʢ ʥʝʜʦʣʽʢʠ ʥʘʚʯʘʣʴʥʦʛʦ ʧʣʘʥʫ ʪʘʢ ʽ 

ʩʪʚʦʨʠʪʠ ʫʤʦʚʠ ʜʣʷ ʩʘʤʦʨʝʘʣʽʟʘʮʽʾ ʜʠʪʠʥʠ [2].  

ɿʛʽʜʥʦ ʟ ɹʶʜʞʝʪʥʠʤ ʢʦʜʝʢʩʦʤ ʋʢʨʘʾʥʠ ɼʝʨʞʘ-

ʚʥʠʡ ʙʶʜʞʝʪ ʩʢʣʘʜʘʻʪʴʩʷ ʟ ʜʚʦʭ ʬʦʥʜʽʚ: ʟʘʛʘʣʴʥʦʛʦ 

ʪʘ ʩʧʝʮʽʘʣʴʥʦʛʦ. ɼʦ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ ʚʽʜʥʦʩʷʪʴ ʢʦ-

ʰʪʠ, ʱʦ ʧʨʠʟʥʘʯʝʥʽ ʜʣʷ ʨʝʘʣʽʟʘʮʽʾ ʟʘʛʘʣʴʥʠʭ ʬʫʥʢ-

ʮʽʡ, ʘ ʜʦ ʩʧʝʮʽʘʣʴʥʦʛʦ - ʢʦhʪʠ, ʱʦ ʤʘʶʪʴ ʢʦʥʢʨʝʪʥʝ 

ʧʨʠʟʥʘʯʝʥʥʷ, ʫ ʪʦʤʫ ʯʠʩʣʽ, ʧʦʟʘʙʶʜʞʝʪʥʽ ʢʦʰʪʠ 

ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ ʪʘ ʦʨʛʘʥʽʟʘʮʽʡ. ʈʦʟʧʦʜʽʣ ʙʶ-

ʜʞʝʪʫ ʥʘ ʟʘʛʘʣʴʥʠʡ ʪʘ ʩʧʝʮʽʘʣʴʥʠʡ ʬʦʥʜʠ, ʾʭ ʩʢʣʘ-

ʜʦʚʽ ʯʘʩʪʠʥʠ ʚʠʟʥʘʯʘʶʪʴʩʷ ʚʠʢʣʶʯʥʦ ɹʶʜʞʝʪʥʠʤ 

ʢʦʜʝʢʩʦʤ ʪʘ ʟʘʢʦʥʦʤ ʧʨʦ ɼʝʨʞʘʚʥʠʡ ʙʶʜʞʝʪ ʋʢʨʘ-

ʾʥʠ. ʉʢʣʘʜ ʮʠʭ ʬʦʥʜʽʚ ʥʘʚʝʜʝʥʦ ʚ ʪʘʙʣʠʮʽ 1. 

ʊʘʙʣʠʮʷ 1 

ʉʢʣʘʜʦʚʽ ʯʘʩʪʠʥʠ ʟʘʛʘʣʴʥʦʛʦ ʪʘ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʽʚ ʙʶʜʞʝʪʫ 

ʇʝʨʝʣʽʢ ʩʢʣʘʜʦʚʠʭ ʯʘʩʪʠʥ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ 

ʙʶʜʞʝʪʫ 

ʇʝʨʝʣʽʢ ʩʢʣʘʜʦʚʠʭ ʯʘʩʪʠʥ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ 

ʙʶʜʞʝʪʫ 

ɺʩʽ ʜʦʭʦʜʠ ʙʶʜʞʝʪʫ, ʢʨʽʤ ʪʠʭ, ʱʦ ʧʨʠʟʥʘʯʝʥʽ ʜʣʷ 

ʟʘʨʘʭʫʚʘʥʥʷ ʜʦ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ ʙʶʜʞʝʪʫ 

ɼʦʭʦʜʠ ʙʶʜʞʝʪʫ (ʚʢʣʶʯʘʶʯʠ ʚʣʘʩʥʽ ʥʘʜʭʦʜʞʝʥʥʷ 

ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ), ʷʢʽ ʤʘʶʪʴ ʮʽʣʴʦʚʝ ʩʧʨʷʤʫʚʘʥʥʷ 

ɺʩʽ ʚʠʜʘʪʢʠ ʙʶʜʞʝʪʫ, ʱʦ ʟʜʽʡʩʥʶʶʪʴʩʷ ʟʘ ʨʘʭʫ-

ʥʦʢ ʥʘʜʭʦʜʞʝʥʴ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ ʙʶʜʞʝʪʫ 

ɺʠʜʘʪʢʠ ʙʶʜʞʝʪʫ, ʱʦ ʟʜʽʡʩʥʶʶʪʴʩʷ ʟʘ ʨʘʭʫʥʦʢ ʢʦʥʢ-

ʨʝʪʥʦ ʚʠʟʥʘʯʝʥʠʭ ʥʘʜʭʦʜʞʝʥʴ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ 

ʙʶʜʞʝʪʫ (ʫ ʪʦʤʫ ʯʠʩʣʽ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ ʙʶʜʞʝʪ-

ʥʠʭ ʫʩʪʘʥʦʚ) 

ʂʨʝʜʠʪʫʚʘʥʥʷ ʙʶʜʞʝʪʫ (ʧʦʚʝʨʥʝʥʥʷ ʢʨʝʜʠʪʽʚ ʜʦ 

ʙʶʜʞʝʪʫ ʙʝʟ ʚʠʟʥʘʯʝʥʥʷ ʮʽʣʴʦʚʦʛʦ ʩʧʨʷʤʫʚʘʥʥʷ 

ʪʘ ʥʘʜʘʥʥʷ ʢʨʝʜʠʪʽʚ ʟ ʙʶʜʞʝʪʫ, ʱʦ ʟʜʽʡʩʥʶʻʪʴʩʷ 

ʟʘ ʨʘʭʫʥʦʢ ʥʘʜʭʦʜʞʝʥʴ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ ʙʶ-

ʜʞʝʪʫ) 

ʂʨʝʜʠʪʫʚʘʥʥʷ ʙʶʜʞʝʪʫ (ʧʦʚʝʨʥʝʥʥʷ ʢʨʝʜʠʪʽʚ ʜʦ ʙʶ-

ʜʞʝʪʫ ʟ ʚʠʟʥʘʯʝʥʥʷʤ ʮʽʣʴʦʚʦʛʦ ʩʧʨʷʤʫʚʘʥʥʷ ʪʘ ʥʘ-

ʜʘʥʥʷ ʢʨʝʜʠʪʽʚ ʟ ʙʶʜʞʝʪʫ, ʱʦ ʟʜʽʡʩʥʶʻʪʴʩʷ ʟʘ ʨʘʭʫ-

ʥʦʢ ʢʦʥʢʨʝʪʥʦ ʚʠʟʥʘʯʝʥʠʭ ʥʘʜʭʦʜʞʝʥʴ ʩʧʝʮʽʘʣʴʥʦʛʦ 

ʬʦʥʜʫ ʙʶʜʞʝʪʫ) 

ʌʽʥʘʥʩʫʚʘʥʥʷ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ ʙʶʜʞʝʪʫ ʌʽʥʘʥʩʫʚʘʥʥʷ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ ʙʶʜʞʝʪʫ 

 

ʋ ʩʪʨʫʢʪʫʨʽ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ ʜʝʨʞʘʚʥʦʛʦ ʙʶ-

ʜʞʝʪʫ ʥʘʜʭʦʜʞʝʥʥʷ ʚʽʜ ʧʦʜʘʪʢʽʚ ʽ ʟʙʦʨʽʚ (ʧʦʜʘʪʢʫ 

ʥʘ ʧʨʠʙʫʪʦʢ, ʇɼɺ, ʘʢʮʠʟʥʦʛʦ ʧʦʜʘʪʢʫ, ʚʚʽʟʥʦʛʦ 

ʤʠʪʘ, ʨʝʥʪʥʠʭ ʧʣʘʪʝʞʽʚ). ʉʧʝʮʽʘʣʴʥʽ ʬʦʥʜʠ ʚ ʙʶ-

ʜʞʝʪʽ ʋʢʨʘʾʥʠ ʚ ʩʝʨʝʜʥʴʦʤʫ ʩʢʣʘʜʘʶʪʴ ʧ'ʷʪʫ ʯʘʩ-

ʪʠʥʫ. ɰʭ ʦʙʩʷʛʠ ʪʘ ʚʠʢʦʨʠʩʪʘʥʥʷ ʯʽʪʢʦ ʨʝʛʣʘʤʝʥʪʦ-

ʚʘʥʽ ʽ ʟʘʣʝʞʘʪʴ ʚʽʜ ʥʘʜʭʦʜʞʝʥʴ. ɺʣʘʩʥʽ ʥʘʜʭʦ-

ʜʞʝʥʥʷ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ ʦʪʨʠʤʫʶʪʴʩʷ 

ʜʦʜʘʪʢʦʚʦ ʜʦ ʢʦʰʪʽʚ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ ʙʶʜʞʝʪʫ ʽ 

ʚʢʣʶʯʘʶʪʴʩʷ ʜʦ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ ʙʶʜʞʝʪʫ [1]. 

ʋ ʩʢʣʘʜʽ ʙʶʜʞʝʪʽʚ ʤʘʻ ʧʝʨʝʜʙʘʯʘʪʠʩʷ ʧʝʚʥʠʡ 

ʦʙʩʷʛ ʥʝʨʦʟʧʦʜʽʣʝʥʠʭ ʚʠʜʘʪʢʽʚ ʫ ʚʠʛʣʷʜʽ ʨʝʟʝʨʚ-

ʥʦʛʦ ʬʦʥʜʫ ʜʣʷ ʟʜʽʡʩʥʝʥʥʷ ʧʨʦʪʷʛʦʤ ʨʦʢʫ ʥʝʧʝʨʝʜ-

ʙʘʯʝʥʠʭ ʚʠʜʘʪʢʽʚ, ʱʦ ʥʝ ʤʘʶʪʴ ʧʦʩʪʽʡʥʦʛʦ ʭʘʨʘʢ-

ʪʝʨʫ ʪʘ ʥʝ ʤʦʛʣʠ ʙʫʪʠ ʧʝʨʝʜʙʘʯʝʥʽ ʧʽʜ ʯʘʩ ʩʢʣʘ-

ʜʘʥʥʷ ʧʨʦʝʢʪʫ ʙʶʜʞʝʪʫ. ʇʦʨʷʜʦʢ ʚʠʢʦʨʠʩʪʘʥʥʷ 

ʢʦʰʪʽʚ ʽʟ ʨʝʟʝʨʚʥʦʛʦ ʬʦʥʜʫ ʙʶʜʞʝʪʫ ʚʠʟʥʘʯʘʻʪʴʩʷ 

ʂʘʙʽʥʝʪʦʤ ʄʽʥʽʩʪʨʽʚ ʋʢʨʘʾʥʠ (ʩʪ. 24 ɹʶʜʞʝʪʥʦʛʦ 

ʂʦʜʝʢʩʫ). ʈʝʟʝʨʚʥʠʡ ʬʦʥʜ ʥʝ ʤʦʞʝ ʧʝʨʝʚʠʱʫʚʘʪʠ 1 

% ʦʙʩʷʛʫ ʚʠʜʘʪʢʽʚ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ ʚʽʜʧʦʚʽʜʥʦʛʦ 

ʙʶʜʞʝʪʫ. 

ʈʦʟʧʦʜʽʣ ʙʶʜʞʝʪʫ ʥʘ ʟʘʛʘʣʴʥʠʡ ʽ ʩʧʝʮʽʘʣʴʥʠʡ 

ʬʦʥʜʠ ʩʪʦʩʫʻʪʴʩʷ ʥʝ ʪʽʣʴʢʠ ʜʝʨʞʘʚʥʦʛʦ ʙʶʜʞʝʪʫ 

ʋʢʨʘʾʥʠ, ʘ ʡ ʤʽʩʮʝʚʠʭ ʙʶʜʞʝʪʽʚ, ʷʢʽ ʤʦʞʫʪʴ ʙʫʪʠ 

ʧʦʜʽʣʝʥʽ ʥʘ ʟʘʛʘʣʴʥʠʡ ʽ ʩʧʝʮʽʘʣʴʥʠʡ ʬʦʥʜʠ ʟʘ ʥʘʷʚ-

ʥʦʩʪʽ ʪʘʢʦʾ ʥʦʨʤʠ ʫ ʚʽʜʧʦʚʽʜʥʦʤʫ ʟʘʢʦʥʽ. ʇʝʨʝʣʽʢ 

ʜʦʭʦʜʽʚ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ ʤʽʩʮʝʚʠʭ ʙʶʜʞʝʪʽʚ ʥʘʚʦ-

ʜʠʪʴʩʷ ʚ ʯ. 1 ʩʪ. 69 ɹʂ (ʚʩʴʦʛʦ 21 ʧʦʟʠʮʽʷ), ʧʝʨʝʣʽʢ 

ʥʘʜʭʦʜʞʝʥʴ ʜʦ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ ʤʽʩʮʝʚʠʭ ʙʶ-

ʜʞʝʪʽʚ ð ʫ ʯ. 2 ʩʪ. 69 ʂʦʜʝʢʩʫ (ʚʩʴʦʛʦ 15 ʧʦʟʠʮʽʡ). 

ʉʢʣʘʜʦʚʦʶ ʯʘʩʪʠʥʦʶ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ ʤʽʩʮʝʚʠʭ 

ʙʶʜʞʝʪʽʚ ʻ ʙʶʜʞʝʪ ʡʦʛʦ ʨʦʟʚʠʪʢʫ (ʯ. 4 ʩʪ. 71 ɹʂ). 

ʄʘʶʯʠ ʦʙʤʝʞʝʥʽ ʬʽʥʘʥʩʦʚʽ ʨʝʩʫʨʩʠ ʟʘʛʘʣʴ-

ʥʦʛʦ ʬʦʥʜʫ, ʧʝʨʝʜ ʢʝʨʽʚʥʠʢʦʤ ʟʘʢʣʘʜʫ ʰʢʽʣʴʥʦʾ 

ʦʩʚʽʪʠ ʩʪʦʾʪʴ ʟʘʜʘʯʘ ʟʘʣʫʯʝʥʥʷ ʜʦʜʘʪʢʦʚʠʭ ʨʝʩʫʨʩʽʚ 

ʜʦ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ ʙʶʜʞʝʪʫ. ʊʘʢʽ ʥʘʜʭʦʜʞʝʥʥʷ 

ʻ ʚʣʘʩʥʠʤ ʥʘʜʭʦʜʞʝʥʥʷʤ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ. ɿʘ-

ʢʣʘʜʠ ʰʢʽʣʴʥʦʾ ʦʩʚʽʪʥʽ ʤʦʞʫʪʴ ʥʘʜʘʚʘʪʠ ʜʦʜʘʪʢʦʚʽ 
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ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ, ʧʣʘʪʘ ʟʘ ʷʢʽ ʻ ʦʜʥʠʤ ʽʟ ʜʞʝʨʝʣ ʬʽ-

ʥʘʥʩʫʚʘʥʥʷ.  

ʇʝʨʝʣʽʢ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ, ʷʢʽ ʤʦʞʫʪʴ ʥʘʜʘʚʘ-

ʪʠʩʷ ʥʘʚʯʘʣʴʥʠʤʠ ʟʘʢʣʘʜʘʤʠ, ʽʥʰʠʤʠ ʫʩʪʘʥʦʚʘʤʠ 

ʪʘ ʟʘʢʣʘʜʘʤʠ ʩʠʩʪʝʤʠ ʦʩʚʽʪʠ, ʱʦ ʥʘʣʝʞʘʪʴ ʜʦ ʜʝʨ-

ʞʘʚʥʦʾ ʪʘ ʢʦʤʫʥʘʣʴʥʦʾ ʬʦʨʤʠ ʚʣʘʩʥʦʩʪʽ, ʟʘʪʚʝʨ-

ʜʞʝʥʦ ʧʦʩʪʘʥʦʚʦʶ ʂʘʙʽʥʝʪʫ ʄʽʥʽʩʪʨʽʚ ʋʢʨʘʾʥʠ ʚʽʜ 

27.08.2010 ʨ ˉ 796 [5]. 

ʂʫʨʩʠ, ʛʫʨʪʢʠ, ʬʘʢʫʣʴʪʘʪʠʚʠ ʧʨʦʚʦʜʷʪʴ ʟʘ ʥʘ-

ʫʢʦʚʠʤ, ʪʝʭʥʽʯʥʠʤ, ʭʫʜʦʞʥʽʤ, ʪʫʨʠʩʪʠʯʥʠʤ, ʝʢʦʣʦ-

ʛʽʯʥʠʤ, ʩʧʦʨʪʠʚʥʠʤ, ʦʟʜʦʨʦʚʯʠʤ ʪʘ ʛʫʤʘʥʽʪʘʨʥʠʤ 

ʥʘʧʨʷʤʘʤʠ. ʎʝ ʤʦʞʫʪʴ ʙʫʪʠ ʟʘʥʷʪʪʷ ʟ ʚʠʚʯʝʥʥʷ ʽʥʦ-

ʟʝʤʥʠʭ ʤʦʚ, ʢʦʤʧôʶʪʝʨʥʦʾ ʧʽʜʛʦʪʦʚʢʠ, ʛʨʠ ʥʘ ʤʫʟʠ-

ʯʥʠʭ ʽʥʩʪʨʫʤʝʥʪʘʭ, ʭʦʨʝʦʛʨʘʬʽʾ, ʦʙʨʘʟʦʪʚʦʨʯʦʛʦ 

ʤʠʩʪʝʮʪʚʘ, ʩʪʝʥʦʛʨʘʬʽʾ, ʤʘʰʠʥʦʧʠʩʫ, ʢʨʦʶ ʪʘ 

ʰʠʪʪʷ, ʦʟʜʦʙʣʝʥʥʷ ʧʨʠʤʽʱʝʥʴ, ʘʛʨʦʪʝʭʥʽʢʠ, ʟʦʦʪʝʭ-

ʥʽʢʠ, ʧʽʜʛʦʪʦʚʢʠ ʚʦʜʽʾʚ. 

ʇʣʘʪʥʽ ʦʩʚʽʪʥʽ ʪʘ ʽʥʰʽ ʧʦʩʣʫʛʠ ʥʘʜʘʶʪʴʩʷ ʧʦ-

ʥʘʜ ʦʙʩʷʛʠ, ʚʩʪʘʥʦʚʣʝʥʽ ʥʘʚʯʘʣʴʥʠʤʠ ʧʣʘʥʘʤʠ, ʪʘ 

ʧʦʟʘ ʜʽʷʣʴʥʽʩʪʶ, ʱʦ ʬʽʥʘʥʩʫʻʪʴʩʷ ʟʘ ʨʘʭʫʥʦʢ ʢʦʰ-

ʪʽʚ ʟʘʛʘʣʴʥʦʛʦ ʬʦʥʜʫ ʜʝʨʞʘʚʥʦʛʦ ʪʘ ʤʽʩʮʝʚʦʛʦ ʙʶ-

ʜʞʝʪʽʚ. 

ʇʨʠ ʥʘʜʘʥʥʽ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ ʟʘʩʪʦʩʦ-

ʚʫʶʪʴʩʷ ʥʦʨʤʘʪʠʚʥʦ-ʧʨʘʚʦʚʽ ʘʢʪʠ, ʱʦ ʨʝʛʫʣʶʶʪʴ 

ʥʘʜʘʥʥʷ ʧʦʩʣʫʛ ʫ ʩʬʝʨʽ ʦʩʚʽʪʥʴʦʾ ʜʽʷʣʴʥʦʩʪʽ. ɿʛʽʜʥʦ 

ʟ ʥʘʢʘʟʦʤ ʄʽʥʽʩʪʝʨʩʪʚʘ ʬʽʥʘʥʩʽʚ ʋʢʨʘʾʥʠ ʚʽʜ 

14.01.2011 ˉ 11 ʢʦʞʝʥ ʚʠʜ ʜʦʭʦʜʫ ʤʘʻ ʧʝʚʥʠʡ ʢʦʜ 

çʇʨʦʙʶʜʞʝʪʥʫ ʢʣʘʩʠʬʽʢʘʮʽʶè [4] ʪʘʙʣʠʮʷ 2. 

ʊʘʙʣʠʮʷ 2. 

ʂʣʘʩʠʬʽʢʘʮʽʷ ʜʦʭʦʜʽʚ ʙʶʜʞʝʪʫ 

ʂʦʜ ʙʶ-

ʜʞʝʪʫ 
ʅʘʜʭʦʜʞʝʥʥʷ 

25000000 ɺʣʘʩʥʽ ʥʘʜʭʦʜʞʝʥʥʷ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ 

25010000 
ʅʘʜʭʦʜʞʝʥʥʷ ʚʽʜ ʧʣʘʪʠ ʟʘ ʧʦʩʣʫʛʠ, ʱʦ ʥʘʜʘʶʪʴʩʷ ʙʶʜʞʝʪʥʠʤʠ ʫʩʪʘʥʦʚʘʤʠ ʟʛʽʜʥʦ ʽʟ ʟʘʢʦ-

ʥʦʜʘʚʩʪʚʦʤ 

25010100 ʇʣʘʪʘ ʟʘ ʧʦʩʣʫʛʠ, ʱʦ ʥʘʜʘʶʪʴʩʷ ʙʶʜʞʝʪʥʠʤʠ ʫʩʪʘʥʦʚʘʤʠ ʟʛʽʜʥʦ ʟ ʾʭ ʦʩʥʦʚʥʦʶ ʜʽʷʣʴʥʽʩʪʶ 

25010200 ʅʘʜʭʦʜʞʝʥʥʷ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ ʚʽʜ ʜʦʜʘʪʢʦʚʦʾ (ʛʦʩʧʦʜʘʨʩʴʢʦʾ) ʜʽʷʣʴʥʦʩʪʽ 

25010300 ʇʣʘʪʘ ʟʘ ʦʨʝʥʜʫ ʤʘʡʥʘ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ 

25010400 
ʅʘʜʭʦʜʞʝʥʥʷ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ ʚʽʜ ʨʝʘʣʽʟʘʮʽʾ ʚ ʫʩʪʘʥʦʚʣʝʥʦʤʫ ʧʦʨʷʜʢʫ ʤʘʡʥʘ (ʢʨʽʤ ʥʝ-

ʨʫʭʦʤʦʛʦ ʤʘʡʥʘ) 

25020000 ɯʥʰʽ ʜʞʝʨʝʣʘ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ 

25020100 ɹʣʘʛʦʜʽʡʥʽ ʚʥʝʩʢʠ, ʛʨʘʥʪʠ ʪʘ ʜʘʨʫʥʢʠ 

25020200 

ʂʦʰʪʠ, ʱʦ ʦʪʨʠʤʫʶʪʴ ʙʶʜʞʝʪʥʽ ʫʩʪʘʥʦʚʠ ʚʽʜ ʧʽʜʧʨʠʻʤʩʪʚ, ʦʨʛʘʥʽʟʘʮʽʡ, ʬʽʟʠʯʥʠʭ ʦʩʽʙ ʪʘ 

ʚʽʜ ʽʥʰʠʭ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ ʜʣʷ ʚʠʢʦʥʘʥʥʷ ʮʽʣʴʦʚʠʭ ʟʘʭʦʜʽʚ, ʫ ʪʦʤʫ ʯʠʩʣʽ ʟ ʚʽʜʯʫʞʝʥʥʷ 

ʜʣʷ ʩʫʩʧʽʣʴʥʠʭ ʧʦʪʨʝʙ ʟʝʤʝʣʴʥʠʭ ʜʽʣʷʥʦʢ ʪʘ ʨʦʟʤʽʱʝʥʥʷ ʥʘ ʥʠʭ ʽʥʰʠʭ ʦʙôʻʢʪʽʚ ʥʝʨʫʭʦʤʦʛʦ 

ʤʘʡʥʘ, ʱʦ ʧʝʨʝʙʫʚʘʶʪʴ ʫ ʧʨʠʚʘʪʥʽʡ ʚʣʘʩʥʦʩʪʽ ʬʽʟʠʯʥʠʭ ʘʙʦ ʶʨʠʜʠʯʥʠʭ ʦʩʽʙ 

25020300 

ʂʦʰʪʠ, ʱʦ ʦʪʨʠʤʫʶʪʴ ʚʠʱʽ ʪʘ ʧʨʦʬʝʩʽʡʥʦ-ʪʝʭʥʽʯʥʽ ʥʘʚʯʘʣʴʥʽ ʟʘʢʣʘʜʠ ʚʽʜ ʨʦʟʤʽʱʝʥʥʷ ʥʘ 

ʜʝʧʦʟʠʪʘʭ ʪʠʤʯʘʩʦʚʦ ʚʽʣʴʥʠʭ ʙʶʜʞʝʪʥʠʭ ʢʦʰʪʽʚ, ʦʪʨʠʤʘʥʠʭ ʟʘ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ, 

ʷʢʱʦ ʪʘʢʠʤ ʟʘʢʣʘʜʘʤ ʟʘʢʦʥʦʤ ʥʘʜʘʥʦ ʚʽʜʧʦʚʽʜʥʝ ʧʨʘʚʦ;  

ʂʦʰʪʠ, ʱʦ ʦʪʨʠʤʫʶʪʴ ʜʝʨʞʘʚʥʽ ʽ ʢʦʤʫʥʘʣʴʥʽ ʚʠʱʽ ʥʘʚʯʘʣʴʥʽ ʟʘʢʣʘʜʠ, ʥʘʫʢʦʚʽ ʫʩʪʘʥʦʚʠ ʪʘ 

ʟʘʢʣʘʜʠ ʢʫʣʴʪʫʨʠ, ʷʢ ʚʽʜʩʦʪʦʢ, ʥʘʨʘʭʦʚʘʥʽ ʥʘ ʟʘʣʠʰʦʢ ʢʦʰʪʽʚ ʥʘ ʧʦʪʦʯʥʠʭ ʨʘʭʫʥʢʘʭ, ʚʽʜʢ-

ʨʠʪʠʭ ʫ ʙʘʥʢʘʭ ʜʝʨʞʘʚʥʦʛʦ ʩʝʢʪʦʨʫ ʜʣʷ ʨʦʟʤʽʱʝʥʥʷ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ, ʦʪʨʠʤʘʥʠʭ ʷʢ 

ʧʣʘʪʘ ʟʘ ʧʦʩʣʫʛʠ, ʱʦ ʥʘʜʘʶʪʴʩʷ ʥʠʤʠ ʟʛʽʜʥʦ ʟ ʦʩʥʦʚʥʦʶ ʜʽʷʣʴʥʽʩʪʶ, ʙʣʘʛʦʜʽʡʥʽ ʚʥʝʩʢʠ ʪʘ 

ʛʨʘʥʪʠ 

25020400 

ʂʦʰʪʠ, ʦʪʨʠʤʘʥʽ ʚʽʜ ʨʝʘʣʽʟʘʮʽʾ ʤʘʡʥʦʚʠʭ ʧʨʘʚ ʥʘ ʬʽʣʴʤʠ, ʚʠʭʽʜʥʽ ʤʘʪʝʨʽʘʣʠ ʬʽʣʴʤʽʚ ʪʘ ʬʽ-

ʣʴʤʦʢʦʧʽʡ, ʩʪʚʦʨʝʥʽ ʟʘ ʙʶʜʞʝʪʥʽ ʢʦʰʪʠ ʟʘ ʜʝʨʞʘʚʥʠʤ ʟʘʤʦʚʣʝʥʥʷʤ ʘʙʦ ʥʘ ʫʤʦʚʘʭ ʬʽʥʘʥ-

ʩʦʚʦʾ ʧʽʜʪʨʠʤʢʠ 

 

ʇʽʩʣʷ ʟʘʣʫʯʝʥʥʷ ʢʦʰʪʽʚ ʜʦ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ 

ʚʦʥʠ ʩʪʘʶʪʴ ʜʝʨʞʘʥʠʤʠ ʽ ʧʽʜʧʘʜʘʶʪʴ ʧʽʜ ʜʽʶ ʧʨʘ-

ʚʠʣ ʬʽʥʘʥʩʦʚʦʛʦ ʦʙʣʽʢʫ ʪʘ ʟʚʽʪʥʦʩʪʽ ʜʝʨʞʘʚʥʠʭ ʫʩ-

ʪʘʥʦʚ. ʇʣʘʪʝʞʽ ʟʘ ʨʘʭʫʥʦʢ ʩʧʝʮʽʘʣʴʥʦʛʦ ʬʦʥʜʫ ʙʶ-

ʜʞʝʪʫ ʟʜʽʡʩʥʶʶʪʴʩʷ ʚ ʤʝʞʘʭ ʢʦʰʪʽʚ, ʱʦ ʬʘʢʪʠʯʥʦ 

ʥʘʜʽʡʰʣʠ ʜʦ ʮʴʦʛʦ ʬʦʥʜʫ ʥʘ ʚʽʜʧʦʚʽʜʥʫ ʤʝʪʫ. 

ɺʣʘʩʥʽ ʥʘʜʭʦʜʞʝʥʥʷ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ 

ʚʢʣʶʯʘʶʪʴ 2 ʛʨʫʧʠ ʥʘʜʭʦʜʞʝʥʴ: 

- ʧʝʨʰʘ ʛʨʫʧʘ ï ʥʘʜʭʦʜʞʝʥʥʷ ʚʽʜ ʧʣʘʪʠ ʟʘ 

ʧʦʩʣʫʛʠ, ʱʦ ʥʘʜʘʶʪʴʩʷ ʙʶʜʞʝʪʥʠʤʠ ʫʩʪʘʥʦʚʘʤʠ 

ʟʛʽʜʥʦ ʽʟ ʟʘʢʦʥʦʜʘʚʩʪʚʦʤ; 

- ʜʨʫʛʘ ʛʨʫʧʘ ï ̔ ʥh̔  ʜʞʝʨʝʣʘ ʚʣʘʩʥʠʭ ʥʘʜʭʦ-

ʜʞʝʥʴ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ. ʉʢʣʘʜʦʚʽ ʚʣʘʩʥʠʭ ʥʘʜ-

ʭʦʜʞʝʥʴ ʧʝʨʰʦʾ ʽ ʜʨʫʛʦʾ ʛʨʫʧʠ ʥʘʚʝʜʝʥʦ ʚ ʪʘʙʣʠʮʷ 

3. 
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ʊʘʙʣʠʮʷ 3 

ʉʢʣʘʜʦʚʽ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ ʧʝʨʰʦʾ ʽ ʜʨʫʛʦʾ ʛʨʫʧʠ 

ʅʘʜʭʦʜʞʝʥʥʷ ʚʽʜ ʧʣʘʪʠ ʟʘ ʧʦʩʣʫʛʠ, ʱʦ 

ʥʘʜʘʶʪʴʩʷ ʙʶʜʞʝʪʥʠʤʠ ʫʩʪʘʥʦʚʘʤʠ 

ʟʛʽʜʥʦ ʽʟ ʟʘʢʦʥʦʜʘʚʩʪʚʦʤ 

ɯʥʰʽ ʜʞʝʨʝʣʘ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ 

ʧʽʜʛʨʫʧʘ 1 ï ʧʣʘʪʘ ʟʘ ʧʦʩʣʫʛʠ, ʱʦ ʥʘʜʘ-

ʶʪʴʩʷ ʙʶʜʞʝʪʥʠʤʠ ʫʩʪʘʥʦʚʘʤʠ ʟʛʽʜʥʦ ʟ 

ʾʭ ʦʩʥʦʚʥʦʶ ʜʽʷʣʴʥʽʩʪʶ (ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ) 

ʧʽʜʛʨʫʧʘ 1 ï ʙʣʘʛʦʜʽʡʥʽ ʚʥʝʩʢʠ, ʛʨʘʥʪʠ ʪʘ ʜʘʨʫʥʢʠ 

ʧʽʜʛʨʫʧʘ 2 ï ʥʘʜʭʦʜʞʝʥʥʷ ʙʶʜʞʝʪʥʠʭ 

ʫʩʪʘʥʦʚ ʚʽʜ ʜʦʜʘʪʢʦʚʦʾ (ʛʦʩʧʦʜʘʨʩʴʢʦʾ) 

ʜʽʷʣʴʥʦʩʪʽ (ʨʝʘʣʽʟʘʮʽʷ ʧʨʦʜʫʢʮʽʾ ʥʘ-

ʚʯʘʣʴʥʦ-ʚʠʨʦʙʥʠʯʠʭ ʤʘʡʩʪʝʨʝʥʴ, ʥʘ-

ʚʯʘʣʴʥʦ-ʜʦʩʣʽʜʥʠʭ ʜʽʣʷʥʦʢ, ʧʽʜʩʦʙʥʠʭ 

ʛʦʩʧʦʜʘʨʩʪʚ) 

ʧʽʜʛʨʫʧʘ 2 ï ʢʦʰʪʠ, ʱʦ ʦʪʨʠʤʫʶʪʴ ʙʶʜʞʝʪʥʽ ʫʩʪʘʥʦʚʠ ʚʽʜ 

ʧʽʜʧʨʠʻʤʩʪʚ, ʦʨʛʘʥʽʟʘʮʽʡ, ʬʽʟʠʯʥʠʭ ʦʩʽʙ ʪʘ ʚʽʜ ʽʥʰʠʭ ʙʶ-

ʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ ʜʣʷ ʚʠʢʦʥʘʥʥʷ ʮʽʣʴʦʚʠʭ ʟʘʭʦʜʽʚ, ʫ ʪʦʤʫ ʯʠ-

ʩʣʽ, ʟʘʭʦʜʽʚ ʟ ʚʽʜʯʫʞʝʥʥʷ ʜʣʷ ʩʫʩʧʽʣʴʥʠʭ ʧʦʪʨʝʙ ʟʝʤʝʣʴʥʠʭ 

ʜʽʣʷʥʦʢ ʪʘ ʨʦʟʤʽʱʝʥʠʭ ʥʘ ʥʠʭ ʽʥʰʠʭ ʦʙôʻʢʪʽʚ ʥʝʨʫʭʦʤʦʛʦ 

ʤʘʡʥʘ, ʱʦ ʧʝʨʝʙʫʚʘʶʪʴ ʫ ʧʨʠʚʘʪʥʽʡ ʚʣʘʩʥʦʩʪʽ ʬʽʟʠʯʥʠʭ ʘʙʦ 

ʶʨʠʜʠʯʥʠʭ ʦʩʽʙ 

ʧʽʜʛʨʫʧʘ 3 ï ʧʣʘʪʘ ʟʘ ʦʨʝʥʜʫ ʤʘʡʥʘ ʙʶ-

ʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ (ʥʘʜʘʥʥʷ ʚ ʦʨʝʥʜʫ ʧʨʠ-

ʤʽʱʝʥʴ, ʦʙʣʘʜʥʘʥʥʷ) 

ʧʽʜʛʨʫʧʘ 3 ï ʢʦʰʪʠ, ʱʦ ʦʪʨʠʤʫʶʪʴ ʚʠʱʽ ʪʘ ʧʨʦʬʝʩʽʡʥʦ-ʪʝ-

ʭʥʽʯʥʽ ʥʘʚʯʘʣʴʥʽ ʟʘʢʣʘʜʠ ʚʽʜ ʨʦʟʤʽʱʝʥʥʷ ʥʘ ʜʝʧʦʟʠʪʘʭ ʪʠʤ-

ʯʘʩʦʚʦ ʚʽʣʴʥʠʭ ʙʶʜʞʝʪʥʠʭ ʢʦʰʪʽʚ, ʦʪʨʠʤʘʥʠʭ ʟʘ ʥʘʜʘʥʥʷ 

ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ, ʷʢʱʦ ʪʘʢʠʤ ʟʘʢʣʘʜʘʤ ʟʘʢʦʥʦʤ ʥʘʜʘʥʦ ʚʽʜ-

ʧʦʚʽʜʥʝ ʧʨʘʚʦ; ʢʦʰʪʠ, ʱʦ ʦʪʨʠʤʫʶʪʴ ʜʝʨʞʘʚʥʽ ʽ ʢʦʤʫʥʘʣʴʥʽ 

ʚʠʱʽ ʥʘʚʯʘʣʴʥʽ ʟʘʢʣʘʜʠ, ʥʘʫʢʦʚʽ ʫʩʪʘʥʦʚʠ ʪʘ ʟʘʢʣʘʜʠ ʢʫʣʴ-

ʪʫʨʠ ʷʢ ʚʽʜʩʦʪʢʠ, ʥʘʨʘʭʦʚʘʥʽ ʥʘ ʟʘʣʠʰʦʢ ʢʦʰʪʽʚ ʥʘ ʧʦʪʦʯ-

ʥʠʭ ʨʘʭʫʥʢʘʭ, ʚʽʜʢʨʠʪʠʭ ʫ ʙʘʥʢʘʭ ʜʝʨʞʘʚʥʦʛʦ ʩʝʢʪʦʨʫ ʜʣʷ 

ʨʦʟʤʽʱʝʥʥʷ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ, ʦʪʨʠʤʘʥʠʭ ʷʢ ʧʣʘʪʘ ʟʘ ʧʦ-

ʩʣʫʛʠ, ʱʦ ʥʘʜʘʶʪʴʩʷ ʥʠʤʠ ʟʛʽʜʥʦ ʟ ʦʩʥʦʚʥʦʶ ʜʽʷʣʴʥʽʩʪʶ, 

ʙʣʘʛʦʜʽʡʥʽ ʚʥʝʩʢʠ ʪʘ ʛʨʘʥʪʠ 

ʧʽʜʛʨʫʧʘ 4 ï ʥʘʜʭʦʜʞʝʥʥʷ ʚʽʜ ʨʝʘʣʽʟʘʮʽʾ 

ʚ ʫʩʪʘʥʦʚʣʝʥʦʤʫ ʧʦʨʷʜʢʫ ʤʘʡʥʘ (ʢʨʽʤ ʥʝ-

ʨʫʭʦʤʦʛʦ ʤʘʡʥʘ) 

ʧʽʜʛʨʫʧʘ 4 ï ʢʦʰʪʠ, ʦʪʨʠʤʘʥʽ ʚʽʜ ʨʝʘʣʽʟʘʮʽʾ ʤʘʡʥʦʚʠʭ ʧʨʘʚ 

ʥʘ ʬʽʣʴʤʠ, ʚʠʭʽʜʥʽ ʤʘʪʝʨʽʘʣʠ ʬʽʣʴʤʽʚ ʪʘ ʬʽʣʴʤʦʢʦʧʽʡ, ʩʪʚʦ-

ʨʝʥʽ ʟʘ ʙʶʜʞʝʪʥʽ ʢʦʰʪʠ ʟʘ ʜʝʨʞʘʚʥʠʤ ʟʘʤʦʚʣʝʥʥʷʤ ʘʙʦ ʥʘ 

ʫʤʦʚʘʭ ʬʽʥʘʥʩʦʚʦʾ ʧʽʜʪʨʠʤʢʠ 

 

ʇʦʨʷʜʦʢ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ ʜʝʨ-

ʞʘʚʥʠʤʠ ʪʘ ʢʦʤʫʥʘʣʴʥʠʤʠ ʥʘʚʯʘʣʴʥʠʤʠ ʟʘʢʣʘʜʘʤʠ 

ʚʠʟʥʘʯʘʻʪʴʩʷ ʟʛʽʜʥʦ ʟ ʧʦʩʪʘʥʦʚʦʶ ˉ 796 ʚʽʜ 27 ʩʝʨ-

ʧʥʷ 2010 ʨʦʢʫ. ɺ ʮʴʦʤʫ ʇʦʨʷʜʢʫ ʚʞʠʚʘʶʪʴʩʷ ʥʘʚʝ-

ʜʝʥʽ ʥʠʞʯʽ ʪʝʨʤʽʥʠ: 

ɿʘʤʦʚʥʠʢ ï ʬʽʟʠʯʥʘ ʯʠ ʶʨʠʜʠʯʥʘ ʦʩʦʙʘ, ʷʢʘ ʥʘ 

ʧʽʜʩʪʘʚʽ ʜʦʛʦʚʦʨʫ (ʢʦʥʪʨʘʢʪʫ, ʟʘʷʚʠ) ʟ ʥʘʚʯʘʣʴʥʠʤ 

ʟʘʢʣʘʜʦʤ ʟʘʤʦʚʣʷʻ ʥʘʚʯʘʣʴʥʦʤʫ ʟʘʢʣʘʜʫ ʧʣʘʪʥʫ 

ʦʩʚʽʪʥʶ ʧʦʩʣʫʛʫ ʜʣʷ ʩʝʙʝ ʘʙʦ ʽʥʰʦʾ ʦʩʦʙʠ, ʙʝʨʫʯʠ 

ʥʘ ʩʝʙʝ ʬʽʥʘʥʩʦʚʽ ʟʦʙʦʚ'ʷʟʘʥʥʷ ʱʦʜʦ ʾʾ ʦʧʣʘʪʠ; 

ʅʘʚʯʘʣʴʥʽ ʟʘʢʣʘʜʠ ï ʜʦʰʢʽʣʴʥʽ, ʧʦʟʘʰʢʽʣʴʥʽ, 

ʟʘʛʘʣʴʥʦʦʩʚʽʪʥʽ, ʧʨʦʬʝʩʽʡʥʦ-ʪʝʭʥʽʯʥʽ, ʚʠʱʽ ʥʘʚʯʘ-

ʣʴʥʽ ʟʘʢʣʘʜʠ, ʟʘʢʣʘʜʠ ʧʽʩʣʷʜʠʧʣʦʤʥʦʾ ʦʩʚʽʪʠ, ʧʽʜʚʠ-

ʱʝʥʥʷ ʢʚʘʣʽʬʽʢʘʮʽʾ ʪʘ ʧʝʨʝʧʽʜʛʦʪʦʚʢʠ, ʤʝʪʦʜʠʯʥʽ 

ʫʩʪʘʥʦʚʠ, ʽʥʰʽ ʫʩʪʘʥʦʚʠ ʪʘ ʟʘʢʣʘʜʠ ʩʠʩʪʝʤʠ ʦʩʚʽʪʠ. 

ɼʦ ʥʘʚʯʘʣʴʥʠʭ ʟʘʢʣʘʜʽʚ ʫ ʮʴʦʤʫ ʧʦʨʷʜʢʫ ʚʽʜʥʝʩʝʥʦ 

ʪʘʢʦʞ ʥʘʚʯʘʣʴʥʽ ʟʘʢʣʘʜʠ - ʩʪʨʫʢʪʫʨʥʽ ʧʽʜʨʦʟʜʽʣʠ ʥʘ-

ʚʯʘʣʴʥʠʭ ʟʘʢʣʘʜʽʚ, ʱʦ ʜʽʶʪʴ ʟʛʽʜʥʦ ʽʟ ʟʘʪʚʝʨʜʞʝ-

ʥʠʤʠ ʧʦʣʦʞʝʥʥʷʤʠ, ʤʘʶʪʴ ʦʢʨʝʤʦ ʚʠʟʥʘʯʝʥʠʡ ʚ 

ʫʩʪʘʥʦʚʣʝʥʦʤʫ ʧʦʨʷʜʢʫ ʣʽʮʝʥʟʦʚʘʥʠʡ ʦʙʩʷʛ ʽ ʙʝʟʧʦ-

ʩʝʨʝʜʥʴʦ ʥʘʜʘʶʪʴ ʧʣʘʪʥʽ ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ; 

ʆʩʦʙʠ, ʷʢʽ ʥʘʚʯʘʶʪʴʩʷ ï ʜʽʪʠ ʜʦʰʢʽʣʴʥʦʛʦ ʚʽʢʫ, 

ʚʠʭʦʚʘʥʮʽ, ʫʯʥʽ ʜʦʰʢʽʣʴʥʠʭ ʥʘʚʯʘʣʴʥʠʭ ʟʘʢʣʘʜʽʚ; 

ʚʠʭʦʚʘʥʮʽ, ʫʯʥʽ, ʩʣʫʭʘʯʽ ʧʦʟʘʰʢʽʣʴʥʠʭ ʥʘʚʯʘʣʴʥʠʭ 

ʟʘʢʣʘʜʽʚ; ʫʯʥʽ, ʚʠʭʦʚʘʥʮʽ ʟʘʛʘʣʴʥʦʦʩʚʽʪʥʽʭ ʥʘʚʯʘʣʴ-

ʥʠʭ ʟʘʢʣʘʜʽʚ; ʫʯʥʽ, ʩʣʫʭʘʯʽ ʧʨʦʬʝʩʽʡʥʦ-ʪʝʭʥʽʯʥʠʭ 

ʥʘʚʯʘʣʴʥʠʭ ʟʘʢʣʘʜʽʚ; ʩʪʫʜʝʥʪʠ, ʩʣʫʭʘʯʽ ʚʠʱʠʭ ʥʘʚ-

ʯʘʣʴʥʠʭ ʟʘʢʣʘʜʽʚ; ʽʥʰʽ ʛʨʦʤʘʜʷʥʠ, ʷʢʠʤ ʥʘʚʯʘʣʴ-

ʥʠʤʠ ʟʘʢʣʘʜʘʤʠ ʥʘʜʘʶʪʴʩʷ ʧʣʘʪʥʽ ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ 

[5]. 

ʅʘʚʯʘʣʴʥʠʡ ʟʘʢʣʘʜ ʟʦʙʦʚ'ʷʟʘʥʠʡ: 

- ʙʝʟʢʦʰʪʦʚʥʦ ʥʘʜʘʪʠ ʟʘʤʦʚʥʠʢʫ ʧʦʚʥʫ, ʜʦ-
ʩʪʫʧʥʫ ʪʘ ʜʦʩʪʦʚʽʨʥʫ ʽʥʬʦʨʤʘʮʽʶ ʱʦʜʦ ʧʦʨʷʜʢʫ ʪʘ 

ʫʤʦʚ ʥʘʜʘʥʥʷ ʢʦʥʢʨʝʪʥʦʾ ʧʣʘʪʥʦʾ ʦʩʚʽʪʥʴʦʾ ʧʦʩ-

ʣʫʛʠ, ʾʾ ʚʘʨʪʦʩʪʽ, ʧʦʨʷʜʢʫ ʪʘ ʩʪʨʦʢʫ ʦʧʣʘʪʠ; 

- ʦʧʨʠʣʶʜʥʠʪʠ: 

¶ ʚʠʟʥʘʯʝʥʫ ʫ ʚʩʪʘʥʦʚʣʝʥʦʤʫ ʮʠʤ ʇʦʨʷʜʢʦʤ 
ʚʘʨʪʽʩʪʴ ʧʣʘʪʥʦʾ ʦʩʚʽʪʥʴʦʾ ʧʦʩʣʫʛʠ, ʱʦ ʥʘʜʘʻʪʴʩʷ 

ʜʣʷ ʟʜʦʙʫʪʪʷ ʦʩʚʽʪʠ ʟʘ ʦʩʚʽʪʥʴʦ-ʢʚʘʣʽʬʽʢʘʮʽʡʥʠʤ ʨʽ-

ʚʥʝʤ, ʧʽʜʚʠʱʝʥʥʷ ʢʚʘʣʽʬʽʢʘʮʽʾ ʘʙʦ ʜʣʷ ʟʜʦʙʫʪʪʷ ʥʘ-

ʫʢʦʚʦʛʦ ʩʪʫʧʝʥʷ, - ʥʝ ʧʽʟʥʽʰʝ ʥʽʞ ʟʘ ʦʜʠʥ ʤʽʩʷʮʴ ʜʦ 

ʜʘʪʠ ʧʨʠʡʦʤʫ ʟʘʷʚ ʚʽʜ ʦʩʽʙ, ʱʦ ʙʘʞʘʶʪʴ ʾʾ ʦʪʨʠ-

ʤʘʪʠ; 

¶ ʚʘʨʪʽʩʪʴ ʽʥʰʠʭ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ ï 

ʥʝ ʧʽʟʥʽʰʝ ʥʽʞ ʟʘ 15 ʢʘʣʝʥʜʘʨʥʠʭ ʜʥʽʚ ʜʦ ʧʦʯʘʪʢʫ ʾʭ 

ʥʘʜʘʥʥʷ.  

ʇʣʘʪʥʽ ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ ʤʦʞʫʪʴ ʥʘʜʘʚʘʪʠʩʴ 

ʪʠʤʠ ʩʘʤʠʤʠ ʩʪʨʫʢʪʫʨʥʠʤʠ ʧʽʜʨʦʟʜʽʣʘʤʠ, ʱʦ ʟʜʽʡ-

ʩʥʶʶʪʴ ʥʘʚʯʘʥʥʷ ʛʨʦʤʘʜʷʥ ʟʘ ʜʝʨʞʘʚʥʠʤ ʟʘʤʦʚ-

ʣʝʥʥʷʤ.  

ʇʣʘʪʥʽ ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ ʥʘʜʘʶʪʴʩʷ ʥʘ ʧʽʜʩʪʘʚʽ: 

- ʧʠʩʴʤʦʚʦʾ ʟʘʷʚʠ ï ʜʣʷ ʬʽʟʠʯʥʦʾ ʦʩʦʙʠ; 

- ʜʦʛʦʚʦʨʫ (ʢʦʥʪʨʘʢʪʫ) ï ʜʣʷ ʬʽʟʠʯʥʦʾ ʘʙʦ ʶʨʠ-

ʜʠʯʥʦʾ ʦʩʦʙʠ. 

ʅʘ ʧʽʜʩʪʘʚʽ ʜʦʛʦʚʦʨʫ (ʢʦʥʪʨʘʢʪʫ) ʥʘʜʘʶʪʴʩʷ 

ʧʣʘʪʥʽ ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ ʚʽʜʧʦʚʽʜʥʦ ʜʦ ʧʫʥʢʪʽʚ 1-4, 9-

11; ʨʦʟʜʽʣʫ 1 ʇʝʨʝʣʽʢʫ (796-2010-ʧ). ɯʥʰʽ ʧʣʘʪʥʽ 

ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ ʥʘʜʘʶʪʴʩʷ ʥʘ ʧʽʜʩʪʘʚʽ ʧʠʩʴʤʦʚʦʾ ʟʘ-

ʷʚʠ, ʱʦ ʩʢʣʘʜʘʻʪʴʩʷ ʟʘʤʦʚʥʠʢʦʤ ʫ ʜʦʚʽʣʴʥʽʡ ʬʦʨʤʽ. 

ʇʨʠ ʧʦʨʫʰʝʥʥʽ ʟʘʤʦʚʥʠʢʦʤ ʫʤʦʚ ʜʦʛʦʚʦʨʫ 

(ʢʦʥʪʨʘʢʪʫ, ʟʘʷʚʠ) ʢʦʰʪʠ, ʦʪʨʠʤʘʥʽ ʟʘʢʣʘʜʦʤ ʰʢʽ-

ʣʴʥʦʾ ʦʩʚʽʪʠ, ʟʘʣʠʰʘʶʪʴʩʷ ʟʛʽʜʥʦ ʟ ʫʤʦʚʘʤʠ ʜʦʛʦ-

https://zakon.rada.gov.ua/laws/show/796-2010-%D0%BF
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ʚʦʨʫ (ʢʦʥʪʨʘʢʪʫ, ʟʘʷʚʠ) ʫ ʨʦʟʧʦʨʷʜʞʝʥʥʽ ʥʘʚʯʘʣʴ-

ʥʦʛʦ ʟʘʢʣʘʜʫ ʜʣʷ ʚʠʢʦʥʘʥʥʷ ʡʦʛʦ ʩʪʘʪʫʪʥʠʭ ʟʘʚʜʘʥʴ 

ʟʛʽʜʥʦ ʟ ʯʠʥʥʠʤ ʟʘʢʦʥʦʜʘʚʩʪʚʦʤ.  

ʂʦʰʪʠ, ʦʪʨʠʤʘʥʽ ʥʘʚʯʘʣʴʥʠʤ ʟʘʢʣʘʜʦʤ ʚʽʜ ʥʘ-

ʜʘʥʥʷ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ, ʟʘʨʘʭʦʚʫʶʪʴʩʷ ʥʘ 

ʚʽʜʧʦʚʽʜʥʽ ʨʘʭʫʥʢʠ, ʚʽʜʢʨʠʪʽ ʚ ʦʨʛʘʥʘʭ ɼʝʨʞʘʚʥʦʛʦ 

ʢʘʟʥʘʯʝʡʩʪʚʘ ʋʢʨʘʾʥʠ, ʪʘ ʚʠʢʦʨʠʩʪʦʚʫʶʪʴʩʷ ʟʛʽʜʥʦ 

ʽʟ ʟʘʪʚʝʨʜʞʝʥʠʤ ʢʦʰʪʦʨʠʩʦʤ ʥʘʚʯʘʣʴʥʦʛʦ ʟʘʢʣʘʜʫ 

ʟ ʫʨʘʭʫʚʘʥʥʷʤ ʚʠʤʦʛ ʟʘʢʦʥʦʜʘʚʩʪʚʘ. 

ʄʘʪʝʨʽʘʣʴʥʽ ʮʽʥʥʦʩʪʽ, ʤʘʡʥʦ ʥʘʚʯʘʣʴʥʦʛʦ ʟʘ-

ʢʣʘʜʫ, ʧʨʠʜʙʘʥʝ ʘʙʦ ʩʪʚʦʨʝʥʝ ʟʘ ʨʘʭʫʥʦʢ ʢʦʰʪʽʚ, 

ʦʪʨʠʤʘʥʠʭ ʚʽʜ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ, ʥʘʣʝʞʠʪʴ 

ʥʘʚʯʘʣʴʥʦʤʫ ʟʘʢʣʘʜʫ ʥʘ ʧʨʘʚʘʭ, ʚʠʟʥʘʯʝʥʠʭ ʯʠʥ-

ʥʠʤ ʟʘʢʦʥʦʜʘʚʩʪʚʦʤ, ʪʘ ʚʠʢʦʨʠʩʪʦʚʫʻʪʴʩʷ ʥʠʤ ʜʣʷ 

ʚʠʢʦʥʘʥʥʷ ʩʚʦʾʭ ʬʫʥʢʮʽʦʥʘʣʴʥʠʭ ʧʦʚʥʦʚʘʞʝʥʴ.  

ɺʩʪʘʥʦʚʣʝʥʥʷ ʚʘʨʪʦʩʪʽ ʧʣʘʪʥʦʾ ʦʩʚʽʪʥʴʦʾ ʧʦʩ-

ʣʫʛʠ ʟʜʽʡʩʥʶʻʪʴʩʷ ʥʘ ʙʘʟʽ ʝʢʦʥʦʤʽʯʥʦ ʦʙˇʨʫʥʪʦʚʘ-

ʥʠʭ ʚʠʪʨʘʪ, ʧʦʚ'ʷʟʘʥʠʭ ʟ ʾʾ ʥʘʜʘʥʥʷʤ. ʂʘʣʴʢʫʣʷʮʽʡ-

ʥʦʶ ʦʜʠʥʠʮʝʶ ʧʨʠ ʮʴʦʤʫ ʻ ʚʘʨʪʽʩʪʴ ʦʪʨʠʤʘʥʥʷ ʚʽ-

ʜʧʦʚʽʜʥʦʾ ʧʣʘʪʥʦʾ ʦʩʚʽʪʥʴʦʾ ʧʦʩʣʫʛʠ ʦʜʥʽʻʶ 

ʬʽʟʠʯʥʦʶ ʦʩʦʙʦʶ ʟʘ ʚʝʩʴ ʧʝʨʽʦʜ ʾʾ ʥʘʜʘʥʥʷ ʫ ʧʦʚ-

ʥʦʤʫ ʦʙʩʷʟʽ. 

ʋ ʨʘʟʽ ʷʢʱʦ ʩʪʨʦʢ ʥʘʜʘʥʥʷ ʧʣʘʪʥʦʾ ʦʩʚʽʪʥʴʦʾ 

ʧʦʩʣʫʛʠ ʧʝʨʝʚʠʱʫʻ ʦʜʠʥ ʢʘʣʝʥʜʘʨʥʠʡ ʨʽʢ, ʘ ʚʽʜʧʦ-

ʚʽʜʥʦ ʜʦ ʯʠʥʥʠʭ ʥʦʨʤʘʪʠʚʥʦ-ʧʨʘʚʦʚʠʭ ʘʢʪʽʚ ʟʘʤʦʚ-

ʥʠʢ ʤʘʻ ʧʨʘʚʦ ʟʜʽʡʩʥʶʚʘʪʠ ʦʧʣʘʪʫ ʧʦʩʣʫʛʠ ʯʘʩʪʠ-

ʥʘʤʠ, ʫ ʚʽʜʧʦʚʽʜʥʦʤʫ ʜʦʛʦʚʦʨʽ (ʢʦʥʪʨʘʢʪʽ) ʟʘʟʥʘʯʘ-

ʶʪʴʩʷ ʚʩʽ ʧʦʝʪʘʧʥʽ ʩʫʤʠ ʪʘ ʩʪʨʦʢʠ ʩʧʣʘʪʠ. 

ɺʽʜʧʦʚʽʜʥʦ ʜʦ ʮʴʦʛʦ ʇʦʨʷʜʢʫ ʟʘʢʣʘʜ ʰʢʽʣʴʥʦʾ 

ʦʩʚʽʪʠ ʤʦʞʝ ʜʠʬʝʨʝʥʮʽʶʚʘʪʠ ʨʦʟʤʽʨ ʧʣʘʪʠ ʟʘ ʥʘ-

ʜʘʥʥʷ ʧʣʘʪʥʦʾ ʦʩʚʽʪʥʴʦʾ ʧʦʩʣʫʛʠ ʚʠʭʦʜʷʯʠ ʟ ʣʽʮʝʥ-

ʟʦʚʘʥʦʛʦ ʦʙʩʷʛʫ, ʩʧʽʚʚʽʜʥʦʰʝʥʥʷ ʧʦʧʠʪʫ ʪʘ ʧʨʦʧʦ-

ʟʠʮʽʾ ʟʘ ʢʦʥʢʨʝʪʥʠʤʠ ʥʘʧʨʷʤʘʤʠ (ʩʧʝʮʽʘʣʴʥʦʩʪʷʤʠ) 

ʥʘʚʯʘʥʥʷ ʥʘ ʜʝʨʞʘʚʥʦʤʫ (ʨʝʛʽʦʥʘʣʴʥʦʤʫ) ʨʠʥʢʫ 

ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ. 

ʉʢʣʘʜʦʚʠʤʠ ʚʘʨʪʦʩʪʽ ʚʠʪʨʘʪ ʻ: 

- ʚʠʪʨʘʪʠ ʥʘ ʦʧʣʘʪʫ ʧʨʘʮʽ ʧʨʘʮʽʚʥʠʢʽʚ; 

- ʥʘʨʘʭʫʚʘʥʥʷ ʥʘ ʦʧʣʘʪʫ ʧʨʘʮʽ ʚʽʜʧʦʚʽʜʥʦ ʜʦ ʟʘ-

ʢʦʥʦʜʘʚʩʪʚʘ; 

- ʙʝʟʧʦʩʝʨʝʜʥʽ ʚʠʪʨʘʪʠ ʪʘ ʦʧʣʘʪʘ ʧʦʩʣʫʛ ʽʥʰʠʭ 

ʦʨʛʘʥʽʟʘʮʽʡ; 

- ʢʘʧʽʪʘʣʴʥʽ ʚʠʪʨʘʪʠ; 

- ̔ ʥʜʝʢʩʘʮʽʷ ʟʘʨʦʙʽʪʥʦʾ ʧʣʘʪʠ, ʽʥʰʽ ʚʠʪʨʘʪʠ ʚʽʜ-

ʧʦʚʽʜʥʦ ʜʦ ʯʠʥʥʦʛʦ ʟʘʢʦʥʦʜʘʚʩʪʚʘ.  

ʅʘʧʨʷʤʠ ʚʠʢʦʨʠʩʪʘʥʥʷ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ 

ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ ʥʘʚʝʜʝʥʦ ʚ ʪʘʙʣʠʮʷ 4. 

ʊʘʙʣʠʮʷ 4. 

ʅʘʧʨʷʤʠ ʚʠʢʦʨʠʩʪʘʥʥʷ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ 

ɺʠʜ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ ʅʘʧʨʷʤʠ ʚʠʢʦʨʠʩʪʘʥʥʷ 

ʅʘʜʭʦʜʞʝʥʥʷ ʚʽʜ ʧʣʘʪʠ ʟʘ ʧʦʩʣʫʛʠ, ʱʦ ʥʘʜʘʶʪʴʩʷ ʙʶʜʞʝʪʥʠʤʠ ʫʩʪʘʥʦʚʘʤʠ ʟʛʽʜʥʦ ʟ ʟʘʢʦʥʦʜʘʚʩʪ-

ʚʦʤ 

ʇʣʘʪʘ ʟʘ ʧʦʩʣʫʛʠ, ʱʦ ʥʘʜʘʶʪʴʩʷ ʙʶʜʞʝʪʥʠʤʠ ʫʩʪʘʥʦ-

ʚʘʤʠ ʟʛʽʜʥʦ ʟ ʾʭ ʦʩʥʦʚʥʦʶ ʜʽʷʣʴʥʽʩʪʶ (ʦʩʚʽʪʥʽ ʧʦʩ-

ʣʫʛʠ) 

- ʧʦʢʨʠʪʪʷ ʚʠʪʨʘʪ, ʧʦʚôʷʟʘʥʠʭ ʟ ʦʨʛʘʥʽʟʘʮʽʻʶ 
ʪʘ ʥʘʜʘʥʥʷʤ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ; 

ʅʘʜʭʦʜʞʝʥʥʷ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ ʚʽʜ ʜʦʜʘʪʢʦʚʦʾ (ʛʦ-

ʩʧʦʜʘʨʩʴʢʦʾ) ʜʽʷʣʴʥʦʩʪʽ 

-  ʦʨʛʘʥʽʟʘʮʽʷ ʜʦʜʘʪʢʦʚʦʾ ʛʦʩʧʦʜʘʨʩʴʢʦʾ ʜʽʷʣʴ-

ʥʦʩʪʽ; 

-  ʛʦʩʧʦʜʘʨʩʴʢʽ ʧʦʪʨʝʙʠ ʫʩʪʘʥʦʚʠ, ʚ ʪʦʤʫ ʯʠʩʣʽ 

ʦʧʣʘʪʘ ʢʦʤʫʥʘʣʴʥʠʭ ʧʦʩʣʫʛ ʽ ʝʥʝʨʛʦʥʦʩʽʾʚ; 

ʇʣʘʪʘ ʟʘ ʦʨʝʥʜʫ ʤʘʡʥʘ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ 
-  ʫʪʨʠʤʘʥʥʷ ʦʙʣʘʰʪʫʚʘʥʥʷ, ʨʝʤʦʥʪ ʪʘ ʧʨʠʜ-

ʙʘʥʥʷ ʤʘʡʥʘ; 

ʅʘʜʭʦʜʞʝʥʥʷ ʚʽʜ ʨʝʘʣʽʟʘʮʽʾ ʚ ʫʩʪʘʥʦʚʣʝʥʦʤʫ ʧʦʨʷʜʢʫ 

ʤʘʡʥʘ (ʢʨʽʤ ʥʝʨʫʭʦʤʦʛʦ ʤʘʡʥʘ) 

-  ʨʝʤʦʥʪ, ʤʦʜʝʨʥʽʟʘʮʽʷ, ʧʨʠʜʙʘʥʥʷ ʥʝʦʙʦʨʦʪ-

ʥʠʭ ʘʢʪʠʚʽʚ ʪʘ ʤʘʪʝʨʽʘʣʴʥʠʭ ʮʽʥʥʦʩʪʝʡ; 

-  ʧʦʢʨʠʪʪʷ ʚʠʪʨʘʪ, ʧʦʚôʷʟʘʥʠʭ ʟ ʦʨʛʘʥʽʟʘʮʽʻʶ 

ʟʙʠʨʘʥʥʷ ʽ ʪʨʘʥʩʧʦʨʪʫʚʘʥʥʷ ʚʽʜʭʦʜʽʚ ʽ ʙʨʫʭʪʫ; 

-  ʛʦʩʧʦʜʘʨʩʴʢʽ ʧʦʪʨʝʙʠ ʫʩʪʘʥʦʚ; 

ɯʥʰʽ ʜʞʝʨʝʣʘ ʚʣʘʩʥʠʭ ʥʘʜʭʦʜʞʝʥʴ ʙʶʜʞʝʪʥʠʭ ʫʩʪʘʥʦʚ 

ɹʣʘʛʦʜʽʡʥʽ ʚʥʝʩʢʠ, ʛʨʘʥʪʠ ʪʘ ʜʘʨʫʥʢʠ 

 

-  ʦʨʛʘʥʽʟʘʮʽʷ ʦʩʥʦʚʥʦʾ ʜʽʷʣʴʥʦʩʪʽ ʙʶʜʞʝʪʥʠʭ 

ʫʩʪʘʥʦʚ;  

ʂʦʰʪʠ, ʱʦ ʦʪʨʠʤʫʶʪʴ ʙʶʜʞʝʪʥʽ ʫʩʪʘʥʦʚʠ ʚʽʜ ʧʽʜʧʨʠ-

ʻʤʩʪʚ, ʦʨʛʘʥʽʟʘʮʽʡ, ʬʽʟʠʯʥʠʭ ʦʩʽʙ ʪʘ ʚʽʜ ʽʥʰʠʭ ʙʶʜʞʝ-

ʪʥʠʭ ʫʩʪʘʥʦʚ ʜʣʷ ʚʠʢʦʥʘʥʥʷ ʮʽʣʴʦʚʠʭ ʟʘʭʦʜʽʚ 

-  ʚʠʢʦʨʠʩʪʘʥʥʷ ʚʽʜʧʦʚʽʜʥʠʭ ʮʽʣʴʦʚʠʭ ʟʘʭʦʜʽʚ; 

ʂʦʰʪʠ, ʱʦ ʦʪʨʠʤʫʶʪʴ ʚʠʱʽ ʪʘ ʧʨʦʬʝʩʽʡʥʦ-ʪʝʭʥʽʯʥʽ 

ʥʘʚʯʘʣʴʥʽ ʟʘʢʣʘʜʠ ʚʽʜ ʨʦʟʤʽʱʝʥʥʷ ʥʘ ʜʝʧʦʟʠʪʘʭ ʪʠʤ-

ʯʘʩʦʚʦ ʚʽʣʴʥʠʭ ʙʶʜʞʝʪʥʠʭ ʢʦʰʪʽʚ, ʦʪʨʠʤʘʥʠʭ ʟʘ ʥʘ-

ʜʘʥʥʷ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ, ʷʢʱʦ ʪʘʢʠʤ ʟʘʢʣʘʜʘʤ ʟʘʢʦʥʦʤ 

ʥʘʜʘʥʦ ʚʽʜʧʦʚʽʜʥʝ ʧʨʘʚʦ 

-  ʦʨʛʘʥʽʟʘʮʽʷ ʦʩʥʦʚʥʦʾ ʜʽʷʣʴʥʦʩʪʽ ʙʶʜʞʝʪʥʠʭ 

ʫʩʪʘʥʦʚ; 

 

ɸʣʛʦʨʠʪʤ ʟʘʧʨʦʚʘʜʞʝʥʥʷ ʧʣʘʪʥʦʾ ʦʩʚʽʪʥʴʦʾ ʧʦ-

ʩʣʫʛʠ ʫ ʥʘʚʯʘʣʴʥʦʤʫ ʟʘʢʣʘʜʽ ʥʘʚʝʜʝʥʦ ʚ ʪʘʙʣʠʮʽ 5. 

ʏʽʪʢʦʛʦ ʧʝʨʝʣʽʢʫ ʜʦʢʫʤʝʥʪʽʚ, ʷʢʽ ʤʘʶʪʴ ʙʫʪʠ ʫ 

ʟʘʢʣʘʜʽ ʰʢʽʣʴʥʦʾ ʦʩʚʽʪʠ ʧʨʠ ʦʨʛʘʥʽʟʘʮʽʾ ʧʣʘʪʥʠʭ ʧʦ-

ʩʣʫʛ, ʥʦʨʤʘʪʠʚʥʦ-ʧʨʘʚʦʚʠʤʠ ʜʦʢʫʤʝʥʪʘʤʠ ʥʝ ʚʠ-

ʟʥʘʯʝʥʦ. ʊʦʤʫ, ʬʦʨʤʫʶʯʠ ʚʽʜʧʦʚʽʜʥʠʡ ʧʘʢʝʪ ʜʦʢʫ-

ʤʝʥʪʽʚ ʟ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ, ʩʣʽʜ ʧʝʨʝʜʙʘʯʠʪʠ, 

ʱʦʙ ʫ ʥʴʦʤʫ ʙʫʣʠ ʜʦʢʫʤʝʥʪʠ, ʷʢʽ ʨʝʛʣʘʤʝʥʪʫʚʘʣʠ ʙ 

ʧʦʨʷʜʦʢ ʾʭ ʧʨʦʚʝʜʝʥʥʷ.  
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ʊʘʙʣʠʮʷ 5 

ɸʣʛʦʨʠʪʤ ʟʘʧʨʦʚʘʜʞʝʥʥʷ ʧʣʘʪʥʦʾ ʦʩʚʽʪʥʴʦʾ ʧʦʩʣʫʛʠ 

ˉʧ/ʧ ʇʦʩʣʽʜʦʚʥʽʩʪʴ ʜʽʡ ʈʝʟʫʣʴʪʘʪ 

1.  

ʇʨʦʚʝʜʝʥʥʷ ʜʦʩʣʽʜʞʝʥʥʷ ʱʦʜʦ ʚʠʟʥʘʯʝʥʥʷ ʫʤʦʚ, 

ʤʦʞʣʠʚʦʩʪʝʡ, ʢʘʜʨʦʚʦʛʦ ʧʦʪʝʥʮʽʘʣʫ, ʤʝʪʦʜʠʯʥʦʛʦ 

ʟʘʙʝʟʧʝʯʝʥʥʷ ʪʦʱʦ ʜʣʷ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ, 

ʧʝʨʝʜʙʘʯʝʥʠʭ ʯʠʥʥʠʤ ʟʘʢʦʥʦʜʘʚʩʪʚʦʤ 

ʈʝʻʩʪʨ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ, ʷʢʽ ʤʦʞʫʪʴ ʥʘʜʘʚʘ-

ʪʠʩʷ ʫ ʟʘʢʣʘʜʽ  

2 

ʇʨʦʚʝʩʪʠ ʘʥʢʝʪʫʚʘʥʥʷ ʩʝʨʝʜ ʙʘʪʴʢʽʚ, ʜʽʪʠ ʷʢʠʭ ʥʘ-

ʚʯʘʶʪʴʩʷ ʫ ʚʽʜʧʦʚʽʜʥʦʤʫ ʥʘʚʯʘʣʴʥʦʤʫ ʟʘʢʣʘʜʽ 

ʱʦʜʦ ʧʦʪʨʝʙʠ ʫ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛʘʭ (ʟʛʽʜʥʦ ʟ ʈʝʻʩʪ-

ʨʦʤ ʧʦʩʣʫʛ ʫ ʧ.1) 

ɺʠʟʥʘʯʝʥʥʷ ʥʘʡʙʽʣʴʰ ʧʦʧʫʣʷʨʥʠʭ ʽ ʥʝʦʙ-

ʭʽʜʥʠʭ ʧʦʩʣʫʛ ʫ ʩʢʣʘʜʝʥʦʤʫ ʈʝʻʩʪʨʽ 

3 

 ɿʚʝʨʥʝʥʥʷ ʙʘʪʴʢʽʚ ʜʦ ʢʝʨʽʚʥʠʮʪʚʘ ʥʘʚʯʘʣʴʥʦʛʦ ʟʘ-

ʢʣʘʜʫ ʟ ʧʨʦʭʘʥʥʷʤ ʟʘʙʝʟʧʝʯʠʪʠ ʥʘʜʘʥʥʷ ʚʽʜʧʦʚʽʜ-

ʥʠʭ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ  

ʇʽʜʩʪʘʚʘ ʜʣʷ ʨʦʟʨʘʭʫʥʢʫ ʚʘʨʪʦʩʪʽ ʧʣʘʪʥʦʾ 

ʧʦʩʣʫʛʠ 

4 

ʆʙʨʘʭʫʚʘʥʥʷ ʙʫʭʛʘʣʪʝʨʽʻʶ ʥʘʚʯʘʣʴʥʦʛʦ ʟʘʢʣʘʜʫ 

ʝʢʦʥʦʤʽʯʥʦ-ʦʙˇʨʫʥʪʦʚʘʥʦʛʦ ʨʽʚʥʷ ʚʘʨʪʦʩʪʽ ʧʦʩ-

ʣʫʛʠ 

ʌʦʨʤʫʚʘʥʥʷ ʢʘʣʴʢʫʣʷʮʽʾ ʚʘʨʪʦʩʪʽ ʧʣʘʪʥʠʭ 

ʧʦʩʣʫʛ 

5 
ɼʦʚʝʜʝʥʥʷ ʽʥʬʦʨʤʘʮʽʾ ʙʘʪʴʢʘʤ ʫʯʥʽʚ ʥʘʚʯʘʣʴʥʦʛʦ 

ʟʘʢʣʘʜʫ ʱʦʜʦ ʚʘʨʪʦʩʪʽ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ 

ʇʨʦʪʦʢʦʣ ʟʘʩʽʜʘʥʥʷ ʙʘʪʴʢʽʚʩʴʢʠʭ ʟʙʦʨʽʚ 

ʱʦʜʦ ʧʦʛʦʜʞʝʥʥʷ (ʥʝʧʦʛʦʜʞʝʥʥʷ) ʙʘʪʴʢʽʚ 

ʫ ʥʝʦʙʭʽʜʥʦʩʪʽ ʚʠʟʥʘʯʝʥʠʭ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ 

ʪʘ ʾʭ ʚʘʨʪʦʩʪʽ 

6 
ʌʦʨʤʫʚʘʥʥʷ ʥʝʦʙʭʽʜʥʠʭ ʤʝʪʦʜʠʯʥʠʭ ʤʘʪʝʨʽʘʣʽʚ 

ʜʣʷ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ 

ɿʘʙʝʟʧʝʯʝʥʥʷ ʥʘʜʘʥʥʷ ʷʢʽʩʥʠʭ ʧʣʘʪʥʠʭ ʧʦ-

ʩʣʫʛ ʪʘ ʜʦʩʷʛʥʝʥʥʷ ʝʬʝʢʪʠʚʥʦʛʦ ʢʽʥʮʝʚʦʛʦ 

ʨʝʟʫʣʴʪʘʪʫ 

7 

ʇʽʜʛʦʪʦʚʢʘ ʥʝʦʙʭʽʜʥʠʭ ʜʦʢʫʤʝʥʪʽʚ ʜʣʷ ʦʪʨʠʤʘʥʥʷ 

ʣʽʮʝʥʟʽʾ ʥʘ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ (ʫʩʪʘ-

ʥʦʚʯʽ ʜʦʢʫʤʝʥʪʠ, ʧʨʦʪʦʢʦʣʠ, ʢʘʣʴʢʫʣʷʮʽʾ ʪʦʱʦ) 

ʇʦʚʥʠʡ ʧʘʢʝʪ ʜʦʢʫʤʝʥʪʽʚ ʜʣʷ ʦʪʨʠʤʘʥʥʷ 

ʣʽʮʝʥʟʽʾ ʥʘ ʧʨʘʚʦ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ 

 

ʇʦʜʘʯʘ ʇʘʢʝʪʫ ʜʦʢʫʤʝʥʪʽʚ ʜʦ ʈʝʛʽʦʥʘʣʴʥʦʾ ʝʢʩʧʝ-

ʨʪʥʦʾ ʨʘʜʠ ʜʣʷ ʦʪʨʠʤʘʥʥʷ ʣʽʮʝʥʟʽʾ ʥʘ ʧʨʘʚʦ ʥʘʜʘ-

ʚʘʪʠ ʧʣʘʪʥʽ ʧʦʩʣʫʛʠ 

ʆʪʨʠʤʘʥʥʷ ʣʽʮʝʥʟʽʾ ʥʘ ʧʨʘʚʦ ʥʘʜʘʥʥʷ ʧʣʘʪ-

ʥʠʭ ʧʦʩʣʫʛ 

8 
ʌʦʨʤʫʚʘʥʥʷ ʛʨʫʧ ʪʘ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦ-

ʩʣʫʛ 

ɼʦʩʷʛʥʝʥʥʷ ʧʦʩʪʘʚʣʝʥʦʾ ʤʝʪʠ ʪʘ ʦʪʨʠ-

ʤʘʥʥʷ ʧʦʟʠʪʠʚʥʠʭ ʨʝʟʫʣʴʪʘʪʽʚ ʚʽʜ ʧʨʦʚʝʜʝ-

ʥʦʾ ʨʦʙʦʪʠ 

9 
ʇʽʜʚʝʜʝʥʥʷ ʧʽʜʩʫʤʢʽʚ ʱʦʜʦ ʝʬʝʢʪʠʚʥʦʩʪʽ ʨʦʙʦʪʠ ʟ 

ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ 

ɺʠʟʥʘʯʝʥʥʷ ʧʦʪʨʝʙʠ ʫ ʧʦʜʘʣʴʰʦʤʫ ʥʘ-

ʜʘʥʥʽ ʧʣʘʪʥʠʭ ʧʦʩʣʫʛ (ʚʨʘʭʦʚʫʚʘʪʠ ʩʦʮʽʘ-

ʣʴʥʠʡ ʝʬʝʢʪ, ʧʽʜʚʠʱʝʥʥʷ ʫʩʧʽʰʥʦʩʪʽ ʫʯ-

ʥʽʚ, ʤʘʪʝʨʽʘʣʴʥʠʡ ʩʪʠʤʫʣ ʪʦʱʦ) 

 

ɿʦʢʨʝʤʘ, ʮʝ ʤʦʞʫʪʴ ʙʫʪʠ ʪʘʢʽ ʜʦʢʫʤʝʥʪʠ: 

- ʧʝʨʝʣʽʢ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ, ʟʘʪʚʝʨʜʞʝ-

ʥʠʡ ʢʝʨʽʚʥʠʢʦʤ ʥʘʚʯʘʣʴʥʦʛʦ ʟʘʢʣʘʜʫ;  

- ʥʘʢʘʟ ʢʝʨʽʚʥʠʢʘ ʥʘʚʯʘʣʴʥʦʛʦ ʟʘʢʣʘʜʫ ʧʨʦ ʦʨ-

ʛʘʥʽʟʘʮʽʶ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ;  

- ̔ ʥʬʦʨʤʘʮʽʷ ʧʨʦ ʧʝʜʘʛʦʛʽʯʥʠʭ ʧʨʘʮʽʚʥʠʢʽʚ, ʷʢʽ 

ʥʘʜʘʚʘʪʠʤʫʪʴ ʧʣʘʪʥʽ ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ; 

- ʩʧʠʩʢʠ ʫʯʥʽʚ, ʷʢʽ ʦʪʨʠʤʫʚʘʪʠʤʫʪʴ ʧʣʘʪʥʽ ʦʩʚʽ-

ʪʥʽ ʧʦʩʣʫʛʠ; 

- ʨʦʟʢʣʘʜ ʟʘʥʷʪʴ, ʟʘʪʚʝʨʜʞʝʥʠʡ ʢʝʨʽʚʥʠʢʦʤ ʥʘ-

ʚʯʘʣʴʥʦʛʦ ʟʘʢʣʘʜʫ; 

- ̔ ʥʬʦʨʤʘʮʽʷ ʯʠ ʧʝʨʝʣʽʢ ʧʨʦʛʨʘʤ, ʚʽʜʧʦʚʽʜʥʦ ʜʦ 

ʷʢʠʭ ʥʘʜʘʚʘʪʠʤʫʪʴʩʷ ʧʣʘʪʥʽ ʦʩʚʽʪʥʽ ʧʦʩʣʫʛʠ; 

- ʨʦʟʨʘʭʫʥʦʢ (ʢʦʰʪʦʨʠʩ) ʚʘʨʪʦʩʪʽ ʧʣʘʪʥʠʭ 

ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ, ʧʽʜʛʦʪʦʚʣʝʥʠʡ ʙʫʭʛʘʣʪʝʨʽʻʶ ʥʘʚʯʘ-

ʣʴʥʦʛʦ ʟʘʢʣʘʜʫ ʯʠ ʚʽʜʧʦʚʽʜʥʦʛʦ ʦʨʛʘʥʫ ʫʧʨʘʚʣʽʥʥʷ 

ʦʩʚʽʪʦʶ; 

- ʟʨʘʟʦʢ ʧʠʩʴʤʦʚʦʾ ʟʘʷʚʠ ʧʨʦ ʥʘʜʘʥʥʷ ʧʣʘʪʥʠʭ 

ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ ʜʣʷ ʟʘʤʦʚʥʠʢʽʚ (ʙʘʪʴʢʽʚ);  

- ʨʦʟʨʘʭʫʥʦʢ ʚʠʢʦʨʠʩʪʘʥʥʷ ʜʦʭʦʜʽʚ ʚʽʜ ʥʘ-

ʜʘʥʥʷ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ; 

- ʣʠʩʪ-ʧʦʚʽʜʦʤʣʝʥʥʷ ʚʽʜʧʦʚʽʜʥʦʛʦ ʦʨʛʘʥʫ ʫʧ-

ʨʘʚʣʽʥʥʷ ʦʩʚʽʪʦʶ ʧʨʦ ʥʘʜʘʥʥʷ ʥʘʚʯʘʣʴʥʠʤ ʟʘʢʣʘ-

ʜʦʤ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ. 

ʅʘʜʘʥʥʷ ʧʣʘʪʥʠʭ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ ʧʦʥʘʜ ʦʙ-

ʩʷʛʠ, ʚʩʪʘʥʦʚʣʝʥʽ ʥʘʚʯʘʣʴʥʠʤʠ ʧʣʘʥʘʤʠ, ʩʪʘʻ ʚʩʝ 

ʙʽʣʴʰ ʧʦʧʫʣʷʨʥʠʤʠ ʫ ʟʘʢʣʘʜʘʭ ʰʢʽʣʴʥʦʾ ʦʩʚʽʪʠ ʢʨʘ-

ʾʥʠ. ʆʩʢʽʣʴʢʠ ʚ ʫʧʨʘʚʣʽʥʥʽ ʦʩʚʽʪʦʶ ʧʦʩʠʣʠʚʩʷ ʬʽ-

ʥʘʥʩʦʚʦ-ʝʢʦʥʦʤʽʯʥʠʡ ʘʩʧʝʢʪ, ʢʝʨʽʚʥʽ ʧʨʘʮʽʚʥʠʢʠ 

ʤʘʶʪʴ ʦʚʦʣʦʜʽʚʘʪʠ ʦʩʥʦʚʘʤʠ ʝʢʦʥʦʤʽʢʠ ʪʘ ʤʝʭʘʥʽʟ-

ʤʘʤʠ ʨʘʮʽʦʥʘʣʴʥʦʛʦ ʨʦʟʧʦʜʽʣʫ ʙʶʜʞʝʪʥʠʭ ʪʘ ʝʬʝʢ-

ʪʠʚʥʦʛʦ ʟʘʣʫʯʝʥʥʷ ʧʦʟʘʙʶʜʞʝʪʥʠʭ ʢʦʰʪʽʚ. 
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Abstract 

Folk songs are always considered as sparkling pearls in the cultural treasure of the ethnicities, as time goes 

by, the pearl shines more and more day by day. Among the topics mentioned by folk songs, couple's love is a very 

popular topic and has many forms of display. Vietnamese folk songs are not only gorgeous by its lyrics or ideas 

of the folk, but also contain lessons about the behavirol culture of ancestors that have been passed down from 

generation to generation. Culture is like a quiet source of water, imbued in each folk song. The folk songs about 

couple's love are lessons in cultural behavior in folk songs and oriented for high school students to inherit and 

promote the beauties of traditional culture. The purpose of the article is to point out the cultural manifestations 

expressed in folk songs about love between couples. Studying cultural expressions expressed in love songs of 

couples and guiding the education of cultural values and the ways of behaving for young people. 

Keywords: Education, high school students, behavioral culture, folk songs, traditional culture. 

 

1. Introduction  

Literature is a reflective mirror of culture. The 

method of studying literature from a cultural-educa-

tional perspective has increasingly received research at-

tention and has attracted great attention to many re-

searchers of languages, cultures and literature around 

the world. In the work of Aesthetics of creating words, 

author M.Bakhtin determined: ñLiterature is an integral 

part of culture. It cannot be understood apart from the 

intact circuit of the entire culture of the epoch in which 

it existsò [1, p. 329]. In Vietnam, the tendency to ap-

proach literature from culture has been studied scat-

teredly throughout the twentieth century, Hoai Thanh 

with the point of view of East and West cultures to 

make judgments in "Vietnamese poets"; In 1985, with 

the work Understanding Nguyen Du's style in Tales of 

Kieu, Prof. Phan Ngoc also started from a culturalôs 

viewpoint to evaluate the value of the work; In 1995, 

Prof. Tran Dinh Huu with works of Confucianism and 

Vietnamese literature in the middle and modern times; 

Prof. Tran Ngoc Vuong with the project: Confucianism 

and Vietnamese literature (1995); Prof. Tran Nho Thin 

in Vietnamese Medieval Literature from a Cultural 

Perspective (2003); Assoc. Prof. Dr. Nguyen Ba Thanh 

with research: Vietnamese identity through literary ex-

change (2004), In addition, some authors in textbooks 

and monographs have considered folklore works as a 

cultural structure. , cultural symbols, texts of culture, 

they have made great contributions to the study of lit-

erature from a cultural point of view. Studying folklore 

in general and folk songs in particular from a cultural 

point of view will help us better understand the cultural 

values of the nation and how it reflects the unique cul-

tural picture of our ancestors. Folk songs are one of the 

art forms that have the ability to cover and touch the 

deep underground of cultural life as well as the depth 

of people's thoughts, feelings and emotions. The study 

of folk songs gathered opinions towards the following 

issues: 

(1). The research direction of poetic art and sym-

bolism in folk songs includes authors with important 

articles such as: Bui Manh Nhi ñTraditional formula 

and structural characteristics of folk songs - lyrical folk 

songs [2, 2]. NS. 21-26]; Pham Thu Yen, The worlds of 

folk art [3]; Nguyen Xuan Kinh, Poetry of folk songs 

[4]; Dang Dieu Trang, "Nature with the metaphorical 

and symbolic world in folk songs" [5, p. 15 ï 23]; Ngu-

yen Thi Ngoc Diep, "The symbolic world of double 

waves in Vietnamese folk songs" [6, p. 53 ï 58]; Ngo 

Thi Thanh Quy, ñReading and understanding language 

and images in Vietnamese folk songsò [7].  

(2) The direction of studying folk songs from a 

cultural perspective has authors such as Ha Dan, "From 

the word "meaning" in folk songs, finding a behavior in 

the cultural tradition of the Vietnamese people" [8, p. 

58]; Tran Thi Ngan Giang, "The meaning of the word 

"forbearance" in Vietnamese and the word forbearance 

in the behavioral culture of Vietnamese people" [9, p. 

71 ï 74]; Nguyen Xuan Kinh, "Through proverbs and 

folk songs in Hanoi, learn about the construction of the 

country, preserving the national cultural identity" [10, 

p. 56 ï 57); Nguyen Xuan Kinh, "The meaning of two 

words bamboo and mai in scholarly literature and in 

folk songs" [11, p. 22 ï 29]; Pham Viet Long, Proverbs, 

folk songs reflecting Vietnamese customs and habits 

[12]; Tran Thuy Anh's treatise on Traditional behavior 

with nature and society of Vietnamese people in the 

Northern Delta through folk songs and proverbs [13].  

(3). Research direction on the topic of couple's 

love in folk songs: On the topic of couple's love songs, 

theses, treatises, and new research articles refer to the 

common problem of couple's love and status. women, 

but have not yet delved into the art of behavior. The 

author Pham Danh Mon with the book "Love between 

couples in Vietnamese folk songs" [14], the article by 

Le Thi Tham: "The concept of a couple - a couple in 

Vietnamese folk songs about marriage and family fam-

ily"  [15], ... In addition, many authors can be mentioned 

to analyze specific folk songs: Nguyen Xuan Lac with 
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the song "Bridge the bib for the guy to come to play", 

Nguyen Xuan Duc with the song " Climbing the pomelo 

tree to pick flowers", Do Thi Kim Lien with the folk 

song "Slapping water at the top of the house"é(4). The 

research direction on the topic of folk songs and the is-

sue of cultural education and behavior, fostering the 

souls of the young generation has been interested by 

authors such as: Nguyen Xuan Lac, "Folk literature 

with the cultivation of people's souls ethnicity for the 

young generationò [16]; Tran Kim Lien, "Contributing 

to preserving the national cultural identity in the teach-

ing and learning of folklore in high schools" [17, p. 64 

ï 75]; Ta Dang Tuyen, "Proverbs and lullabies with the 

education of moral and human values" [18], Ngo Thi 

Thanh Quy, "Educating culture and behavior for high 

school students through folk songs and customs" Viet-

namese languageò [19]. Educating cultural behavior 

for high school students through folk songs will bring 

readers the values of cultural beauty, suggesting lessons 

about the culture of love behavior through folk songs. 

2. Research methods 

 This newspaper uses interdisciplinary research 

methods: Literature - culture - education; survey and 

statistical methods: Survey and statistics of folk songs 

written on the topic of couple love; Methods of collect-

ing and processing documents: Searching and summa-

rizing documents related to the research.  

3. Results and discussion  

3.1. Behavioral culture is the reaction, behavior 

and treatment of people in life, reaching the cultural 

standards of truth - goodness - beauty. It represents the 

life philosophy, way of thinking, level of education and 

awareness of each individual, broadly speaking, of an 

ethnic community, creating a unique identity for each 

individual and organization. Thereby, we can evaluate 

that society is civilized or backward. In his speech sum-

marizing the "Decade of Culture" (1987-1997), Mr. De 

Cuellar, former Director General of UNESCO said: 

"Culture is a way of living and behaving together". 

Thus, the concept of behavioral culture is not separate 

from the concept of culture in general, more specifi-

cally, it is a very important part of the concept of cul-

ture.  

Behavioral culture is revealed through forms such 

as philosophy, literature, art, especially in the genre of 

folklore. This is an indirect method of behavior. In this 

respect, behavioral culture is the experiences and les-

sons that are summed up in words and drawn from real 

life, mainly kept by word of mouth, in which folk songs 

are a form of culture. typical type. Folk songs are an 

element of culture. The expression of high culture is re-

flected in the behavior between people in the commu-

nity. Vietnam's general education program reformed in 

2018 sets out requirements for 5 qualities and 10 com-

petencies: patriotism, compassion, hard work, honesty, 

responsibility and 10 competencies: self-discipline 

mastery and self-study, communication and coopera-

tion skills, problem solving and creativity, language 

skills, computation, natural and social inquiry, technol-

ogy, informatics, aesthetics, physical for high school 

students.  

The education of behavioral culture for high 

school students helps create beauty in the behavior of 

teachers and students towards the relationships between 

teachers and students, friends and the surrounding en-

vironment. Folk songs, especially love songs, are easy 

to understand and remember, so it will be an approach-

able and inspirational method for young people in edu-

cational activities. Couple love songs help students 

form a suitable and good behavior culture, help build a 

developed - civilized - polite country, help students 

confidently communicate when going out in the com-

munity. festival. Culture is always an acculturation pro-

cess, both selecting new things and inheriting con-

firmed past values. The issue of building a school be-

havior culture plays an important role in education, 

orienting the quality and capabilities of young people 

in the future. 

3.2. Manifestations of behavioral culture that need 

to be educated for young people through couple love 

songs  

3.2.1. Cultural expression in love folk songs in the 

stage of love test. 

Love between men and women is a category. rich, 

diverse and colorful, bearing many different emotions: 

sadness, joy, love, affection, sulk, etc. If we consider 

love as a green forest with fragrant flowers and sweet 

fruits, then confess love. is the seed, the sprout that 

starts the life for the forest. But how do you show your 

loved one to understand the feelings hidden in your 

heart for so long? Love always attracts people by those 

mysteries. Confession is sometimes direct, sometimes 

distant, roundabout, pushing, but all show the romantic 

nature and desire of the expresser. In particular, in the 

love confession lyrics, it is possible to see the active 

expression of both men and women.  

Life is associated with agricultural activities, the 

conditions for love to flourish and associated with im-

ages of fields, plows, buffaloes, banyan trees, wells, 

bamboo ramparts, communal yards. Most of the young 

men and women in the past met on festive occasions, 

culté However, the most common good and favorable 

occasion for them to meet was usually in the field work. 

Therefore, when they confess their feelings in verses 

and songs, those feelings are often associated with the 

image of fields and gardens.  

3.2.2. Cultural expression in the melody of nostal-

gia in love songs  

Nostalgia in love songs for couples  

In the treasure of folk songs, as an inevitable rule 

of human psychology, love is always associated with 

nostalgia. Each loving heart has a very different way of 

expressing its heart and nostalgia. Each folk song is 

glittering like magical notes in the endless melody of 

love and life. Loving each other and then remembering, 

when the "pink silk cord" tied two strangers together, 

the sobbing heart vibrated with the beat of love. The 

wind is cool and the wind is cool behind / Why do I miss 

such a stranger like this. Loving each other, people 

miss each other anytime, anywhere, regardless of space 

and time: Four seasons - springs-summer-autumn-win-

ter / I sit and weave cloth and look forward to him / 

Green coconut on Tam Quan wharf / The more it costs 

the more I miss him. The pair of words indicating un-

limited quantity very successfully describe the infinite 
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nostalgia of "I" when away from "he". In the feudal so-

ciety, the weaker sex has no voice, no right to claim for 

their personal happiness. That's why when she misses 

her lover, a girl can only express her heart through folk 

songs that are full of faithfulness: Missing someone and 

crying silently / Two rows of tears pouring out like rain 

/ Missing someone that is so bewildered / Missing who, 

who misses, who do i missing now? Expressive speech 

with trivial pronouns has become a very unique artistic 

unit in folk songs. Along with rhetorical questions and 

allegorys, the song is very subtle and successful in ex-

pressing the mood of longing, anxiety, and the desire 

for fidelity to turn the abstract into the concrete but full 

of subtlety and depth. . Once again we see the charm, 

delicate but very intelligent of the girl. Perhaps only 

love with intense and endless vibes can help folk artists 

create masterpieces that will last forever. 

Cultural expression in love songs sometimes an-

ger, blame  

In the Vietnamese concept, beautiful love is the 

love associated with marriage. Love is wonderfully 

beautiful, but not all flowers and fruits bear fruit. The 

sufferings and hatreds of love are also bitter, imprinted 

in folk songs. Under the backward, antiquated feudal 

system and harsh teachings, many people's fates have 

been suffering and unhappiness because of forced mar-

riage from the family, or the gap between rich and poor. 

A strong influence on the lives of couples in love is the 

concept of "registration for marriage", "where parents 

place their children", in which women are the charac-

ters who suffer the most. That's why the song lyrics 

yearning for a free love, unimpeded happiness was 

sung. That aspiration is rarely fulfilled in reality, so 

when it is raised, it becomes more and more inconsola-

ble.  

Cultural expression in love songs, couples some-

times wait and stay away.  

Speech and way of speaking is one of the cultural 

expressions of the Vietnamese people. Vietnamese 

people often use indirect, roundabout speech rather 

than direct speech. This characteristic makes up a 

prominent culture through the way they speak, think, 

express their feelings and emotions: "Climbing the tree 

by picking flowers..." or "Climbing the star fruit tree for 

half a day..." is The system of songs shows the rounda-

bout way of Vietnamese people. This way of saying is 

definitely different from the love way of foreigners: I 

love you as far as possible / The flame of love has not 

completely faded ... (Puskin)  

Maybe it is only when we love each other that we 

have to be seperated for whatever reason, the more nos-

talgia burns, sometimes even carries the breath of suf-

fering. In the old society, they were helpless and could 

only cry: Who split the moon in two parts / The bare 

road was drawn up and down / Letôs take a step to the 

road / Green grass two rows of vermilion. In the past, 

boys and girls loved each other in the restraint of feudal 

rites, they were not free to love, not free to choose. It is 

the obstacles of society that make love in folk songs 

more romantic, passionate and intense. The love song 

is the song of birds that want to come to their mates but 

are locked in a cage, in a cage, so it's so tender, so deep 

and so passionate - that's the voice of lovers. together.  

The soul of Vietnamese women is as bright as a 

pearl that has shone in the flow of history and has been 

imprinted in national poetry for generations. That noble 

sentiment of the woman of the South was expressed 

beautifully and touchingly in the national folk songs. 

The folk song: Will the boat miss the wharf? / The 

wharf, a steadfast desire to wait for the boat has been 

anchored in the hearts of generations of Vietnamese 

people from time immemorial, deeply expressing the 

nostalgia for waiting, the unwavering heart. common of 

a gentle wife to her beloved husband has not returned. 

The song also expresses faith and hope that one day, the 

boat will return to the wharf, the wharf will meet the 

boat again, the husband and wife will be reunited hap-

pily and happily.  

Cultural expression in love songs, couples some-

times swear and make promises\ 

Therefore love is the sacred and natural stage of 

human beings, so in any era, love is always an endless 

topic for literary works. Vietnam has been an agricul-

tural country since ancient times. With a soft S-shaped 

shape curving along the Pacific coast, with interesting 

natural scenes such as grass and flowers, mountains and 

deep rivers, green bamboo ramparts, golden rice fields, 

etc. In harmony with the sentiment and history of the 

nation, the homeland of Vietnam has a very rich popu-

lar or scholarly literature full of sincere drawings mixed 

with subtle and profound points. In that diverse senti-

ment of the nation, the love between men and women 

has risen like petals in the garden of life, creating many 

love poems and romantic oral poems.  

As a rule of affection, the vows of fidelity are 

taken when the couple feels attached enough to share 

and love each other. When they take vows, they often 

borrow heaven and earth as a witness to their faithful 

hearts: A pledge has been made/The earth is below, 

there is heaven above/Even though the moon and stars 

might change /Death and life, keep it the words has 

been made. The common psychology of people in love 

is the desire to keep love immortal. Ancient folk songs 

carry that spirit of humanity. The ultimate goal that the 

vows aim at is the desire for a faithful love, a glued 

bond, a lasting bond between loving hearts.  

3.2. Cultural expression in the love song of the 

couple - "spicy and salty ginger"  

The sweet fruit of true love is a happy family 

home. Two souls that seem to be strangers but become 

one. They cultivate their own happiness, the happiness 

of others and spread it to the community. However, not 

all marriages are harmonious. Therefore, in the lyrical 

songs about the husband and wife relationship, two 

main themes stand out: the love song and the wife's 

mourning song. 

The folk song praising happy marriages is praising 

the loving and affectionate behavior between husband 

and wife in a life in harmony with nature and labor. A 

picture of a loving husband and wife relationship, in 

which the wife takes care of her husband with her sin-

cere and simple heart: Loving her husband cooking por-

ridge le le / Cooking pumpkinôs flower soup with lotus 

seed tea or Shrimp beard cooked with calabash intes-

tines / Husband share with the wife then slurp and nods 
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due to its delicious. The folk lyric poetry shows the sim-

ple lifestyle and sincere feelings of the peasants of the 

agricultural society. The folk song praising a happy 

family reflects the folk author's conception: the love be-

tween husband and wife is strong, happy and cheerful 

will help them overcome all difficulties in life. Hus-

band and wife need understanding, sharing and opti-

mism so that there is no shortage of laughter when 

meals and sleep are lacking. The family atmosphere 

will always be warm and happy if family members 

know how to share small joys in poor circumstances. 

The above concept is consistent with the virtues and 

qualities of Vietnamese people and a society with a 

purely agricultural economy. That concept is valid to 

this day, because the family is the cell of society. A 

good, cultured society is created by happy families.  

From the love song of husband and wife, we can 

see that a noble quality of Vietnamese women emerges, 

which is the sacrifice for the family. Vietnamese 

women, in any situation, always put their husbands and 

children more important than themselves. As wives, 

they know how to be patient, take care, and nurture 

their families without thinking about their own inter-

ests. Women not only take care of their husbands, but 

also raise children and take good care of their husband's 

family. Is that why the Vietnamese have long since con-

cluded that "Men build houses, women build nests"? 

Women in the feudal society must "three obediences, 

four virtues", must always live exemplary, meet the 

standards of public - tolerance - language - conduct, ac-

cept to follow her husband in any circumstances.  

4. Educating on behavior culture for high 

school students through folk songs  

Folk songs are not only emotional songs of the 

working people, but also a treasure of knowledge of ap-

plied cultural features. behave well in life. Today, with 

innovations and rapid development, young people seem 

to forget that the lessons on the culture of love behavior 

are still valid in the 4.0 era. Because folk songs are a 

collection of experiences from his father's life. Because 

at any time, the law of love remains unchanged: find - 

understand - believe - love. Because in any form, men 

and women coming together still experience the ups 

and downs of love. The lessons on behavioral culture in 

love folk songs are valid to this day, so educating those 

lessons for the younger generation is extremely neces-

sary. But teaching is a profession that always requires 

creativity, so to meet the needs of innovation and im-

prove the quality of education, teachers need to find 

new, better and creative teaching methods. than. There-

fore, in addition to traditional teaching methods, the de-

sign of thematic teaching lessons associated with folk 

songs and proverbs will help students become more in-

terested in learning, giving them a better learning 

method. What's new today is self-study, self-explora-

tion, self -creation and expressing their own opinions. 

Theme-based learning is a teaching model in which the 

learning content is built into topics of practical signifi-

cance and demonstrates interdisciplinary and interdis-

ciplinary relationships so that students can develop. 

ideas holistically. This model optimizes and contributes 

to solving outstanding problems in the current curricu-

lum content such as: contributing to promoting the ac-

tiveness of students in the learning process, enhancing 

the orientation of learning capacity development. stu-

dents through applying knowledge to solve practical 

problems, along with helping students reduce boredom 

and pressure due to duplication of knowledge when 

learning and towards restructuring existing knowledge 

units. relational, more general help students grasp the 

nature of knowledge after learning. At the same time, 

folk songs and proverbs are private properties, inherent 

in the Vietnamese ethnic community, if they know how 

to use them usefully, they will enrich their language 

capital, help preserve and promote traditional values. 

traditions of the nation, bringing them closer to friends 

in the world. 

5. Conclusion  

Vietnamese folk songs reflect aspects of social life 

with rich and diverse contents expressed by the typical 

methods of folk songs. The folk songs have shown that 

Vietnamese customs and traditions have their own 

unique features with sustainable traditions in addition 

to the common features of the inhabitants of Southeast 

Asia. One of the most described content by folk folk-

lore is the love of a couple, which has been passed 

down by folklore from generation to generation on dif-

ferent levels and ways of acculturation, making people 

deeply engrave. In a couple's love, people always have 

the need to express their feelings and behave with dif-

ferent nuances. The folk songs have reflected a process 

in the feelings of the ancients: find - understand - be-

lieve - love. Through the stages of auditioning, they 

came together in "thicky love" relationships. They made 

a vow to each other, "Even if we are far apart, it will 

take three million and nine thousand days to be far 

away". That is the beauty of a country with a "loving" 

and "loving" culture. Folklore reflects the soul of the 

working people, folk songs are a cool stream that nour-

ishes the human soul. Each of us is exposed to folklore 

from a very young age through our mother's lullaby, 

through her fairy tales, through childhood rhymes... 

Songs are not words. Moral lectures are dry but are val-

uable spiritual medicine for today's young generation, 

right from the time they are sitting in school, they can 

feel and discover the traditional values of their ances-

tors to cherish. respect, believe in love and life. Gener-

ations of Vietnamese people have grown up, lived and 

loved, proud in love thanks to those folk songs. The 

folk songs are worthy of being "the quintessence of an-

cient Vietnam" that need to be transmitted orthodoxly 

in school literature. Understanding the behavior culture 

of love in folk songs helps us to understand more 

deeply about the Vietnamese soul to live a worthy life. 

Distilling in that content we see that: in love they are 

always very faithful, before and after as one; sometimes 

hesitant, shy, but also intense, exhilarating, earnest; 

love in folk songs also does not accept selfishness, 

falsehood, is pure and bright love. Even though it is 

love in pain, in misfortune they always struggle to reach 

the goal: to be free to choose, to be loved by heart. Loy-

alty - that is the truth of love in folk songs and in any 

era, because the nature of love is not shared. The feel-

ings in the folk song will help us see ourselves, about 

the love of life so that happiness is ripe in our hands. 
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Folk songs have a particularly important position in 

moral education and human personality. Educating stu-

dents in behavioral skills is a very necessary task in so-

cial integration. From studying the theoretical and prac-

tical basis of the topic, we realize that educating stu-

dents on behavioral culture and lifestyle through folk 

songs and proverbs is a very necessary and practical 

job. high in practice. At the same time, in order to 

achieve the highest results in teaching folk songs and 

proverbs in high schools, it is necessary to pay attention 

to the perception of students so that they can have a 

deeper insight into reality themselves.  

Nowadays, modern life with economic pressures 

is trampling on moral values. How can those traditional 

values not be lost? How do young people properly per-

ceive the meaning of love and life, how to behave in 

love as well as in marriage and family life? Although 

the topic is meaningful to use as a reference for the 

study of folklore, from a certain perspective on society 

and culture, we hope to make specific positive contri-

butions to preserving and promoting and enhance the 

traditional beauty of the nation. High school students 

are at the age of adulthood and adulthood, so in addition 

to scientific knowledge education, behavioral culture 

education plays an important role in the formation and 

development of personality. Educating behavior culture 

through lessons from love folk songs not only contrib-

utes to preserving and developing traditional moral val-

ues, but also perfecting personality, overcoming mis-

takes and limitations in life. relationships with teachers, 

friends in life. 
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Abstract 

The question of how people are able to think and talk about abstract concepts, such as time and love, has been 

a subject of interest among linguists for decades. Some views maintain the stance that the abstract domain can be 

understood through the concrete, or physical, domain (Lakoff & Johnson, 1980). For instance, studies conducted 

by Boroditsky and Ramscar (2002) demonstrated that English participants understood the abstract concept of time 

through the experience-based domain of space. Moreover, they understood that these two domains are so tightly 

correlated, that whilst experiencing basic spatial activities, people subconsciously changed the way they thought 

about time. This experiment was later replicated with Russian speakers (Chugunova, 2009), which was possible 

as there is ambiguity surrounding the word ñforwardò in both the English and Russian languages. However, the 
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study replicated with Russian speakers produced differing results (Chugunova, 2009). Thus, the present research 

replicated Boroditsky's and Ramscarôs experiment with the Russian speakers once again. This replication shed 

light on whether the hypothesis that time is understood through spatial experience can be generalized to languages 

other than English. Most importantly, the research elaborates on the practical implications of the hypothesis, par-

ticularly for individuals living with different types of dementia - such as Alzheimer's disease - who often struggle 

with orientation in the time continuum. 

Keywords: metaphors, metaphoric structuring, linguistics, time, space, dementia, Alzheimerôs. 

 

Introduction  

ñWhat, then, is time? If no one asks me, I know 

what it is. If I wish to explain it to him who asks, I do 

not know.ò 

Saint Augustine 

The question of how people can both think and 

talk about abstract concepts, such as time and love, has 

been investigated by linguists for many years. Accord-

ing to the Metaphoric Structuring View, the abstract 

domain can be understood through the more concrete 

domain (Lakoff & Johnson, 1980) and, furthermore, 

ñmetaphors are used for organizing information within 

abstract domainsò (Boroditsky, 2000). If we talk about 

the conceptualization of time, for instance, according to 

the Metaphoric Structuring View, the abstract domain 

of time can be understood via metaphorical mapping, 

stemming from the experience-based domain of space 

(Lakoff & Johnson, 1980). In such a case, two main 

spatial metaphors can be used to define how events hap-

pen in time (Lakoff & Johnson, 1980). The first is 

called the ego-moving metaphor. This metaphor im-

plies that the personôs ego is moving through time to-

wards the future, as in the example provided by Boro-

ditsky (2000, p. 5) ñWe are coming up on Christmasò. 

The second metaphor is a time-moving metaphor, ac-

cording to which, the events are moving towards us, 

from the future to the past, as in ñChristmas is coming 

upò (Boroditsky, 2000, p. 5). It is crucial to emphasize 

that an important difference between these two meta-

phors lies in assigning the notions of front and back to 

the timeline. In the case of the ego-moving metaphor, 

the front is associated with the upcoming events in the 

future. Contrastingly, in the case of the time-moving 

metaphor, the front is associated with events which had 

happened in the past. 

However, according to the Structural Parallelism 

View, because of the inherent similarities which can be 

found between the concepts of time and space, two par-

allel and completely independent sequencing systems 

evolve in the two domains (Murphy, 1996). Due to 

these similarities, the two concepts then receive the 

same linguistic label. In such a situation ñé the same 

set of terms might be used in both domains, without one 

domain having been structured by the otherò (Borodit-

sky, 2002). Despite criticism, many linguists support 

the Metaphoric Structuring View. For example, Boro-

ditsky has dedicated several works to finding the em-

pirical evidence to prove that abstract domains are un-

derstood through mappings from experience-based do-

mains (Boroditsky, 2000, 2001, 2002). After a series of 

experiments involving the abstract concept of time and 

the concrete domain of space, Boroditsky discovered 

empirical evidence for the Metaphoric Structuring 

View, as well as evidence to support the linguistic rel-

ativity hypothesis. One of these experiments will be 

replicated by the present research. 

Boroditskyôs and Ramscarôs experiment (2002) 

In 2002, Boroditsky and Ramscar published an ar-

ticle in which they presented the results of three exper-

iments. These experiments demonstrated that time is 

understood through spatial experience, and even under-

stood through just by thinking about spatial experience. 

In the particular experiment which will be replicated in 

this paper, two scientists asked 239 students to fill out 

a short questionnaire, which consisted of two tasks. The 

participants were introduced to two types of spatial 

primes, the first of which was designed to make people 

think of themselves moving through space (ego-mov-

ing prime). The second prime prompted them to imag-

ine themselves standing statically whilst they moved 

objects towards themselves (object-moving prime). 

"Next Wednesdayôs meeting has been moved forward 

two days. What day will the meeting be held?ò. The an-

swer to this question can be both Monday and Friday, 

due to the ambiguity of the meaning of the word for-

ward. 

The data obtained by Boroditsky and Ramscar 

(2002) supported their hypothesis: that people do in-

deed use spatial primes to think about time. Such sig-

nificant results (p <0.001) allowed Boroditsky and 

Ramscar (2002) to claim that the way people think 

about time is strongly tied to their spatial experience, 

and moreover, to their thinking about spatial experi-

ence. Taken together with the other experiments, the re-

sults provide strong evidence for the connection be-

tween abstract thinking and knowledge of concrete do-

mains. 

It comes as no surprise that there has been interest 

in replicating Boroditsky's and Ramscarôs (2002) study 

in other languages. For example, Vera Szamarasz made 

an attempt to replicate the experiment with Hungarian 

speakers (Szamarasz, 2006), while Stocker and Hart-

mann (2018) replicated the study in Swiss German. 

However, the most important replication for the present 

paper is the study by Chugunov (2009), which repli-

cated the original experiment with Russian speakers. 

This is because although similar results to the original 

study were expected, Chugunova arrived at vastly dif-

ferent conclusions. The reason that the Russian experi-

ment's results (Chugunova 2009) go against Borodit-

skyôs and Ramscarôs (2002) hypothesis can be found in 

the potential limitations of Chugunovaôs (2009) re-

search. For instance, as Chugunovaôs sample consisted 

exclusively of students of her home university, there is 

a high chance that the obtained results were affected by 

the particular dialect of the region, or even the city it-

self. 
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This creates a necessity to replicate the Borodit-

skyôs and Ramscarôs (2002) experiment with Russian 

speakers once again, to shed light on whether the orig-

inal hypothesis holds true: that the abstract concept of 

time is understood through the concrete domain of spa-

tial experience, and that this can be supported and gen-

eralized to languages other than English. 

Methodology 

The main goal of the present research is to repli-

cate the original Boroditskyôs and Ramscarôs (2002) 

experiment; therefore, the design of the experiment pre-

sented by the paper is identical to the original one. To 

perform the experiment, two types of two-page ques-

tionnaires were designed and sent out to the participants 

via email in the form of Word documents. It is im-

portant to mention that due to the fact that the question-

naires were sent out and filled out electronically, clear 

instructions were given at the top of the first page. The 

instructions included a warning to not turn to the next 

page before finishing the first task, and to do the second 

task immediately after finishing the first. 

 
 

On the first page, participants were introduced to 

the spatial-prime task. The first type of questionnaire 

contained the object-moving prime (Figure 1), while 

the second type contained the ego-moving prime (Fig-

ure 2). Both types of spatial-prime task consisted of an 

image, which invited the participants to maneuver the 

chair to the X sign, and indicate the direction of its 

movement by dragging the appropriate arrow onto the 

picture. 

 
On the second page, which followed these primes, 

all participants were asked the same ambiguous ques-

tion: ñNext Wednesdayôs meeting has been moved for-

ward two days. What day will the meeting be held?ò. 

Below the question, the participants had a space where 

they had to indicate the time of the rescheduled meeting 

(the answer could be both Monday and Friday). After 

filling in the questionnaire, participants were required 

to send it back for further analysis. 

Sample 

One hundred and one Russian speakers partici-

pated in the experiment. The participants were the em-

ployees of a pharmaceutical company in Russia (78% 

female, 22% male). The sample consisted of Russian 

speakers from all the different regions of the country, 

as defined by the pharmaceutical companyôs policies: 

the Central Region (20), the North and Northwest Re-

gion (14), the Volga Region (17), the South Region 

(20), the Ural Region (15), and Western & Eastern Si-

beria (15). This geographically diverse sample range al-

lowed the present research to overcome the limitation 

of Chugunovaôs replication (2009) and thus served as 

an advantage. 

Procedure 

The questionnaires in the form of a Word docu-

ment were sent out to the participants via email; the 

email addresses were provided by the company. The 

sample was divided randomly into two groups: the first 

group (53 respondents) received the ego-moving prime 

questionnaire, whereas the second group (48 partici-

pants) received the object-moving prime. The partici-

pants were asked to email the filled questionnaire back 

within seven days. The received data were grouped and 

analyzed with the use of IBM SPSS Statistics for Win-

dows, version 25 (IBM Corp., Armonk, N.Y., USA). 

Hypothesis 

The hypotheses which will be tested by the present 

research are stated the following way:  

H0 - Time is not understood through spatial expe-

rience and thinking about spatial experience; therefore, 

this particular dependence is specific to the English lan-

guage. 

Fig. 1. Object-moving prime. 

Fig. 2. Ego-moving prime. 



40 The scientific heritage No 74 (2021) 

H1 - Time is indeed understood through spatial ex-

perience and thinking about spatial experience; moreo-

ver, this particular dependence can be generalized to 

languages other than English. 

Needless to say, if the H1 is true and time is under-

stood through the spatial experience, and even thinking 

about spatial experience, the participants introduced to 

the ego-moving spatial prime should be able to reflect 

this perspective on time. Therefore, they should answer 

that the meeting is moved to Friday. Participants intro-

duced to the object-moving spatial prime, for instance, 

should prefer the time-moving perspective and so 

should answer that the meeting will be held on Monday. 

It should be noted that if the concept of time is not un-

derstood through the spatial experience, and the null 

hypothesis is true, then the spatial primes should have 

no effect on how participants answer this ambiguous 

question. 

Results 

As expected, the majority of participants indeed 

were responding to the ambiguous question based on 

the previously introduced prime. Altogether, 69% of re-

spondents answered the question according to the 

prime introduced. More precisely, 77.4% of partici-

pants from Group 1, who were introduced with the ego-

moving prime, answered that the meeting was to be 

held on Friday; therefore, they replied in a prime-con-

sistent way. On the other hand, only 22.6% of respond-

ents thought the meeting was being moved to Monday. 

The respondents from Group 2, who were primed with 

the object-moving metaphor, showed the reverse ten-

dency. At the same time, 60.5% of the respondents 

from this group answered in a prime-consistent manner, 

and said that the meeting was rescheduled to Monday. 

Opposingly, only 39.5% said that the meeting would be 

held on Friday. Thus, the results of this experiment are 

similar to those obtained by Boroditsky and Ramscar 

(2002), and vastly different to Chugunova's (2009) re-

sults. In order to confirm the effect of the above-men-

tioned consistency, the chi-square (x2) statistics was 

used. As predicted, the x2 statistics confirmed the con-

sistency of the answers, and thus proved the hypothesis 

of the present research (p <0.01). Therefore, the results 

obtained can be considered highly significant and the 

null hypothesis can be rejected. 

Discussion 

The results obtained by the present paper confirm 

the hypothesis that time is understood through spatial 

experience and thinking about spatial experience; 

moreover, that this dependence can be found in lan-

guages other than English. It was clearly observed that 

different spatial primes affected how the participants 

thought about time. These results also support the Met-

aphoric Structuring View and the original hypothesis of 

Boroditsky and Ramscar (2002). At the same time, the 

results obtained reject the claim of the previous re-

search conducted with Russian speakers: that Russian 

speakers prefer using the ego-moving model while 

thinking about time, and that they show themselves to 

be less susceptible to the influence of spatial represen-

tations in the process of understanding time. 

Practical implications 

As clearly outlined above, the present research 

provides strong evidence for Boroditsky and Ramscar's 

(2002) statement that time is understood through spatial 

experiences, and consequently, the paper lends support 

to the Metaphoric Structuring View. The evidence may 

help lay down a path for new research; this could ex-

plore the possible practical implications of the fact that 

people use metaphors for organizing information 

within abstract domains, and that this is done through 

mapping from the concrete domain. These practical im-

plications could be found in various fields, such as mar-

keting and artificial intelligence (AI). This paper, how-

ever, will focus on understanding time through space in 

particular, and will elaborate on future research which 

could be (and should be) conducted with dementia and 

Alzheimerôs patients. 

Unfortunately, over the past several decades, the 

number of individuals living with dementia has risen 

significantly due to an increase in the average age of the 

general population. Therefore, it is now more important 

than ever to research dementia from new medical, psy-

chological, communicational, and linguistic perspec-

tives, in order to facilitate both patients and their care-

givers to enjoy the highest possible quality of life. 

Dementia is defined as a cognitive disorder with 

symptoms such as loss of memory, a decline in speech 

and language skills, behavioral changes, and most im-

portantly, disorientation in time. Disorientation in time, 

in turn, inevitably results in anxiety, confusion, and 

even loss of the concept of self (Grewal, 1995). There-

fore, helping people who live with dementia to orient 

effectively in time, for as long as possible, would in-

crease their quality of life, and thus would help to ease 

the pressure on their caregivers. 

As of now, there are special clocks that have been 

designed to help people living with dementia to orient 

themselves more accurately in time. These clocks show 

not only the time, but also identify the season, month, 

and the day of the week. Nevertheless, with the help of 

the knowledge that people experience time through 

space, better visual representations of time could be 

found. 

Some patients who suffer from Alzheimerôs dis-

ease experience difficulties in comprehending meta-

phors (Roncero & G. de Almeida, 2014). However, the 

empirical evidence of the claim that understanding time 

is deeply rooted in spatial experiences can help people 

living with Alzheimerôs disease, as well as other types 

of dementia, to orient effectively in the time continuum. 

It is important to further explore which metaphor (ego-

moving or time-moving) is more apt for Alzheimerôs 

patients, and to discover ways of how time can be ap-

propriately communicated to those individuals. This in-

cludes finding new verbal and nonverbal aids that could 

be implemented for use with electronic (virtual appli-

cations) and non-electronic forms. The aforementioned 

research has begun and will soon be presented to the 

academic community. 

Conclusions 

In summary, results obtained by the present re-

search clearly demonstrate the dependency between 

thinking about abstract domains and experience-based 

concepts; in particular, that time is understood through 



The scientific heritage No 74 (2021) 41 

the concrete domain of space in languages other than 

English. Moreover, the study demonstrates that not 

only spatial experience can influence the way people 

understand time, but also the process of thinking about 

spatial experience. Overall, the findings of the present 

research provide strong evidence for the claim that peo-

ple do indeed understand time through spatial experi-

ence. Most importantly, it emphasizes the need for fur-

ther research in order to bring this theoretical 

knowledge into practice. 
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Abstract 

The article is devoted to the scientific researches on the creative writings of the classic of the Kazakh literature 

Mukhtar Auezov in Turkey based on the example of the monographic research of the scholar in philology from 

Turkey Ali Abbas Chinar "Research on Kazakh culture and literature". One of the chapters of the monograph is 

devoted to the creative writings of Mukhtar Auezov. Ali Abbas Chinar observes the entire life and creative path, 

especially noting the contribution of the writer, scientist, teacher and famous public figure Mukhtar Auezov to the 

culture and literature of Kazakhstan. 
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The works of foreign authors on literary studies 

occupy an important place in the process of foreign re-

ception of the Kazakh literature. An example of a fruit-

ful research activity on the Kazakh literature abroad is 

the monographic study of a scientist from Turkey Ali 

Abbas Chinar "Study of Kazakh culture and literature" 

[1], published in 2006 in the city of Mugla. Historical, 

cognitive and scientific value for Turkish readers and 

specialists in oriental literature is represented by the 

chapter devoted to the creativity of the classic of the 

Kazakh literature Mukhtar Auezov (1897-1961). 

Ali Abbas Chinar is a philologist, author of many 

scientific publications on the history of folklore and 

Turkish literature. He is an assistant professor at the 

Department of Contemporary Turkic Literature at 

Mugla University. In 1986, he was conferred PhD de-

gree in Philology in folklore studies at the Institute of 

Humanities at the University of Hacettepe. Since 1995 

he has been teaching at the Mugla University at the Fac-

ulty of Modern Turkic Languages and Literature. Ali 

Abbas Chinar spoke at international conferences not 

only in Turkey, but also in Kazakhstan, Turkmenistan, 

and Uzbekistan. In addition to the monograph "Study 

of Kazakh culture and literature", he is the author of 

many scientific articles and a number of books on the 

creativity of the classics of the Kazakh literature, which 

have been published since 1993 in Turkey and Kazakh-

stan. 

Ali Abbas Chinar's research on Kazakh folklore 

and Kazakh literature, which is one of the most im-

portant sources of the Turkic cultural treasury, is due to 

the fact that they are not well known in Turkey. At the 

same time, the researcher realizes that in order to intro-

duce the readers of Turkey to the unique culture of Ka-

zakhstan in full is an extensive objective of the joint ef-

forts of the scientists, and his modest work in the form 

of the articles and monographs is just a "grain of sand 

in the ocean". He had the opportunity to visit Kazakh-

stan ten times in the period from 1992 to 2002, during 

which he was engaged in serious research activities and 

participated in conferences. Ali Abbas Chinar in his 

monograph "Study of Kazakh culture and literature" 

emphasized that he preserved the hospitality of the peo-

ple of Kazakhstan in his heart forever, which he found 



42 The scientific heritage No 74 (2021) 

everywhere, traveling across the Kazakh steppes. In his 

book, the Turkish scientist expresses acknowledgement 

to many Kazakh scientists for the assistance in conduct-

ing the research. 

Namyk Kemal Zeybek in the preface to the book 

by Ali Abbas Chinar emphasizes the contribution of the 

Kazakh culture to the world one: ñThe Kazakhs gave 

the great poet Abai and the great writer Mukhtar Aue-

zov to the world, as well as the representatives of the 

earlier periodé. M.Auezov demonstrated the image of 

the Kazakhs, the Kazakh spirit, the horsemen of the 

steppe, the spirit of the steppe to the whole worldò [1, 

p.VII].  

A characteristic feature of the style of the Turkish 

scientist is the introduction to the review of the creative 

path of the Kazakh writers and poets with their brief 

biographical data, which was conditioned by the need 

for a general presentation of the personality for the 

Turkish reader, who is still little familiar with Kazakh 

literature. 

Recreating the biography of Mukhtar Auezov, the 

Turkish scientist conveys all the main stages of the bi-

ography of the writer, starting from childhood and ad-

olescence: in 1908 he graduated from a Russian ele-

mentary school, a year later he entered the five-year 

school in Semipalatinsk, in 1915 he entered the teach-

er's seminary, and he graduated from it in 1919. He em-

phasizes the role of the university years spent in Lenin-

grad and Tashkent in shaping his worldview. He ob-

serves the entire life and creative path, especially noting 

the contribution of the writer, scientist, teacher and fa-

mous public figure Mukhtar Auezov to the culture and 

literature of Kazakhstan: ñMukhtar Auezov worked for 

many years as a writer and a scientist at the same time. 

Until the last days of his life he continued his pedagog-

ical activity ... M. Auezov, as a well-known public fig-

ure, contributed to the strengthening of the ties between 

the peoples of the world as well as stabilization in the 

worldò [1, p. 167]. Further, he highlights the activities 

of Auezov as a critic, translator, and publicist. 

According to Ali Abbas Chinar, the famous Ka-

zakh writer, scientist and folklorist enriched the Kazakh 

literature with new materials and reflected the peculiar-

ities of the centuries-old history and culture of the Ka-

zakh people in his works. The following aspect is im-

portant: he found a way to the hearts of the readers. 

Reminding about the fact that ñRussian writers 

called him the second Abai or Sholokhov of the Eastò, 

Ali Abbas Chinar recognizes the regularity of such a 

statement: ñAbai is a personality who contributed to the 

advancement of Kazakh culture, poetry and literature a 

step forward. Abai is a preacher of science, knowledge 

and education. Abai has always served as an example 

for Mukhtar Auezov, and as a scientist he was a fol-

lower of Abaiò [1, p.168]. According to Ali Abbas Chi-

nar, the spiritual power of Abai was a creative, con-

structive and educational source for Auezov. Love and 

admiration by Abai's poetry served as a starting point 

in the study of his creative writings. At the age of six, 

Mukhtar was surrounded by the people, who knew 

Abai's poems by heart and sang his songs, and for the 

first time in his grandfather's yurt, he discovered for 

himself Abai's poems which were rewritten by hand. 

Later, during his school years, he found a collection of 

Abai's poems, published in 1909 in St. Petersburg. 

The researcher from Turkey notes the lack of in-

formation about the writer's youth, about student life in 

Leningrad and Tashkent. Ali Abbas Chinar tries to ac-

quaint the Turkic-speaking readers as much as possible 

not only with biographical data about the Kazakh prose 

writer, but also how his memory is honored in his 

homeland. He writes about the Museum of Mukhtar 

Omarkhanovich Auezov, about films and theatrical 

performances based on his plays. He indicates that Ka-

zakh Academic Drama Theater and the Institute of Lit-

erature and Art are named after M.O. Auezov. Literary 

scholars are studying the creative heritage of Abai and 

M.O. Auezov, and such areas of Kazakh literary criti-

cism as Abai studies and Auezov studies are success-

fully developing. 

Ali Abbas Chinar divides the creative path of 

Mukhtar Auezov into two periods: the first (from the 

beginning of the publication of his works until the 30s 

of the XX century) and the second (from the 1930s to 

the end of his life), rightly emphasizing that both peri-

ods are different in view of the subject of the works, 

style and language: ñAt the initial stage of his creativ-

ity, the writer attaches great importance to the pre-rev-

olutionary life of the Kazakhs, their feelings and 

worldview. The works related to the second period 

highlight the issues of collectivization, explore the in-

fluence of the publicity on the formation of new politi-

cal viewsò [1, p. 173]. 

In his reflections on the creative writings of M.O. 

Auezov Ali Abbas Chinar reveals a good knowledge of 

the specifics of the writer's position on many complex 

issues: ñHe never wrote the works in favor of the party, 

and always appreciated knowledge, labor, law and 

truthò [1, p. 173]. Moreover, by truth he understood the 

life of the people, their feelings and views. Hence- there 

is the understanding of the duty of the writer, which is 

aimed to reflect the truth in a clear and impeccable way. 

The protagonist of the prose of M.O. Auezov is a 

famous Kazakh poet Abai. Abai's theme was significant 

for his research activities: ñThe writer, on the one hand, 

focuses his research work on Abai, evaluates his views. 

On the other hand, he develops the theme of Abai in his 

novels, stories and playsò [1, p. 174]. The conclusion 

of Ali Abbas Chinar about the contribution of Abai and 

Auezov to their native literature is important: ñAuezov 

broke the traditional canons in prose, and Abai ï in po-

etryò [1, p. 175]. 

Analyzing the monograph of the Turkish scientist, 

the consonance of many of his views and assessments, 

the responses and opinions of other prominent literary 

scholars should be noted. In particular, let us pay atten-

tion, on how the Director of the A.M. Gorky Institute 

of World Literature, RAS, A.B. Kudelin assesses the 

contribution of Abai and Auezov to the world literary 

process: ñThe synthesis of all the best works created by 

the national tradition, with the works that meet the 

needs of the development of national literature based 

on the world literary experience ï this is the path of 

Abai Kunanbayev in literature and Mukhtar Auezov as 

well. And particularly on this path the outstanding Ka-

zakh writer achieved the world recognitionò [2, p.98]. 
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Following the German writer Alfred Kurella, the re-

searcher from Turkey notes the poetry of M.O. Auezov, 

his similarity with Shakespeare in the ability to reveal 

the feelings and views of the characters and cites the 

key statement of Ch. Aitmatov about the influence of 

M.O. Auezov on the spiritual life of neighboring repub-

lics and contemporary Central Asian literary thought. 

In the field of Kazakh drama, M.O. Auezov is its 

theorist and playwright, scientist and critic, who was at 

the origins of the Kazakh national theater. He was only 

20 years old, emphasizes Ali Abbas Chinar, when he 

wrote his first play "Enlik Kebek" and staged it in the 

village of Aigerim, at the wedding of Akish ï Abai's 

granddaughter. In total, he wrote about 20 plays, and 

many of them are based on folk art. 

Analyzing the dramatic works of M.O. Auezov, a 

researcher from Turkey observes the influence of Rus-

sian and world dramaturgy, writes about the role of Se-

mipalatinsk as a cultural and educational center in the 

theatrical art of Kazakhstan, about the study period in 

Leningrad and further rapprochement of Mukhtar 

Omarkhanovich with the theater, the application of the 

knowledge gained in Kazakh theater, which is reflected 

in the article "History of the Kazakh theater". Thus, 

thanks to the original plays of M.O. Auezov and the 

best examples of the world and Russian drama trans-

lated by him ("Othello" by W. Shakespeare, "The Gov-

ernment Inspector" by N.V. Gogol, "Aristocrats" by N. 

Pogodin, "Lyubov Yarovaya" by K. Trenev), the Ka-

zakh prose writer and playwright made a significant 

contribution to development of Kazakh drama. 

The main themes of M.O. Auezovôs novels was 

scientific creativity, knowledge, innovation, the strug-

gle of the new with the old, female images etc. Moreo-

ver, he revealed the role of women in Kazakh society 

in the traditions of Abai and Ibrai Altynsarin. 

Summarizing the contribution of M.O. Auezov in 

translation studies, Ali Abbas Chinar again emphasizes 

the development of traditions, which were began by 

Abai and Ibrai Altynsarin. In 1930-1940 Mukhtar Aue-

zov translated such works from Russian and world lit-

erature as ñOthelloò by W. Shakespeare, ñHome of the 

Gentryò by I.S. Turgenev, ñThe Government Inspec-

torò by N.V. Gogol, ñAristocratsò by N. Pogodin, ñThe 

Wolfò by J. London, ñBulkaò by Leo Tolstoy. In the 

1950s, thanks to the translations of ñThe Taming of the 

Shrewò by W. Shakespeare, ñLyubovYarovayaò by K. 

Trenev, ñOfficerò by Kron, ñFearò by B. Afinogenov, 

he made a huge contribution to the development of dra-

matic art in Kazakhstan. The art of translation makes 

him think about this science. The article "Some theo-

retical issues of literary translation" examines the topic 

of translation, emphasizes the need for literary transla-

tion. As a result of these works, M.O. Auezov becomes 

a member of the II All-Union Congress of Literary 

Translation. Ali Abbas Chinar calls Mukhtar Auezov a 

ñmaster of translationsò. 

Ali Abbas Chinar writes poetically about M.O. 

Auezov's epic novel ñThe Path of Abaiò: ñIn the crea-

tivity of Auezov, who was imbued with Eastern and 

Western culture, who knew all the smallest specifics of 

the Kazakh steppe and life, we see the broadest hori-

zons, similar to those where he was born. He is a liter-

ary giant, who is rediscovering, exciting, providing all 

this knowledge for the use of the mankind. The novel 

"The Path of Abai", which is characterized by the en-

cyclopedia of Kazakh culture, addresses not only a nar-

row environment, but also the wide horizons, self-ex-

pression of Kazakh culture and the Kazakhs. "The Path 

of Abai" is called the Kazakh epic. Each epic has its 

own character. The character of this novel is Abaiò [1, 

p.183]. 

From the image of the main character, the Turkish 

researcher proceeds to the composition of the novel and 

traces the main stages of M.O. Auezov's work on this 

artwork. 

ñThe thousand-year treasury of the culture of the 

Kazakh people was created by Abai, ï considers Ali 

Abbas Chinar. ï Abai gave the beginning of the crea-

tivity of Auezov, while Auezov created the "Path of 

Abai". This work served as a reason for acquaintance 

of the whole world with the worldview of the Kazakh 

people and the proclamation of Abai and Auezov as en-

lighteners. If there was no "The Path of Abai", perhaps 

the world community's acquaintance with Abai and 

Auezov would have happened much later. Thanks to 

this work, the timely acquaintance with Abai and with 

the author of the novel ï Mukhtar Auezov took place. 

In terms of his creative essence, Auezov can be de-

scribed as the second Abai. In the novel "The Path of 

Abai", which is considered the greatest work of the Ka-

zakh literature, the history of fifty years of life and so-

cial changes in the life of the Kazakhs during the late 

XIX - early XX centuries is being developed. ñThe Path 

of Abaiò is an encyclopedia of social changes in Ka-

zakh societyò [1, p.185-186]. 

According to Ali Abbas Chinar, the peculiarity of 

the composition is the depiction of the events by 

Mukhtar Auezov in chronological sequence: ñThrough-

out the entire work, he uses Abai's poems and prose in-

structions; conveying the thoughts of the characters of 

the novel, and gives examples from the works of Abai. 

Thus, it becomes possible to trace the chronological se-

quence of the development of Abai's poeticsò [1, p. 

188]. 

Ali Abbas Chinar analyzes not only the composi-

tion, the poetics of the epic novel, but also examines the 

images of the main characters, conflicts, female char-

acters. He writes poetically about women, for example, 

about women who are relatives to Abai, Ulzhan and 

Zere. Their characters are the discovery of the author 

himself and occupy the most important place among fe-

male characters in Kazakh literature. ñIn the novel we 

see a significant figure of a Kazakh woman of the XIX 

centuryò [1, p. 193]. 

The title of the novel "The Path of Abai", empha-

sizes Ali Abbas Chinar, is also not accidental. The 

Turkish scholar explains that the word "path" in the title 

of the novel means a path to the future. Indeed, Abai 

devoted his whole life to the unity of the Kazakh peo-

ple, their independence. Ali Abbas Chinar believes that 

due to the novel "The Path of Abai", the realism entered 

the Kazakh literature. Mukhtar Auezov successfully re-

vealed Abai's poetic psychology. 
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So, based on the example of the research activities 

of Ali Abbas Chinar, it is clearly seen that after the ab-

sence of literary and cultural contacts with neighboring 

eastern countries for many decades, the renewal of spir-

itual relationships during the period of independence 

created the conditions for the appearance of the re-

search works on the creativity of the classics of the Ka-

zakh literature in foreign Eastern countries. With his 

scientific works, Ali Abbas Chinar made a significant 

contribution to the popularization of Kazakh literature 

in Turkey. 

The article was prepared in the framework of the 

research project "Formation of new humanitarian 

knowledge and conducting innovative research in the 

context of modernization of public consciousness in the 

field of literary criticism and art studies" program-tar-

geted funding of the Ministry of Education and Science 

of the Republic of Kazakhstan. 

 

References 

1. Ali Abbas ¢ēnar. Kazak K¿lt¿r¿ ve Edebiyatē 

Araĸtērmalarē. ï Muĵla, 2006. ï 220 p. 

2. Kudelin A.B. Mukhtar Auezov and the world 

literature // M. Auezov ï a great writer and humanist of 

the XX century. ï Almaty, 1997. ï P. 96-98. 

 

ʉʆɼɽʈɾɸʊɽʃʔʅʆɽ ʅɸʇʆʃʅɽʅʀɽ ʕʃɽʂʊʈʆʅʅʓʍ ʈɽɿʖʄɽ ʉʆʀʉʂɸʊɽʃɽʁ ʅɸ 

ɺɸʂɸʅʉʀʖ ʀɿ ɹɽʃɸʈʋʉʀ 

 

ʄʠʩʶʨʦ ɸ.ʗ. 

ɸʩʧʠʨʘʥʪ ʢʘʬʝʜʨʳ ʨʝʯʝʚʝʜʝʥʠʷ ʠ ʪʝʦʨʠʠ ʢʦʤʤʫʥʠʢʘʮʠʠ, 

ʄʠʥʩʢʠʡ ʛʦʩʫʜʘʨʩʪʚʝʥʥʳʡ ʣʠʥʛʚʠʩʪʠʯʝʩʢʠʡ ʫʥʠʚʝʨʩʠʪʝʪ, 

ʛ. ʄʠʥʩʢ, ɹʝʣʘʨʫʩʴ 

 

 

CONTENT FEATURES OF BELARUSIAN ELECTRONIC RESUMES  

 

Misiura H. 

Post-graduate student, Department of Speechology and Communication Theory, Minsk State Linguistic 

University, Minsk, Belarus 

DOI: 10.24412/9215-0365-2021-74-3-44-47 

 

ɸʥʥʦʪʘʮʠʷ 

ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʪʝʢʩʪʳ ʵʣʝʢʪʨʦʥʥʳʭ ʨʝʟʶʤʝ, ʧʨʠʥʘʜʣʝʞʘʱʠʝ ʢ ʜʠʩʢʫʨʩʫ ʪʨʫʜʦʫʩʪʨʦʡʩʪʚʘ. 

ɸʥʘʣʠʟʠʨʫʝʪʩʷ ʩʦʜʝʨʞʘʪʝʣʴʥʦʝ ʥʘʧʦʣʥʝʥʠʝ ʨʝʟʶʤʝ ʚ ʢʦʥʪʝʢʩʪʝ ʧʨʘʛʤʘʪʠʯʝʩʢʠʭ ʫʩʪʘʥʦʚʦʢ ʩʦʠʩʢʘʪʝʣʷ ʠ 

ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʭ ʠʤ ʙʣʦʢʦʚ ʧʨʠʪʷʟʘʥʠʡ ɹʓʊʔ ʠ ʀʄɽʊʔ. ɺ ʨʘʤʢʘʭ ʙʣʦʢʦʚ ʚʳʜʝʣʝʥʳ ʦʩʥʦʚʥʳʝ ʠ ʜʦʧʦʣ-

ʥʠʪʝʣʴʥʳʝ ʠʥʬʦʨʤʘʮʠʦʥʥʳʝ ʢʦʤʧʦʥʝʥʪʳ. 

Abstract 

The article examines the texts of electronic resumes that belong to the discourse of employment. The content 

of the resume is analyzed in the context of the pragmatic attitudes of the applicant and the corresponding blocks 

of claims to BE and to HAVE. The main and additional information components are identified within the blocks. 

ʂʣʯʁʝʚʳʝ ʩʣʦʚʘ: ʜʠʩʢʫʨʩ ʪʨʫʜʦʫʩʪʨʦʡʩʪʚʘ, ʩʘʤʦʧʨʝʟʝʥʪʘʮʠʷ, ʙʣʦʢ ʧʨʠʪʷʟʘʥʠʡ ɹʓʊʔ, ʙʣʦʢ ʧʨʠʪʷ-

ʟʘʥʠʡ ʀʄɽʊʔ, 

Keywords: employment discourse, self-presentation, claims, block of claims TO BE, block of claims TO 

HAVE. 

 

ʀʟʤʝʥʷʶʱʠʝʩʷ ʩʦʮʠʘʣʴʥʦ-ʵʢʦʥʦʤʠʯʝʩʢʠʝ 

ʫʩʣʦʚʠʷ, ʢ ʢʦʪʦʨʳʤ ʦʪʥʦʩʷʪʩʷ ʬʣʫʢʪʫʘʮʠʠ ʨʳʥʢʘ 

ʪʨʫʜʘ, ʩʤʝʥʘ ʬʦʨʤʘʪʘ ʪʨʫʜʦʚʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʠ ʜʠ-

ʥʘʤʠʯʥʳʡ ʭʘʨʘʢʪʝʨ ʪʨʝʙʦʚʘʥʠʡ, ʧʨʝʜʲʷʚʣʷʝʤʳʭ ʢ 

ʩʦʠʩʢʘʪʝʣʷʤ ʥʘ ʚʘʢʘʥʪʥʳʝ ʧʦʟʠʮʠʠ, ʦʧʨʝʜʝʣʷʶʪ 

ʚʦʟʨʘʩʪʘʶʱʫʶ ʥʝʦʙʭʦʜʠʤʦʩʪʴ ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʷ 

ʫʤʝʥʠʡ ʧʨʘʚʠʣʴʥʦ ʧʨʝʟʝʥʪʦʚʘʪʴ ʩʝʙʷ ʚ ʩʬʝʨʝ ʧʨʦ-

ʬʝʩʩʠʦʥʘʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ.  

ʂʘʢ ʩʧʨʘʚʝʜʣʠʚʦ ʦʪʤʝʪʠʣ ʕ. ʌʨʦʤʤ, çʩʪʨʫʢ-

ʪʫʨʘ ʣʠʯʥʦʩʪʠ ʩʨʝʜʥʝʛʦ ʠʥʜʠʚʠʜʘ ʠ ʩʦʮʠʘʣʴʥʦ-ʵʢʦ-

ʥʦʤʠʯʝʩʢʘʷ ʩʪʨʫʢʪʫʨʘ ʦʙʱʝʩʪʚʘ, ʚ ʢʦʪʦʨʦʤ ʦʥ ʞʠ-

ʚʝʪ, ʥʘʭʦʜʷʪʩʷ ʚ ʜʚʫʩʪʦʨʦʥʥʝʡ ʧʝʨʝʤʝʥʥʦʡ ʩʚʷʟʠ, 

ʦʪʥʦʰʝʥʠʷ ʤʝʞʜʫ ʣʠʯʥʦʩʪʴʶ ʠ ʦʙʱʝʩʪʚʦʤ ʥʠʢʦʛʜʘ 

ʥʝ ʙʳʚʘʶʪ ʩʪʘʪʠʯʥʳè [7]. ʊʨʝʙʦʚʘʥʠʷ, ʥʘʣʘʛʘʝʤʳʝ 

ʦʙʱʝʩʪʚʦʤ ʠ ʚʨʝʤʝʥʝʤ, ʥʘʢʣʘʜʳʚʘʶʪ ʦʪʧʝʯʘʪʦʢ ʥʘ 

ʬʦʨʤʠʨʦʚʘʥʠʝ ʦʙʨʘʟʘ ʫʩʧʝʰʥʦʛʦ ʧʨʦʬʝʩʩʠʦʥʘʣʘ, ʘ 

ʩʘʤ ʧʨʦʬʝʩʩʠʦʥʘʣ ʯʝʨʝʟ ʩʚʦʶ ʜʝʷʪʝʣʴʥʦʩʪʴ ʚʦʟʜʝʡ-

ʩʪʚʫʝʪ ʥʘ ʨʘʟʚʠʪʠʝ ʦʙʱʝʩʪʚʘ ʥʘ ʪʦʤ ʠʣʠ ʠʥʦʤ ʵʪʘʧʝ. 

ɼʣʷ ʦʧʠʩʘʥʠʷ ʚʣʠʷʥʠʷ ʵʢʦʥʦʤʠʯʝʩʢʠʭ ʠ ʩʦʮʠʘʣʴ-

ʥʳʭ ʫʩʣʦʚʠʡ ʥʘ ʠʥʜʠʚʠʜʘ, ʫʯʝʥʳʡ ʠʩʧʦʣʴʟʫʝʪ ʪʝʨ-

ʤʠʥ çʨʳʥʦʯʥʘʷ ʣʠʯʥʦʩʪʴè, ʯʪʦʙʳ ʧʦʜʯʝʨʢʥʫʪʴ, ʯʪʦ 

ʯʝʣʦʚʝʢ ʚʦʩʧʨʠʥʠʤʘʝʪ ʩʝʙʷ ʢʘʢ ʪʦʚʘʨ ʥʘ çʨʳʥʢʝ 

ʣʠʯʥʦʩʪʝʡè, ʢʦʪʦʨʳʡ ʥʫʞʥʦ ʚʳʛʦʜʥʦ ʧʦʜʘʪʴ ʠ ʧʨʦ-

ʜʘʪʴ [7].  

ʉʠʪʫʘʮʠʷ ʧʦʠʩʢʘ ʨʘʙʦʪʳ ʚ ʩʦʚʨʝʤʝʥʥʳʭ ʫʩʣʦ-

ʚʠʷʭ ʧʨʝʜʧʦʣʘʛʘʝʪ ʧʨʝʜʩʪʘʚʣʝʥʠʝ ʩʦʠʩʢʘʪʝʣʝʤ ʩʝʙʷ 

ʚ ʭʦʜʝ ʩʦʩʪʘʚʣʝʥʠʷ ʨʝʟʶʤʝ ʠ ʦʙʲʷʚʣʝʥʠʡ ʧʦ ʧʦʠʩʢʫ 

ʨʘʙʦʪʳ. ʉʦʩʪʘʚʣʷʷ ʫʧʦʤʷʥʫʪʳʝ ʜʦʢʫʤʝʥʪʳ, ʦʥ ʧʨʦ-

ʚʦʜʠʪ ʨʝʬʣʝʢʩʠʶ ʩʚʦʠʭ ʣʠʯʥʦʩʪʥʳʭ ʠ ʧʨʦʬʝʩʩʠʦ-

ʥʘʣʴʥʳʭ ʢʘʯʝʩʪʚ, ʧʨʠʦʙʨʝʪʝʥʥʳʭ ʫʤʝʥʠʡ ʠ ʥʘʚʳ-

ʢʦʚ, ʨʝʣʝʚʘʥʪʥʳʭ ʜʣʷ ʨʘʙʦʪʦʜʘʪʝʣʷ ʠ ʩʦʦʪʚʝʪʩʪʚʫ-

ʶʱʠʭ ʥʘʙʦʨʫ ʪʨʝʙʦʚʘʥʠʡ ʪʦʡ ʠʣʠ ʠʥʦʡ ʚʘʢʘʥʩʠʠ. 

ʊʝʢʩʪ ʨʝʟʶʤʝ ï ʨʝʟʫʣʴʪʘʪ ʜʘʥʥʦʡ ʨʝʬʣʝʢʩʠʠ, ʵʪʦ 

ʜʦʢʫʤʝʥʪ, ʧʨʝʜʩʪʘʚʣʷʶʱʠʡ ʩʦʙʦʡ ʢʚʠʥʪʵʩʩʝʥʮʠʶ 

ʘʢʪʫʘʣʴʥʳʭ ʜʣʷ ʧʦʪʝʥʮʠʘʣʴʥʦʛʦ ʨʘʙʦʪʦʜʘʪʝʣʷ ʭʘ-

ʨʘʢʪʝʨʠʩʪʠʢ, ʮʝʣʴ ʢʦʪʦʨʦʛʦ ï ʧʨʦʠʟʚʝʩʪʠ ʧʦʣʦʞʠ-
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ʪʝʣʴʥʦʝ ʚʧʝʯʘʪʣʝʥʠʝ ʠ, ʢʘʢ ʩʣʝʜʩʪʚʠʝ, ʚʳʟʚʘʪʴ ʨʝ-

ʘʢʮʠʶ (ʭʦʪʷ ʙʳ ʚ ʬʦʨʤʝ ʧʨʠʛʣʘʰʝʥʠʷ ʥʘ ʩʦʙʝʩʝʜʦ-

ʚʘʥʠʝ).  

ʇʩʠʭʦʣʦʛʠ, ʠʟʫʯʘʶʱʠʝ ʣʠʯʥʦʩʪʴ ʚ ʩʠʪʫʘʮʠʠ 

ʪʨʫʜʦʫʩʪʨʦʡʩʪʚʘ, ʩʦʦʪʥʦʩʷʪ ʩʧʦʩʦʙʥʦʩʪʴ ʢ ʧʨʝʜ-

ʩʪʘʚʣʝʥʠʶ ʩʝʙʷ ʩ ʩʫʱʥʦʩʪʴʶ ʠ ʩʪʨʫʢʪʫʨʦʡ ʪʚʦʨʯʝ-

ʩʢʠʭ ʠ ʘʢʤʝʦʣʦʛʠʯʝʩʢʠʭ ʩʧʦʩʦʙʥʦʩʪʝʡ. ʏʝʣʦʚʝʢ, ʦʙ-

ʣʘʜʘʶʱʠʡ ʪʚʦʨʯʝʩʢʠʤʠ ʩʧʦʩʦʙʥʦʩʪʷʤʠ, ʫʤʝʝʪ ʧʨʦ-

ʜʝʤʦʥʩʪʨʠʨʦʚʘʪʴ ʩʚʦʶ ʫʥʠʢʘʣʴʥʦʩʪʴ ʠ ʩʪʨʝʤʣʝʥʠʝ 

ʢ ʣʠʯʥʦʩʪʥʦʤʫ ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʶ, ʚ ʪʦ ʚʨʝʤʷ ʢʘʢ 

ʯʝʣʦʚʝʢ, ʦʙʣʘʜʘʶʱʠʡ ʘʢʤʝʦʣʦʛʠʯʝʩʢʠʤʠ ʩʧʦʩʦʙ-

ʥʦʩʪʷʤʠ ï ʩʪʨʝʤʠʪʩʷ ʧʦʢʘʟʘʪʴ ʩʚʦʡ ʨʘʙʦʯʠʡ ʧʦʪʝʥ-

ʮʠʘʣ, ʜʦʩʪʠʯʴ ʚʝʨʰʠʥ ʧʨʦʬʝʩʩʠʦʥʘʣʠʟʤʘ ʠ ʨʝʘʣʠ-

ʟʦʚʘʪʴʩʷ ʚ ʢʘʯʝʩʪʚʝ ʩʫʙʲʝʢʪʘ ʜʝʷʪʝʣʴʥʦʩʪʠ [2]. ɸ. ɸ. 

ʃʝʚʘʝʚʘ ʛʦʚʦʨʠʪ ʦ ʪʦʤ, ʯʪʦ ʦʚʣʘʜʝʥʠʝ ʥʘʚʳʢʘʤʠ ʧʦ 

ʩʦʩʪʘʚʣʝʥʠʶ ʨʝʟʶʤʝ ʢʘʢ ʬʦʨʤʳ ʩʘʤʦʧʨʝʜʩʪʘʚʣʝ-

ʥʠʷ, ʘ ʪʘʢʞʝ ʧʦ ʝʛʦ ʨʘʟʤʝʱʝʥʠʶ ʠ ʢʦʨʨʝʢʮʠʠ, ʦʪʥʦ-

ʩʠʪʩʷ ʢ ʘʢʤʝʦʣʦʛʠʯʝʩʢʠʤ ʩʧʦʩʦʙʥʦʩʪʷʤ ʚ ʧʨʦʬʝʩ-

ʩʠʦʥʘʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ [3], ʘ ʟʥʘʯʠʪ ʷʚʣʷʝʪʩʷ ʦʜ-

ʥʠʤ ʠʟ ʢʣʶʯʝʚʳʭ ʥʘʚʳʢʦʚ ʫʩʧʝʰʥʦʛʦ 

ʧʨʦʬʝʩʩʠʦʥʘʣʘ. 

ʈʝʟʶʤʝ, ʥʘʨʘʚʥʝ ʩ ʦʙʲʷʚʣʝʥʠʝʤ ʧʦ ʧʦʠʩʢʫ ʨʘ-

ʙʦʪʳ, ʷʚʣʷʝʪʩʷ ʦʜʥʠʤ ʠʟ ʞʘʥʨʦʚ ʜʠʩʢʫʨʩʘ ʪʨʫʜʦ-

ʫʩʪʨʦʡʩʪʚʘ, ʢʦʪʦʨʳʡ ɸ. ʆ. ʉʪʝʙʣʝʮʦʚʘ ʦʧʨʝʜʝʣʷʝʪ 

ʢʘʢ çʩʠʩʪʝʤʫ ʦʨʛʘʥʠʟʘʮʠʠ ʠ ʩʪʨʫʢʪʫʨʠʨʦʚʘʥʠʷ ʢʦʤ-

ʤʫʥʠʢʘʪʠʚʥʦʛʦ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʫʯʘʩʪʥʠʢʦʚ ʨʳʥʢʘ 

ʪʨʫʜʘ ʧʦ ʧʦʠʩʢʫ ʨʘʙʦʪʳ ʠʣʠ ʨʘʙʦʪʥʠʢʘ ʠ ʟʘʧʦʣʥʝ-

ʥʠʶ ʚʘʢʘʥʪʥʦʡ ʜʦʣʞʥʦʩʪʠè [4]. ʆ. ɺ. ʊʦʡʢʠʥʘ ʚʳ-

ʜʝʣʷʝʪ ʩʣʝʜʫʶʱʠʝ ʮʝʣʠ ʠ ʟʘʜʘʯʠ ʨʝʟʶʤʝ: ʢʦʛʥʠʪʠʚ-

ʥʘʷ (ʩʦʦʙʱʝʥʠʝ ʠʥʬʦʨʤʘʮʠʠ ʦ ʩʦʠʩʢʘʪʝʣʝ), ʵʤʦʮʠ-

ʦʥʘʣʴʥʘʷ (ʧʨʦʙʫʞʜʝʥʠʝ ʧʦʣʦʞʠʪʝʣʴʥʦʛʦ 

ʵʤʦʮʠʦʥʘʣʴʥʦʛʦ ʦʪʢʣʠʢʘ ʨʘʙʦʪʦʜʘʪʝʣʷ), ʘʧʝʣʣʷʪʠʚ-

ʥʘʷ (ʧʦʙʫʞʜʝʥʠʝ ʨʘʙʦʪʦʜʘʪʝʣʷ ʢ ʧʨʠʥʷʪʠʶ ʨʝʰʝ-

ʥʠʷ ʦ ʩʦʦʪʚʝʪʩʪʚʠʠ ʜʘʥʥʦʛʦ ʩʦʠʩʢʘʪʝʣʷ ʥʘ ʦʧʨʝʜʝ-

ʣʝʥʥʫʶ ʜʦʣʞʥʦʩʪʴ) [5]. ʈʝʘʣʠʟʫʶʪʩʷ ʵʪʠ ʮʝʣʠ ʠ ʟʘ-

ʜʘʯʠ ʚ ʭʦʜʝ ʩʦʩʪʘʚʣʝʥʠʷ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʛʦ 

ʧʦʨʪʨʝʪʘ ʩʦʠʩʢʘʪʝʣʷ ʩ ʧʦʤʦʱʴʶ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ 

ʩʘʤʦʧʨʝʟʝʥʪʘʮʠʠ, ʚʝʨʙʘʣʴʥʳʡ ʩʮʝʥʘʨʠʡ ʢʦʪʦʨʦʡ 

ʚʢʣʶʯʘʝʪ ʚ ʩʝʙʷ ʪʨʠ ʦʩʥʦʚʥʳʭ ʙʣʦʢʘ: ʧʝʨʚʠʯʥʘʷ ʩʘ-

ʤʦʧʨʝʟʝʥʪʘʮʠʷ, ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʡ ʙʣʦʢ, ʣʠʯʥʦʩʪ-

ʥʳʡ ʙʣʦʢ [6]. 

ʄʳ ʧʨʦʘʥʘʣʠʟʠʨʦʚʘʣʠ 200 ʵʣʝʢʪʨʦʥʥʳʭ ʘʥʢʝʪ-

ʨʝʟʶʤʝ ʩʦʠʩʢʘʪʝʣʝʡ ʥʘ ʚʘʢʘʥʩʠʶ ʠʟ ɹʝʣʘʨʫʩʠ, ʦʪʦ-

ʙʨʘʥʥʳʭ ʤʝʪʦʜʦʤ ʩʧʣʦʰʥʦʡ ʚʳʙʦʨʢʠ ʩ ʧʦʧʫʣʷʨʥʳʭ 

ʧʦʨʪʘʣʦʚ ʧʦ ʪʨʫʜʦʫʩʪʨʦʡʩʪʚʫ, ʥʘʭʦʜʷʱʠʭʩʷ ʚ ʦʪ-

ʢʨʳʪʦʤ ʜʦʩʪʫʧʝ ï www.myjob.by, www.praca.by, ʥʘ 

ʧʨʝʜʤʝʪ ʚʳʷʚʣʝʥʠʷ ʩʦʜʝʨʞʘʪʝʣʴʥʦʛʦ ʥʘʧʦʣʥʝʥʠʷ 

ʧʨʠʪʷʟʘʥʠʡ. 

ɺ ʩʚʷʟʠ ʩ ʥʘʣʠʯʠʝʤ ʩʪʘʥʜʘʨʪʠʟʠʨʦʚʘʥʥʳʭ 

ʵʣʝʢʪʨʦʥʥʳʭ ʬʦʨʤ, ʨʘʟʜʝʣʳ ʢʦʪʦʨʳʭ ʠ ʠʭ ʧʦʩʣʝʜʦ-

ʚʘʪʝʣʴʥʦʩʪʴ ʟʘʜʘʥʳ ʩʦʩʪʘʚʠʪʝʣʝʤ ʠ ʩʦʚʧʘʜʘʶʪ ʥʘ 

ʙʦʣʴʰʠʥʩʪʚʝ ʩʘʡʪʦʚ ʧʦ ʪʨʫʜʦʫʩʪʨʦʡʩʪʚʫ, ʘʥʢʝʪʘ ʩʦ-

ʠʩʢʘʪʝʣʷ ʠʤʝʝʪ ʙʦʣʝʝ ʠʣʠ ʤʝʥʝʝ ʩʪʘʥʜʘʨʪʠʟʠʨʦʚʘʥ-

ʥʫʶ ʩʪʨʫʢʪʫʨʫ ʠ ʪʝʤʘʪʠʯʝʩʢʦʝ ʥʘʧʦʣʥʝʥʠʝ. ʉʦʩʪʘ-

ʚʠʪʝʣʶ ʦʩʪʘʝʪʩʷ ʣʠʰʴ ʟʘʧʦʣʥʠʪʴ ʥʝʦʙʭʦʜʠʤʳʝ 

ʧʦʣʷ ʠʥʬʦʨʤʘʮʠʝʡ. ɺ ʩʚʷʟʠ ʩ ʪʝʤ, ʯʪʦ ʵʣʝʢʪʨʦʥʥʘʷ 

ʘʥʢʝʪʘ ʚʢʣʶʯʘʝʪ ʚ ʩʝʙʷ ʢʘʢ ʦʧʠʩʘʥʠʝ ʩʦʠʩʢʘʪʝʣʷ, 

ʪʘʢ ʠ ʦʧʠʩʘʥʠʝ ʞʝʣʘʝʤʦʡ ʚʘʢʘʥʩʠʠ, ʤʳ ʤʦʞʝʤ ʛʦ-

ʚʦʨʠʪʴ ʦ ʩʤʝʰʝʥʠʠ ʞʘʥʨʦʚ ʨʝʟʶʤʝ ʠ ʧʝʨʩʦʥʘʣʴ-

ʥʦʛʦ ʦʙʲʷʚʣʝʥʠʷ. 

ʀʩʭʦʜʷ ʠʟ ʧʨʘʛʤʘʪʠʯʝʩʢʠʭ ʫʩʪʘʥʦʚʦʢ ʘʚʪʦʨʘ 

(ʩʘʤʦʧʨʝʜʩʪʘʚʣʝʥʠʝ ʚ ʢʘʯʝʩʪʚʝ ʧʨʦʬʝʩʩʠʦʥʘʣʘ ʠ 

ʩʫʙʲʝʢʪʘ ʜʝʷʪʝʣʴʥʦʩʪʠ ʠ ʧʦʠʩʢ ʚʘʢʘʥʩʠʠ, ʩʦʦʪʚʝʪ-

ʩʪʚʫʶʱʝʡ ʦʧʨʝʜʝʣʝʥʥʳʤ ʪʨʝʙʦʚʘʥʠʷʤ), ʘ ʪʘʢʞʝ ʩʦ-

ʦʪʚʝʪʩʪʚʫʶʱʝʡ ʪʝʤʘʪʠʯʝʩʢʦʡ ʥʘʧʦʣʥʝʥʥʦʩʪʠ ʩʘ-

ʤʦʛʦ ʜʦʢʫʤʝʥʪʘ (ʩʚʝʜʝʥʠʷ ʦ ʩʦʠʩʢʘʪʝʣʝ ʠ ʩʚʝʜʝʥʠʷ 

ʦ ʞʝʣʘʝʤʦʡ ʚʘʢʘʥʩʠʠ) ʧʨʝʜʩʪʘʚʣʷʝʪʩʷ ʮʝʣʝʩʦʦʙʨʘʟ-

ʥʳʤ ʨʘʟʜʝʣʠʪʴ ʘʥʢʝʪʫ ʥʘ ʧʨʘʛʤʘʪʠʯʝʩʢʠʝ ʙʣʦʢʠ 

ɹʓʊʔ ʠ ʀʄɽʊʔ. ɺ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʦʙʣʠʛʘʪʦʨʥʦʩʪʠ 

ʟʘʧʦʣʥʝʥʠʷ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʭ ʧʦʣʝʡ, ʚ ʨʝʟʶʤʝ 

ʤʦʞʥʦ ʚʳʜʝʣʠʪʴ ʦʩʥʦʚʥʳʝ ʠ ʜʦʧʦʣʥʠʪʝʣʴʥʳʝ ʠʥ-

ʬʦʨʤʘʮʠʦʥʥʳʝ ʢʦʤʧʦʥʝʥʪʳ (ʩʚʝʜʝʥʠʷ, ʩʛʨʫʧʧʠʨʦ-

ʚʘʥʥʳʝ ʪʝʤʘʪʠʯʝʩʢʠ), ʢʦʪʦʨʳʝ ʤʦʛʫʪ ʨʘʩʧʦʣʘʛʘʪʴʩʷ 

ʚ ʨʘʟʣʠʯʥʦʤ ʧʦʨʷʜʢʝ ʚ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʵʣʝʢʪʨʦʥ-

ʥʦʛʦ ʨʝʩʫʨʩʘ. 

ʇʨʘʛʤʘʪʠʯʝʩʢʠʡ ʙʣʦʢ ɹʓʊʔ ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʦ-

ʙʦʡ ʩʚʝʜʝʥʠʷ ʦ ʩʦʠʩʢʘʪʝʣʝ, ʧʨʝʜʦʩʪʘʚʣʷʝʤʳʝ ʘʚʪʦ-

ʨʦʤ ʨʝʟʶʤʝ ʩ ʮʝʣʴʶ ʩʦʟʜʘʥʠʷ ʦʙʨʘʟʘ ʢʦʤʧʝʪʝʥʪ-

ʥʦʛʦ ʨʘʙʦʪʥʠʢʘ. ɸʚʪʦʨ ʧʨʝʜʲʷʚʣʷʝʪ ʧʨʠʪʷʟʘʥʠʝ ʥʘ 

ʦʙʣʘʜʘʥʠʝ ʜʝʤʦʛʨʘʬʠʯʝʩʢʠʤʠ, ʧʨʦʬʝʩʩʠʦʥʘʣʴ-

ʥʳʤʠ ʠ ʣʠʯʥʦʩʪʥʳʤʠ ʭʘʨʘʢʪʝʨʠʩʪʠʢʘʤʠ, ʢʦʪʦʨʳʝ 

ʜʦʣʞʥʳ ʧʦʙʫʜʠʪʴ ʧʦʪʝʥʮʠʘʣʴʥʦʛʦ ʨʘʙʦʪʦʜʘʪʝʣʷ 

ʚʳʙʨʘʪʴ ʠʤʝʥʥʦ ʵʪʦ ʨʝʟʶʤʝ. 

ʂ ʦʩʥʦʚʥʳʤ ʠʥʬʦʨʤʘʮʠʦʥʥʳʤ ʢʦʤʧʦʥʝʥʪʘʤ 

ʜʘʥʥʦʛʦ ʙʣʦʢʘ ʦʪʥʦʩʷʪʩʷ: 

1) ʅʘʠʤʝʥʦʚʘʥʠʝ ʧʦʟʠʮʠʠ/ʜʦʣʞʥʦʩʪʠ (ʫʢʘʟʳ-

ʚʘʝʪʩʷ ʟʘʥʠʤʘʝʤʘʷ ʚ ʜʘʥʥʳʡ ʤʦʤʝʥʪ ʧʦʟʠʮʠʷ, ʧʦʣʫ-

ʯʝʥʥʘʷ ʧʨʦʬʝʩʩʠʷ): ʵʢʩʧʝʨʪ-ʵʥʝʨʛʦʘʫʜʠʪʦʨ; ʛʨʫʟ-

ʯʠʢ; ʛʣʘʚʥʳʡ ʙʫʭʛʘʣʪʝʨ; ʛʣʘʚʥʳʡ ʠʥʞʝʥʝʨ/ʧʨʦ-

ʨʘʙ/ʤʘʩʪʝʨ; SMM-

ʤʝʥʝʜʞʝʨ/ʤʘʨʢʝʪʦʣʦʛ/ʢʦʥʪʝʥʪ-ʤʝʥʝʜʞʝʨ; ʩʪʦ-

ʨʦʞ, ʦʭʨʘʥʥʠʢ, ʢʦʥʪʨʦʣʝʨ ʂʇʇ, ʜʝʞʫʨʥʳʡ, ʚʘʭ-

ʪʝʨ; 

2) ʃʠʯʥʳʡ ʧʨʦʬʘʡʣ ï ʨʘʟʜʝʣ, ʚ ʢʦʪʦʨʦʤ ʫʢʘʟʳ-

ʚʘʶʪʩʷ ʜʝʤʦʛʨʘʬʠʯʝʩʢʠʝ, ʬʠʟʠʦʣʦʛʠʯʝʩʢʠʝ ʠ ʩʪʘ-

ʪʫʩʥʦ-ʨʦʣʝʚʳʝ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ ʩʦʠʩʢʘʪʝʣʷ. ɸʚʪʦʨ 

ʦʙʳʯʥʦ ʦʛʨʘʥʠʯʠʚʘʝʪʩʷ ʥʝʩʢʦʣʴʢʠʤʠ ʧʦʟʠʮʠʷʤʠ, 

ʦʜʥʘʢʦ ʫʢʘʟʳʚʘʪʴʩʷ ʤʦʞʝʪ ʩʣʝʜʫʶʱʘʷ ʣʠʯʥʘʷ ʠʥ-

ʬʦʨʤʘʮʠʷ: - ʠʤʷ, ʧʦʣ, ʚʦʟʨʘʩʪ (ʜʘʪʘ ʨʦʞʜʝʥʠʷ): ʊʘ-

ʪʴʷʥʘ ʞʝʥʱʠʥʘ, 30 ʣʝʪ (05.02.1991); ɺʘʣʝʨʠʡ 

ʤʫʞʯʠʥʘ, 42 ʛʦʜʘ (20.05.1978); ʞʝʥʱʠʥʘ, 23 ʛʦʜʘ; 

ʤʫʞʯʠʥʘ, 32 ʛʦʜʘ; - ʤʘʪʨʠʤʦʥʠʘʣʴʥʳʡ ʩʪʘʪʫʩ ʠ 

ʥʘʣʠʯʠʝ/ʦʪʩʫʪʩʪʚʠʝ ʜʝʪʝʡ: ʥʝ ʩʦʩʪʦʠʪ ʚ ʙʨʘʢʝ, ʥʝʪ 

ʜʝʪʝʡ; ʩʦʩʪʦʠʪ ʚ ʙʨʘʢʝ, ʝʩʪʴ ʜʝʪʠ; ʚ ʨʘʟʚʦʜʝ, ʝʩʪʴ 

ʜʝʪʠ; ʉʝʤʝʡʥʦʝ ʧʦʣʦʞʝʥʠʝ: ʞʝʥʘʪ. ʉʝʤʴʷ: 2 ʜʦ-

ʯʝʨʠ; - ʤʝʩʪʦ ʧʨʦʞʠʚʘʥʠʷ (ʩʪʨʘʥʘ, ʦʙʣʘʩʪʴ, ʛʦʨʦʜ, 

ʨʘʡʦʥ, ʩʪʘʥʮʠʷ ʤʝʪʨʦ), ʛʨʘʞʜʘʥʩʪʚʦ ʠ ʨʝʛʠʩʪʨʘʮʠʷ, 

ʛʦʪʦʚʥʦʩʪʴ ʢ ʧʝʨʝʝʟʜʫ: ʄʠʥʩʢ, ʛʨʘʞʜʘʥʩʪʚʦ ɹʝʣʘ-

ʨʫʩʴ, ʇʫʰʢʠʥʩʢʘʷ; ɹʨʝʩʪ, ʛʨʘʞʜʘʥʩʪʚʦ ɹʝʣʘʨʫʩʴ, 

ʛʦʪʦʚ ʢ ʧʝʨʝʝʟʜʫ ʚ ʛ. ʄʠʥʩʢ; ʄʠʥʩʢ, ʣʠʪʦʚʩʢʦʝ 

ʛʨʘʞʜʘʥʩʪʚʦ ʩ ʚʠʜʦʤ ʥʘ ʞʠʪʝʣʴʩʪʚʦ ʚ ɹʝʣʘʨʫʩʠ ʩ 

2001 ʛʦʜʘ; ʀʤʝʝʪʩʷ ʄʠʥʩʢʘʷ ʨʝʛʠʩʪʨʘʮʠʷ ʧʦ ʤʝ-

ʩʪʫ ʧʨʝʙʳʚʘʥʠʷ; - ʥʘʣʠʯʠʝ/ʦʪʩʫʪʩʪʚʠʝ ʞʠʣʴʷ: ɺ 

ʞʠʣʴʝ ʥʝ ʥʫʞʜʘʶʩʴ; - ʚʨʝʜʥʳʝ ʧʨʠʚʳʯʢʠ (ʢʘʢ ʧʨʘ-

ʚʠʣʦ ʚ ʢʦʥʪʝʢʩʪʝ ʠʭ ʦʪʩʫʪʩʪʚʠʷ): ʙʝʟ ʚʨʝʜʥʳʭ ʧʨʠ-

ʚʳʯʝʢ; ʚʨʝʜʥʳʭ ʧʨʠʚʳʯʝʢ ʥʝ ʠʤʝʶ; - ʚʥʝʰʥʠʡ ʚʠʜ: 

ʦʧʨʷʪʥʳʡ ʚʥʝʰʥʠʡ ʚʠʜ; - ʭʦʙʙʠ ʠ ʫʚʣʝʯʝʥʠʷ: 

ʍʦʙʙʠ: ʘʚʪʦʤʦʙʠʣʠ, ʰʘʰʢʠ, ʪʝʥʥʠʩ. ʀʤʝʶ ʤʫʟʳ-

ʢʘʣʴʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ. ʋʚʣʝʯʝʥʠʷ: ʝʜʠʥʦʙʦʨʩʪʚʘ 

(ɼʞʠʫʜʞʠʪʩʫ 1-ʡ ʩʧʦʨʪʠʚʥʳʡ ʨʘʟʨʷʜ), ʘʢʪʠʚʥʳʡ 

ʦʪʜʳʭ, ʨʘʙʦʪʘ ʩ ʜʝʨʝʚʦʤ; - ʣʠʯʥʦʩʪʥʳʝ ʢʘʯʝʩʪʚʘ: 

ʘʥʘʣʠʪʠʯʝʩʢʠʡ ʩʢʣʘʜ ʫʤʘ, ʦʙʫʯʘʝʤʦʩʪʴ, ʨʘʙʦʪʦ-

ʩʧʦʩʦʙʥʦʩʪʴ, ʩʪʨʝʩʩʦʫʩʪʦʡʯʠʚʦʩʪʴ, ʦʪʚʝʪʩʪʚʝʥ-

ʥʦʩʪʴ, ʢʦʤʤʫʥʠʢʘʙʝʣʴʥʦʩʪʴ, ʜʝʣʦʚʘʷ ʵʪʠʢʘ, ʠʩʧʦʣ-
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ʥʠʪʝʣʴʥʦʩʪʴ, ʫʤʝʥʠʝ ʨʘʙʦʪʘʪʴ ʚ ʢʦʤʘʥʜʝ, ʜʠʩʮʠ-

ʧʣʠʥʠʨʦʚʘʥʥʦʩʪʴ; ʆʙʱʠʪʝʣʴʥʘʷ, ʢʦʤʤʫʥʠʢʘʙʝʣʴ-

ʥʘʷ, ʦʪʚʝʪʩʪʚʝʥʥʘʷ, ʩʪʨʝʩʩʦʫʩʪʦʡʯʠʚʘʷ, ʣʝʛʢʦ-

ʦʙʫʯʘʝʤʘʷ; - ʢʦʥʪʘʢʪʥʘʷ ʠʥʬʦʨʤʘʮʠʷ (ʪʝʣʝʬʦʥ, 

ʵʣʝʢʪʨʦʥʥʘʷ ʧʦʯʪʘ); - ʩʩʳʣʢʠ ʥʘ ʩʦʮʠʘʣʴʥʳʝ ʩʝʪʠ. 

3) ʆʧʳʪ ʨʘʙʦʪʳ ï ʨʘʟʜʝʣ, ʚ ʢʦʪʦʨʦʤ ʩʦʦʙʱʘ-

ʝʪʩʷ ʢʦʣʠʯʝʩʪʚʦ ʣʝʪ ʨʘʙʦʪʳ ʧʦ ʩʧʝʮʠʘʣʴʥʦʩʪʠ, ʦʙ-

ʱʠʡ ʪʨʫʜʦʚʦʡ ʩʪʘʞ. ʅʘʧʦʣʥʝʥʥʦʩʪʴ ʠʥʬʦʨʤʘʮʠʝʡ 

ʟʘʚʠʩʠʪ ʦʪ ʢʘʨʴʝʨʥʦʛʦ ʨʘʟʚʠʪʠʷ ʘʚʪʦʨʘ, ʦʙʳʯʥʦ ʫʢʘ-

ʟʳʚʘʶʪʩʷ: - ʥʘʣʠʯʠʝ/ʦʪʩʫʪʩʪʚʠʝ ʦʧʳʪʘ ʨʘʙʦʪʳ ʠ ʦʙ-

ʱʠʡ ʩʪʘʞ ʨʘʙʦʪʳ ʚ ʠʩʢʦʤʦʡ ʩʬʝʨʝ: ʆʧʳʪ ʨʘʙʦʪʳ 

ʧʦ ʩʧʝʮʠʘʣʴʥʦʩʪʠ: 1 ʛʦʜ 8 ʤʝʩʷʮʝʚ. ʆʧʳʪ ʨʘʙʦʪʳ: 

ɸʚʛʫʩʪ 2009 - ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ (11 ʣʝʪ ʠ 7 ʤʝʩʷ-

ʮʝʚ); ʋ ʩʦʠʩʢʘʪʝʣʷ ʥʝʪ ʦʧʳʪʘ ʨʘʙʦʪʳ! ʉʪʘʞ ʨʘ-

ʙʦʪʳ 13 ʣʝʪ; ʉʪʘʞ ʥʝʧʨʝʨʳʚʥʦʡ ʨʘʙʦʪʳ 9 ʣʝʪ; 

ʆʙʱʠʡ ʙʫʭʛʘʣʪʝʨʩʢʠʡ ʩʪʘʞ 31 ʛʦʜ. ʆʧʳʪ ʨʘʙʦʪʳ 

ʚ ʩʪʨʦʠʪʝʣʴʩʪʚʝ 20 ʣʝʪ; - ʧʨʝʜʳʜʫʱʠʝ ʤʝʩʪʘ ʨʘ-

ʙʦʪʳ ʩ ʫʢʘʟʘʥʠʝʤ ʦʨʛʘʥʠʟʘʮʠʠ/ʢʦʤʧʘʥʠʠ, ʚʨʝʤʝʥ-

ʥʳʭ ʨʘʤʦʢ/ʧʝʨʠʦʜʘ ʨʘʙʦʪʳ, ʜʦʣʞʥʦʩʪʠ/ʟʘʥʠʤʘʝʤʦʡ 

ʚʘʢʘʥʩʠʠ, ʘ ʪʘʢʞʝ ʜʦʣʞʥʦʩʪʥʳʭ ʦʙʷʟʘʥʥʦʩʪʝʡ ʠ ʜʦ-

ʩʪʠʞʝʥʠʡ ʚ ʢʦʥʪʝʢʩʪʝ ʟʘʥʠʤʘʝʤʳʭ ʧʦʟʠʮʠʡ: ʌʝʚ-

ʨʘʣʴ 2011 ð ʥ.ʚ. ʉʆʆʆ ʄʠʣʠʪʮʝʨ ʄʶʥʭ. ʊʨʘʥʩ-

ʧʦʨʪ. ɸʚʪʦʙʠʟʥʝʩ. ɼʠʩʧʝʪʯʝʨ ʘʚʪʦʤʦʙʠʣʴʥʦʛʦ 

ʪʨʘʥʩʧʦʨʪʘ, ʠ. ʦ. ʨʫʢʦʚʦʜʠʪʝʣʷ ʬʠʣʠʘʣʘ ʛ. ʇʠʥʩʢʘ, 

ʨʘʙʦʪʘ ʩ ʢʣʠʝʥʪʘʤʠ, ʢʦʥʩʫʣʴʪʠʨʦʚʘʥʠʝ ʧʦ ʦʢʘʟʳ-

ʚʘʝʤʳʤ ʫʩʣʫʛʘʤ, ʦʙʨʘʙʦʪʢʘ ʟʘʢʘʟʦʚ ʥʘ ʧʝʨʝʚʦʟʢʫ, 

ʢʦʦʨʜʠʥʘʮʠʷ ʨʘʙʦʪʳ ʢʫʨʴʝʨʦʚ, ʢʦʥʪʨʦʣʴ ʜʦʩʪʘʚʢʠ 

ʠ ʟʘʙʦʨʘ ʛʨʫʟʦʚ, ʟʘʢʣʶʯʝʥʠʝ ʜʦʛʦʚʦʨʦʚ ʠ ʢʦʥʪʨʦʣʴ 

ʟʘ ʠʭ ʠʩʧʦʣʥʝʥʠʝʤ, ʨʘʙʦʪʘ ʩ ʢʘʩʩʦʡ ʠ ʢʘʩʩʦʚʳʤʠ ʜʦ-

ʢʫʤʝʥʪʘʤʠ. 

4) ʇʨʦʬʝʩʩʠʦʥʘʣʴʥʳʝ ʥʘʚʳʢʠ ï ʨʘʟʜʝʣ, ʨʘʩ-

ʢʨʳʚʘʶʱʠʡ ʢʣʶʯʝʚʳʝ ʨʘʙʦʯʠʝ ʥʘʚʳʢʠ, ʢʦʪʦʨʳʝ 

ʜʦʣʞʥʳ ʜʘʪʴ ʩʦʠʩʢʘʪʝʣʶ ʢʦʥʢʫʨʝʥʪʥʦʝ ʧʨʝʠʤʫʱʝ-

ʩʪʚʦ. ʆʙʳʯʥʦ ʫʢʘʟʳʚʘʶʪʩʷ: - ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʝ 

ʥʘʚʳʢʠ, ʫʤʝʥʠʷ ʠ ʢʘʯʝʩʪʚʘ (ʝʩʣʠ ʥʝ ʫʢʘʟʘʥʳ ʚ 

ʦʧʳʪʝ ʨʘʙʦʪʳ): ɸʢʪʠʚʥʳʝ ʧʨʷʤʳʝ ʧʨʦʜʘʞʠ ʩʣʦʞ-

ʥʦʛʦ ʪʝʭʥʠʯʝʩʢʦʛʦ ʧʨʦʜʫʢʪʘ. ɿʘʢʣʶʯʝʥʠʝ ʜʦʛʦʚʦ-

ʨʦʚ, ʢʦʥʪʨʦʣʴ ʩʜʝʣʦʢ, ʧʦʜʛʦʪʦʚʢʘ ʪʝʥʜʝʨʥʳʭ, ʢʦʤ-

ʤʝʨʯʝʩʢʠʭ, ʮʝʥʦʚʳʭ ʧʨʝʜʣʦʞʝʥʠʡ, ʚʳʧʦʣʥʝʥʠʝ ʧʣʘ-

ʥʦʚ ʧʨʦʜʘʞ. ʂʦʥʪʨʦʣʴ ʧʦʩʪʘʚʢʠ ʧʨʦʜʫʢʮʠʠ ʥʘ ʚʩʝʭ 

ʵʪʘʧʘʭ - ʦʪ ʨʘʟʤʝʱʝʥʠʷ ʟʘʷʚʢʠ ʫ ʧʨʦʠʟʚʦʜʠʪʝʣʷ ʜʦ 

ʧʦʣʫʯʝʥʠʷ ʧʦʢʫʧʘʪʝʣʝʤ. ʂʦʥʪʨʦʣʴ ʜʝʙʠʪʦʨʩʢʦʡ ʟʘ-

ʜʦʣʞʝʥʥʦʩʪʠ, ʨʘʙʦʪʘ ʩ ʜʝʙʠʪʦʨʘʤʠ ʧʦ ʚʟʳʩʢʘʥʠʶ 

ʜʦʣʛʦʚ. ʈʘʙʦʪʘ ʩ ʩʫʱʝʩʪʚʫʶʱʝʡ ʢʣʠʝʥʪʩʢʦʡ ʙʘʟʦʡ. 

ʋʯʘʩʪʠʝ ʚ ʪʝʤʘʪʠʯʝʩʢʠʭ ʚʳʩʪʘʚʢʘʭ; - ʢʚʘʣʠʬʠʢʘ-

ʮʠʦʥʥʳʝ ʢʘʪʝʛʦʨʠʠ, ʧʨʦʡʜʝʥʥʳʝ ʘʪʪʝʩʪʘʮʠʠ: ɸʪ-

ʪʝʩʪʦʚʘʥ ʥʘ ʦʩʫʱʝʩʪʚʣʝʥʠʝ ʬʫʥʢʮʠʡ: ʩʪʨʦʠʪʝʣʴ-

ʩʪʚʦ ʦʙʲʝʢʪʦʚ, ʩʧʝʮʠʘʣʠʟʘʮʠʷ: ʛʣʘʚʥʳʡ ʠʥʞʝʥʝʨ 

(ʦʙʱʝʩʪʨʦʠʪʝʣʴʥʳʝ ʨʘʙʦʪʳ); - ʚʣʘʜʝʥʠʝ ʢʦʤʧʴʶ-

ʪʝʨʥʳʤʠ ʥʘʚʳʢʘʤʠ ʠ ʧʨʦʛʨʘʤʤʘʤʠ (ʫʨʦʚʝʥʴ ʚʣʘʜʝ-

ʥʠʷ ʩʝʪʴʶ ʀʥʪʝʨʥʝʪ, ʦʧʳʪ ʨʘʙʦʪʳ ʚ ʦʬʠʩʥʳʭ ʠ ʩʧʝ-

ʮʠʘʣʠʟʠʨʦʚʘʥʥʳʭ ʧʨʦʛʨʘʤʤʘʭ, ʟʥʘʥʠʝ ʦʨʛʪʝʭʥʠʢʠ): 

ʋʚʝʨʝʥʥʳʡ ʧʦʣʴʟʦʚʘʪʝʣʴ ʢʦʤʧʴʶʪʝʨʘ. ʍʦʨʦʰʝʝ 

ʚʣʘʜʝʥʠʝ ʧʘʢʝʪʦʤ MS Office (Access, Excel, Power 

Point, Word, WordPad), ʛʨʘʬʠʯʝʩʢʠʝ ʨʝʜʘʢʪʦʨʳ, 

ʨʘʙʦʪʘ ʩ ʵʣʝʢʪʨʦʥʥʦʡ ʧʦʯʪʦʡ. ʋʚʝʨʝʥʥʘʷ ʨʘʙʦʪʘ 

ʩ ʨʘʟʥʳʤʠ ʙʨʘʫʟʝʨʘʤʠ (Opera, Firefox, Chrome, 

Internet Explorer). 

5) ʆʙʨʘʟʦʚʘʥʠʝ ï ʨʘʟʜʝʣ, ʚ ʢʦʪʦʨʦʤ ʫʢʘʟʳʚʘ-

ʶʪʩʷ ʩʚʝʜʝʥʠʷ ʦ ʧʦʣʫʯʝʥʥʦʤ ʦʙʨʘʟʦʚʘʥʠʠ. ɺ ʙʦʣʴ-

ʰʠʥʩʪʚʝ ʨʝʟʶʤʝ ʦʪʤʝʯʝʥʳ: - ʫʨʦʚʝʥʴ ʦʙʨʘʟʦʚʘʥʠʷ: 

ʩʨʝʜʥʝʝ, ʩʨʝʜʥʝ-ʩʧʝʮʠʘʣʴʥʦʝ, ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦ-

ʪʝʭʥʠʯʝʩʢʦʝ, ʥʝʟʘʢʦʥʯʝʥʥʦʝ ʚʳʩʰʝʝ, ʚʳʩʰʝʝ ʦʙʨʘ-

ʟʦʚʘʥʠʝ; - ʥʘʟʚʘʥʠʝ ʫʯʝʙʥʦʛʦ ʟʘʚʝʜʝʥʠʷ, ʬʘʢʫʣʴ-

ʪʝʪʘ, ʩʧʝʮʠʘʣʴʥʦʩʪʠ ʠʣʠ ʢʚʘʣʠʬʠʢʘʮʠʠ, ʧʝʨʠʦʜ 

ʦʙʫʯʝʥʠʷ ʠʣʠ ʛʦʜ ʦʢʦʥʯʘʥʠʷ: 2017 ɹʝʣʦʨʫʩʩʢʠʡ ʛʦʩ-

ʫʜʘʨʩʪʚʝʥʥʳʡ ʤʝʜʠʮʠʥʩʢʠʡ ʫʥʠʚʝʨʩʠʪʝʪ ʃʝʯʝʙʥʦʝ 

ʜʝʣʦ ï ʍʠʨʫʨʛʠʷ; - ʜʦʧʦʣʥʠʪʝʣʴʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ (ʩ 

ʫʢʘʟʘʥʠʝʤ ʫʯʝʙʥʦʛʦ ʟʘʚʝʜʝʥʠʷ, ʩʧʝʮʠʘʣʴʥʦʩʪʠ ʠ 

ʛʦʜʘ ʦʢʦʥʯʘʥʠʷ), ʢʫʨʩʳ ʧʦʚʳʰʝʥʠʷ ʢʚʘʣʠʬʠʢʘʮʠʠ, 

ʩʝʤʠʥʘʨʳ: ɺʌ ʋʆ ɹʝʣʦʨʫʩʩʢʘʷ ʛʦʩʫʜʘʨʩʪʚʝʥʥʘʷ 

ʘʢʘʜʝʤʠʷ ʩʚʷʟʠ - 2019, 1ʉ ʇʨʝʜʧʨʠʷʪʠʝ; ʄʠʥʠ-

ʩʪʝʨʩʪʚʦ ʠʥʦʩʪʨʘʥʥʳʭ ʜʝʣ ʈʝʩʧʫʙʣʠʢʠ ɹʝʣʘʨʫʩʴ 

ʅʘʮʠʦʥʘʣʴʥʦʛʦ ʮʝʥʪʨʘ ʤʘʨʢʝʪʠʥʛʘ ʠ ʢʦʥʲʶʥʢ-

ʪʫʨʳ ʮʝʥ 2014, ʉʝʤʠʥʘʨ. ʉʝʨʪʠʬʠʢʘʪ. ʆʨʛʘʥʠʟʘ-

ʮʠʷ ʟʘʢʫʧʦʢ ʪʦʚʘʨʦʚ, ʨʘʙʦʪ ʠ ʫʩʣʫʛ. ʕʣʝʢʪʨʦʥʥʳʝ 

ʘʫʢʮʠʦʥʳ ʚ ʈʝʩʧʫʙʣʠʢʠ ɹʝʣʘʨʫʩʴ; ʈʀʇʂ ʄʠʥʠʩʪʝʨ-

ʩʪʚʘ ʧʦ ʪʨʫʜʫ ʠ ʩʦʮʠʘʣʴʥʦʡ ʟʘʱʠʪʝ ʈʝʩʧʫʙʣʠʢʠ ɹʝ-

ʣʘʨʫʩʴ 2011, ʂʫʨʩʳ ʧʦʚʳʰʝʥʠʷ ʢʚʘʣʠʬʠʢʘʮʠʠ. ʉʚʠ-

ʜʝʪʝʣʴʩʪʚʦ. ʖʨʠʩʪ; - ʪʝʩʪʳ ʠ ʵʢʟʘʤʝʥʳ: 2021 So-

loLearn, JavaScript; 2021 SoloLearn, SQL. 

ɼʦʧʦʣʥʠʪʝʣʴʥʳʝ ʠʥʬʦʨʤʘʮʠʦʥʥʳʝ ʢʦʤʧʦ-

ʥʝʥʪʳ ʧʨʝʜʩʪʘʚʣʷʶʪ ʩʦʙʦʡ ʩʚʝʜʝʥʠʷ ʨʘʟʨʦʟʥʝʥʥʦʛʦ 

ʭʘʨʘʢʪʝʨʘ: - ʥʘʣʠʯʠʝ ʚʦʜʠʪʝʣʴʩʢʠʭ ʧʨʘʚ ʩ ʫʢʘʟʘ-

ʥʠʝʤ ʢʘʪʝʛʦʨʠʠ (ʨʘʟʚʝʨʥʫʪʦʝ ʦʧʠʩʘʥʠʝ, ʝʩʣʠ ʵʪʦ ʘʥ-

ʢʝʪʘ ʩʦʠʩʢʘʪʝʣʷ-ʚʦʜʠʪʝʣʷ): ʇʨʘʚʘ ʢʘʪʝʛʦʨʠʠ B; 

ʫʜʦʩʪʦʚʝʨʝʥʠʝ ʤʝʞʜʫʥʘʨʦʜʥʠʢʘ ʠ ʯʠʧ ʢʘʨʪʳ, 

ʥʘʣʠʯʠʝ ʚʦʜʠʪʝʣʴʩʢʦʛʦ ʫʜʦʩʪʦʚʝʨʝʥʠʷ ʢʘʪʝʛʦʨʠʠ 

ɺ,C,E, ʥʘʣʠʯʠʝ ʫʜʦʩʪʦʚʝʨʝʥʠʷ ADR (ʦʧʘʩʥʳʝ 

ʛʨʫʟʳ)+ʮʠʩʪʝʨʥʳ; - ʥʘʣʠʯʠʝ ʣʠʯʥʦʛʦ ʘʚʪʦʤʦʙʠʣʷ: 

ʀʤʝʝʪʩʷ ʩʦʙʩʪʚʝʥʥʳʡ ʘʚʪʦʤʦʙʠʣʴ/ʅʝʪ ʩʚʦʝʛʦ ʘʚ-

ʪʦʤʦʙʠʣʷ; - ʥʘʣʠʯʠʝ ʤʝʜʠʮʠʥʩʢʦʡ ʢʥʠʞʢʠ: ɽʩʪʴ 

ʤʝʜʠʮʠʥʩʢʘʷ ʢʥʠʞʢʘ; - ʥʘʣʠʯʠʝ ʰʝʥʛʝʥʩʢʦʡ ʚʠʟʳ: 

ʐʝʥʛʝʥ ʚʠʟʘ ʜʦ 20.05.2014. - ʨʝʢʦʤʝʥʜʘʮʠʠ: ʈʝʢʦ-

ʤʝʥʜʘʮʠʷ - ʈʀʇʂ ʄʠʥʪʨʫʜʘ ʠ ʩʦʮ.ʟʘʱʠʪʳ ʃʠʩʝʡ-

ʯʠʢʦʚ ʆ. ɽ. (ʈʝʢʪʦʨ). 

ʇʨʘʛʤʘʪʠʯʝʩʢʠʡ ʙʣʦʢ ʀʄɽʊʔ ʩʦʩʪʘʚʣʷʝʪʩʷ ʘʚ-

ʪʦʨʦʤ ʨʝʟʶʤʝ ʜʣʷ ʧʨʝʜʲʷʚʣʝʥʠʷ ʧʨʠʪʷʟʘʥʠʡ ʥʘ ʞʝ-

ʣʘʝʤʫʶ ʚʘʢʘʥʩʠʶ. ʆʧʠʩʘʥʠʝ ʚʘʢʘʥʩʠʠ ʤʦʞʝʪ ʚʢʣʶ-

ʯʘʪʴ ʰʠʨʦʢʠʡ ʩʧʝʢʪʨ çʫʪʠʣʠʪʘʨʥʳʭ ʭʘʨʘʢʪʝʨʠ-

ʩʪʠʢè (ʪʝʨʤʠʥ ʆ. ʀ. ɺʦʣʦʜʯʝʥʢʦʚʦʡ [1]): 

1) ʅʘʟʚʘʥʠʝ ʞʝʣʘʝʤʦʡ ʧʦʟʠʮʠʠ: ʚʦʜʠʪʝʣʴ ʣʝʛ-

ʢʦʚʦʛʦ ʘʚʪʦʤʦʙʠʣʷ; ʪʝʭʥʠʢ-ʤʘʩʩʘʞʠʩʪ, ʩʝʢʨʝ-

ʪʘʨʴ, ʥʘʯʘʣʴʥʠʢ ʦʪʜʝʣʘ ʧʨʦʜʘʞ, ʘʜʤʠʥʠʩʪʨʘʪʦʨ. 

2) ʋʢʘʟʘʥʠʝ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʩʬʝʨʳ: ɹʫʭʛʘʣ-

ʪʝʨʠʷ, ʫʧʨʘʚʣʝʥʯʝʩʢʠʡ ʫʯʝʪ, ʬʠʥʘʥʩʳ ʧʨʝʜʧʨʠʷ-

ʪʠʷ; ʇʨʦʜʘʞʠ: ʬʠʥʘʥʩʦʚʳʝ ʫʩʣʫʛʠ, ʦʧʪʦʚʘʷ ʪʦʨ-

ʛʦʚʣʷ. ʀʥʬʦʨʤʘʮʠʦʥʥʳʝ ʪʝʭʥʦʣʦʛʠʠ, ʠʥʪʝʨʥʝʪ, 

ʪʝʣʝʢʦʤ: ʪʝʩʪʠʨʦʚʘʥʠʝ. 

3) ʈʘʟʤʝʨ ʦʞʠʜʘʝʤʦʡ ʟʘʨʘʙʦʪʥʦʡ ʧʣʘʪʳ (ʫʢʘ-

ʟʳʚʘʝʪʩʷ ʧʨʠʤʝʨʥʘʷ ʠʣʠ ʩʪʘʨʪʦʚʘʷ ʩʫʤʤʘ): 1200 

ʙʝʣ. ʨʫʙ. 

4) ɿʘʥʷʪʦʩʪʴ (ʧʦʩʪʦʷʥʥʘʷ, ʚʨʝʤʝʥʥʘʷ): ɿʘʥʷ-

ʪʦʩʪʴ: ʧʨʦʝʢʪʥʘʷ ʨʘʙʦʪʘ, ʩʪʘʞʠʨʦʚʢʘ, ʯʘʩʪʠʯ-

ʥʘʷ ʟʘʥʷʪʦʩʪʴ, ʧʦʣʥʘʷ ʟʘʥʷʪʦʩʪʴ. 

5) ɻʨʘʬʠʢ (ʩʤʝʥʥʳʡ ʛʨʘʬʠʢ, ʧʦʣʥʳʡ ʜʝʥʴ, 

ʚʘʭʪʘ) ʠ ʨʝʞʠʤ ʨʘʙʦʪʳ (ʥʘ ʜʦʤʫ, ʫʜʘʣʝʥʥʳʡ): ɻʨʘ-

ʬʠʢ ʨʘʙʦʪʳ: ʛʠʙʢʠʡ ʛʨʘʬʠʢ, ʧʦʣʥʳʡ ʜʝʥʴ, ʩʤʝʥʥʳʡ 

ʛʨʘʬʠʢ, ʚʘʭʪʦʚʳʡ ʤʝʪʦʜ, ʫʜʘʣʝʥʥʘʷ ʨʘʙʦʪʘ. 

6) ʍʘʨʘʢʪʝʨ ʨʘʙʦʪʳ (ʨʘʟʲʝʟʜʥʦʡ, ʥʘ ʜʦʤʫ, ʚ 

ʦʬʠʩʝ): ʍʘʨʘʢʪʝʨ ʨʘʙʦʪʳ: ʅʘ ʪʝʨʨʠʪʦʨʠʠ ʨʘʙʦ-

ʪʦʜʘʪʝʣʷ; ʍʘʨʘʢʪʝʨ ʨʘʙʦʪʳ: ʈʘʟʲʝʟʜʥʦʡ, ʨʘʙʦʪʘ 

ʥʘ ʜʦʤʫ. 

7) ʊʝʨʨʠʪʦʨʠʘʣʴʥʳʝ ʧʨʝʜʧʦʯʪʝʥʠʷ (ʫʢʘʟʘʥʠʝ 

ʧʨʠʤʝʨʥʦʛʦ ʨʘʡʦʥʘ ʧʦʠʩʢʘ ʥʘ ʢʘʨʪʝ) ʠ ʛʦʪʦʚʥʦʩʪʴ ʢ 
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ʧʝʨʝʝʟʜʫ (ʚ ʥʝʢʦʪʦʨʳʭ ʩʣʫʯʘʷʭ ʩ ʫʢʘʟʘʥʠʝʤ ʛʦʨʦʜʘ 

ʠʣʠ ʩʪʨʘʥʳ): ʇʝʨʝʝʟʜ: ʚʦʟʤʦʞʝʥ, ʥʝʚʦʟʤʦʞʝʥ; ɺʦʟ-

ʤʦʞʝʥ: ʄʠʥʩʢ; ɺʦʟʤʦʞʝʥ: ʈʌ; ɺʦʟʤʦʞʝʥ: ʣʶʙʦʡ; 

ɻʦʪʦʚ ʢ ʧʝʨʝʝʟʜʫ ʚ ʄʠʥʩʢ ʠ ʦʙʣʘʩʪʴ, ʄʦʩʢʚʘ ʠ ʦʙ-

ʣʘʩʪʴ, ʉʘʥʢʪ-ʇʝʪʝʨʙʫʨʛ ʠ ʦʙʣʘʩʪʴ. 

8) ɻʦʪʦʚʥʦʩʪʴ ʢ ʢʦʤʘʥʜʠʨʦʚʢʘʤ: ʚʦʟʤʦʞʥʳ, 

ʚʦʟʤʦʞʥʳ ʨʝʜʢʦ, ʥʝʚʦʟʤʦʞʥʳ; ʛʦʪʦʚ(ʘ) ʢ ʢʦʤʘʥ-

ʜʠʨʦʚʢʘʤ, ʥʝ ʛʦʪʦʚ(ʘ) ʢ ʢʦʤʘʥʜʠʨʦʚʢʘʤ; ʛʦʪʦʚ(ʘ) ʢ 

ʨʝʜʢʠʤ ʢʦʤʘʥʜʠʨʦʚʢʘʤ. 

ʅʝʦʙʭʦʜʠʤʦ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʨʘʟʚʝʨʥʫʪʳʡ ʧʨʘʛ-

ʤʘʪʠʯʝʩʢʠʡ ʙʣʦʢ ɹʓʊʔ, ʮʝʣʴʶ ʢʦʪʦʨʦʛʦ ʷʚʣʷʝʪʩʷ 

ʩʘʤʦʧʨʝʟʝʥʪʘʮʠʷ ʩʦʠʩʢʘʪʝʣʷ, ʧʨʠʩʫʪʩʪʚʫʝʪ ʚ ʢʘʞ-

ʜʦʡ ʵʣʝʢʪʨʦʥʥʦʡ ʘʥʢʝʪʝ, ʚ ʪʦ ʚʨʝʤʷ ʢʘʢ ʧʨʘʛʤʘʪʠ-

ʯʝʩʢʠʡ ʙʣʦʢ ʀʄɽʊʔ ʦʙʳʯʥʦ ʧʨʠʩʫʪʩʪʚʫʝʪ ʚ ʫʨʝ-

ʟʘʥʥʦʤ ʬʦʨʤʘʪʝ. ʕʪʦ ʛʦʚʦʨʠʪ ʦ ʪʦʤ, ʯʪʦ ʦʩʥʦʚʥʦʡ 

ʮʝʣʴʶ ʜʘʥʥʦʛʦ ʜʦʢʫʤʝʥʪʘ ʷʚʣʷʝʪʩʷ ʧʨʝʜʩʪʘʚʣʝʥʠʝ 

ʢʘʥʜʠʜʘʪʘ ʥʘ ʦʧʨʝʜʝʣʝʥʥʫʶ ʚʘʢʘʥʩʠʶ, ʬʦʨʤʠʨʦʚʘ-

ʥʠʝ ʝʛʦ ʠʤʠʜʞʘ ʢʘʢ ʧʨʦʬʝʩʩʠʦʥʘʣʘ, ʘ ʦʧʠʩʘʥʠʝ ʞʝ-

ʣʘʝʤʦʡ ʚʘʢʘʥʩʠʠ ʥʦʩʠʪ ʚʪʦʨʦʩʪʝʧʝʥʥʳʡ ʭʘʨʘʢʪʝʨ. 

ʆʯʝʚʠʜʥʦ, ʯʪʦ ʩʘʤʳʤʠ ʯʘʩʪʦʪʥʳʤʠ ʠʥʬʦʨʤʘʮʠʦʥ-

ʥʳʤʠ ʢʦʤʧʦʥʝʥʪʘʤʠ ʚʳʩʪʫʧʘʶʪ ʧʨʦʬʝʩʩʠʦʥʘʣʴ-

ʥʳʝ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ ʘʚʪʦʨʘ (ʥʘʚʳʢʠ ʠ ʫʤʝʥʠʷ), ʠʤʝ-

ʶʱʠʡʩʷ ʦʧʳʪ ʨʘʙʦʪʳ (ʦʙʱʠʡ ʠ ʧʦ ʩʧʝʮʠʘʣʴʥʦʩʪʠ) 

ʠ ʩʚʝʜʝʥʠʷ ʦ ʧʦʣʫʯʝʥʥʦʤ ʦʙʨʘʟʦʚʘʥʠʠ. ʅʘ ʧʝʨʚʳʡ 

ʧʣʘʥ ʚʳʭʦʜʷʪ ʦʩʥʦʚʥʳʝ ʠʥʬʦʨʤʘʮʠʦʥʥʳʝ ʢʦʤʧʦ-

ʥʝʥʪʳ, ʩʦʜʝʨʞʘʱʠʝ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ, ʠʤʝʶʱʠʝ ʟʥʘ-

ʯʝʥʠʝ ʚ ʢʦʥʪʝʢʩʪʝ ʪʦʡ ʠʣʠ ʠʥʦʡ ʚʘʢʘʥʩʠʠ (ʚʦʜʠ-

ʪʝʣʴʩʢʠʡ ʩʪʘʞ ʠ ʢʘʪʝʛʦʨʠʠ ʫ ʚʦʜʠʪʝʣʝʡ, ʧʨʝʧʦʜʘʚʘ-

ʪʝʣʴʩʢʠʡ ʦʧʳʪ ʫ ʨʘʙʦʪʥʠʢʦʚ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ 

ʩʬʝʨʳ, ʚʣʘʜʝʥʠʝ ʧʨʦʬʠʣʴʥʳʤʠ ʧʨʦʛʨʘʤʤʘʤʠ ʫ ʵʢʦ-

ʥʦʤʠʩʪʦʚ ʠ ʙʫʭʛʘʣʪʝʨʦʚ ʠ ʪ. ʜ.). ɼʦʧʦʣʥʠʪʝʣʴʥʳʝ 

ʠʥʬʦʨʤʘʮʠʦʥʥʳʝ ʢʦʤʧʦʥʝʥʪʳ ʥʝ ʷʚʣʷʶʪʩʷ ʦʙʷʟʘ-

ʪʝʣʴʥʳʤʠ ʠ ʥʝ ʧʨʝʜʩʪʘʚʣʝʥʳ ʚ ʧʦʜʘʚʣʷʶʱʝʤ ʙʦʣʴ-

ʰʠʥʩʪʚʝ ʘʥʢʝʪ ʠ ʠʩʧʦʣʴʟʫʶʪʩʷ ʜʣʷ ʧʨʝʜʲʷʚʣʝʥʠʷ 

ʩʧʝʮʠʬʠʯʝʩʢʠʭ ʩʚʝʜʝʥʠʡ, ʢʦʪʦʨʳʝ ʤʦʛʫʪ ʟʘʠʥʪʝʨʝ-

ʩʦʚʘʪʴ ʧʦʪʝʥʮʠʘʣʴʥʦʛʦ ʨʘʙʦʪʦʜʘʪʝʣʷ. 

ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʩʦʜʝʨʞʘʪʝʣʴʥʦʝ ʥʘʧʦʣʥʝʥʠʝ 

ʵʣʝʢʪʨʦʥʥʦʛʦ ʨʝʟʶʤʝ ʦʙʫʩʣʦʚʣʝʥʦ ʩʠʪʫʘʮʠʝʡ ʧʦ-

ʠʩʢʘ ʚʘʢʘʥʩʠʠ ʠ ʦʩʦʙʝʥʥʦʩʪʷʤʠ ʢʣʶʯʝʚʳʭ ʭʘʨʘʢʪʝ-

ʨʠʩʪʠʢ, ʥʝʦʙʭʦʜʠʤʳʭ ʜʣʷ ʫʩʧʝʰʥʦʡ ʪʨʫʜʦʚʦʡ ʜʝʷ-

ʪʝʣʴʥʦʩʪʠ ʚ ʨʘʤʢʘʭ ʵʪʦʡ ʚʘʢʘʥʩʠʠ. ʇʨʠ ʩʦʩʪʘʚʣʝ-

ʥʠʠ ʵʣʝʢʪʨʦʥʥʦʛʦ ʨʝʟʶʤʝ ʩʦʠʩʢʘʪʝʣʴ 

ʨʫʢʦʚʦʜʩʪʚʫʝʪʩʷ ʜʚʫʤʷ ʦʩʥʦʚʥʳʤʠ ʮʝʣʷʤʠ ï ʧʨʝʜ-

ʩʪʘʚʣʝʥʠʝ ʩʝʙʷ ʠ ʦʧʠʩʘʥʠʝ ʞʝʣʘʝʤʦʡ ʚʘʢʘʥʩʠʠ, ʢʦ-

ʪʦʨʳʤ ʩʦʦʪʚʝʪʩʪʚʫʶʪ ʧʨʘʛʤʘʪʠʯʝʩʢʠʝ ʙʣʦʢʠ ɹʓʊʔ 

ʠ ʀʄɽʊʔ. ɺ ʨʘʤʢʘʭ ʙʣʦʢʦʚ ʚʳʜʝʣʷʶʪʩʷ ʦʩʥʦʚʥʳʝ 

ʠ ʜʦʧʦʣʥʠʪʝʣʴʥʳʝ ʠʥʬʦʨʤʘʮʠʦʥʥʳʝ ʢʦʤʧʦʥʝʥʪʳ, 

ʢʦʪʦʨʳʝ ʦʙʲʝʜʠʥʷʶʪʩʷ ʪʝʤʘʪʠʯʝʩʢʠ ʚ ʨʘʟʜʝʣʳ 

(ʥʘʠʤʝʥʦʚʘʥʠʝ ʧʦʟʠʮʠʠ/ʜʦʣʞʥʦʩʪʠ, ʣʠʯʥʳʡ ʧʨʦ-

ʬʘʡʣ, ʦʧʳʪ ʨʘʙʦʪʳ, ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʝ ʥʘʚʳʢʠ, ʦʙ-

ʨʘʟʦʚʘʥʠʝ). ʈʘʟʚʝʨʥʫʪʦʩʪʴ ʠʥʬʦʨʤʘʮʠʠ, ʧʨʝʜʩʪʘʚ-

ʣʝʥʥʦʡ ʚ ʨʘʟʜʝʣʘʭ, ʦʙʫʩʣʦʚʣʝʥʘ ʪʨʫʜʦʚʳʤ ʦʧʳʪʦʤ 

ʘʚʪʦʨʘ (ʝʛʦ ʥʘʣʠʯʠʝʤ/ʦʪʩʫʪʩʪʚʠʝʤ) ʠ ʧʨʦʬʝʩʩʠʦ-

ʥʘʣʴʥʳʤʠ ʥʘʚʳʢʘʤʠ, ʪʨʝʙʦʚʘʥʠʷʤʠ, ʪʨʘʜʠʮʠʦʥʥʦ 

ʧʨʝʜʲʷʚʣʷʝʤʳʤʠ ʢ ʪʦʡ ʠʣʠ ʠʥʦʡ ʚʘʢʘʥʩʠʠ, ʘ ʪʘʢʞʝ 

ʣʠʯʥʳʤʠ ʧʨʝʜʧʦʯʪʝʥʠʷʤʠ ʩʦʠʩʢʘʪʝʣʷ. 
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ɸʥʥʦʪʘʮʠʷ 

ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʧʨʦʙʣʝʤʘʪʠʢʘ ʬʠʣʦʩʦʬʠʠ ʢʘʢ ʤʝʪʘʬʠʣʦʩʦʬʠʠ: ʠʩʩʣʝʜʫʶʪʩʷ ʩʦʦʪʥʦʰʝʥʠʷ 

ʬʠʣʦʩʦʬʠʠ ʠ ʠʩʪʦʨʠʠ ʬʠʣʦʩʦʬʠʠ, ʬʠʣʦʩʦʬʠʠ ʠ ʤʝʪʘʬʠʣʦʩʦʬʠʠ, ʘʨʭʝʪʠʧʠʯʥʦʩʪʴ ʬʠʣʦʩʦʬʠʠ, ʝʸ ʧʨʦʙʣʝʤ-

ʥʦʩʪʴ, ʤʝʪʦʜʦʣʦʛʠʯʥʦʩʪʴ ʠ ʢʦʥʮʝʧʪʫʘʣʴʥʦʩʪʴ. 

Abstract 

The article deals with the problems of philosophy as metaphilosophy: the relationship between philosophy 

and the history of philosophy, philosophy and metaphilosophy, the archetypal nature of philosophy, its problematic 

nature, methodology and conceptuality are investigated. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʬʠʣʦʩʦʬʠʷ, ʤʝʪʘʬʠʣʦʩʦʬʠʷ, ʠʩʪʦʨʠʷ ʬʠʣʦʩʦʬʠʠ, ʘʨʭʝʪʠʧʠʯʥʦʩʪʴ ʬʠʣʦʩʦʬʠʠ, 

ʧʨʦʙʣʝʤʥʦʩʪʴ ʬʠʣʦʩʦʬʠʠ, ʤʝʪʦʜʦʣʦʛʠʯʥʦʩʪʴ ʬʠʣʦʩʦʬʠʠ, ʢʦʥʮʝʧʪʫʘʣʴʥʦʩʪʴ ʬʠʣʦʩʦʬʠʠ. 

Keywords: philosophy, metaphilosophy, history of philosophy, archetypal nature of philosophy, problematic 

nature of philosophy, methodological nature of philosophy, conceptuality of philosophy. 

 

ʉʦʚʨʝʤʝʥʥʳʡ ʤʠʨ ʩʪʘʥʦʚʠʪʩʷ ʚʩʸ ʙʦʣʝʝ ʜʠʥʘ-

ʤʠʯʥʳʤ, ʧʨʦʮʝʩʩʳ ʝʛʦ ʩʘʤʦʜʚʠʞʝʥʠʷ ʫʩʢʦʨʷʶʪʩʷ. 

ʊʝʭʥʦʛʝʥʥʘʷ ʧʨʠʨʦʜʘ ʠʟʤʝʥʝʥʠʡ ʥʘʰʝʡ ʞʠʟʥʠ ʦʪ-

ʢʨʳʚʘʝʪ ʚʩʸ ʥʦʚʳʝ ʚʦʟʤʦʞʥʦʩʪʠ. ʇʝʨʩʧʝʢʪʠʚʳ ʠʭ 

ʧʨʘʢʪʠʯʝʩʢʠʭ ʨʝʘʣʠʟʘʮʠʡ ʥʝʦʧʨʝʜʝʣʸʥʥʳ ʚ ʦʪʥʦ-

ʰʝʥʠʠ ʙʣʘʛʘ ʞʠʟʥʠ. ʆʥʠ ʚʦ ʤʥʦʛʠʭ ʦʪʥʦʰʝʥʠʷʭ 

ʫʣʫʯʰʘʶʪ ʥʘʰʫ ʞʠʟʥʴ ʠ ʚ ʪʦ ʞʝ ʩʘʤʦʝ ʚʨʝʤʷ ʬʦʨ-

ʤʠʨʫʶʪ ʠ ʫʛʣʫʙʣʷʶʪ ʚʦʟʤʦʞʥʦʩʪʠ ʦʤʥʠʮʠʜʘ ʯʝʣʦ-

ʚʝʢʘ ʥʘ ʧʣʘʥʝʪʝ ɿʝʤʣʷ. ʊʝʨʤʦʷʜʝʨʥʳʡ ʧʦʪʝʥʮʠʘʣ, 

ʙʠʦʣʦʛʠʯʝʩʢʠʝ, ʛʝʥʝʪʠʯʝʩʢʠʝ ʠ ʭʠʤʠʯʝʩʢʠʝ ʪʝʭʥʦ-

ʣʦʛʠʠ, ʮʠʬʨʦʚʠʟʘʮʠʷ ʚʩʝʭ ʧʨʦʷʚʣʝʥʠʡ ʯʝʣʦʚʝʯʝ-

ʩʢʦʡ ʞʠʟʥʠ, ʠʩʢʫʩʩʪʚʝʥʥʳʡ ʠʥʪʝʣʣʝʢʪ ʚ ʫʩʣʦʚʠʷʭ 

ʦʪʩʫʪʩʪʚʠʷ ʤʦʨʘʣʴʥʦʛʦ ʧʨʦʛʨʝʩʩʘ ʯʝʣʦʚʝʢʘ ʠ ʯʝʣʦ-

ʚʝʯʝʩʪʚʘ ʫʛʣʫʙʣʷʶʪ ʧʨʝʜʧʦʩʳʣʢʠ ʜʣʷ ʧʨʘʢʪʠʯʝʩʢʠʭ 

ʨʝʘʣʠʟʘʮʠʡ ʚʦʟʤʦʞʥʦʩʪʝʡ ʦʤʥʠʮʠʜʘ, ʩʘʤʦʫʥʠʯʪʦ-

ʞʝʥʠʷ ʯʝʣʦʚʝʢʘ. 

ʉʦʚʨʝʤʝʥʥʘʷ ʬʠʣʦʩʦʬʠʷ ʷʚʣʷʝʪʩʷ, ʜʦʣʞʥʘ 

ʙʳʪʴ, ʤʦʞʝʪ ʙʳʪʴ ʤʳʩʣʴʶ ʥʘʰʝʡ ʵʧʦʭʠ, ʦʩʤʳʩʣʷ-

ʶʱʝʡ ʦʧʳʪ ʥʘʰʝʡ ʞʠʟʥʠ. ʉʦʚʨʝʤʝʥʥʘʷ ʬʠʣʦʩʦʬʠʷ 

ʤʥʦʛʦʦʙʨʘʟʥʘ. ʆʥʘ ʧʨʝʜʩʪʘʚʣʝʥʘ ʢʘʢ ʠʩʪʦʨʠʯʝʩʢʠ 

ʩʬʦʨʤʠʨʦʚʘʚʰʝʝʩʷ ʤʥʦʛʦʦʙʨʘʟʠʝ. ʂ ʥʝʤʫ ʦʪʥʦ-

ʩʷʪʩʷ ʝʚʨʦʧʝʡʩʢʘʷ, ʠʥʜʠʡʩʢʘʷ ʠ ʢʠʪʘʡʩʢʘʷ, ʷʧʦʥ-

ʩʢʘʷ, ʘʬʨʠʢʘʥʩʢʘʷ ʠ ʨʫʩʩʢʘʷ ʪʨʘʜʠʮʠʠ. ɻʣʦʙʘʣʠʟʘ-

ʮʠʷ ʞʠʟʥʠ ʠ ʨʝʘʣʴʥʳʝ ʚʦʟʤʦʞʥʦʩʪʠ ʦʤʥʠʮʠʜʘ ʩʪʘ-

ʚʷʪ ʟʘʜʘʯʫ ʬʦʨʤʠʨʦʚʘʥʠʷ ʤʳʩʣʠ, ʩʧʦʩʦʙʩʪʚʫʶʱʝʡ 

ʤʠʥʠʤʠʟʘʮʠʠ ʵʪʠʭ ʚʦʟʤʦʞʥʦʩʪʝʡ. 

ʆʜʥʠʤ ʠʟ ʩʧʦʩʦʙʦʚ ʧʦʜʭʦʜʘ ʢ ʨʝʰʝʥʠʶ ʵʪʦʡ 

ʟʘʜʘʯʠ ʷʚʣʷʝʪʩʷ ʦʩʤʳʩʣʝʥʠʝ ʧʨʠʨʦʜʳ ʬʠʣʦʩʦʬʠʠ 

ʢʘʢ ʤʳʩʣʠ ʩʚʦʝʡ ʵʧʦʭʠ. ʌʦʨʤʠʨʫʶʱʝʝʩʷ ʥʘʧʨʘʚʣʝ-

ʥʠʝ ʪʘʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ ʧʨʘʚʦʤʝʨʥʦ ʧʦʠʤʝʥʦʚʘʪʴ 

ʬʠʣʦʩʦʬʠʝʡ ʬʠʣʦʩʦʬʠʠ, ʤʝʪʘʬʠʣʦʩʦʬʠʠ.  

ɻʨʝʢʦ-ʝʚʨʦʧʝʡʩʢʘʷ ʪʨʘʜʠʮʠʷ ʬʠʣʦʩʦʬʠʠ ʩʫʱʝ-

ʩʪʚʫʝʪ ʪʨʝʪʴʝ ʪʳʩʷʯʝʣʝʪʠʝ. ɺʩʸ ʵʪʦ ʚʨʝʤʷ ʚ ʢʦʥʢʨʝʪ-

ʥʳʭ ʠʩʪʦʨʠʯʝʩʢʠʭ ʫʩʣʦʚʠʷʭ ʦʥʘ ʬʫʥʢʮʠʦʥʠʨʫʝʪ 

ʢʘʢ ʤʳʩʣʴ ʩʚʦʝʡ ʵʧʦʭʠ, ʩʠʥʪʝʟʠʨʫʶʱʘʷ ʦʧʳʪ ʠʩʪʦ-

ʨʠʯʝʩʢʠʭ ʵʧʦʭ ʚ ʢʦʥʮʝʧʪʘʭ, ʧʦʥʷʪʠʷʭ, ʫʯʝʥʠʷʭ, ʪʨʘ-

ʜʠʮʠʷʭ, ʥʘʧʨʘʚʣʝʥʠʷʭ, ʰʢʦʣʘʭ.  

ɼʣʷ ʩʘʤʦʦʧʨʝʜʝʣʝʥʠʷ ʬʠʣʦʩʦʬʠʠ ʝʩʪʝʩʪʚʝʥʥʳ 

ʨʘʩʩʤʦʪʨʝʥʠʷ ʩʦʦʪʥʦʰʝʥʠʷ ʬʠʣʦʩʦʬʠʠ ʠ ʠʩʪʦʨʠʠ 

ʬʠʣʦʩʦʬʠʠ, ʬʠʣʦʩʦʬʠʠ ʠ ʤʝʪʘʬʠʣʦʩʦʬʠʠ.  

ɺ ʩʘʤʦʤ ʦʙʱʝʤ ʧʣʘʥʝ ʤʦʞʥʦ ʧʦʣʘʛʘʪʴ, ʯʪʦ ʤʝ-

ʪʘʬʠʣʦʩʦʬʠʷ ʝʩʪʴ ʬʠʣʦʩʦʬʠʷ ʬʠʣʦʩʦʬʠʠ. ɺ ʨʘʟʚʠ-

ʪʦʤ ʚʠʜʝ ʤʝʪʘʬʠʣʦʩʦʬʠʷ ʝʩʪʴ ʠʩʩʣʝʜʦʚʘʥʠʝ ʧʨʠ-

ʨʦʜʳ ʬʠʣʦʩʦʬʩʢʦʛʦ ʟʥʘʥʠʷ, ʧʨʝʜʧʨʠʥʠʤʘʝʤʦʝ ʚ 

ʢʦʥʪʝʢʩʪʝ ʩʘʤʦʡ ʬʠʣʦʩʦʬʠʠ. ʄʝʪʘʬʠʣʦʩʦʬʠʷ ʝʩʪʴ 

ʩʠʩʪʝʤʘʪʠʯʝʩʢʠʝ ʨʘʟʤʳʰʣʝʥʠʷ ʬʠʣʦʩʦʬʠʠ ʦ ʧʨʠ-

ʨʦʜʝ ʬʠʣʦʩʦʬʩʢʦʛʦ ʟʥʘʥʠʷ. 

ʀʩʩʣʝʜʦʚʘʥʠʝ ʧʨʠʨʦʜʳ ʬʠʣʦʩʦʬʩʢʦʛʦ ʟʥʘʥʠʷ 

ʮʝʣʝʩʦʦʙʨʘʟʥʦ ʚ ʧʨʦʮʝʩʩʝ ʨʝʘʣʠʟʘʮʠʠ ʩʪʨʘʪʝʛʠʡ 

ʦʙʫʯʝʥʠʷ ʚʦʦʙʱʝ, ʚ ʧʨʦʮʝʩʩʝ ʦʙʫʯʝʥʠʷ ʬʠʣʦʩʦʬʠʠ 

ʚ ʦʩʦʙʝʥʥʦʩʪʠ. ʀʟʫʯʝʥʠʝ ʬʠʣʦʩʦʬʠʠ ʧʨʝʜʧʦʣʘʛʘʝʪ 

ʬʦʨʤʠʨʦʚʘʥʠʝ ʬʠʣʦʩʦʬʩʢʠʭ ʟʥʘʥʠʡ ʦ ʧʨʠʨʦʜʝ ʬʠ-

ʣʦʩʦʬʠʠ, ʦ ʝʸ ʧʨʦʙʣʝʤʘʭ ʠ ʤʝʪʦʜʘʭ, ʮʝʣʷʭ ʠ ʟʘʜʘ-

ʯʘʭ, ʢʦʥʮʝʧʮʠʷʭ ʬʠʣʦʩʦʬʠʠ, ʦ ʩʪʨʫʢʪʫʨʝ ʠ ʬʫʥʢ-

ʮʠʷʭ ʬʠʣʦʩʦʬʠʠ, ʝʝ ʧʨʝʜʤʝʪʝ. 

ɺ ʢʘʯʝʩʪʚʝ ʧʨʝʜʚʘʨʠʪʝʣʴʥʳʭ ʫʩʣʦʚʠʡ ʟʜʝʩʴ ʤʦ-

ʞʝʪ ʚʳʩʪʫʧʘʪʴ ʠʟʫʯʝʥʠʝ ʦʧʨʝʜʝʣʝʥʥʳʭ ʬʠʣʦʩʦʬ-

ʩʢʠʭ ʢʦʥʮʝʧʮʠʡ ʧʨʠʨʦʜʳ ʬʠʣʦʩʦʬʠʠ, ʬʠʣʦʩʦʬʩʢʠʭ 

ʢʦʥʮʝʧʮʠʡ ʤʝʪʦʜʦʣʦʛʠʠ ʬʠʣʦʩʦʬʩʢʦʛʦ ʧʦʟʥʘʥʠʷ. 

ʅʝʦʙʭʦʜʠʤʦ ʠʩʩʣʝʜʦʚʘʪʴ ʧʨʠʥʮʠʧʳ ʠ ʦʩʥʦʚʥʦʝ ʩʦ-

ʜʝʨʞʘʥʠʝ ʬʠʣʦʩʦʬʩʢʠʭ ʢʦʥʮʝʧʮʠʡ ʧʨʠʨʦʜʳ ʬʠʣʦ-

ʩʦʬʠʠ, ʤʝʪʦʜʦʣʦʛʠʠ ʬʠʣʦʩʦʬʩʢʦʛʦ ʧʦʟʥʘʥʠʷ. ʎʝʣʝ-

ʩʦʦʙʨʘʟʥʦ ʢʨʠʪʠʯʝʩʢʠ ʦʮʝʥʠʪʴ ʧʨʝʜʧʦʩʳʣʢʠ ʵʪʠʭ 
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ʢʦʥʮʝʧʮʠʡ, ʚʳʷʚʠʪʴ ʠʭ ʵʚʨʠʩʪʠʯʝʩʢʦʝ ʩʦʜʝʨʞʘʥʠʝ 

ʧʨʠʤʝʥʠʪʝʣʴʥʦ ʢ ʬʠʣʦʩʦʬʠʠ. ʆʧʨʝʜʝʣʝʥʥʦʝ ʤʝʪʘ-

ʬʠʣʦʩʦʬʩʢʦʝ ʟʥʘʥʠʝ, ʢʦʥʢʨʝʪʥʳʝ ʤʝʪʘʬʠʣʦʩʦʬ-

ʩʢʠʝ ʢʦʥʮʝʧʮʠʠ ʤʦʞʥʦ ʧʨʠʤʝʥʷʪʴ ʚ ʨʘʙʦʪʝ ʩ ʦʧʨʝ-

ʜʝʣʝʥʥʳʤʠ ʬʠʣʦʩʬʩʢʠʤʠ ʪʝʢʩʪʘʤʠ. 

ʀʩʩʣʝʜʦʚʘʥʠʝ ʧʨʠʨʦʜʳ ʬʠʣʦʩʦʬʩʢʦʛʦ ʟʥʘʥʠʷ 

ʙʘʟʠʨʫʝʪʩʷ ʥʘ ʠʟʫʯʝʥʠʠ ʪʝʢʩʪʦʚ ʪʚʦʨʮʦʚ ʬʠʣʦʩʦʬ-

ʩʢʠʭ ʫʯʝʥʠʡ, ʨʘʟʨʘʙʦʪʘʚʰʠʭ ʧʘʨʘʜʠʛʤʘʣʴʥʳʝ ʢʦʥ-

ʮʝʧʮʠʠ ʧʨʠʨʦʜʳ ʬʠʣʦʩʦʬʠʠ. ʕʪʦ ʦʙʩʪʦʷʪʝʣʴʩʪʚʦ 

ʦʧʨʝʜʝʣʷʝʪ ʩʦʜʝʨʞʘʥʠʝ ʠ ʤʝʪʦʜʦʣʦʛʠʶ ʦʩʫʱʝʩʪʚ-

ʣʝʥʠʷ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ. 

ɺ ʨʘʤʢʘʭ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ ʧʨʦ-

ʚʦʜʠʪʩʷ ʦʩʤʳʩʣʝʥʠʝ ʦʧʨʝʜʝʣʝʥʠʡ ʧʦʥʷʪʠʷ ʬʠʣʦʩʦ-

ʬʠʠ, ʢʦʪʦʨʳʝ (ʦʧʨʝʜʝʣʝʥʠʷ) ʚʳʩʪʫʧʘʶʪ ʢʘʢ ʠʩʪʦʨʠ-

ʯʝʩʢʠ ʢʦʥʢʨʝʪʥʳʝ ʩʧʦʩʦʙʳ ʬʠʣʦʩʦʬʩʢʦʛʦ ʩʘʤʦʩʦ-

ʟʥʘʥʠʷ ʠ ʢʘʢ ʧʨʠʥʮʠʧʳ ʬʠʣʦʩʦʬʩʢʦʛʦ ʪʚʦʨʯʝʩʪʚʘ.  

ʄʝʪʦʜʦʣʦʛʠʯʝʩʢʦʡ ʧʨʦʙʣʝʤʦʡ ʤʝʪʘʬʠʣʦʩʦʬ-

ʩʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ ʷʚʣʷʝʪʩʷ ʧʨʦʙʣʝʤʘ ʦʩʤʳʩʣʝʥʠʷ 

ʬʝʥʦʤʝʥʘ ʘʨʭʝʪʠʧʠʯʥʦʩʪʠ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ. ɺ 

ʠʩʪʦʨʠʠ ʪʨʘʜʠʮʠʠ ʬʠʣʦʩʦʬʠʷ ʩʦʩʪʦʷʣʘʩʴ ʢʘʢ ʤʳʰ-

ʣʝʥʠʝ ʙʳʪʠʷ, ʢʘʢ ʤʳʰʣʝʥʠʝ ʤʳʰʣʝʥʠʷ, ʢʘʢ ʠʥʪʝʣ-

ʣʝʢʪʫʘʣʴʥʘʷ ʢʦʤʤʫʥʠʢʘʮʠʷ. 

ʌʠʣʦʩʦʬʩʪʚʦʚʘʥʠʝ ʘʨʭʝʪʠʧʠʯʥʦ. ɺ ʪʨʘʜʠʮʠʠ 

ʩʬʦʨʤʠʨʦʚʘʣʠʩʴ ʘʨʭʝʪʠʧʳ ʬʠʣʦʩʦʬʠʠ ʦʙʲʝʢʪʠʚʥʦ-

ʩʪʠ, ʩʫʙʲʝʢʪʠʚʥʦʩʪʠ ʠ ʠʥʪʝʨʩʫʙʲʝʢʪʠʚʥʦʩʪʠ.  

ʉʫʱʝʩʪʚʫʝʪ ʪʦʣʢʦʚʘʥʠʝ, ʩʦʛʣʘʩʥʦ ʢʦʪʦʨʦʤʫ 

ʠʩʪʦʨʠʠ ʜʨʝʚʥʝʛʨʝʯʝʩʢʦʡ ʬʠʣʦʩʦʬʠʠ ʩʚʦʡʩʪʚʝʥʥʦ 

ʩʪʘʥʦʚʣʝʥʠʝ ʧʨʠʥʮʠʧʘ ʠʜʝʠ ʚ ʬʠʣʦʩʦʬʠʠ, ʢʦʪʦʨʘʷ 

ʧʦʥʠʤʘʝʪʩʷ ʢʘʢ ʠʜʝʘʣʴʥʘʷ ʦʙʲʝʢʪʠʚʥʦʩʪʴ. ɼʣʷ ʘʨ-

ʭʝʪʠʧʘ ʬʠʣʦʩʦʬʠʠ ʦʙʲʝʢʪʠʚʥʦʩʪʠ ʭʘʨʘʢʪʝʨʥʦ ʚʦ-

ʧʨʦʰʘʥʠʝ ʦ ʧʨʠʨʦʜʝ ʚʝʱʝʡ, ʦ ʧʨʠʨʦʜʝ ʚ ʩʝʙʝ ʚʩʝʦʙ-

ʱʝʛʦ, ʦ ʪʦʤ, ʯʪʦ ʪʘʢʦʝ ʟʥʘʥʠʝ ʩʘʤʦ ʧʦ ʩʝʙʝ, ʠʩʪʠʥʘ 

ʩʘʤʘ ʧʦ ʩʝʙʝ, ʩʧʨʘʚʝʜʣʠʚʦʩʪʴ ʩʘʤʘ ʧʦ ʩʝʙʝ, ʙʣʘʛʦ 

ʩʘʤʦ ʧʦ ʩʝʙʝ. ɼʣʷ ʵʪʦʛʦ ʪʠʧʘ ʤʳʰʣʝʥʠʷ ʭʘʨʘʢʪʝʨʝʥ 

ʛʦʨʠʟʦʥʪ ʦʯʝʚʠʜʥʦʩʪʝʡ: ʚʥʝ ʤʝʥʷ ʩʫʱʝʩʪʚʫʶʪ 

ʚʝʱʠ. ʇʨʦʙʣʝʤʦʡ, ʪʦ ʝʩʪʴ ʪʝʤ, ʯʪʦ ʥʝ ʦʯʝʚʠʜʥʦ, ʷʚ-

ʣʷʝʪʩʷ ʧʦʟʥʘʥʠʝ ʧʨʠʨʦʜʳ ʚʝʱʝʡ: ʯʪʦ ʝʩʪʴ ʙʳʪʠʝ? 

ʌʠʣʦʩʦʬʠʷ ʦʩʤʳʩʣʷʣʘʩʴ ʢʘʢ ʧʦʟʥʘʥʠʝ ʚʝʯʥʦʛʦ, ʥʝ-

ʧʨʝʭʦʜʷʱʝʛʦ ʩʫʱʝʛʦ. ʌʠʣʦʩʦʬʠʷ ʧʦʥʠʤʘʣʘʩʴ ʢʘʢ 

ʧʫʪʴ ʜʣʷ ʜʦʩʪʠʞʝʥʠʷ ʩʯʘʩʪʴʷ ʧʦʩʨʝʜʩʪʚʦʤ ʨʘʟʫʤʘ. 

ɺ ʜʨʝʚʥʝʛʨʝʯʝʩʢʦʡ ʬʠʣʦʩʦʬʠʠ ʢʦʥʩʪʠʪʫʪʠʚ-

ʥʳʤʠ ʜʣʷ ʪʨʘʜʠʮʠʠ ʤʳʩʣʠ ʦʢʘʟʘʣʠʩʴ ʨʘʟʤʳʰʣʝʥʠʷ 

ʦ ʧʨʠʨʦʜʝ ʚʝʱʝʡ. ɺ ʨʝʟʫʣʴʪʘʪʝ ʩʣʦʞʠʣʘʩʴ ʥʘʪʫʨʬʠ-

ʣʦʩʦʬʠʷ ʢʘʢ ʪʨʘʜʠʮʠʷ ʨʘʟʤʳʰʣʝʥʠʷ ʦ ʧʨʠʨʦʜʝ ʚʝ-

ʱʝʡ, ʢʘʢ ʨʘʟʤʳʰʣʝʥʠʝ ʦ ʧʨʠʨʦʜʝ ʚ ʮʝʣʦʤ.  

ɺ ʘʨʭʝʪʠʧʝ ʬʠʣʦʩʦʬʠʠ ʩʫʙʲʝʢʪʠʚʥʦʩʪʠ ʦʯʝ-

ʚʠʜʥʘ ʢʦʥʩʪʘʪʘʮʠʷ: ʷ ʤʳʩʣʶ: ʚʥʝ ʤʝʥʷ ʩʫʱʝʩʪʚʫʶʪ 

ʚʝʱʠ. ʇʨʠ ʵʪʦʤ ʥʝ ʧʨʠʨʦʜʘ ʚʝʱʝʡ, ʘ ʧʨʠʨʦʜʘ ʷ 

ʤʳʩʣʶ ʩʪʘʥʦʚʠʪʩʷ ʧʨʝʜʤʝʪʦʤ ʬʠʣʦʩʦʬʩʢʦʛʦ ʠʥʪʝ-

ʨʝʩʘ. ɺ ʬʠʣʦʩʦʬʠʠ ʵʪʦʛʦ ʘʨʭʝʪʠʧʘ ʩʯʠʪʘʝʪʩʷ ʥʝʦʙ-

ʭʦʜʠʤʳʤ ʦʪʚʝʪʠʪʴ ʥʘ ʚʦʧʨʦʩʳ ʦ ʪʦʤ, ʯʪʦ ʷ ʤʦʛʫ 

ʟʥʘʪʴ? ʯʪʦ ʷ ʜʦʣʞʝʥ ʜʝʣʘʪʴ? ʥʘ ʯʪʦ ʷ ʤʦʛʫ ʥʘʜʝ-

ʷʪʴʩʷ? ɸʢʪʫʘʣʴʥʳʤ ʦʢʘʟʳʚʘʝʪʩʷ ʠʩʩʣʝʜʦʚʘʥʠʝ ʧʨʠ-

ʨʦʜʳ ʥʘʰʝʛʦ ʗ. ʌʠʣʦʩʦʬʠʷ ʢʘʢ ʩʦʟʝʨʮʘʥʠʝ ʠʜʝʘʣʴ-

ʥʳʭ ʩʤʳʩʣʦʚ ʧʨʝʚʨʘʱʘʝʪʩʷ ʚ ʬʠʣʦʩʦʬʠʶ ʩʘʤʦʩʦ-

ʟʥʘʥʠʷ, ʚ ʬʠʣʦʩʦʬʠʶ ʩʫʙʲʝʢʪʠʚʥʦʩʪʠ. ʌʠʣʦʩʦʬʠʷ 

ʬʫʥʢʮʠʦʥʠʨʫʝʪ ʢʘʢ ʤʳʰʣʝʥʠʝ ʤʳʰʣʝʥʠʷ. ʉʫʱʝ-

ʩʪʚʫʝʪ ʪʦʣʢʦʚʘʥʠʝ, ʯʪʦ ʠʩʪʦʨʠʠ ʛʝʨʤʘʥʩʢʦʡ ʬʠʣʦ-

ʩʦʬʠʠ ʩʚʦʡʩʪʚʝʥʥʦ ʩʪʘʥʦʚʣʝʥʠʝ ʧʨʠʥʮʠʧʘ ʜʫʭʘ ʚ 

ʬʠʣʦʩʦʬʠʠ. ʕʪʦ ʦʧʨʝʜʝʣʷʝʪ ʩʦʜʝʨʞʘʥʠʝ ʘʨʭʝʪʠʧʘ 

ʬʠʣʦʩʦʬʠʠ ʩʫʙʲʝʢʪʠʚʥʦʩʪʠ.  

ɺ ʨʝʣʠʛʠʦʟʥʳʭ ʢʦʥʪʝʢʩʪʘʭ ʩʦʮʠʘʣʴʥʦʛʦ ʙʳʪʠʷ 

ʬʠʣʦʩʦʬʠʷ ʧʦʥʠʤʘʣʘʩʴ ʢʘʢ ʤʠʨʩʢʘʷ ʤʫʜʨʦʩʪʴ, ʦʩ-

ʥʦʚʘʥʥʘʷ ʥʘ ʝʩʪʝʩʪʚʝʥʥʦʤ ʩʚʝʪʝ ʯʝʣʦʚʝʯʝʩʢʦʛʦ ʨʘ-

ʟʫʤʘ. ʕʪʠʤ ʦʥʘ ʦʪʣʠʯʘʣʘʩʴ ʦʪ ʪʝʦʣʦʛʠʠ ʢʘʢ ʙʦʞʝ-

ʩʪʚʝʥʥʦʡ ʤʫʜʨʦʩʪʠ, ʦʩʥʦʚʘʥʥʦʡ ʥʘ ʩʚʝʨʭʲʝʩʪʝ-

ʩʪʚʝʥʥʦʤ ʩʚʝʪʝ ʙʦʞʝʩʪʚʝʥʥʦʛʦ ʦʪʢʨʦʚʝʥʠʷ.  

ʕʢʩʧʣʠʢʘʮʠʷ ʨʘʮʠʦʥʘʣʴʥʦʛʦ ʩʪʘʪʫʩʘ ʬʠʣʦʩʦʬ-

ʩʢʦʛʦ ʤʳʰʣʝʥʠʷ ʧʨʝʜʧʦʣʘʛʘʣʘ ʧʦʥʠʤʘʥʠʝ ʬʠʣʦʩʦ-

ʬʠʠ ʢʘʢ ʝʜʠʥʦʡ ʥʘʫʢʠ, ʩʫʱʝʩʪʚʫʶʱʝʡ ʚ ʬʦʨʤʝ ʧʦ-

ʥʷʪʠʷ.  

ɺ ʫʩʣʦʚʠʷʭ ʘʢʪʫʘʣʠʟʘʮʠʠ ʤʳʰʣʝʥʠʷ ʙʳʪʠʷ ʢʘʢ 

ʙʳʪʠʷ ʚ ʩʦʟʥʘʥʠʠ ʤʳʩʣʷʱʝʛʦ ʯʝʣʦʚʝʢʘ ʬʠʣʦʩʦʬʠʷ 

ʨʘʟʚʸʨʪʳʚʘʝʪʩʷ ʢʘʢ ʩʠʩʪʝʤʘʪʠʯʝʩʢʦʝ ʚʦʧʨʦʰʘʥʠʝ 

ʥʘhʝʛʦ ʷ ʦ ʩʘʤʦʤ ʩʝʙʝ. ʇʨʠʭʦʜʠʪ ʦʩʦʟʥʘʥʠʝ, ʯʪʦ ʦʩ-

ʥʦʚʥʳʝ ʧʨʦʙʣʝʤʳ ʬʠʣʦʩʦʬʠʠ ʪʨʝʙʫʶʪ ʦʪʚʝʪʘ ʥʘ 

ʚʦʧʨʦʩʳ ʦ ʪʦʤ, ʯʪʦ ʷ ʤʦʛʫ ʟʥʘʪʴ? ʯʪʦ ʷ ʜʦʣʞʝʥ ʜʝ-

ʣʘʪʴ? ʥʘ ʯʪʦ ʷ ʤʦʛʫ ʥʘʜʝʷʪʴʩʷ? ʕʪʠ ʚʦʧʨʦʩʳ ʩʚʦ-

ʜʷʪʩʷ ʢ ʧʨʦʙʣʝʤʝ ʦʩʤʳʩʣʝʥʠʷ ʧʨʠʨʦʜʳ ʥʘʰʝʛʦ ʷ. 

ʇʦʥʠʤʘʥʠʝ ʗ ʢʘʢ ʩʘʤʦʩʦʟʥʘʥʠʷ ʤʦʝʛʦ ʩʦʟʥʘʥʠʷ ʧʦ-

ʢʘʟʳʚʘʝʪ, ʯʪʦ ʵʪʠ ʚʦʧʨʦʩʳ ʬʦʨʤʫʣʠʨʫʶʪʩʷ ʠ ʦʙ-

ʩʫʞʜʘʶʪʩʷ ʚ ʢʦʥʪʝʢʩʪʝ ʘʨʭʝʪʠʧʘ ʬʠʣʦʩʦʬʠʠ ʩʫʙʲ-

ʝʢʪʠʚʥʦʩʪʠ. ɿʜʝʩʴ, ʥʘʧʨʠʤʝʨ, ʚ ʧʨʝʜʣʦʞʝʥʠʠ çʗ 

ʤʳʩʣʶ: ʩʫʱʝʩʪʚʫʶʪ ʚʝʱʠè ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʡ ʘʢ-

ʮʝʥʪ ʜʝʣʘʝʪʩʷ ʥʝ ʥʘ ʚʦʧʨʦʰʘʥʠʠ ʦ ʧʨʠʨʦʜʝ ʚʝʱʝʡ, 

ʘ ʥʘ ʚʦʧʨʦʰʘʥʠʠ ʦ ʧʨʠʨʦʜʝ ʥʘʰʝʛʦ ʗ. 

ʌʠʣʦʩʦʬʠʷ ʚ ʪʘʢʦʤ ʚʦʧʨʦʰʘʥʠʠ ʦʩʤʳʩʣʷʝʪʩʷ 

ʢʘʢ ʪʨʘʥʩʮʝʥʜʝʥʪʘʣʴʥʘʷ ʠʩʪʦʨʠʷ ʩʘʤʦʩʦʟʥʘʥʠʷ, ʢʘʢ 

ʫʯʝʥʠʝ ʦʙ ʘʙʩʦʣʶʪʝ, ʦ ʝʜʠʥʩʪʚʝ ʦʙʲʝʢʪʠʚʥʦʛʦ ʠ 

ʩʫʙʲʝʢʪʠʚʥʦʛʦ. ʌʠʣʦʩʦʬʠʷ ʦʩʤʳʩʣʷʝʪʩʷ ʢʘʢ ʥʘʫʢʘ 

ʦ ʨʘʟʫʤʝ, ʧʦʩʪʠʛʘʶʱʝʤ ʩʘʤʦʛʦ ʩʝʙʷ, ʢʘʢ ʧʦʟʥʘʥʠʝ 

ʨʘʟʚʠʪʠʷ ʢʦʥʢʨʝʪʥʦʛʦ. 

ʀʥʪʝʨʩʫʙʲʝʢʪʠʚʥʦʩʪʴ ʢʘʢ ʘʨʭʝʪʠʧ ʬʠʣʦʩʦʬ-

ʩʪʚʦʚʘʥʠʷ ʦʧʨʝʜʝʣʷʝʪ ʩʪʨʘʪʝʛʠʶ ʤʳʰʣʝʥʠʷ ʙʳʪʠʷ, 

ʮʝʥʪʨʠʨʫʷ ʚʥʠʤʘʥʠʝ ʥʘ ʠʩʩʣʝʜʦʚʘʥʠʠ ʩʦʦʪʥʦʰʝʥʠʷ 

ʤʦʝʛʦ ʗ ʠ ʗ ʜʨʫʛʦʛʦ ʩʦʟʥʘʥʠʷ, ʪʦ ʝʩʪʴ ʥʘ ʬʝʥʦʤʝʥʝ 

ʠʥʪʝʨʩʫʙʲʝʢʪʠʚʥʦʩʪʠ. ɿʜʝʩʴ ʦʩʦʟʥʘʝʪʩʷ ʧʨʝʜʧʦʩʳ-

ʣʦʯʥʦʩʪʴ, ʥʝʩʘʤʦʜʦʩʪʘʪʦʯʥʦʩʪʴ ʤʦʝʛʦ ʤʳʰʣʝʥʠʷ. 

ʄʦʸ ʤʳʰʣʝʥʠʝ ʧʦʥʠʤʘʝʪʩʷ ʢʘʢ ʦʙʫʩʣʦʚʣʝʥʥʦʝ, 

ʩʢʘʞʝʤ, ʨʦʜʦʚʦʡ ʩʫʱʥʦʩʪʴʶ ʯʝʣʦʚʝʢʘ, ʝʛʦ ʩʦʮʠ-

ʘʣʴʥʦïʠʩʪʦʨʠʯʝʩʢʦʡ ʧʨʠʨʦʜʦʡ, ʷʟʳʢʦʤ, ʤʦʝʡ ʬʝʥʦ-

ʤʝʥʘʣʴʥʦʡ ʪʝʣʝʩʥʦʩʪʴʶ. ʄʦʸ ʤʳʰʣʝʥʠʝ ʠʩʪʦʣʢʦ-

ʚʳʚʘʝʪʩʷ, ʥʘʧʨʠʤʝʨ, ʢʘʢ ʦʙʫʩʣʦʚʣʝʥʥʦʝ ʢʫʣʴʪʫʨʦʡ, 

ʙʝʩʩʦʟʥʘʪʝʣʴʥʦʡ ʘʢʪʠʚʥʦʩʪʴʶ ʧʩʠʭʠʢʠ, ʜʝʪʝʨʤʠʥʠ-

ʨʦʚʘʥʥʦʡ ʞʝʣʘʥʠʷʤʠ.  

ɺ ʢʦʥʪʝʢʩʪʝ ʘʨʭʝʪʠʧʘ ʠʥʪʝʨʩʫʙʲʝʢʪʠʚʥʦʩʪʠ 

ʨʘʟʨʘʙʘʪʳʚʘʶʪʩʷ ʚʦʟʤʦʞʥʦʩʪʠ ʘʥʪʨʦʧʦʣʦʛʠʯʝ-

ʩʢʦʛʦ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ, ʦʩʫʱʝʩʪʚʣʷʝʪʩʷ ʣʠʥʛʚʠ-

ʩʪʠʯʝʩʢʠʡ ʧʦʚʦʨʦʪ ʚ ʬʠʣʦʩʦʬʠʠ, ʢʦʪʦʨʳʡ ʘʢʪʠʚʠ-

ʟʠʨʫʝʪ ʘʥʘʣʠʪʠʯʝʩʢʠʡ ʧʨʦʝʢʪ. ʈʘʟʚʠʚʘʝʪʩʷ ʧʩʠʭʦ-

ʘʥʘʣʠʪʠʯʝʩʢʘʷ ʧʨʦʛʨʘʤʤʘ ʬʠʣʦʩʦʬʩʢʠʭ 

ʠʩʩʣʝʜʦʚʘʥʠʡ. ɺ ʮʝʥʪʨʝ ʚʥʠʤʘʥʠʷ ʦʢʘʟʳʚʘʝʪʩʷ ʬʝ-

ʥʦʤʝʥ ʢʦʤʤʫʥʠʢʘʮʠʠ ʤʥʦʛʠʭ ʗ. ɺ ʢʦʥʪʝʢʩʪʝ ʘʨʭʝ-

ʪʠʧʘ ʠʥʪʝʨʩʫʙʲʝʢʪʠʚʥʦʩʪʠ ʬʠʣʦʩʦʬʠʷ ʧʦʥʠʤʘʝʪʩʷ 

ʢʘʢ ʠʩʩʣʝʜʦʚʘʥʠʝ ʩʦʦʪʥʦʰʝʥʠʷ ʤʳʰʣʝʥʠʷ ʯʝʣʦ-

ʚʝʢʘ ʠ ʙʳʪʠʷ ʯʝʣʦʚʝʢʘ. ɺʦʟʥʠʢʘʝʪ ʢʦʥʮʝʧʮʠʷ ʬʠʣʦ-

ʩʦʬʠʠ ʢʘʢ ʧʦʟʥʘʥʠʷ ʚʩʝʦʙʱʠʭ ʟʘʢʦʥʦʚ ʜʚʠʞʝʥʠʷ 

ʧʨʠʨʦʜʳ, ʦʙʱʝʩʪʚʘ ʠ ʤʳʰʣʝʥʠʷ. ɺ ʠʥʳʭ ʧʨʦʛʨʘʤ-

ʤʘʭ ʬʠʣʦʩʦʬʠʷ ʬʦʨʤʠʨʫʝʪʩʷ ʢʘʢ ʧʨʘʛʤʘʪʠʯʝʩʢʦʝ 

ʫʣʫʯʰʝʥʠʝ ʦʧʳʪʘ, ʢʘʢ ʣʦʛʠʯʝʩʢʠʡ ʘʥʘʣʠʟ ʷʟʳʢʘ, 

ʢʘʢ ʪʨʘʥʩʮʝʥʜʝʥʪʘʣʴʥʘʷ ʬʝʥʦʤʝʥʦʣʦʛʠʷ, ʢʘʢ ʠʩʩʣʝ-

ʜʦʚʘʥʠʝ ʬʝʥʦʤʝʥʦʚ ʩʦʟʥʘʥʠʷ ʧʦʩʣʝ ʪʨʘʥʩʮʝʥʜʝʥ-

ʪʘʣʴʥʦʡ ʨʝʜʫʢʮʠʠ ʥʘʠʚʥʦʡ ʫʩʪʘʥʦʚʢʠ ʩʦʟʥʘʥʠʷ. 
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ʇʨʠ ʘʢʮʝʥʪʠʨʦʚʘʥʠʠ ʛʝʨʤʝʥʝʚʪʠʯʝʩʢʦʡ ʧʨʦʙʣʝʤʘ-

ʪʠʢʠ ʬʠʣʦʩʦʬʠʷ ʧʨʝʜʩʪʘʸʪ ʢʘʢ ʘʥʘʣʠʪʠʢʘ ʙʳʪʠʷ ʧʦ-

ʥʠʤʘʶʱʝʛʦ. ʈʘʜʠʢʘʣʴʥʘʷ ʢʨʠʪʠʢʘ ʪʨʘʜʠʮʠʠ ʤʳʰ-

ʣʝʥʠʷ ʙʳʪʠʷ ʩʬʦʢʫʩʠʨʦʚʘʥʘ ʚ ʜʚʠʞʝʥʠʠ ʜʝʢʦʥ-

ʩʪʨʫʢʮʠʠ.  

ʌʠʣʦʩʦʬʠʷ ʬʦʨʤʠʨʫʝʪʩʷ ʢʘʢ ʠʥʪʝʣʣʝʢʪʫʘʣʴ-

ʥʘʷ ʢʦʤʤʫʥʠʢʘʮʠʷ. ʇʨʦʠʩʭʦʜʠʪ ʩʪʘʥʦʚʣʝʥʠʝ ʧʨʠʥ-

ʮʠʧʘ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʩʪʠ ʚ ʬʠʣʦʩʦʬʠʠ. ɺ ʢʦʥʪʝʢ-

ʩʪʝ ʘʨʭʝʪʠʧʘ ʬʠʣʦʩʦʬʠʠ ʠʥʪʝʨʩʫʙʲʝʢʪʠʚʥʦʩʪʠ ʘʢ-

ʪʫʘʣʠʟʠʨʫʝʪʩʷ ʚʦʧʨʦʰʘʥʠʝ ʦ ʪʦʤ, ʢʪʦ ʝʩʪʴ ʤʳ? 

ʇʝʨʚʠʯʥʳʝ ʧʨʝʜʧʦʩʳʣʢʠ, ʦʧʨʝʜʝʣʷʶʱʠʝ ʬʠ-

ʣʦʩʦʬʩʢʠʡ ʜʠʩʢʫʨʩ, ʠʩʪʦʨʠʯʝʩʢʠ ʨʘʟʣʠʯʘʶʪʩʷ, ʧʝ-

ʨʝʭʦʜʷ ʦʪ ʤʝʪʘʬʠʟʠʯʝʩʢʠʭ ʤʦʜʝʣʝʡ, ʧʨʦʜʚʠʛʘʷʩʴ ʢ 

ʩʦʚʨʝʤʝʥʥʳʤ ʩʧʦʩʦʙʘʤ ʧʦʩʪʤʝʪʘʬʠʟʠʯʝʩʢʦʛʦ ʜʚʠ-

ʞʝʥʠʷ ʤʳʩʣʠ. 

ɺ ʮʝʣʦʤ ʬʠʣʦʩʦʬʠʷ ʚʩʝʛʜʘ ʧʨʝʜʧʦʣʘʛʘʝʪ ʨʝ-

ʬʣʝʢʩʠʶ ʢʫʣʴʪʫʨʳ, ʨʝʘʣʠʟʫʝʪ ʚʦʟʤʦʞʥʦʩʪʠ ʠʥʪʝʨ-

ʧʨʝʪʘʮʠʠ ʦʧʳʪʘ ʙʳʪʠʷ ʯʝʣʦʚʝʢʘ ʚ ʤʠʨʝ.  

ʆʩʤʳʩʣʝʥʠʝ ʠʩʪʦʨʠʠ ʪʨʘʜʠʮʠʠ ʨʝʘʣʠʟʫʝʪʩʷ 

ʤʝʪʦʜʦʤ ʜʠʘʣʝʢʪʠʯʝʩʢʦʡ ʵʢʩʧʣʠʢʘʮʠʠ ʧʦʥʷʪʠʷ ʬʠ-

ʣʦʩʦʬʠʠ ʤʝʪʦʜʦʤ ʢʦʥʮʝʧʪʫʘʣʴʥʳʭ ʦʧʧʦʟʠʮʠʡ. 

ɺ ʭʦʜʝ ʠʩʪʦʨʠʠ ʦʧʨʝʜʝʣʝʥʠʷ ʧʦʥʷʪʠʷ ʬʠʣʦʩʦ-

ʬʠʠ ʬʫʥʢʮʠʦʥʠʨʫʶʪ ʢʘʢ ʠʩʪʦʨʠʯʝʩʢʠ ʢʦʥʢʨʝʪʥʳʝ 

ʩʧʦʩʦʙʳ ʬʠʣʦʩʦʬʩʢʦʛʦ ʩʘʤʦʩʦʟʥʘʥʠʷ ʠ ʧʨʠʥʮʠʧʳ 

ʬʠʣʦʩʦʬʩʢʦʛʦ ʪʚʦʨʯʝʩʪʚʘ. 

ʌʠʣʦʩʦʬʠʷ ʬʦʨʤʠʨʫʝʪʩʷ ʢʘʢ ʬʝʥʦʤʝʥ ʦʧʨʝʜʝ-

ʣʸʥʥʦʡ ʜʫʭʦʚʥʦʡ ʢʫʣʴʪʫʨʳ. ʉʚʦʙʦʜʘ ʤʳʩʣʠ ʝʩʪʴ 

ʫʩʣʦʚʠʝ ʚʦʟʤʦʞʥʦʩʪʠ ʙʳʪʠʷ ʬʠʣʦʩʦʬʠʠ. 

ɺ ʤʥʦʛʦʦʙʨʘʟʥʦʤ ʩʦʜʝʨʞʘʥʠʠ ʜʫʭʦʚʥʦʡ ʢʫʣʴ-

ʪʫʨʳ, ʚ ʝʸ ʢʦʥʪʝʢʩʪʝ ʬʠʣʦʩʦʬʠʷ ʦʩʫʱʝʩʪʚʣʷʝʪ ʨʘ-

ʮʠʦʥʘʣʴʥʳʡ ʜʠʩʢʫʨʩ. ɻʝʥʝʪʠʯʝʩʢʠ ʦʥʘ ʚʦʟʥʠʢʘʝʪ 

ʢʘʢ ʨʝʯʴ ʠ ʧʠʩʴʤʦ. ɺ ʪʨʠʘʜʝ ʚʠʜʦʚ ʜʫʭʦʚʥʦʡ ʢʫʣʴ-

ʪʫʨʳ (ʪʝʦʣʦʛʠʷ, ʥʘʫʢʘ, ʬʠʣʦʩʦʬʠʷ) ʬʠʣʦʩʦʬʠʠ ʩʧʝ-

ʮʠʬʠʯʥʦ ʩʚʦʙʦʜʥʦʝ ʤʳʰʣʝʥʠʝ, ʢʦʪʦʨʦʝ ʚʳʩʪʫʧʘʝʪ 

ʢʘʢ ʫʩʣʦʚʠʝ ʚʦʟʤʦʞʥʦʩʪʠ ʙʳʪʠʷ ʬʠʣʦʩʦʬʠʠ. ʕʪʦ 

ʩʦʟʜʘʸʪ ʪʨʘʜʠʮʠʶ ʦʩʤʳʩʣʷʶʱʝʛʦ, ʧʦʥʠʤʘʶʱʝʛʦ, 

ʠʩʪʦʣʢʦʚʳʚʘʶʱʝʛʦ ʤʳʰʣʝʥʠʷ.  

ʇʨʦʙʣʝʤʦʡ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ 

ʷʚʣʷʝʪʩʷ ʠʩʩʣʝʜʦʚʘʥʠʝ ʩʦʦʪʥʦʰʝʥʠʷ ʬʠʣʦʩʦʬʠʠ ʠ 

ʣʦʛʠʢʠ. ʉʬʦʨʤʠʨʦʚʘʚʰʠʡʩʷ ʣʦʛʦʮʝʥʪʨʠʟʤ ʚ ʜʚʠʞʝ-

ʥʠʠ ʤʳʰʣʝʥʠʷ ʙʳʪʠʷ ʦʧʨʝʜʝʣʷʣ ʣʦʛʠʢʫ, ʥʘʧʨʠʤʝʨ, 

ʚ ʚʠʜʝ ʫʯʝʥʠʷ ʦ ʧʦʥʷʪʠʠ ʢʘʢ ʙʳʪʠʠ ʠ ʦ ʧʦʥʷʪʠʠ ʢʘʢ 

ʧʦʥʷʪʠʠ. ʕʪʦ ʧʨʠʚʝʣʦ ʢ ʩʚʦʝʦʙʨʘʟʥʦʤʫ ʧʘʥʣʦʛʠʟʤʫ 

ʚ ʨʝʘʣʠʟʘʮʠʠ ʚʦʟʤʦʞʥʦʩʪʝʡ ʤʳʰʣʝʥʠʷ ʙʳʪʠʷ. ʇʦ-

ʥʷʪʠʝ ʚʝʱʝ ʧʨʝʜʩʪʘʚʘʣʦ ʢʘʢ ʫʩʣʦʚʠʝ ʚʦʟʤʦʞʥʦʩʪʠ 

ʝʸ ʜʝʡʩʪʚʠʪʝʣʴʥʦʛʦ ʩʫʱʝʩʪʚʦʚʘʥʠʷ. ʇʨʝʦʜʦʣʝʥʠʝ 

ʣʦʛʦʮʝʥʪʨʠʟʤʘ ʩʪʘʣʦ ʚʘʞʥʦʡ ʟʘʜʘʯʝʡ ʨʘʟʚʠʪʠʷ 

ʩʪʨʘʪʝʛʠʠ ʤʳʰʣʝʥʠʷ ʙʳʪʠʷ.  

ʌʠʣʦʩʦʬʩʢʦʝ ʤʳʰʣʝʥʠʝ ʨʝʘʣʠʟʫʝʪʩʷ ʢʘʢ ʜʝʷ-

ʪʝʣʴʥʦʩʪʴ, ʚ ʩʦʜʝʨʞʘʥʠʠ ʢʦʪʦʨʦʡ ʠʤʝʶʪʩʷ ʦʧʨʝʜʝ-

ʣʸʥʥʳʝ ʮʝʣʠ, ʠʩʧʦʣʴʟʫʶʪʩʷ ʤʝʪʦʜʦʣʦʛʠʯʝʩʢʠʝ 

ʩʨʝʜʩʪʚʘ ʠ ʠʩʪʦʨʠʯʝʩʢʠ ʚʦʟʥʠʢʘʶʪ ʨʝʟʫʣʴʪʘʪʳ ʬʠ-

ʣʦʩʦʬʩʪʚʦʚʘʥʠʷ. ʆʮʝʥʢʠ ʠ ʮʝʥʥʦʩʪʠ, ʠʜʝʘʣʳ ʠ 

ʥʦʨʤʳ ʬʫʥʢʮʠʦʥʠʨʫʶʪ ʚ ʵʪʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʢʘʢ 

ʬʦʨʤʳ ʘʢʩʠʦʣʦʛʠʯʝʩʢʦʡ ʦʙʫʩʣʦʚʣʝʥʥʦʩʪʠ ʬʠʣʦ-

ʩʦʬʩʢʦʛʦ ʪʚʦʨʯʝʩʪʚʘ. 

ʇʦʩʢʦʣʴʢʫ ʬʠʣʦʩʦʬʠʷ ʚʩʝʛʜʘ ʦʩʤʳʩʣʷʝʪ ʧʨʦ-

ʙʣʝʤʳ ʞʠʟʥʠ ʚ ʢʦʥʪʝʢʩʪʝ ʦʧʨʝʜʝʣʝʥʥʦʡ ʜʫʭʦʚʥʦʡ 

ʢʫʣʴʪʫʨʳ ʧʦʩʪʦʣʴʢʫ (ʚ ʩʚʝʪʝ ʨʝʘʣʴʥʦʡ ʚʦʟʤʦʞʥʦʩʪʠ 

ʦʤʥʠʮʠʜʘ) ʚ ʩʦʚʨʝʤʝʥʥʦʡ ʢʫʣʴʪʫʨʝ ʘʢʪʫʘʣʠʟʠʨʫ-

ʝʪʩʷ ʟʘʜʘʯʘ ʧʦʠʩʢʘ ʪʠʧʘ ʤʳʰʣʝʥʠʷ, ʩʧʦʩʦʙʩʪʚʫʶ-

ʱʝʛʦ ʤʠʥʠʤʠʟʘʮʠʠ ʵʪʦʡ ʦʧʘʩʥʦʩʪʠ. ʂʦʤʧʘʨʘʪʠ-

ʚʠʟʤ ʠ ʛʝʨʤʝʥʝʚʪʠʢʘ, ʚʦʟʤʦʞʥʦ, ʦʙʣʘʜʘʶʪ ʪʘʢʠʤ 

ʧʦʪʝʥʮʠʘʣʦʤ ʬʦʨʤʠʨʦʚʘʥʠʷ ʤʳʰʣʝʥʠʷ, ʬʦʨʤʠʨʫ-

ʶʱʝʛʦ ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʡ ʜʠʘʣʦʛ. 

ʇʨʦʙʣʝʤʦʡ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ 

ʷʚʣʷʝʪʩʷ ʠʩʩʣʝʜʦʚʘʥʠʝ ʛʝʥʝʟʠʩʘ ʬʠʣʦʩʦʬʠʠ ʢʘʢ 

ʢʫʣʴʪʫʨʳ ʤʳʩʣʠ. ɿʜʝʩʴ ʦʩʦʟʥʘʸʪʩʷ ʘʪʨʠʙʫʪʠʚʥʘʷ 

ʩʚʷʟʴ ʬʠʣʦʩʦʬʠʠ, ʢʫʣʴʪʫʨʳ ʠ ʧʨʘʢʪʠʢʠ. ʄʥʦʛʦʦʙ-

ʨʘʟʥʳʝ ʛʠʧʦʪʝʟʳ ʛʝʥʝʟʠʩʘ ʬʠʣʦʩʦʬʠʠ ʘʢʮʝʥʪʠʨʫʶʪ 

ʝʛʦ ʨʝʘʣʴʥʳʝ ʬʘʢʪʦʨʳ. ʄʠʬʦʛʝʥʥʘʷ ʢʦʥʮʝʧʮʠʷ ʛʝ-

ʥʝʟʠʩʘ ʜʨʝʚʥʝʡ ʛʨʝʯʝʩʢʦʡ ʬʠʣʦʩʦʬʠʠ ʦʩʥʦʚʘʥʘ ʥʘ 

ʪʝʟʠʩʝ, ʩʦʛʣʘʩʥʦ ʢʦʪʦʨʦʤʫ ʦʥʘ ʝʩʪʴ ʠʩʪʦʨʠʯʝʩʢʠʡ 

ʧʨʦʮʝʩʩ ʠ ʠʩʪʦʨʠʯʝʩʢʠʡ ʨʝʟʫʣʴʪʘʪ ʨʝʬʣʝʢʩʠʠ ʛʨʝ-

ʯʝʩʢʦʡ ʤʠʬʦʣʦʛʠʠ. ɻʥʦʩʝʦʛʝʥʥʘʷ ʢʦʥʮʝʧʮʠʷ ʛʝʥʝ-

ʟʠʩʘ ʬʠʣʦʩʦʬʠʠ ʦʩʥʦʚʘʥʘ ʥʘ ʧʦʥʠʤʘʥʠʠ ʪʦʛʦ, ʯʪʦ 

ʧʨʦʙʣʝʤʳ ʧʦʟʥʘʥʠʷ ʤʠʨʘ ʯʝʣʦʚʝʢʦʤ ʧʨʠʚʦʜʷʪ ʢ 

ʚʦʟʥʠʢʥʦʚʝʥʠʶ ʪʨʘʜʠʮʠʠ ʤʳʩʣʠʪʝʣʴʥʦʛʦ ʚʦʧʨʦʰʘ-

ʥʠʷ ʦ ʤʝʩʪʝ ʯʝʣʦʚʝʢʘ ʚ ʤʠʨʝ, ʦ ʧʨʠʨʦʜʝ ʩʘʤʦʛʦ ʯʝ-

ʣʦʚʝʢʘ. ʇʨʘʢʪʠʯʝʩʢʘʷ ʦʙʫʩʣʦʚʣʝʥʥʦʩʪʴ ʛʝʥʝʟʠʩʘ 

ʬʠʣʦʩʦʬʠʠ ʧʦʢʘʟʳʚʘʝʪ, ʯʪʦ ʵʪʠ ʠ ʜʨʫʛʠʝ ʚʦʟʤʦʞ-

ʥʳʝ ʛʠʧʦʪʝʟʳ ʘʢʮʝʥʪʠʨʫʶʪ ʬʘʢʪʦʨʳ, ʢʦʪʦʨʳʝ ʩʘʤʠ 

ʧʦ ʩʝʙʝ ʦʙʫʩʣʦʚʣʝʥʳ ʧʨʘʢʪʠʯʝʩʢʠʤ ʩʧʦʩʦʙʦʤ ʧʨʦ-

ʠʟʚʦʜʩʪʚʘ ʠ ʚʦʩʧʨʦʠʟʚʦʜʩʪʚʘ ʞʠʟʥʠ ʯʝʣʦʚʝʢʘ ʠ ʦʙ-

ʱʝʩʪʚʘ, ʮʠʚʠʣʠʟʘʮʠʠ.  

ɿʘʧʘʜʥʦ-ʚʦʩʪʦʯʥʳʡ ʩʠʥʭʨʦʥʠʟʤ ʛʝʥʝʟʠʩʘ ʬʠ-

ʣʦʩʦʬʩʢʦʛʦ ʟʥʘʥʠʷ, ʧʨʝʜʩʪʘʚʣʝʥʥʳʡ ʬʘʢʪʘʤʠ ʨʘʟ-

ʚʠʪʠʷ ʢʫʣʴʪʫʨ ʠ ʮʠʚʠʣʠʟʘʮʠʡ, ʢʦʥʢʨʝʪʠʟʠʨʫʝʪ ʠ 

ʧʨʦʙʣʝʤʘʪʠʟʠʨʫʝʪ ʚʦʟʤʦʞʥʦʩʪʠ ʨʘʮʠʦʥʘʣʴʥʦʛʦ ʧʦ-

ʥʠʤʘʥʠʷ ʵʪʦʛʦ ʠʩʪʦʨʠʯʝʩʢʦʛʦ ʬʝʥʦʤʝʥʘ. ñʆʩʝʚʦʝ 

ʚʨʝʤʷò ʦʩʤʳʩʣʷʝʪʩʷ ʢʘʢ ʧʨʝʜʧʦʩʳʣʢʘ ʩʘʤʦʦʧʨʝʜʝ-

ʣʝʥʠʷ ʬʠʣʦʩʦʬʠʠ. ʇʨʝʜʩʪʘʚʣʝʥʥʦʩʪʴ ʠʜʝʠ ʦʩʝʚʦʛʦ 

ʚʨʝʤʝʥʠ ʚ ʤʳʩʣʠʪʝʣʴʥʳʭ ʪʨʘʜʠʮʠʷʭ ɿʘʧʘʜʘ ʠ ɺʦ-

ʩʪʦʢʘ ʩʘʤʘ ʧʦ ʩʝʙʝ ʥʝ ʦʙʲʷʩʥʷʝʪ ʤʝʭʘʥʠʟʤʘ ʛʝʥʝʟʠʩʘ 

ʬʠʣʦʩʦʬʠʠ.  

ʉʣʦʞʥʦʡ ʧʨʦʙʣʝʤʦʡ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝ-

ʜʦʚʘʥʠʡ ʷʚʣʷʝʪʩʷ ʠʩʩʣʝʜʦʚʘʥʠʝ ʩʦʦʪʥʦʰʝʥʠʷ ʬʠʣʦ-

ʩʦʬʠʠ ʩ ʝʸ ʠʩʪʦʨʠʝʡ. ʀʜʝʷ ʠʩʪʦʨʠʯʝʩʢʦʛʦ ʙʳʪʠʷ 

ʬʠʣʦʩʦʬʠʠ ʢʘʢ ʩʘʤʦʜʚʠʞʝʥʠʷ, ʩʘʤʦʨʘʩʢʨʳʪʠʷ ʠ 

ʦʩʫʱʝʩʪʚʣʝʥʠʷ ʝʝ ʩʫʱʥʦʩʪʠ ʩʧʦʩʦʙʩʪʚʫʝʪ ʦʩʤʳʩʣʝ-

ʥʠʶ ʚʥʫʪʨʝʥʥʝʛʦ ʧʦʪʝʥʮʠʘʣʘ ʩʪʨʘʪʝʛʠʠ ʤʳʰʣʝʥʠʷ 

ʙʳʪʠʷ. 

ʌʠʣʦʩʦʬʠʷ ʤʦʞʝʪ ʙʳʪʴ ʧʦʥʷʪʘ ʢʘʢ ʨʘʮʠʦʥʘʣʴ-

ʥʘʷ ʨʝʢʦʥʩʪʨʫʢʮʠʷ ʠʩʪʦʨʠʠ ʬʠʣʦʩʦʬʠʠ. ʕʪʘ ʛʠʧʦ-

ʪʝʟʘ ʘʢʪʫʘʣʠʟʠʨʫʝʪ ʟʥʘʯʝʥʠʝ ʠʩʪʦʨʠʦʛʨʘʬʠʠ ʬʠʣʦ-

ʩʦʬʠʠ, ʧʦʥʠʤʘʥʠʝ ʝʸ ʧʨʦʙʣʝʤ ʠ ʟʘʜʘʯ, ʤʝʪʦʜʦʚ ʠʭ 

ʨʝʰʝʥʠʷ, ʧʨʦʮʝʩʩʘ ʬʦʨʤʠʨʦʚʘʥʠʷ ʝʸ ʧʨʝʜʤʝʪʘ. ʈʘ-

ʮʠʦʥʘʣʴʥʦʤʫ ʦʩʤʳʩʣʝʥʠʶ ʚʟʘʠʤʦʩʚʷʟʠ ʬʠʣʦʩʦʬʠʠ 

ʠʩʪʦʨʠʠ ʬʠʣʦʩʦʬʠʠ ʩʧʦʩʦʙʩʪʚʫʝʪ ʘʥʘʣʠʟ ʩʦʦʪʥʦ-

ʰʝʥʠʷ ʚʳʩʢʘʟʳʚʘʥʠʡ ʪʝʦʨʝʪʠʯʝʩʢʦʡ ʬʠʣʦʩʦʬʠʠ ʠ 

ʚʳʩʢʘʟʳʚʘʥʠʡ ʠʩʪʦʨʠʢʦ-ʬʠʣʦʩʦʬʩʢʦʛʦ ʠʩʩʣʝʜʦʚʘ-

ʥʠʷ.  

ʉʚʝʜʝʥʠʝ ʬʠʣʦʩʦʬʠʠ ʢ ʨʘʮʠʦʥʘʣʴʥʦʡ ʨʝʢʦʥ-

ʩʪʨʫʢʮʠʷ ʩʚʦʝʡ ʠʩʪʦʨʠʠ ʟʘʤʳʢʘʝʪ ʪʨʘʜʠʮʠʶ ʥʘ ʩʘ-

ʤʦʸ ʩʝʙʷ. ɸʙʩʦʣʶʪʠʟʘʮʠʷ ʵʪʦʡ ʚʦʟʤʦʞʥʦʩʪʠ ʦʩʪʘʚ-

ʣʷʝʪ ʚ ʪʝʥʠ ʩʪʘʪʫʩ ʬʠʣʦʩʦʬʠʠ ʚ ʢʘʯʝʩʪʚʝ ʤʳʩʣʠ 

ʩʚʦʝʡ ʵʧʦʭʠ, ʚ ʚʠʜʝ ʪʨʘʜʠʮʠʠ ʨʘʮʠʦʥʘʣʴʥʦʛʦ 

ʦʩʤʳʩʣʝʥʠʷ ʦʧʳʪʘ ʠ ʧʨʦʙʣʝʤ ʦʧʨʝʜʝʣʸʥʥʦʡ ʵʧʦʭʠ. 

ʂʦʥʢʨʝʪʠʟʘʮʠʝʡ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝʜʦʚʘ-

ʥʠʡ ʷʚʣʷʝʪʩʷ ʠʟʫʯʝʥʠʝ ʬʠʣʦʩʦʬʠʠ ʢʘʢ ʠʩʪʦʨʠʯʝ-

ʩʢʦʛʦ ʨʘʟʥʦʦʙʨʘʟʠʷ ʠ ʧʨʝʝʤʩʪʚʝʥʥʦʩʪʠ ʬʠʣʦʩʦʬ-

ʩʢʠʭ ʪʨʘʜʠʮʠʡ. ʌʠʣʦʩʦʬʩʢʘʷ ʪʨʘʜʠʮʠʷ ʬʦʨʤʠʨʫ-

ʝʪʩʷ ʢʘʢ ʢʫʣʴʪʫʨʥʦ-ʮʠʚʠʣʠʟʘʮʠʦʥʥʳʡ ʢʦʤʧʣʝʢʩ.  

ɿʘʧʘʜʥʦʝʚʨʦʧʝʡʩʢʘʷ ʬʠʣʦʩʦʬʠʷ, ʥʘʧʨʠʤʝʨ, 

ʩʬʦʨʤʠʨʦʚʘʣʘʩʴ ʢʘʢ ʪʨʘʜʠʮʠʷ ʤʳʩʣʠ, ʢʦʪʦʨʦʡ 
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ʩʚʦʡʩʪʚʝʥʥʳ ʘʥʪʠʥʦʤʠʯʝʩʢʠ ʟʘʦʩʪʨʸʥʥʳʝ ʦʪʥʦʰʝ-

ʥʠʷ-ʦʧʧʦʟʠʮʠʠ ʤʠʩʪʠʮʠʟʤʘ ʠ ʨʘʮʠʦʥʘʣʠʟʤʘ, ʥʘʪʫ-

ʨʘʣʠʟʤʘ ʠ ʩʧʠʨʠʪʫʘʣʠʟʤʘ. ɺ ʠʩʪʦʨʠʠ ʪʨʘʜʠʮʠʠ ʦʪ 

ʌʘʣʝʩʘ ʢ ʩʦʚʨʝʤʝʥʥʦʩʪʠ ʦʙʥʘʨʫʞʠʚʘʶʪʩʷ ʩʚʷʟʠ 

ʷʟʳʯʝʩʢʠʭ ʠ ʭʨʠʩʪʠʘʥʩʢʠʭ ʠʜʝʡ. ʇʨʠʟʥʘʢʠ ʢʨʠʟʠʩʘ 

ʪʨʘʜʠʮʠʠ: ʇʦʩʪʤʦʜʝʨʥʠʩʪʩʢʦʝ ʦʩʤʳʩʣʝʥʠʝ ʠʩʪʦ-

ʨʠʠ ʤʝʪʘʬʠʟʠʢʠ, ʝʸ ʨʘʜʠʢʘʣʴʥʘʷ ʢʨʠʪʠʢʘ ʧʨʦʙʣʝʤʘ-

ʪʠʟʠʨʫʝʪ ʟʘʜʘʯʫ ʘʜʝʢʚʘʪʥʦʡ ʦʮʝʥʢʠ ʚʦʟʤʦʞʥʦʩʪʝʡ 

ʬʠʣʦʩʦʬʩʢʦʛʦ ʧʦʟʥʘʥʠʷ. ʕʪʦ ʠʤʝʝʪ ʧʨʷʤʦʝ ʦʪʥʦʰʝ-

ʥʠʝ ʢ ʦʩʤʳʩʣʝʥʠʶ ʩʦʚʨʝʤʝʥʥʦʛʦ ʙʳʪʠʷ ʯʝʣʦʚʝʢʘ ʚ 

ʚʦʟʥʠʢʘʶʱʝʤ ʥʦʚʦʤ ʤʠʨʝ. 

ʀʟʤʝʥʷʝʤʦʩʪʴ ʥʘʰʝʛʦ ʤʠʨʘ ʘʢʪʫʘʣʠʟʠʨʫʝʪ ʚʦʩ-

ʪʨʝʙʦʚʘʥʥʦʩʪʴ ʬʠʣʦʩʦʬʩʢʦʛʦ ʥʘʩʣʝʜʠʷ ʚ ʢʦʥʪʝʢʩʪʝ 

ʤʠʨʦʚʦʟʟʨʝʥʯʝʩʢʠʭ ʧʦʪʨʝʙʥʦʩʪʝʡ ʬʠʣʦʩʦʬʠʠ, ʝʩʪʝ-

ʩʪʚʝʥʥʦʥʘʫʯʥʦʛʦ ʠ ʛʫʤʘʥʠʪʘʨʥʦʛʦ ʧʦʟʥʘʥʠʷ, ʚ ʢʦʥ-

ʪʝʢʩʪʝ ʦʩʤʳʩʣʝʥʠʷ ʧʨʦʙʣʝʤ ʞʠʟʥʠ ʯʝʣʦʚʝʢʘ ʠ ʦʙ-

ʱʝʩʪʚʘ.  

ʇʨʦʙʣʝʤʦʡ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ 

ʷʚʣʷʝʪʩʷ ʧʦʥʠʤʘʥʠʝ ʪʦʛʦ, ʢʘʢ ʩʦʦʪʥʦʩʷʪʩʷ ʬʠʣʦʩʦ-

ʬʠʷ ʢʣʘʩʩʠʯʝʩʢʘʷ ʠ ʧʦʩʪʢʣʘʩʩʠʯʝʩʢʘʷ ʬʠʣʦʩʦʬʠʷ.  

ʂʣʘʩʩʠʯʝʩʢʦʡ ʬʠʣʦʩʦʬʠʠ ʩʚʦʡʩʪʚʝʥʥʘ ʫʩʪʘ-

ʥʦʚʢʘ ʦʪʦʞʜʝʩʪʚʣʝʥʠʷ ʤʳʰʣʝʥʠʷ ʠ ʙʳʪʠʷ: ʤʳʰʣʝ-

ʥʠʝ ʢʘʢ ʙʳʪʠʝ, ʙʳʪʠʝ ʢʘʢ ʤʳʰʣʝʥʠʝ. ʇʨʦʷʩʥʷʝʪʩʷ 

ʧʨʠʥʮʠʧ ʘʚʪʦʥʦʤʥʦʩʪʠ, ʩʘʤʦʜʦʩʪʘʪʦʯʥʦʩʪʠ ʤʳʰ-

ʣʝʥʠʷ, ʢʦʪʦʨʦʝ ʦʩʤʳʩʣʷʝʪʩʷ ʢʘʢ ʝʜʠʥʩʪʚʝʥʥʳʡ ʠʥ-

ʩʪʨʫʤʝʥʪ ʬʠʣʦʩʦʬʠʠ. ʇʨʠʥʮʠʧʳ ʝʜʠʥʩʪʚʘ ʠ ʪʦʞʜʝ-

ʩʪʚʘ ʬʦʨʤʠʨʫʶʪʩʷ ʢʘʢ ʫʩʪʘʥʦʚʢʠ ʢʣʘʩʩʠʯʝʩʢʦʛʦ 

ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ. ʆʪʦʞʜʝʩʪʚʣʝʥʠʝ ʥʝʪʦʞʜʝ-

ʩʪʚʝʥʥʦʛʦ ʬʫʥʢʮʠʦʥʠʨʫʝʪ ʢʘʢ ʣʦʛʠʯʝʩʢʠʡ ʤʝʭʘ-

ʥʠʟʤ ʧʨʦʠʟʚʦʜʩʪʚʘ ʧʦʥʷʪʠʷ. 

ʇʦʥʷʪʠʝ ʧʦʩʪʢʣʘʩʩʠʯʝʩʢʦʡ ʬʠʣʦʩʦʬʠʠ ʬʦʨʤʠ-

ʨʫʝʪʩʷ ʚ ʭʦʜʝ ʠʩʪʦʨʠʯʝʩʢʦʡ ʢʨʠʪʠʢʠ ʧʨʘʨʦʜʠʪʝʣʴ-

ʥʠʮʳ. ʋʩʪʘʥʦʚʢʘ ʥʝʪʦʞʜʝʩʪʚʝʥʥʦʩʪʠ ʤʳʰʣʝʥʠʷ ʠ 

ʙʳʪʠʷ ʦʩʦʟʥʘʸʪʩʷ ʢʘʢ ʧʨʝʦʜʦʣʝʚʘʶʱʘʷ ʦʛʨʘʥʠʯʝʥ-

ʥʦʩʪʴ ʢʣʘʩʩʠʢʠ. ʇʨʠʥʮʠʧ ʥʝʘʚʪʦʥʦʤʥʦʩʪʠ, ʥʝʩʘʤʦ-

ʜʦʩʪʘʪʦʯʥʦʩʪʠ ʤʳʰʣʝʥʠʷ ʭʘʨʘʢʪʝʨʠʟʫʝʪ ʧʦʩʪʢʣʘʩ-

ʩʠʯʝʩʢʠʡ ʩʪʘʪʫʩ ʬʠʣʦʩʦʬʠʠ. 

ʄʥʦʞʝʩʪʚʝʥʥʦʩʪʴ ʠ ʨʘʟʣʠʯʠʝ ʦʩʦʟʥʘʶʪʩʷ ʢʘʢ 

ʧʨʠʥʮʠʧʳ ʧʦʩʪʢʣʘʩʩʠʯʝʩʢʦʛʦ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ. 

ɺʦʟʥʠʢʘʝʪ ʠ ʪʘʢ ʠʣʠ ʠʥʘʯʝ ʨʝʰʘʝʪʩʷ ʧʨʦʙʣʝʤʘ ʦʙʫ-

ʩʣʦʚʣʝʥʥʦʩʪʠ ʤʳʰʣʝʥʠʷ ʙʳʪʠʝʤ (ʧʨʠʨʦʜʦʡ ʯʝʣʦ-

ʚʝʢʘ, ʝʛʦ ʞʝʣʘʥʠʷʤʠ, ʠʥʪʝʨʝʩʘʤʠ, ʧʨʘʢʪʠʢʦʡ, ʠʩʪʦ-

ʨʠʝʡ, ʦʧʳʪʦʤ, ʢʫʣʴʪʫʨʦʡ, ʷʟʳʢʦʤ). 

ʆʩʤʳʩʣʷʶʪʩʷ ʚʦʟʤʦʞʥʦʩʪʠ ʬʠʣʦʩʦʬʩʢʦʛʦ 

ʜʠʩʢʫʨʩʘ ʚ ʢʦʥʪʝʢʩʪʝ ʦʧʧʦʟʠʮʠʠ ʠʥʪʝʣʣʝʢʪʫʘʣʴ-

ʥʦʛʦ ʣʠʙʝʨʘʣʠʟʤʘ ʠ ʧʦʩʪʤʦʜʝʨʥʠʩʪʩʢʦʛʦ ʧʝʨʝ-

ʩʤʦʪʨʘ ʪʝʦʨʝʪʠʯʝʩʢʦʛʦ ʠ ʮʝʥʥʦʩʪʥʦʛʦ ʩʦʜʝʨʞʘʥʠʷ 

ʢʣʘʩʩʠʯʝʩʢʦʡ ʬʠʣʦʩʦʬʠʠ. ʉʦʚʨʝʤʝʥʥʦʡ ʩʠʪʫʘʮʠʠ ʚ 

ʬʠʣʦʩʦʬʠʠ ʩʚʦʡʩʪʚʝʥʥʘ ʤʥʦʞʝʩʪʚʝʥʥʦʩʪʴ ʧʦʜʭʦ-

ʜʦʚ, ʨʘʟʤʳʪʦʩʪʴ ʩʤʳʩʣʦʚ. ʌʠʣʦʩʦʬʩʢʠʡ ʤʦʜʝʨʥʠʟʤ 

ʩʦʦʪʥʦʩʠʪʩʷ ʩ ʬʠʣʦʩʦʬʩʢʠʤ ʧʦʩʪʤʦʜʝʨʥʠʟʤ. 

ʆʩʤʳʩʣʷʝʪʩʷ ʠʜʝʷ ʥʝʟʘʚʝʨʰʝʥʥʦʩʪʠ ʧʨʦʝʢʪʘ ʤʦ-

ʜʝʨʥʘ. ʂʨʠʟʠʩ ʪʨʘʜʠʮʠʦʥʥʳʭ ʦʙʨʘʟʮʦʚ ʠ ʠʜʝʘʣʦʚ, 

ʮʝʥʥʦʩʪʝʡ ʠ ʩʪʘʥʜʘʨʪʦʚ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ ʚ ʩʦʚʨʝ-

ʤʝʥʥʦʡ ʬʠʣʦʩʦʬʠʠ ʚʳʨʘʞʘʝʪʩʷ ʚ ʨʘʟʨʘʙʦʪʢʝ ʢʦʥ-

ʮʝʧʮʠʡ ʠ ʧʨʦʝʢʪʦʚ ʥʝ-ʬʠʣʦʩʦʬʠʠ, ʘʥʪʠ-ʬʠʣʦʩʦ-

ʬʠʠ. ʊʘʢʠʝ ʪʠʧʳ ʨʝʬʣʝʢʩʠʠ ʩʦʭʨʘʥʷʶʪ, ʪʝʤ ʥʝ ʤʝ-

ʥʝʝ, ʩʦʙʩʪʚʝʥʥʦ ʬʠʣʦʩʦʬʩʢʠʡ ʩʪʘʪʫʩ.  

ɸʢʪʫʘʣʠʟʘʮʠʷ ʬʠʣʦʩʦʬʩʢʦʛʦ ʤʘʨʛʠʥʘʣʠʟʤʘ ʛʦ-

ʚʦʨʠʪ ʦ ʩʬʦʨʤʠʨʦʚʘʚʰʝʡʩʷ ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ ʤʳʰ-

ʣʝʥʠʷ ʥʘ ʦʩʚʦʝʥʠʝ ʬʝʥʦʤʝʥʦʚ ʥʦʚʦʛʦ ʦʧʳʪʘ ʞʠʟʥʠ. 

ʇʦ-ʧʨʝʞʥʝʤʫ ʦʩʪʘʚʘʷʩʴ çʤʳʩʣʴʶ ʩʚʦʝʡ ʵʧʦʭʠè, ʩʦ-

ʚʨʝʤʝʥʥʘʷ ʬʠʣʦʩʦʬʠʷ ʦʩʚʘʠʚʘʝʪ ʥʦʚʳʡ ʦʧʳʪ, ʬʦʨ-

ʤʫʣʠʨʫʝʪ ʥʦʚʳʝ ʪʝʤʳ. ʇʨʦʚʦʢʘʮʠʷ, ʩʠʤʫʣʷʮʠʷ, 

ʧʝʨʬʦʨʤʘʪʠʚʥʦʩʪʴ ʩʦʩʪʘʚʣʷʶʪ ʩʦʜʝʨʞʘʥʠʷ ʠʥʪʝʣ-

ʣʝʢʪʫʘʣʴʥʳʭ ʠʥʥʦʚʘʮʠʡ. ɺʳʩʪʨʘʠʚʘʶʪʩʷ ʩʪʨʘʪʝʛʠʠ 

ʚʳʭʦʜ ʟʘ ʨʘʤʢʠ ʫʩʪʦʡʯʠʚʳʭ ʧʦʥʷʪʠʡʥʦ-ʢʘʪʝʛʦʨʠ-

ʘʣʴʥʳʭ ʙʠʥʘʨʥʳʭ ʦʧʧʦʟʠʮʠʡ. ɹʠʥʘʨʠʟʤ ʢʘʢ ʪʠʧ 

ʤʳʰʣʝʥʠʷ ʧʨʝʦʜʦʣʝʚʘʝʪʩʷ ʤʝʪʦʜʘʤʠ ʧʣʶʨʘʣʠʟʘ-

ʮʠʠ, ʨʘʟʣʠʯʘʥʠʷ ʩʤʳʩʣʦʚ, ʢʦʥʢʨʝʪʠʟʘʮʠʠ ʟʥʘʥʠʷ.  

ʇʨʦʙʣʝʤʦʡ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ 

ʷʚʣʷʝʪʩʷ ʧʦʥʠʤʘʥʠʝ ʩʧʝʮʠʬʠʢʠ ʷʟʳʢʘ ʬʠʣʦʩʦʬʠʠ, 

ʢʦʥʮʝʧʪʫʘʣʴʥʦʩʪʠ ʬʠʣʦʩʦʬʩʢʦʛʦ ʪʚʦʨʯʝʩʪʚʘ.  

ɽʩʪʝʩʪʚʝʥʥʳʡ ʵʪʥʠʯʝʩʢʠʡ ʷʟʳʢ ʠʩʪʦʨʠʯʝʩʢʠ 

ʩʦʩʪʦʷʣʩʷ ʢʘʢ ʤʝʪʘʷʟʳʢ ʧʦ ʦʪʥʦʰʝʥʠʶ ʢ ʷʟʳʢʫ ʬʠ-

ʣʦʩʦʬʠʠ ʠ ʢ ʷʟʳʢʫ ʥʘʫʯʥʦʛʦ ʧʦʟʥʘʥʠʷ. ʊʝʨʤʠʥʦʣʦ-

ʛʠʯʝʩʢʘʷ ʧʨʝʝʤʩʪʚʝʥʥʦʩʪʴ ʢʦʥʮʝʧʪʫʘʣʴʥʳʭ ʪʝʨʤʠ-

ʥʦʚ ʤʠʬʘ ʠ ʬʠʣʦʩʦʬʠʠ ʧʦʜʪʚʝʨʞʜʘʝʪ ʵʪʦʪ ʩʪʘʪʫʩ 

ʵʪʥʠʯʝʩʢʦʛʦ ʷʟʳʢʘ. ʗʟʳʢʦʚʳʝ ʩʨʝʜʩʪʚʘ ʬʠʣʦʩʦʬ-

ʩʪʚʦʚʘʥʠʷ ʨʘʟʥʦʦʙʨʘʟʷʪʩʷ ʚ ʩʪʨʫʢʪʫʨʝ ʬʠʣʦʩʦʬ-

ʩʢʠʭ ʫʯʝʥʠʡ. ɺ ʢʘʯʝʩʪʚʝ ʧʨʠʤʝʨʘ ʤʦʞʝʪ ʧʦʩʣʫʞʠʪʴ 

ʨʘʟʨʘʙʦʪʢʘ ʷʟʳʢʘ ʫʯʝʥʠʷ ʦ ʙʳʪʠʠ ʚ ʢʦʥʪʝʢʩʪʝ ʢʦʥ-

ʮʝʧʪʘ ʬʠʣʦʩʦʬʠʠ ʢʘʢ çʧʦʟʥʘʥʠʷ ʨʘʟʚʠʪʠʷ ʢʦʥʢʨʝʪ-

ʥʦʛʦè.  

ʈʘʟʨʘʙʦʪʢʘ ʧʨʦʙʣʝʤʘʪʠʢʠ ʦʩʦʙʳʭ ʪʝʤ ʬʠʣʦʩʦ-

ʬʠʠ, ʚʢʣʶʯʘʷ ʪʝʤʳ ʬʠʣʦʩʦʬʠʠ ʷʟʳʢʘ, ʩʦʧʨʷʛʘʝʪʩʷ 

ʩ ʦʩʤʳʩʣʝʥʠʝʤ ʩʧʝʮʠʬʠʢʠ ʷʟʳʢʘ ʬʠʣʦʩʦʬʠʠ. ʌʠ-

ʣʦʩʦʬʩʢʠʝ ʪʝʢʩʪʳ, ʠʭ ʧʨʠʨʦʜʘ, ʷʚʣʷʷʩʴ ʨʝʘʣʠʟʘ-

ʮʠʝʡ ʩʤʳʩʣʦʚʦʛʦ ʧʦʪʝʥʮʠʘʣʘ ʷʟʳʢʘ ʬʠʣʦʩʦʬʠʠ, ʩʦ-

ʩʪʘʚʣʷʶʪ ʤʥʦʞʝʩʪʚʦ ʫʥʠʢʘʣʴʥʳʭ ʝʜʠʥʠʯʥʦʩʪʝʡ, 

ʩʠʥʛʫʣʷʨʥʦʩʪʝʡ. ʗʟʳʢ ʬʠʣʦʩʦʬʩʢʦʛʦ ʪʝʢʩʪʘ, ʩʪʠʣʴ 

ʤʳʰʣʝʥʠʷ ʤʳʩʣʠʪʝʣʷ ʠ ʧʠʩʴʤʦ ʤʳʩʣʷʱʝʛʦ ʪʚʦʨʮʘ 

ʦʩʤʳʩʣʷʶʪʩʷ ʚ ʦʪʥʦʰʝʥʠʠ ʢ ʷʟʳʢʫ ʬʠʣʦʩʦʬʠʠ.  

ʇʨʦʙʣʝʤʦʡ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ 

ʷʚʣʷʝʪʩʷ ʧʦʥʠʤʘʥʠʝ ʧʨʠʨʦʜʳ ʢʦʥʮʝʧʪʫʘʣʴʥʦʩʪʠ 

ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ ʠ ʩʧʝʮʠʬʠʢʠ ʬʠʣʦʩʦʬʩʢʦʡ ʨʝ-

ʬʣʝʢʩʠʷ. ʇʫʪʠ ʠ ʩʧʦʩʦʙʳ ʢʦʥʮʝʧʪʫʘʣʠʟʘʮʠʠ ʧʨʝʜ-

ʤʝʪʥʦʩʪʠ ʚ ʬʠʣʦʩʦʬʠʠ ʩʦʦʪʥʝʩʝʥʳ ʩ ʤʥʦʞʝʩʪʚʘʤʠ 

ʬʦʨʤʫʣʠʨʫʝʤʳʭ ʧʨʦʙʣʝʤ. ʉʧʝʮʠʬʠʯʝʩʢʘʷ ʢʦʥʮʝʧ-

ʪʫʘʣʴʥʦʩʪʴ ʤʝʪʘʬʠʟʠʯʝʩʢʦʛʦ ʠ ʥʝʤʝʪʘʬʠʟʠʯʝʩʢʦʛʦ 

ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ ʧʨʦʷʩʥʷʝʪʩʷ ʚ ʠʥʪʝʨʧʨʝʪʘʮʠʠ 

ʠʩʪʦʨʠʠ ʪʨʘʜʠʮʠʠ ʚ ʢʘʯʝʩʪʚʝ ʢʦʥʮʝʧʪʦʛʝʥʝʟʘ. 

ɺ ʠʩʪʦʨʠʠ ʪʨʘʜʠʮʠʠ ʩʦʩʪʦʷʣʠʩʴ ʢʦʥʮʝʧʪʳ ʬʠ-

ʣʦʩʦʬʠʠ ʦʙʲʝʢʪʠʚʥʦʩʪʠ: ʙʳʪʠʝ ʇʘʨʤʝʥʠʜʘ, ʣʦʛʦʩ 

ɼʝʤʦʢʨʠʪʘ, ʯʠʩʣʦ ʇʠʬʘʛʦʨʘ, ʥʫʩ ɸʥʘʢʩʘʛʦʨʘ, ʠʜʝʷ 

ʇʣʘʪʦʥʘ, ʬʦʨʤʘ ɸʨʠʩʪʦʪʝʣʷ.  

ʉʧʝʮʠʬʠʢʫ ʘʨʭʝʪʠʧʘ ʩʫʙʲʝʢʪʠʚʥʦʩʪʠ ʚʳʨʘ-

ʟʠʣʠ ʢʦʥʮʝʧʪʳ ʬʠʣʦʩʦʬʠʠ ʩʫʙʲʝʢʪʠʚʥʦʩʪʠ: cogito 

ɼʝʢʘʨʪʘ, a priori ʂʘʥʪʘ, ʘʙʩʦʣʶʪʥʳʡ ʜʫʭ ɻʝʛʝʣʷ, 

ʥʘʧʨʠʤʝʨ. 

ʂʦʥʮʝʧʪʳ ʬʠʣʦʩʦʬʠʠ ʠʥʪʝʨʩʫʙʲʝʢʪʠʚʥʦʩʪʠ 

ʧʨʝʜʩʪʘʚʣʝʥʳ ʚ ʠʜʝʷʭ ʯʫʚʩʪʚʝʥʥʦʩʪʠ ʌʝʡʝʨʙʘʭʘ, 

ʧʨʘʢʪʠʢʠ ʄʘʨʢʩʘ, ʧʝʨʝʦʮʝʥʢʠ ʮʝʥʥʦʩʪʝʡ ʅʠʮʰʝ, 

ʟʥʘʯʝʥʠʷ ʟʥʘʯʝʥʠʷ ʘʥʘʣʠʪʠʯʝʩʢʦʡ ʬʠʣʦʩʦʬʠʠ, 

ʦʧʳʪʘ ʧʨʘʛʤʘʪʠʟʤʘ, Dasein2 ʍʘʡʜʝʛʛʝʨʘ, ʨʠʟʦʤʳ 

ʧʦʩʪʩʪʨʫʢʪʫʨʘʣʠʟʤʘ. 

ʌʝʥʦʤʝʥ ʢʘʪʝʛʦʨʠʘʣʴʥʦʩʪʠ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ 

ʦʩʤʳʩʣʷʝʪʩʷ ʚ ʫʯʝʥʠʷʭ ʦ ʢʘʪʝʛʦʨʠʷʭ ʚ ʬʠʣʦʩʦʬʠʠ. 

ʂʘʪʝʛʦʨʠʠ ʬʫʥʢʮʠʦʥʠʨʫʶʪ ʢʘʢ ʫʥʠʚʝʨʩʘʣʠʠ ʤʳʰ-

ʣʝʥʠʷ, ʢʘʢ ʫʩʣʦʚʠʷ ʚʦʟʤʦʞʥʦʩʪʠ ʨʘʟʫʤʥʦʡ ʨʝʯʠ, 

ʢʘʢ ʧʨʠʥʮʠʧʳ ʙʳʪʠʷ, ʢʘʢ ʬʦʨʤʳ ʤʳʰʣʝʥʠʷ. ʋʥʠ-

ʚʝʨʩʘʣʠʠ ʤʳʰʣʝʥʠʷ ʩʪʘʥʦʚʷʪʩʷ ʧʨʝʜʤʝʪʘʤʠ ʬʠʣʦ-

ʩʦʬʩʢʦʡ ʨʝʬʣʝʢʩʠʠ. ʆʧʳʪ ʩʠʩʪʝʤʘʪʠʟʘʮʠʠ ʢʘʪʝʛʦ-

ʨʠʡ ʢʘʢ ʫʥʠʚʝʨʩʘʣʠʡ ʤʳʰʣʝʥʠʷ ʧʨʝʜʩʪʘʚʣʝʥ ʚ ʠʩ-

ʪʦʨʠʯʝʩʢʦʤ ʙʳʪʠʠ ʬʠʣʦʩʦʬʠʠ.  
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ʇʨʦʙʣʝʤʦʡ ʤʝʪʘʬʠʣʦʩʦʬʩʢʠʭ ʠʩʩʣʝʜʦʚʘʥʠʡ 

ʷʚʣʷʝʪʩʷ ʧʦʥʠʤʘʥʠʝ ʩʦʦʪʥʝʩʸʥʥʦʩʪʠ ʧʨʝʜʤʝʪʦʚ, 

ʧʨʦʙʣʝʤ ʠ ʤʝʪʦʜʦʚ ʬʠʣʦʩʦʬʠʠ. 

ʉʦʟʝʨʮʘʥʠʝ ʙʳʪʠʷ ʦʩʤʳʩʣʷʣʦʩʴ ʢʘʢ ʧʨʝʜʤʝʪ 

ʬʠʣʦʩʦʬʠʠ ʦʙʲʝʢʪʠʚʥʦʩʪʠ. ʈʝʬʣʝʢʩʠʷ ʤʳʰʣʝʥʠʷ 

ʧʦʥʠʤʘʣʘʩʴ ʢʘʢ ʧʨʝʜʤʝʪ ʬʠʣʦʩʦʬʠʠ ʩʫʙʲʝʢʪʠʚʥʦ-

ʩʪʠ. ʀʥʪʝʨʧʨʝʪʘʮʠʷ ʦʧʳʪʘ ʚʳʩʪʫʧʘʝʪ ʚ ʚʠʜʝ ʧʨʝʜ-

ʤʝʪʘ ʬʠʣʦʩʦʬʠʠ ʠʥʪʝʨʩʫʙʲʝʢʪʠʚʥʦʩʪʠ. 

ʉʧʝʮʠʬʠʯʝʩʢʘʷ ʦʧʨʝʜʝʣʝʥʥʦʩʪʴ ʧʨʝʜʤʝʪʦʚ 

ʧʝʨʚʦʡ ʬʠʣʦʩʦʬʠʠ ʢʘʢ ʤʝʪʘʬʠʟʠʢʠ ʠʩʪʦʨʠʯʝʩʢʠ 

ʚʳʨʘʟʠʣʘʩʴ ʚ ʧʦʥʠʤʘʥʠʠ ʫʩʣʦʚʠʡ ʚʦʟʤʦʞʥʦʩʪʠ ʝʸ 

ʩʫʱʝʩʪʚʦʚʘʥʠʷ. ʇʝʨʚʘʷ ʬʠʣʦʩʦʬʠʷ ʢʘʢ ʤʝʪʘʬʠʟʠʢʘ 

ʩʫʱʝʩʪʚʫʝʪ ʪʘʤ ʠ ʪʦʛʜʘ, ʛʜʝ ʠ ʢʦʛʜʘ ʩʫʱʝʩʪʚʫʝʪ 

ʩʚʝʨʭʧʨʠʨʦʜʥʳʡ ʤʠʨ (ʝʩʣʠ ʦʥ ʩʫʱʝʩʪʚʫʝʪ). ʇʨʝʜ-

ʤʝʪʥʘʷ ʦʧʨʝʜʝʣʝʥʥʦʩʪʴ ʧʦʟʠʪʠʚʠʩʪʩʢʦʡ (ʘʥʪʠʤʝʪʘ-

ʬʠʟʠʯʝʩʢʦʡ) ʬʠʣʦʩʦʬʠʠ ʠʩʭʦʜʠʣʘ ʠʟ ʪʦʛʦ, ʯʪʦ ʵʪʦʪ 

ʨʘʮʠʦʥʘʣʴʥʦ ʧʨʦʙʣʝʤʘʪʠʟʠʨʫʝʤʳʡ ʤʠʨ ʚʦʧʨʦʰʘ-

ʥʠʷ ʜʦʣʞʝʥ ʙʳʪʴ ʵʣʠʤʠʥʠʨʦʚʘʥ ʠʟ ʩʪʨʫʢʪʫʨ ʬʠʣʦ-

ʩʦʬʩʢʦʛʦ ʠ ʥʘʫʯʥʦʛʦ ʜʠʩʢʫʨʩʦʚ.  

ʆʧʳʪ ʙʳʪʠʷ ʯʝʣʦʚʝʢʘ ʚ ʤʠʨʝ ʦʩʤʳʩʣʝʥ ʢʘʢ 

ʫʥʠʚʝʨʩʫʤ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ. ʌʠʣʦʩʦʬʩʢʦʝ ʠʩʩʣʝ-

ʜʦʚʘʥʠʝ ʵʪʦʛʦ ʫʥʠʚʝʨʩʫʤʘ ʤʳʩʣʠʪʩʷ ʢʘʢ ʦʧʨʝʜʤʝ-

ʯʠʚʘʥʠʝ ʦʧʨʝʜʝʣʝʥʥʦʛʦ ʤʝʪʦʜʘ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ.  

ʉʧʦʩʦʙʳ ʤʳʰʣʝʥʠʷ, ʦʩʚʦʝʥʥʳʝ ʬʠʣʦʩʦʬʠʝʡ 

(ʜʦʛʤʘʪʠʟʤ ʢʘʢ ʠʥʪʝʨʧʨʝʪʘʮʠʷ ʥʘʠʚʥʦʛʦ ʨʝʘʣʠʟʤʘ, 

ʩʢʝʧʪʠʮʠʟʤ ʠ ʢʨʠʪʠʮʠʟʤ, ʘʥʪʨʦʧʦʣʦʛʠʟʤ ʠ ʘʥʘʣʠʟ, 

ʬʝʥʦʤʝʥʦʣʦʛʠʷ ʠ ʛʝʨʤʝʥʝʚʪʠʢʘ ʠ ʜʨʫʛʠʝ) ʩʦʩʪʘʚ-

ʣʷʶʪ ʤʝʪʦʜʦʣʦʛʠʯʝʩʢʫʶ ʦʩʥʦʚʫ ʦʩʦʙʳʭ ʦʙʣʘʩʪʝʡ 

ʩʦʚʨʝʤʝʥʥʦʛʦ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ.  

ɼʠʘʣʝʢʪʠʢʘ ʢʘʢ ʤʝʪʦʜ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ 

ʧʨʝʜʩʪʘʚʣʝʥʘ ʚ ʠʩʪʦʨʠʯʝʩʢʠʭ ʩʧʦʩʦʙʘʭ ʝʝ ʦʧʨʝʜʝ-

ʣʝʥʥʦʩʪʠ ʦʪ ʉʦʢʨʘʪʘ ʜʦ ʇʦʧʧʝʨʘ.  

ʄʝʪʦʜʦʣʦʛʠʶ ʢʣʘʩʩʠʯʝʩʢʦʛʦ ʬʠʣʦʩʦʬʩʪʚʦʚʘ-

ʥʠʷ ʩʦʩʪʘʚʣʷʶʪ ʜʦʛʤʘʪʠʯʝʩʢʠʡ ʤʝʪʦʜ ʠ ʧʨʠʥʮʠʧ 

ʢʦʥʩʪʨʫʢʮʠʠ ʢʘʢ ʝʛʦ ʠʥʪʝʣʣʝʢʪʫʘʣʴʥʳʡ ʠʥʩʪʨʫ-

ʤʝʥʪ, ʩʢʝʧʪʠʯʝʩʢʠʡ ʤʝʪʦʜ ʠ ʧʨʠʥʮʠʧ ʘʧʦʨʠʡʥʦʡ ʜʝ-

ʩʪʨʫʢʮʠʠ ʜʦʛʤʘʪʠʯʝʩʢʠʭ ʩʠʩʪʝʤ. ʆʧʨʝʜʤʝʯʠʚʘʥʠʝ 

ʤʝʪʦʜʘ ʩʧʝʢʫʣʷʪʠʚʥʦʡ ʜʠʘʣʝʢʪʠʯʝʩʢʦʡ ʢʦʥʩʪʨʫʢ-

ʮʠʠ ʧʨʝʜʩʪʘʚʣʝʥʦ ʚ ʩʠʩʪʝʤʝ ʬʠʣʦʩʦʬʠʠ ʘʙʩʦʣʶʪ-

ʥʦʡ ʩʫʙʲʝʢʪʠʚʥʦʩʪʠ. ʂʨʠʪʠʯʝʩʢʠʡ ʤʝʪʦʜ, ʧʨʝʜʧʦ-

ʣʘʛʘʶʱʠʡ ʜʚʦʡʩʪʚʝʥʥʦʝ ʨʘʩʩʤʦʪʨʝʥʠʝ ʧʨʝʜʤʝʪʘ, 

ʦʧʠʨʘʝʪʩʷ ʥʘ ʧʨʠʥʮʠʧ ʜʝʤʘʨʢʘʮʠʠ ʤʳʰʣʝʥʠʷ, ʩʚʦ-

ʙʦʜʥʦʛʦ ʦʪ ʧʨʝʜʤʝʪʦʚ ʦʧʳʪʘ (ʯʠʩʪʦʛʦ)1, ʠ ʧʦʟʥʘʥʠʷ, 

ʦʩʥʦʚʘʥʥʦʛʦ ʩ ʥʝʦʙʭʦʜʠʤʦʩʪʴ ʦʧʳʪʥʦʝ ʦʩʚʦʝʥʠʝ 

ʧʨʝʜʤʝʪʦʚ.  

ʄʝʪʦʜʳ ʧʦʩʪʢʣʘʩʩʠʯʝʩʢʦʛʦ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ 

ʷʚʣʷʶʪʩʷ ʨʝʘʣʠʟʘʮʠʝʡ ʧʨʠʥʮʠʧʘ ʥʝʪʦʞʜʝʩʪʚʝʥʥʦ-

ʩʪʠ ʤʳʰʣʝʥʠʷ ʠ ʙʳʪʠʷ, ʧʨʠʥʮʠʧʘ ʦʙʫʩʣʦʚʣʝʥʥʦʩʪʠ 

ʤʳʰʣʝʥʠʷ ʙʳʪʠʝʤ. ɸʥʪʨʦʧʦʣʦʛʠʯʝʩʢʠʡ, ʘʥʘʣʠʪʠ-

ʯʝʩʢʠʡ ʠ ʪʨʘʥʩʮʝʥʜʝʥʪʘʣʴʥʦ-ʬʝʥʦʤʝʥʦʣʦʛʠʯʝʩʢʠʡ 

ʤʝʪʦʜʳ, ʛʝʨʤʝʥʝʚʪʠʯʝʩʢʠʡ, ʧʦʟʠʪʠʚʠʩʪʩʢʠʡ ʠ ʧʦʩʪ-

ʧʦʟʠʪʠʚʠʩʪʩʢʠʡ, ʩʪʨʫʢʪʫʨʘʣʠʩʪʩʢʠʡ ʠ ʧʦʩʪʩʪʨʫʢʪʫ-

ʨʘʣʠʩʪʩʢʠʡ ʤʝʪʦʜʳ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ ʩʦʦʪʥʝʩʝʥʳ 

ʩ ʵʪʠʤ ʧʨʠʥʮʠʧʦʤ.  

ʄʥʦʞʝʩʪʚʝʥʥʦʩʪʴ ʤʝʪʦʜʦʚ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ 

ʘʢʪʫʘʣʠʟʠʨʦʚʘʣʘ ʧʨʦʙʣʝʤʘ ʤʝʪʦʜʘ, ʩʧʝʮʠʬʠʯʥʦʛʦ 

ʪʦʣʴʢʦ ʜʣʷ ʬʠʣʦʩʦʬʠʠ. ʇʨʠ ʝʸ ʦʙʩʫʞʜʝʥʠʠ ʚʦʟʥʠ-

ʢʘʝʪ ʠʜʝʷ ʤʝʪʦʜʘ ʣʶʙʦʡ ʨʘʮʠʦʥʘʣʴʥʦʡ ʜʠʩʢʫʩʩʠʠ, 

ʭʘʨʘʢʪʝʨʥʦʡ ʢʘʢ ʜʣʷ ʬʠʣʦʩʦʬʠʠ, ʪʘʢ ʠ ʜʣʷ ʥʘʫʯʥʦʛʦ 

ʧʦʟʥʘʥʠʷ. 

ʇʨʦʙʣʝʤʥʦʩʪʴ ʬʠʣʦʩʦʬʩʢʦʛʦ ʠʩʩʣʝʜʦʚʘʥʠʷ ʷʚ-

ʣʷʝʪʩʷ ʠʥʪʝʣʣʝʢʪʫʘʣʴʥʳʤ ʠʩʪʦʯʥʠʢʦʤ ʝʛʦ ʩʘʤʦʜʚʠ-

ʞʝʥʠʷ. ʇʦʥʷʪʠʝ ʧʨʦʙʣʝʤʳ ʚ ʬʠʣʦʩʦʬʩʢʦʤ ʠʩʩʣʝʜʦ-

ʚʘʥʠʠ ʭʘʨʘʢʪʝʨʠʟʫʶʪʩʷ ʢʦʥʢʨʝʪʥʦʩʪʴʶ. ʇʨʦʙʣʝʤʳ 

ʤʝʪʘʬʠʟʠʯʝʩʢʦʛʦ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ ʠ ʬʠʣʦʩʦʬ-

ʩʪʚʦʚʘʥʠʷ ʥʝʤʝʪʘʬʠʟʠʯʝʩʢʦʛʦ ʦʙʣʘʜʘʶʪ ʩʧʝʮʠʬʠ-

ʢʦʡ, ʦʙʫʩʣʦʚʣʝʥʥʦʡ ʫʩʪʘʥʦʚʢʦʡ ʵʣʠʤʠʥʘʮʠʠ ʪʨʘʥʩ-

ʮʝʥʜʝʥʪʥʳʭ ʧʨʝʜʤʝʪʦʚ ʬʠʣʦʩʦʬʩʢʦʛʦ ʧʦʠʩʢʘ.  

ʇʨʠʥʮʠʧ ʧʨʦʙʣʝʤʥʦʡ ʪʠʧʦʣʦʛʠʠ ʬʠʣʦʩʦʬʩʢʠʭ 

ʫʯʝʥʠʡ ʵʚʨʠʩʪʠʯʝʥ. ʇʨʦʙʣʝʤʘ ʜʘʥʥʦʩʪʠ ʧʨʝʜʤʝʪʘ ʚ 

ʧʦʟʥʘʥʠʠ ʦʙʩʫʞʜʘʝʪʩʷ ʚ ʦʧʧʦʟʠʮʠʠ ʩʝʥʩʫʘʣʠʟʤʘ ʠ 

ʠʥʪʝʣʣʝʢʪʫʘʣʠʟʤʘ. ʇʨʦʙʣʝʤʘ ʧʨʦʠʩʭʦʞʜʝʥʠʷ ʟʥʘ-

ʥʠʷ ʦʩʤʳʩʣʷʝʪʩʷ ʚ ʢʦʥʪʝʢʩʪʝ ʦʧʧʦʟʠʮʠʠ ʵʤʧʠʨʠʟʤʘ 

ʠ ʨʘʮʠʦʥʘʣʠʟʤʘ. ʇʨʦʙʣʝʤʘ ʨʝʘʣʴʥʦʩʪʠ ʦʙʲʝʢʪʦʚ 

ʚʦʟʤʦʞʥʦʛʦ ʟʥʘʥʠʷ ʧʨʝʜʩʪʘʚʣʝʥʘ ʢʘʢ ʦʧʧʦʟʠʮʠʷ 

ʨʘʟʥʦʦʙʨʘʟʥʳʭ ʢʦʥʮʝʧʮʠʡ ʨʝʘʣʠʟʤʘ ʠ ʘʥʪʠʨʝʘ-

ʣʠʟʤʘ. ʇʨʦʙʣʝʤʘ ʢʦʣʠʯʝʩʪʚʘ ʩʫʙʩʪʘʥʮʠʡ, ʧʦʩʪʘʚ-

ʣʝʥʥʘʷ ʚ ʢʣʘʩʩʠʢʝ, ʦʩʤʳʩʣʷʣʘʩʴ ʧʦʩʨʝʜʩʪʚʦʤ ʢʦʥ-

ʮʝʧʮʠʡ ʤʦʥʠʟʤʘ ʠ ʧʣʶʨʘʣʠʟʤʘ. ʇʨʦʙʣʝʤʘ ʚʦʟʤʦʞ-

ʥʦʩʪʝʡ ʨʘʟʫʤʘ ʚ ʧʦʩʪʠʞʝʥʠʠ ʫʥʠʚʝʨʩʫʤʘ 

ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ ʨʝʰʘʝʪʩʷ ʩ ʧʦʟʠʮʠʡ ʨʘʮʠʦʥʘ-

ʣʠʟʤʘ ʠ ʠʨʨʘʮʠʦʥʘʣʠʟʤʘ. 

ɺ ʵʪʦʡ ʩʚʷʟʠ ʚʦʟʥʠʢʘʝʪ ʤʝʪʘ-ʧʨʦʙʣʝʤʘ: ʧʦʠʩʢ 

ʩʦʛʣʘʩʠʷ ʦʪʥʦʩʠʪʝʣʴʥʦ ʤʥʦʞʝʩʪʚʘ ʧʨʦʙʣʝʤ ʬʠʣʦ-

ʩʦʬʠʠ. ʌʝʥʦʤʝʥ ʨʘʟʨʝʰʠʤʦʩʪʠ-ʥʝʨʘʟʨʝʰʠʤʦʩʪʠ 

ʬʠʣʦʩʦʬʩʢʠʭ ʧʨʦʙʣʝʤ, ʝʛʦ ʦʩʤʳʩʣʝʥʠʝ ʩʦʧʨʷʞʝʥʦ 

ʩ ʧʦʥʠʤʘʥʠʝʤ ʧʨʠʨʦʜʳ ʩʘʤʦʡ ʬʠʣʦʩʦʬʠʠ. ʅʘ ʵʪʦʡ 

ʦʩʥʦʚʝ ʬʦʨʤʠʨʫʶʪʩʷ ʭʘʨʘʢʪʝʨ ʦʙʩʫʞʜʝʥʠʷ ʠ ʫʩʣʦ-

ʚʠʷ ʚʦʟʤʦʞʥʦʩʪʠ ʨʝʰʝʥʠʷ ʧʨʦʙʣʝʤ ʬʠʣʦʩʦʬʠʠ.  

ʇʨʠʨʦʜʘ ʬʠʣʦʩʦʬʩʢʦʡ ʘʨʛʫʤʝʥʪʘʮʠʠ ʩʦʦʪʥʝ-

ʩʝʥʘ ʩ ʧʦʥʠʤʘʥʠʝʤ ʩʪʘʪʫʩʘ ʬʠʣʦʩʦʬʠʠ, ʝʸ ʧʨʦʙʣʝʤ. 

ʉʧʝʮʠʬʠʯʝʩʢʘʷ ʩʝʤʘʥʪʠʢʘ ʩʤʳʩʣʦʚ ʦʧʨʝʜʝʣʷʝʪ 

ʚʦʟʤʦʞʥʦʩʪʠ ʠʭ ʦʙʦʩʥʦʚʘʥʠʷ.  

ʇʨʝʜʤʝʪʥʦʝ ʟʥʘʥʠʝ, ʧʨʝʜʩʪʘʚʣʝʥʥʦʝ ʚʳʩʢʘʟʳ-

ʚʘʥʠʷʤʠ ʦ ʧʨʝʜʤʝʪʘʭ ʦʧʳʪʘ, ʦʙʦʩʥʦʚʳʚʘʝʪʩʷ ʧʦ-

ʜʦʙʥʳʤʠ ʚʳʩʢʘʟʳʚʘʥʠʷʤʠ, ʯʘʱʝ ʤʝʥʴʰʝʡ ʫʥʠʚʝʨ-

ʩʘʣʴʥʦʩʪʠ. ʄʝʪʘʧʨʝʜʤʝʪʥʦʝ ʟʥʘʥʠʝ, ʧʨʝʜʩʪʘʚʣʝʥ-

ʥʦʝ ʚʳʩʢʘʟʳʚʘʥʠʷʤʠ ʦ ʤʝʪʘʧʨʝʜʤʝʪʘʭ, 

ʦʙʦʩʥʦʚʳʚʘʝʪʩʷ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʤʠ ʚʳʩʢʘʟʳʚʘʥʠ-

ʷʤʠ. ʌʠʣʦʩʦʬʩʢʘʷ ʘʨʛʫʤʝʥʪʘʮʠʷ ʩʦʦʪʥʝʩʝʥʘ ʩ ʧʨʝʜ-

ʧʦʩʳʣʢʘʤʠ, ʮʝʣʷʤʠ ʠ ʮʝʥʥʦʩʪʷʤʠ ʬʠʣʦʩʦʬʩʢʦʛʦ 

ʫʯʝʥʠʷ, ʪʨʘʜʠʮʠʠ, ʘʨʭʝʪʠʧʘ.  

ɸʨʭʝʪʠʧʠʯʝʩʢʘʷ ʩʧʝʮʠʬʠʢʘ ʬʠʣʦʩʦʬʩʢʦʡ ʘʨ-

ʛʫʤʝʥʪʘʮʠʠ ʦʧʨʝʜʝʣʷʝʪʩʷ, ʥʘʧʨʠʤʝʨ, ʩʧʝʮʠʬʠʢʦʡ 

ʛʦʨʠʟʦʥʪʘ ʦʯʝʚʠʜʥʦʩʪʝʡ, ʤʥʦʞʝʩʪʚʘ ʩʤʳʩʣʦʚ, ʧʨʠ-

ʟʥʘʥʥʳʭ ʦʯʝʚʠʜʥʳʤʠ ʚ ʢʦʥʪʝʢʩʪʝ ʦʧʨʝʜʝʣʸʥʥʦʛʦ 

ʘʨʭʝʪʠʧʘ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ. ʉ ʵʪʠʤ ʩʚʷʟʘʥʘ ʘʨʛʫ-

ʤʝʥʪʘʪʠʚʥʘʷ ʩʪʨʘʪʝʛʠʷ ʨʘʟʚʠʪʠʷ ʩʤʳʩʣʦʚʦʛʦ ʧʦʪʝʥ-

ʮʠʘʣʘ ʦʧʨʝʜʝʣʝʥʥʦʛʦ ʘʨʭʝʪʠʧʘ ʬʠʣʦʩʦʬʩʪʚʦʚʘʥʠʷ. 

ʂʦʥʮʝʧʪʥʘʷ ʣʦʛʠʢʘ ʬʠʣʦʩʦʬʩʢʦʡ ʘʨʛʫʤʝʥʪʘʮʠʠ 

ʬʦʨʤʠʨʫʝʪʩʷ ʢʦʥʪʝʢʩʪʫʘʣʴʥʦ ʢʦʥʮʝʧʪʫ, ʪʚʦʨʯʝʩʪʚʫ 

ʢʦʥʮʝʧʪʦʚ.  
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ɸʥʥʦʪʘʮʠʷ 

ʗʚʣʷʷʩʴ ʩʫʱʝʩʪʚʦʤ ʙʠʦʣʦʛʠʯʝʩʢʠʤ ʠ ʩʦʮʠʘʣʴʥʳʤ, ʯʝʣʦʚʝʢ ʧʨʝʙʳʚʘʝʪ ʚ ʜʫʭʦʚʥʦʤ ʠ ʤʘʪʝʨʠʘʣʴʥʦʤ 

ʤʠʨʝ. ʆʥ ʨʝʘʣʠʟʫʝʪʩʷ ʚ ʨʘʟʫʤʝ ʠ ʵʤʦʮʠʷʭ, ʦʥ ʩʫʱʝʩʪʚʫʝʪ ʢʘʢ ʯʣʝʥ ʩʦʮʠʫʤʘ, ʥʘʨʦʜʘ, ʠ ʢʘʢ ʦʪʜʝʣʴʥʦʝ çʗè. 

ɹʣʘʛʦʜʘʨʷ ʵʪʦʡ ʜʫʘʣʴʥʦʩʪʠ ʝʛʦ ʧʨʠʨʦʜʳ, ʦʥ ʩʧʦʩʦʙʝʥ ʬʦʨʤʠʨʦʚʘʪʴ ʥʝ ʪʦʣʴʢʦ ʩʚʦʡ ʚʥʫʪʨʝʥʥʠʡ ʤʠʨ, ʥʦ ʠ 

ʧʨʦʠʟʚʦʜʠʪʴ ʧʨʝʦʙʨʘʟʦʚʘʥʠʷ ʚ ʦʢʨʫʞʘʶʱʝʡ ʝʛʦ ʩʨʝʜʝ. 

Abstract 

Being a biological and social being, a person resides in the spiritual and material world. It is realized in the 

mind and emotions, it exists as a member of society, the people, and as a separate "I". Thanks to this duality of his 

nature, he is able to form not only his inner world, but also to make transformations in his environment. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʯʝʣʦʚʝʢ, ʣʠʯʥʦʩʪʴ, ʤʠʨ, ʩʦʟʥʘʥʠʝ, ʠʥʜʠʚʠʜʫʘʣʴʥʦʩʪʴ, ʨʘʟʚʠʪʠʝ. 

Keywords: person, personality, world, consciousness, individuality, development. 

 

ʏʝʣʦʚʝʢ ï ʤʥʦʛʦʛʨʘʥʥʦʝ ʷʚʣʝʥʠʝ. ɹʫʜʫʯʠ ʩʫ-

ʱʝʩʪʚʦʤ ʙʠʦʣʦʛʠʯʝʩʢʠʤ ʠ ʩʦʮʠʘʣʴʥʳʤ, ʦʥ ʩʪʘʥʦ-

ʚʠʪʩʷ ʦʙʲʝʢʪʦʤ ʠʟʫʯʝʥʠʷ ʚ ʨʘʤʢʘʭ ʤʥʦʛʠʭ ʝʩʪʝ-

ʩʪʚʝʥʥʦ-ʥʘʫʯʥʳʭ ʦʙʣʘʩʪʝʡ. ʀ ʪʦʣʴʢʦ ʣʠʰʴ ʬʠʣʦ-

ʩʦʬʩʢʦʝ ʦʙʦʱʝʥʠʝ ʚʩʝʭ ʜʘʥʥʳʭ ʧʦʟʚʦʣʷʝʪ ʜʘʪʴ 

ʝʜʠʥʦʝ ʧʨʝʜʩʪʘʚʣʝʥʠʝ ʦ ʯʝʣʦʚʝʢʝ.  

ʄʳʩʣʠʪʝʣʠ ʚʩʝʭ ʚʨʝʤʝʥ ʧʳʪʘʣʠʩʴ ʧʦʥʷʪʴ ʩʫʱ-

ʥʦʩʪʴ ʯʝʣʦʚʝʢʘ. ʅʘʧʨʠʤʝʨ, ʨʝʣʠʛʠʦʟʥʳʡ ʤʳʩʣʠʪʝʣʴ 

ʅ.ɸ. ɹʝʨʜʷʝʚ ʧʠʩʘʣ ʦ ʪʦʤ, ʯʪʦ ʢʘʞʜʳʡ ʯʝʣʦʚʝʢ ï ɻ ʪʦ 

ʤʠʢʨʦʢʦʩʤ. ʏʝʣʦʚʝʢ, ʧʦ ʤʳʩʣʠ ʬʠʣʦʩʦʬʘ, ʤʦʞʝʪ 

ʚʣʠʷʪʴ ʥʘ ɺʩʝʣʝʥʥʫʶ, ʧʦʟʥʘʚʘʪʴ ʝʝ, ʪʦʣʴʢʦ ʣʠʰʴ 

ʧʦʪʦʤʫ, ʯʪʦ ɺʩʝʣʝʥʥʘʷ ʦʨʛʘʥʠʯʝʩʢʠ ʚʭʦʜʠʪ ʚ ʩʪʨʫʢ-

ʪʫʨʫ ʯʝʣʦʚʝʯʝʩʢʦʡ ʩʫʱʥʦʩʪʠ. ʀ ʠʤʝʥʥʦ ʙʣʘʛʦʜʘʨʷ 

ʵʪʦʤʫ, ʯʝʣʦʚʝʢ ʩʧʦʩʦʙʝʥ ʧʦʟʥʘʚʘʪʴ. ʇʦʟʥʘʥʠʝ ʥʠ 

ʯʪʦ ʠʥʦʝ, ʢʘʢ ʙʦʨʴʙʘ ʨʘʚʥʦʩʠʣʴʥʳʭ ʩʪʦʨʦʥ: ʧʦʟʥʘ-

ʶʱʝʛʦ ʠ ʧʦʟʥʘʚʘʝʤʦʛʦ. ʀʥʳʤʠ ʩʣʦʚʘʤʠ ʅ.ɸ. ɹʝʨ-

ʜʷʝʚ ʚʠʜʝʣ ʚ ʯʝʣʦʚʝʯʝʩʢʦʡ ʦʩʥʦʚʝ ʩʠʣʫ, ʚʦʟʚʳʰʘʶ-

ʱʫʶ ʝʛʦ ʥʘʜ ʤʠʨʦʤ, ʜʝʣʘʶʱʝʡ ʝʛʦ ʩʧʦʩʦʙʥʳʤ ʢ 

ʪʚʦʨʯʝʩʢʦʤʫ ʫʩʠʣʠʶ (1). 

ʉʚʦʝ ʧʦʥʠʤʘʥʠʝ ʯʝʣʦʚʝʢʘ ʙʳʣʦ ʧʨʝʜʣʦʞʝʥʦ ʠ 

ʘʚʩʪʨʠʡʩʢʠʤ ʚʨʘʯʦʤ, ʧʩʠʭʦʣʦʛʦʤ ɿ. ʌʨʝʡʜʦʤ. ʆʥ, 

ʦʜʠʥ ʠʟ ʥʝʤʥʦʛʠʭ, ʧʳʪʘʣʩʷ ʟʘʛʣʷʥʫʪʴ ʚ ʩʘʤʳʝ ʜʘʣʴ-

ʥʠʝ, ʛʣʫʙʠʥʥʳʝ ʦʪʜʝʣʳ ʯʝʣʦʚʝʯʝʩʢʦʡ ʩʪʨʫʢʪʫʨʳ, ʚ 

ʝʛʦ ʙʝʩʩʦʟʥʘʪʝʣʴʥʦʝ. ʋ ɿ.ʌʨʝʡʜʘ ʯʝʣʦʚʝʢ ʪʨʘʢʪʫ-

ʝʪʩʷ ʢʘʢ ʤʘʰʠʥʘ, ʢʦʪʦʨʘʷ ʜʚʠʞʝʪʩʷ ʙʣʘʛʦʜʘʨʷ ʦʪʥʦ-

ʩʠʪʝʣʴʥʦ ʧʦʩʪʦʷʥʥʦʤʫ ʢʦʤʧʣʝʢʩʫ ʩʝʢʩʫʘʣʴʥʦʡ 

ʵʥʝʨʛʠʠ (ʣʠʙʠʜʦ) (4). 

ʅʝʤʝʮʢʠʡ ʞʝ ʬʠʣʦʩʦʬ ʂ.ʄʘʨʢʩ ʧʨʠʟʥʘʚʘʣ ʚ 

ʯʝʣʦʚʝʢʝ ʩʦʮʠʘʣʴʥʫʶ ʦʧʦʩʨʝʜʦʚʘʥʥʦʩʪʴ, ʥʘʟʳʚʘʷ 

ʝʛʦ çʦʙʱʝʩʪʚʝʥʥʳʤ ʩʫʱʝʩʪʚʦʤè (3). ʃʶʙʦʝ ʧʨʦʷʚ-

ʣʝʥʠʝ ʝʛʦ ʞʠʟʥʠ, ʜʘʞʝ ʝʩʣʠ ʦʥʦ ʠ ʥʝ ʚʳʩʪʫʧʘʝʪ ʚ 

ʥʝʧʦʩʨʝʜʩʪʚʝʥʥʦʡ ʬʦʨʤʝ ʢʦʣʣʝʢʪʠʚʥʦʛʦ ʧʨʦʷʚʣʝ-

ʥʠʷ ʞʠʟʥʠ, ʪʝʤ ʥʝ ʤʝʥʝʝ, ʩʣʫʞʠʪ ʧʨʦʷʚʣʝʥʠʝʤ ʠ 

ʫʪʚʝʨʞʜʝʥʠʝʤ ʦʙʱʝʩʪʚʝʥʥʦʡ ʞʠʟʥʠ.  

ʀ ʵʪʦ ʣʠʰʴ ʥʝʙʦʣʴʰʘʷ ʯʘʩʪʴ ʧʦʜʭʦʜʦʚ ʢ ʧʨʦ-

ʙʣʝʤʝ ʩʫʱʥʦʩʪʠ ʯʝʣʦʚʝʢʘ. ʅʝʩʤʦʪʨʷ ʥʘ ʚʩʝ ʤʥʦʛʦ-

ʦʙʨʘʟʠʝ ʧʦʥʠʤʘʥʠʡ, ʦʯʝʚʠʜʥʦ, ʯʝʣʦʚʝʢ ʩʫʱʝʩʪʚʦ ʥʝ 

ʪʦʣʴʢʦ ʙʠʦʣʦʛʠʯʝʩʢʦʝ, ʥʦ ʠ ʩʦʮʠʘʣʴʥʦʝ. ʆʥ, ʢʘʢ ʠ 

ʚʩʝ ʞʠʚʦʝ ʠʤʝʝʪ ʩʚʦʶ ʩʨʝʜʫ ʦʙʠʪʘʥʠʷ, ʢʦʪʦʨʘʷ ʦʢʘ-

ʟʳʚʘʝʪ ʚʦʟʜʝʡʩʪʚʠʝ ʥʘ ʝʛʦ ʩʦʩʪʦʷʥʠʝ. ʏʝʣʦʚʝʢ ʧʨʝ-

ʙʳʚʘʝʪ ʚ ʜʫʭʦʚʥʦʤ ʠ ʤʘʪʝʨʠʘʣʴʥʦʤ ʤʠʨʝ. ʆʥ ʨʝʘ-

ʣʠʟʫʝʪʩʷ ʚ ʨʘʟʫʤʝ ʠ ʵʤʦʮʠʷʭ, ʦʥ ʩʫʱʝʩʪʚʫʝʪ ʢʘʢ 

ʯʣʝʥ ʩʦʮʠʫʤʘ, ʥʘʨʦʜʘ, ʠ ʢʘʢ ʦʪʜʝʣʴʥʦʝ çʗè. 

ʉ ʭʘʨʘʢʪʝʨʠʩʪʠʢʘʤʠ çʣʠʯʥʦʩʪʴè, çʠʥʜʠʚʠʜʫ-

ʘʣʴʥʦʩʪʴè ʯʝʣʦʚʝʢ ʥʝ ʨʦʞʜʘʝʪʩʷ, ʠʭ ʦʥ ʜʦʣʞʝʥ ʬʦʨ-

ʤʠʨʦʚʘʪʴ ʚ ʭʦʜʝ ʩʚʦʝʡ ʞʠʟʥʠ ʩʘʤ, ʨʘʙʦʪʘʷ ʥʘʜ ʩʦ-

ʙʦʡ, ʧʨʦʠʟʚʦʜʷ ʨʘʙʦʪʫ ʥʘʜ ʩʚʦʝʡ ʜʫʰʦʡ, ʧʨʝʚʦʟʤʦ-

ʛʘʷ ʩʚʦʠ ʩʣʘʙʦʩʪʠ, ʠ ʧʨʦʠʩʭʦʜʠʪ ʵʪʦ ʛʣʘʚʥʳʤ 

ʦʙʨʘʟʦʤ ʚ ʢʦʣʣʝʢʪʠʚʝ. ʅʝ ʩʣʫʯʘʡʥʦ, ʯʪʦ ʥʘ ʟʘʨʝ ʯʝ-

ʣʦʚʝʯʝʩʪʚʘ ʙʳʣʦ ʨʘʩʧʨʦʩʪʨʘʥʝʥʦ ʩʠʥʢʨʝʪʠʯʝʩʢʦʝ 

ʧʨʝʜʩʪʘʚʣʝʥʠʝ ʦ ʯʝʣʦʚʝʢʝ. ʀʟ ʤʠʬʦʣʦʛʠʠ, ʣʝʛʝʥʜ ʠ 

ʧʨʝʜʘʥʠʡ ʜʨʝʚʥʦʩʪʠ ʤʳ ʫʟʥʘʝʤ, ʯʪʦ ʯʝʣʦʚʝʢ ʥʝ ʦʪ-

ʜʝʣʷʣ ʩʚʦʝ çʗè ʦʪ ʢʦʣʣʝʢʪʠʚʘ, ʪʘʢʞʝ ʢʘʢ ʠ ʩʣʠʪʥʦ 

ʩʫʱʝʩʪʚʦʚʘʣʠ ʧʨʠʨʦʜʥʦʝ ʠ ʩʦʮʠʘʣʴʥʦʝ, ʞʠʚʦʝ ʠ ʥʝ-

ʞʠʚʦʝ. ʇʝʨʚʦʙʳʪʥʳʡ ʬʝʪʠʰʠʟʤ ʟʘʩʪʘʚʣʷʣ ʣʶʜʝʡ 

ʚʝʨʠʪʴ ʚ ʪʦ, ʯʪʦ ʢʘʤʝʥʴ, ʨʘʩʪʝʥʠʝ ʠ ʠʥʳʝ ʦʙʲʝʢʪʳ ʠ 

ʷʚʣʝʥʠʷ ʧʨʠʨʦʜʳ ʠʤʝʶʪ ʩʚʦʶ ʜʫʰʫ ʠ ʧʦʙʫʞʜʘʶʪ 

ʧʝʨʝʥʦʩʠʪʴ ʥʘ ʥʠʭ ʩʚʦʠ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ ʠ ʩʚʦʡʩʪʚʘ, 

ʠ ʚʤʝʩʪʝ ʩ ʪʝʤ ʩʯʠʪʘʪʴ, ʯʪʦ ʯʝʣʦʚʝʢ ʪʘʢʞʝ ʠʤʝʝʪ 

ʧʨʠʨʦʜʥʦʝ ʪʝʣʝʩʥʦʝ ʥʘʯʘʣʦ, ʢʘʢ ʠ ʚʩʸ ʦʢʨʫʞʘʶʱʝʝ. 

ʀ ʩʘʤʦʝ ʛʣʘʚʥʦʝ ï ʯʝʣʦʚʝʢ ʥʝ ʚʳʜʝʣʷʝʪʩʷ ʠʟ ʢʦʣʣʝʢ-

ʪʠʚʘ. ʀʥʜʠʚʠʜʫʘʣʴʥʦʝ ʥʘʯʘʣʦ ʢʘʢ ʙʳ ʦʪ ʪʦʞʜʝ-

ʩʪʚʝʥʦ ʦʙʱʝʤʫ, çʗè ʧʦʛʨʫʞʝʥʦ ʚ çʄʳè. 

ʇʝʨʚʳʝ ʬʠʣʦʩʦʬʳ, ʜʨʝʚʥʝʛʨʝʯʝʩʢʠʝ ʤʫʜʨʝʮʳ 

ʠʩʢʘʣʠ ʧʝʨʚʦʠʩʪʦʯʥʠʢʠ ʚʩʝʛʦ ʩʫʱʝʛʦ ʚ ʦʢʨʫʞʘʶ-

ʱʝʤ ʤʠʨʝ: ʚ ʚʦʜʝ, ʦʛʥʝ, ʚʦʟʜʫʭʝ ʠʣʠ ʠʭ ʩʦʯʝʪʘʥʠʝ, 

ʠ ʪʦʣʴʢʦ ʧʦʟʞʝ ʬʠʣʦʩʦʬʳ ʘʥʪʠʯʥʦʩʪʠ ʟʘʜʫʤʘʣʠʩʴ ʦ 

ʯʝʣʦʚʝʢʝ. ʉʥʘʯʘʣʘ ʵʪʦ ʙʳʣ ʯʝʣʦʚʝʢ ʚ ʮʝʣʦʤ, ʧʦʪʦʤ 
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ʦʥʠ ʦʙʨʘʪʠʣʠʩʴ ʢ ʢʦʥʢʨʝʪʥʦʤʫ ʯʝʣʦʚʝʢʫ ʩ ʝʛʦ ʜʫ-

ʰʦʡ ʩʦʚʝʩʪʴʶ ʩʘʤʦʩʦʟʥʘʥʠʝʤ. ɺʝʣʠʢʠʡ ʉʦʢʨʘʪ, ʦʜ-

ʥʘʞʜʳ ʦʢʘʟʘʚʰʠʩʴ ʥʘ ʙʘʟʘʨʝ ʠ ʦʢʠʜʳʚʘʷ ʚʟʦʨʦʤ ʙʦ-

ʛʘʪʫʶ ʪʦʨʛʦʚʣʶ, ʚʦʩʢʣʠʢʥʫʣ: çɹʦʞʝ ʤʦʡ! ʉʢʦʣʴʢʦ 

ʥʘ ʩʚʝʪʝ ʚʝʱʝʡ, ʚ ʢʦʪʦʨʳʭ ʷ ʥʝ ʥʫʞʜʘʶʩʴ!è. ɿʘ ʜʦʣ-

ʛʫʶ ʪʨʫʜʥʫʶ ʞʠʟʥʴ, ʥʘʧʦʣʥʝʥʥʫʶ ʞʠʪʝʡʩʢʠʤʠ ʟʘ-

ʙʦʪʘʤʠ, ʤʥʦʛʦ ʨʘʟʤʳʰʣʷʷ ʦ ʤʠʨʝ ʠ ʚʝʱʘʭ, ʉʦʢʨʘʪ 

ʧʨʠʰʸʣ ʢ ʚʳʚʦʜʫ, ʯʪʦ ʣʶʜʠ ʜʫʤʘʶʪ ʦ ʧʨʝʜʤʝʪʘʭ 

ʦʢʨʫʞʘʶʱʝʛʦ ʤʠʨʘ ʙʦʣʴʰʝ, ʯʝʤ ʦ ʩʝʙʝ. çʇʦʟʥʘʡ ʩʘ-

ʤʦʛʦ ʩʝʙʷ!è ï ʧʨʠʟʳʚʘʝʪ ʦʥ ʢʘʞʜʦʛʦ ʯʝʣʦʚʝʢʘ. 

ʀʤʝʥʥʦ ʵʪʦ ʧʦʟʥʘʥʠʝ ʦʪʢʨʳʚʘʝʪ ʧʫʪʴ ʢ ʧʦʥʠʤʘʥʠʶ 

ʟʘʢʦʥʦʚ ʛʘʨʤʦʥʠʯʥʦʡ ʞʠʟʥʠ. ʇʦʟʥʘʥʠʝ ʩʝʙʷ ʯʝʨʝʟ 

ʤʥʦʛʦʯʠʩʣʝʥʥʳʝ ʚʟʘʠʤʦʦʪʥʦʰʝʥʠʷ ʩ ʩʦʮʠʫʤʦʤ 

ʩʪʘʥʦʚʷʪʩʷ ʠʩʪʦʯʥʠʢʦʤ ʠʩʪʠʥʥʦʛʦ ʧʦʥʠʤʘʥʠʷ ʯʝʣʦ-

ʚʝʯʝʩʢʦʡ ʩʫʪʠ. ʆʥ - ʩʫʙʲʝʢʪ ʦʙʱʝʩʪʚʝʥʥʳʭ ʦʪʥʦʰʝ-

ʥʠʡ. ɹʝʟ ʦʙʱʝʩʪʚʘ ʥʝʣʴʟʷ ʧʨʝʜʩʪʘʚʠʪʴ ʝʛʦ ʧʦʣʥʦ-

ʮʝʥʥʦʝ ʧʩʠʭʠʯʝʩʢʦʝ ʨʘʟʚʠʪʠʝ. ʀʩʪʦʨʠʠ ʠʟʚʝʩʪʥʳ 

ʩʣʫʯʘʠ, ʢʦʛʜʘ ʤʣʘʜʝʥʮʳ ʧʦ ʨʘʟʥʳʤ ʧʨʠʯʠʥʘʤ ʦʢʘ-

ʟʳʚʘʣʠʩʴ ʩʨʝʜʠ ʞʠʚʦʪʥʳʭ. ʀ ʵʪʦ ʚʣʠʷʣʦ ʥʘ ʭʘʨʘʢ-

ʪʝʨ ʧʩʠʭʠʯʝʩʢʦʛʦ ʨʘʟʚʠʪʠʷ. ʆʥʠ ʥʝ ʤʦʛʣʠ ʦʙʨʝʩʪʠ 

ʵʣʝʤʝʥʪʘʨʥʳʝ ʯʝʣʦʚʝʯʝʩʢʠʝ ʧʨʠʟʥʘʢʠ: ʨʝʯʴ, ʧʨʷʤʦ-

ʭʦʞʜʝʥʠʝ, ʫʤʝʥʠʝ ʧʨʠʥʠʤʘʪʴ ʧʠʱʫ (ʪʚʝʨʜʫʶ ʝʜʫ 

ʨʚʘʣʠ ʟʫʙʘʤʠ; ʚʦʜʫ ʣʘʢʘʣʠ, ʩʪʦʷ ʥʘ ʯʝʪʚʝʨʝʥʴʢʘʭ). 

ʇʦʩʨʝʜʩʪʚʦʤ ʩʦʮʠʘʣʴʥʦʛʦ (ʙʳʪʠʝ ʚ ʦʙʱʝʩʪʚʝ) 

ʚʳʨʘʙʘʪʳʚʘʝʪ ʜʫʭʦʚʥʳʡ ʦʙʣʠʢ ʯʝʣʦʚʝʢʘ. ɺʩʸ, ʯʪʦ 

ʦʥ ʠʤʝʝʪ, ʩʪʘʥʦʚʠʪʩʷ ʨʝʟʫʣʴʪʘʪʦʤ ʝʛʦ ʧʨʝʙʳʚʘʥʠʷ ʚ 

ʩʦʦʙʱʝʩʪʚʝ ʩʝʙʝ ʧʦʜʦʙʥʳʭ. ʏʪʦʙʳ ʫʤʝʪʴ ʩʫʱʝʩʪʚʦ-

ʚʘʪʴ ʙʝʟ ʣʶʜʝʡ, ʧʦʜʤʝʯʘʣ ɸʨʠʩʪʦʪʝʣʴ, ʥʫʞʥʦ ʙʳʪʴ 

ʠʣʠ ɹʦʛʦʤ, ʠʣʠ ʞʠʚʦʪʥʳʤ, ʘ ʀ. ɻʸʪʝ ʧʠʩʘʣ: çʏʝʣʦ-

ʚʝʢ ʥʝʤʳʩʣʠʤ ʙʝʟ ʣʶʜʝʡè (2). ɺ ʪʦʪ ʞʝ ʩʘʤʳʡ ʤʦ-

ʤʝʥʪ ʢʘʢ ʝʜʠʥʠʯʥʦʝ ʷʚʣʝʥʠʝ - ʦʪʜʝʣʴʥʳʡ ʯʝʣʦʚʝʢ - 

ʦʥ ʥʝ ʪʦʣʴʢʦ ʥʝ ʫʪʨʘʯʠʚʘʝʪ ʩʚʦʝʡ ʠʥʜʠʚʠʜʫʘʣʴʥʦ-

ʩʪʠ ʚ ʩʦʮʠʫʤʝ, ʥʦ ʠ ʚʥʦʩʠʪ ʩʚʦʡ ʚʢʣʘʜ ʚ ʨʘʟʚʠʪʠʝ 

ʦʙʱʝʩʪʚʘ: ʧʦʟʥʘʸʪ ʤʠʨ ʠ ʩʝʙʷ, ʪʚʦʨʠʪ ʠʩʪʦʨʠʶ, 

ʢʫʣʴʪʫʨʫ. 

ʇʦʜʜʝʨʞʘʥʠʝ ʧʨʠʨʦʜʳ ʯʝʣʦʚʝʢʘ, ʪ.ʝ. ʫʜʦʚʣʝ-

ʪʚʦʨʝʥʠʝ ʝʛʦ ʧʨʦʩʪʝʡʰʠʭ ʝʩʪʝʩʪʚʝʥʥʳʭ ʧʦʪʨʝʙʥʦ-

ʩʪʝʡ, ʝʱʝ ʥʝ ʜʝʣʘʝʪ ʝʛʦ ʏʝʣʦʚʝʢʦʤ ʚ ʠʩʪʠʥʥʦʤ 

ʩʤʳʩʣʝ ʩʣʦʚʘ, ʥʝ ʬʦʨʤʠʨʫʝʪ ʝʛʦ ʢʘʢ ʣʠʯʥʦʩʪʴ. 

ʃʶʜʠ ʚʩʝʛʜʘ ʙʫʜʫʪ ʩʪʨʝʤʠʪʴʩʷ ʢ ʧʦʜʣʠʥʥʦʡ ʜʫʭʦʚ-

ʥʦʩʪʠ, ʢʦʪʦʨʘʷ ʥʝ ʚʦʟʤʦʞʥʘ ʙʝʟ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʭ 

ʩʦʮʠʘʣʴʥʳʭ ʫʩʣʦʚʠʡ. ɺʦʪ ʧʦʯʝʤʫ ʠʩʪʦʨʠʷ ï ʵʪʦ ʯʝ-

ʨʝʜʦʚʘʥʠʝ ʨʘʟʥʦʦʙʨʘʟʥʳʭ, ʥʝʧʦʚʪʦʨʠʤʳʭ ʧʦ ʩʦʜʝʨ-

ʞʘʥʠʶ ʩʦʙʳʪʠʡ ʩʦʮʠʘʣʴʥʦʡ ʠ ʢʫʣʴʪʫʨʥʦʡ ʞʠʟʥʠ 

ʣʶʜʝʡ. ɺ ʝʝ ʨʘʟʚʝʨʪʳʚʘʥʠʠ ʩʫʱʝʩʪʚʫʶʪ ʜʚʝ ʚʦʟ-

ʤʦʞʥʦʩʪʠ: ʧʦʩʪʦʷʥʥʦʝ ʩʦʟʠʜʘʥʠʝ ʥʦʚʳʭ ʬʦʨʤ ʯʝʣʦ-

ʚʝʯʝʩʢʦʡ ʞʠʟʥʠ, ʚ ʪʦʤ ʯʠʩʣʝ ʪʘʢʠʭ, ʢʦʪʦʨʳʝ ʥʝ 

ʚʩʪʨʝʯʘʣʠʩʴ ʚ ʧʨʦʰʣʦʤ, ʠ ʦʪʢʘʟ ʦʪ ʪʝʭ ʬʦʨʤ, ʢʦʪʦ-

ʨʳʝ ʭʦʪʷ ʠ ʩʯʠʪʘʣʠʩʴ ʨʘʥʝʝ ɽʩʪʝʩʪʚʝʥʥʳʤʠ, ʥʦ ʫʞʝ 

ʥʝ ʦʪʚʝʯʘʶʪ ʥʦʚʳʤ, ʙʦʣʝʝ ʚʳʩʦʢʠʤ ʧʦʪʨʝʙʥʦʩʪʷʤ 

ʣʶʜʝʡ. ʈʝʘʣʠʟʘʮʠʷ ʵʪʠʭ ʚʦʟʤʦʞʥʦʩʪʝʡ ʠ ʩʦʩʪʘʚʣʷʝʪ 

ʛʣʘʚʥʳʡ ʩʪʝʨʞʝʥʴ ʧʦʩʪʫʧʘʪʝʣʴʥʦʛʦ ʜʚʠʞʝʥʠʷ ʠʩʪʦ-

ʨʠʠ, ʝʝ ʥʝʧʨʝʩʪʘʥʥʦʛʦ ʢʘʯʝʩʪʚʝʥʥʦʛʦ ʦʙʥʦʚʣʝʥʠʷ.  

ʏʝʣʦʚʝʢ ʩʪʨʝʤʠʪʩʷ ʢ ʨʘʚʥʦʚʝʩʠʶ ʤʝʞʜʫ ʜʦ-

ʩʪʠʛʥʫʪʳʤ ʠ ʧʦʢʘ ʥʝʜʦʩʪʠʞʠʤʳʤ. ʀʩʧʳʪʳʚʘʝʪ ʧʦ-

ʪʨʝʙʥʦʩʪʴ ʚ ʥʘʧʦʣʥʝʥʥʦʡ ʛʣʫʙʦʢʠʤ ʩʤʳʩʣʦʤ 

ʞʠʟʥʠ, ʝʤʫ ʪʝʩʥʦ ʚ ʨʘʤʢʘʭ, ʫʩʪʘʥʦʚʣʝʥʥʳʭ ʧʨʝʜʳ-

ʜʫʱʠʤʠ ʧʦʢʦʣʝʥʠʷʤʠ, ʪʚʦʨʯʝʩʢʦʝ ʥʘʯʘʣʦ ʧʨʦʷʚʣʷ-

ʝʪʩʷ ʚ ʥʝʧʨʝʨʳʚʥʦʤ ʞʝʣʘʥʠʠ ʩʦʟʜʘʪʴ, ʪʦ, ʯʪʦ ʥʠʢʦ-

ʛʜʘ ʥʝ ʙʳʣʦ. ʏʝʣʦʚʝʢ ï ʝʜʠʥʩʪʚʝʥʥʦʝ ʩʫʱʝʩʪʚʦ, ʢʦ-

ʪʦʨʦʝ ʥʝ ʛʦʪʦʚʦ ʤʠʨʠʪʴʩʷ ʩ ʥʝʩʦʚʝʨʰʝʥʩʪʚʦʤ 

ʩʚʦʝʛʦ ʟʝʤʥʦʛʦ ʜʦʤʘ. ʏʝʣʦʚʝʢ ʛʦʪʦʚ ʥʝʫʩʪʘʥʥʦ ʪʨʫ-

ʜʠʪʴʩʷ ʨʘʜʠ ʦʙʥʦʚʣʝʥʠʷ ʩʚʦʝʛʦ ʚʥʫʪʨʝʥʥʝʛʦ ʤʠʨʘ ʠ 

ʤʠʨʘ ʚʦʢʨʫʛ ʩʝʙʷ. 

ʄʳ ʥʘʯʠʥʘʝʤ ʦʩʦʟʥʘʚʘʪʴ ʩʚʦʶ ʠʥʜʠʚʠʜʫʘʣʴ-

ʥʦʩʪʴ ʪʦʣʴʢʦ ʚ ʢʦʥʪʝʢʩʪʝ ʚʟʘʠʤʦʦʪʥʦʰʝʥʠʡ ʩ ʜʨʫ-

ʛʠʤʠ ʣʶʜʴʤʠ. ʊʦʣʴʢʦ ʤʥʦʛʦʢʨʘʪʥʦ çʧʨʝʣʦʤʣʷʷʩʴ 

ʩʢʚʦʟʴ ʧʨʠʟʤʫè ʩʦʮʠʘʣʴʥʦʡ ʞʠʟʥʠ, ʣʠʯʥʦʩʪʴ ʯʝʣʦ-

ʚʝʢʘ ʧʨʝʦʙʨʝʪʘʝʪ ʩʚʦʶ ʥʝʧʦʚʪʦʨʠʤʦʩʪʴ. ʀʤʝʥʥʦ 

ʵʪʦʪ ʬʘʢʪ ʧʦʟʚʦʣʠʣ ʂ. ʄʘʨʢʩʫ, ʟʘʥʠʤʘʚʰʝʤʫʩʷ ʧʨʦ-

ʙʣʝʤʘʤʠ ʣʠʯʥʦʩʪʠ, ʩʜʝʣʘʪʴ ʚʳʚʦʜ, ʯʪʦ ʯʝʣʦʚʝʢ ʢʘʢ 

ʣʠʯʥʦʩʪʴ ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʦʙʦʡ ʩʦʚʦʢʫʧʥʦʩʪʴ ʚʩʝʭ 

ʦʙʱʝʩʪʚʝʥʥʳʭ ʦʪʥʦʰʝʥʠʡ, ʙʫʜʴ ʪʦ ʵʢʦʥʦʤʠʯʝʩʢʠʝ, 

ʩʦʮʠʘʣʴʥʳʝ, ʧʦʣʠʪʠʯʝʩʢʠʝ, ʠʜʝʦʣʦʛʠʯʝʩʢʠʝ, ʶʨʠ-

ʜʠʯʝʩʢʠʝ, ʨʝʣʠʛʠʦʟʥʳʝ, ʵʩʪʝʪʠʯʝʩʢʠʝ. ɺ ʪʦ ʞʝ ʩʘ-

ʤʦʝ ʚʨʝʤʷ, ʢʘʢ ʘʢʪʠʚʥʦʝ ʩʫʱʝʩʪʚʦ, ʯʝʣʦʚʝʢ ʩʘʤ ʚʦʟ-

ʜʝʡʩʪʚʫʝʪ ʥʘ ʥʠʭ ʨʘʟʥʳʤʠ ʛʨʘʥʷʤʠ ʩʚʦʝʛʦ ʧʦʚʝʜʝ-

ʥʠʷ. ʇʨʦʠʩʭʦʜʠʪ ʜʚʫʩʪʦʨʦʥʥʝʝ ʚʟʘʠʤʦʜʝʡʩʪʚʠʝ. 
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Abstract 

The article describes the main characteristics of formal and meaningful cognitive reflection, reveals the fea-

tures of a special experimental situation for the study and diagnosis of types of reflection, presents four kinds of 

search tasks of non-educational content, describes three forms of meaningful reflection. For the first time, the 

author describes the development of three forms of meaningful reflection during the period of education of children 

in primary school. 
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1. Introduction  

According to the concept proposed by VV Da-

vydov (see, for example, [3]) and experimentally 

worked out by us (see, for example, [5]), the develop-

ment of thinking in younger children consists in the 

qualitative enrichment of the mental activity of chil-

dren, in the acquisition of new thinking abilities. The 

fact is that along with the approach to solving problems 

that they used in preschool childhood - it can be con-

ventionally called practical-performing, they form a 

new approach to solving problems - theoretical and re-

search. 

In the first case, the child's activity in solving a 

problem is reduced mainly to achieving the required re-

sult and to performing only practical actions. There is 

no study of the conditions of the problem as a special 

cognitive activity. Because of this, the conditions do 

not distinguish between essential and insignificant data 

relationships, the decision is made by trial and error, it 

is not entirely planned, and the mode of action is either 

not realized at all, or is only realized from the outside 

(ñwhat needs to be doneò). 

In the second case, on the contrary, the child's ac-

tivity is not limited only to the achievement of the re-

quired result, but includes an independent stage in the 

study of the conditions of the tasks with the help of spe-

cial cognitive actions. This leads to the separation of 

essential relations from insignificant ones and to the 

isolation of the principle of constructing the proposed 

tasks, the method of action is recognized as related to 

this principle, the solution is planned as a whole and 

occurs without trial and error as a conclusion from the 

correlation of the selected principle with these condi-

tions. 

The proposition that the methods of mental activ-

ity in solving problems are formed in children, mainly 

in the course of schooling, is fundamentally for Russian 

psychology. VV Davydov noted in this regard: ñIn the 

process of education and training, each individual per-

son appropriates for himself, transforms into the forms 

of his own activity those means and ways of thinking 

that were created by society in the corresponding his-

torical epochò [3, p. 247]. 

Assimilating knowledge in various academic dis-

ciplines, the child simultaneously masters the methods 

of cognition, methods of thinking aimed at acquiring 

knowledge. those. he forms cognitive actions, with 

which this knowledge was developed. Therefore, it is 

advisable to consider the level of development of think-

ing in schoolchildren from the point of view of which 

cognitive actions and to what extent they have mas-

tered. For this, it is necessary to know the features of 

different methods of cognition, empirical and theoreti-

cal, which are comprehensively characterized in works 

on the theory of cognition. 

The empirical method of cognition is associated, 

as V.V. Davydov notes, with the formal generalization 

of objects, i.e. with the emphasis in them of the for-

mally general, external, inessential. This type of gener-

alization is based on the comparison of individual con-

crete objects according to their external characteristics. 

Such a generalization is sufficient to distinguish classes 

of objects according to similar features, to draw up an 

appropriate classification and to use the latter for the 

purpose of identifying specific objects. 

In contrast to this, the theoretical method of cog-

nition is associated with a meaningful generalization of 

objects, with the isolation in them of an intrinsic rela-

tionship that is essentially common. This type of gen-

eralization is based on analysis as a cognitive action 

aimed at revealing a single initial basis for the observed 

variety of phenomena. 

The concept of V.V.Davydov also developed 

meaningful ideas about two types of reflection. It is 

shown, in particular, that cognitive reflection (that is, 

when a person turns to his own method of action for its 

consideration when solving a problem) within the 

framework of the empirical method of solution is car-

ried out as a formal action, within the framework of the 

theoretical method - as a meaningful action. 

The fact is that the consideration of a method of 

action can be carried out by a person in order to find out 

what operations need to be performed, what exactly 

needs to be done in order to obtain the required result. 

In this case, only external, directly observable features 

of the performed actions are considered, only those spe-

cific operations that led to these changes in the studied 

object are taken into account. Thus, a person is aware 

in his actions only of their visual characteristics and can 

summarize them rationally. This level of consideration 



56 The scientific heritage No 74 (2021) 

of the method of action is characterized by the aware-

ness of its features, given in direct perception, and is 

qualified as external, or formal reflection, since it re-

flects the dependence of the method of action on ran-

dom and individual conditions for its implementation. 

In this case, with the successful solution of prob-

lems that have an objectively general rinciple of con-

struction, a person, when focusing on the external sim-

ilarity of the features of the conditions of the tasks, can 

group them formally, and when focusing on the exter-

nal difference of these features, he can refuse to group 

tasks, considering them different. 

Consideration of a method of action can also be 

carried out in order to find out why a given action is 

performed in such a way, and not otherwise, what is the 

reason that the performed action led to those and not 

other changes of the object under study, what is in this 

action the basis for its successful implementation in dif-

ferent conditions (in particular, when solving different 

problems). 

With this consideration of his actions, a person re-

alizes the way of his actions, relies on his hidden, not 

directly observable characteristics, takes into account 

his actions "from the inside", which is outside the zone 

of actual perception. The peculiarities of this situation 

allow a person to generalize their actions rationally. 

This level of consideration of the method of action is 

qualified as internal, or meaningful reflection, since it 

reflects the dependence of the method on the necessary 

and essential conditions for its implementation. 

In this case, with the successful solution of prob-

lems that have a general principle of construction, a 

person, when focusing on the inner, essential unity of 

these tasks, can group them meaningfully. Therefore, a 

person's understanding of the proposed tasks as belong-

ing to the same type, which is based on the generaliza-

tion of the method for solving them, can serve as an in-

dicator of the awareness of the connection between the 

method and essential relations, i.e. an indicator of the 

implementation of meaningful reflection. 

The meaning of meaningful reflection as a cogni-

tive action consists not only in a person's clarification 

of his knowledge, in clarifying their foundations, but 

also in establishing how certain knowledge and ideas 

were developed, how they relate to the necessary con-

ditions for the existence of the object under study, to its 

actual nature. 

2. Materials and methods 

To determine the type of reflection in solving 

problems, we have developed a general scheme for con-

structing an experimental situation [6,7]. In its first 

part, the subject was asked to solve three problems. 

They are selected according to specific requirements. 

First, the proposed tasks should relate not to one, but to 

two classes (or subclasses), which means that two tasks 

are solved on the basis of one principle, and one on the 

basis of the other. Secondly, the conditions of all tasks 

must differ in external, directly perceived features. 

In the second part of the considered experimental 

situation, in the case of a successful solution of all the 

proposed problems, it was proposed to group them. The 

nature of the grouping determined the presence and ab-

sence of meaningful, internal reflection in their solu-

tion. 

If the common (typical) way of solving them, 

characterizing their belonging to the same class (sub-

class), was taken as the basis for grouping tasks, then 

this indicated that in the process of solving problems, 

meaningful reflection was carried out. 

If the external similarity of the features of their 

conditions was taken as the basis for the grouping of 

tasks, then, consequently, meaningful reflection - as an 

understanding of the connection of actions with essen-

tial relations and generalization on their basis of a 

method for solving outwardly different tasks - was ab-

sent. It should be noted that the considered scheme of 

constructing an experimental situation to determine the 

type of reflection was used in a number of studies on 

non-educational material [4] and on educational (math-

ematical) material [2, 10]. 

To study the age-related dynamics of meaningful 

reflection in younger schoolchildren, a significant num-

ber of specific methods have been developed based on 

the material of search problems of non-educational 

content. Four main types of problems were used: spatial 

combinatorial, labyrinth problems "with rules", opera-

tional-logical and plot-logical [6]. 

Spatial combinatorial problems are situations 

when, in the plane of a certain playing field, one ar-

rangement of objects (objects, words, geometric fig-

ures, signs) must be transformed into their other ar-

rangement in the required number of actions. Tasks of 

this kind can be solved in a substantively effective plan 

(by operating with objects) and in a visual-figurative 

plan (by operating with images of objects). 

For example, the N ʈ M ʂ (the initial arrangement 

of objects) should be rearranged (in the subject or fig-

urative plan, depending on the conditions of the exper-

iment) in two actions so as to obtain ʂ M ʈ N (the re-

quired location). For one action, the mutual permuta-

tion (exchange of places) of any two letters in the 

original position is taken. Perhaps such a solution: the 

first action changes the letters N and K, - it turns out K 

P M N; the second action changes the letters M and ʈ, 

- the required arrangement is obtained - ʂ M ʈ N. 

The peculiarity of labyrinth problems "with rules" 

(as opposed to labyrinths without rules, that is, visual 

labyrinths) is that displacements (in subject or figura-

tive terms) from the starting point to the final point 

must obey a certain conditional rule, in contrast to vis-

ual labyrinths, where movements are based only on di-

rect visual perception of dead ends and free passages. 

For example, in a maze with letters and numbers 

in squares, you need to find a path of two lines between 

squares A1 and B2. 
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Fig. 1. Playing field 

 

The move rule is as follows. If a line connects 

squares where there is the same letter or number, then 

you can move along such a line, for example, between 

squares A1 and B1, B1 and B2. If a line connects 

squares where there is no identical letter or number, 

then you cannot move along such a line, for example, 

between squares A1 and B2, B1 and C2. Perhaps such 

a solution to this problem. The first part of the desired 

path will be from A1 to B1, since these squares have 

the same number. The second part of the path will be 

between squares B1 and B2, since these squares have 

the same letter).  

In operational-logical problems, the search for the 

required result is associated with the performance of 

relatively simple logical operations, in particular, com-

parison and abstraction. For example, for a free cell in 

a square, you need to choose one combination of two 

letters: ɺʈ, ʅʉ or ʅʈ (Fig. 2). 

 
Fig. 2. Task condition 

 

The solution to this problem is to choose a combi-

nation of HC.  

In plot-logical tasks, it is required, on the basis of 

information about the properties and relationships of 

people and things, to build a conclusion and draw a con-

clusion about the presence or absence of certain prop-

erties and relationships in the people and things pre-

sented in the tasks.  

Various types of plot logic problems were used in 

the research.  

1. ñNadya, Vera, Galya and Lyuba planted fruit 

trees: someone planted an apple tree, someone a pear, 

someone a plum, someone a cherry. What tree did Na-

dya plant if Vera did not plant cherries, Galya did not 

plant apple and cherry trees, and Lyuba did not plant 

cherries, apple trees and plums? " (Answer: Nadia 

planted a cherry).  

2. ñVova and Gena sculpted balls from plasticine. 

They acted equally quickly and finished at the same 

time. Vova sculpted more balls than Gena. Which of 

the boys started acting earlier? " (Answer: Vova). 

3. ñBorya, Lida, Seva, Galya and Sasha wrote by 

word:  

 
Bori's word is higher than Lida's. Seva's word is to 

the right of Bori's. Seva's word is lower than Gali's. 

Sasha's word is closer to Lida's than to Seva's. What 

word did Lida write? " (Answer: the word ñhedgehogò). 

4. ñArkady is Igor's brother. Igor is Larisa's father. 

Larisa is Oleg's sister. Oleg is the son of Yegor. Who 

may be Yegor Arkady? " (Answer: brother).  

5.ñKatya, Nina, Liza and Natasha embroidered 

scarves. Katya embroidered more scarves than Nina, 

Liza less than Natasha, Natasha less than Nina. Who em-

broidered scarves least of all? " (Answer: Lisa). 

6. ñVanya, Alik, Vitya and Vadim were traveling 

by public transport: two boys - by tram, two - by trol-

leybus. Vanya and Alik, Alik and Vadim were traveling 

by different types of transport, Vitya was riding a trol-

leybus. What was Vadim driving? " (Answer: by tram).  

6.ñMisha and Alla were arranging cubes with 

numbers and letters. First, Misha put the cubes like this 

ï 8246, and then rearranged them differently ï 2684. 

Alla first put the cubes like this ï RNVT, and then re-

arranged them in the same way as Misha. What did Alla 

do? ò(Answer: NTRV).  

7. ñOn the blackboard, they wrote the words with 

crayons:  

 
Blue and green have the same first letter, red and 

yellow have the second, purple and green have the last, 

blue and red have the third. What color is the word 

HISTORY? " (The answer is ñyellowò).  

8. ñMany years ago Misha was a little younger 

than Petya this year. In many years, Petya will be a little 

older than Igor's birthday this year. Which of the boys 

is the youngest? ò(Answer: Petya).  

9. ñIn the garden, it was necessary to water the ap-

ple trees, pears, plums and cherries. Some of the trees 

wanted to water at 6 o'clock in the morning, some at 7, 
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some at 8 and some at 9. First, they thought about wa-

tering either the apple trees, or at 9 o'clock in the morn-

ing. Then they thought about watering either at 9 

o'clock, or draining. Then they thought about watering, 

either plums, or at 8 in the morning. After all, they 

thought about watering either pears, or at 9 am. What 

time did you want to water the cherries? " (The answer 

is at 9 am).  

Numerous studies using the tasks of the non-edu-

cational content of the noted genera [7] made it possible 

to distinguish three forms of the implementation of 

meaningful reflection, depending on the complexity of 

orientation in the conditions of the tasks.  

When solving problems in a substantively effec-

tive plan (that is, by operating with objects), the origi-

nal form of meaningful reflection is realized, when 

solving in a visual ï figurative plan (that is, by operat-

ing with images of objects) a developed form, when 

solving in verbal-sign plan (that is, by operating with 

the designations of objects) ï the ultimate form.  

3. Results  

Large-scale surveys [5] based on a variety of tech-

niques designed to determine the type of reflection as 

an awareness of the connection between the method of 

action or with the existing conditions of the task (for-

mal reflection) or with essential relationships (mean-

ingful reflection), allowed us to obtain data character-

izing three types of age dynamics of forms of meaning-

ful reflection. 

The first type is associated with the development 

of the original form of meaningful reflection, that is, 

when solving problems in a substantively effective 

plan. So, after the first year of study, meaningful reflec-

tion is carried out on average by 18.4% of children, af-

ter the second year - 27.2% of children, after the third 

year - 43.7% of children, after the fourth year - 58.9% 

of children.  

The second type is associated with the develop-

ment of a developed form of meaningful reflection, that 

is, when solving problems in a visual-figurative plan. 

So, after the first year of study, meaningful reflection is 

carried out on average by 8.3% of children, after the 

second year - 17.1% of children, after the third year - 

28.5% of children, after the fourth year - 39.6% of chil-

dren.  

The third type is associated with the development 

of the ultimate form of meaningful reflection, that is, 

when solving problems in a verbal-symbolic plan (in 

particular, when solving operational-logical and plot-

logical problems). So, after the first year of study, 

meaningful reflection is carried out on average by 3.2% 

of children, after the second year - 12.1% of children, 

after the third year - 23.8% of children, after the fourth 

year - 28.7% of children. 

4. Conclusion  

Thus, over the full period of study in primary 

school, the initial form of meaningful reflection is mas-

tered by most of the younger schoolchildren. A minor-

ity of children, approximately one third, master the de-

veloped form of meaningful reflection, and the smallest 

number of children, approximately one quarter, manage 

to master the ultimate form of meaningful reflection.  

It should be noted that, as our studies with adoles-

cents and high school students have shown [7]), most 

schoolchildren master the developed form of meaning-

ful reflection after six years of study, and the ultimate 

form only after nine years.  

The noted characteristics of the three types of age 

dynamics in the development of forms of meaningful 

reflection by younger schoolchildren make it possible 

to assess the level of formation of meaningful reflection 

of each child as corresponding or not corresponding to 

the achievements of the majority of children.  

To increase the level of formation of meaningful 

reflection, it is advisable to organize regular develop-

mental classes for solving search problems of various 

kinds (spatial-combinatorial, operational-logical and 

plot-logical) within the framework of the ñIntellectics 

programò [8, 9]. The practice of conducting such devel-

opmental classes in a number of schools in Russia has 

shown the significant effectiveness of this program [1]. 
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ɸʥʥʦʪʘʮʠʷ 

ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʥʘ ʦʩʥʦʚʝ ʜʦʢʣʘʜʦʚ ʋʧʦʣʥʦʤʦʯʝʥʥʦʛʦ ʧʦ ʧʨʘʚʘʤ ʯʝʣʦʚʝʢʘ ʚ ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘʮʠʠ 

ʨʘʩʩʤʦʪʨʝʥʦ ʚʝʢʪʦʨʥʦʝ ʧʨʦʩʪʨʘʥʩʪʚʦ ʥʦʨʤʘʪʠʚʥʳʭ ʧʨʘʚʦʚʳʭ ʘʢʪʦʚ. ʉʜʝʣʘʥʦ ʧʨʝʜʧʦʣʦʞʝʥʠʝ ʦ ʚʦʟʤʦʞʥʦ-

ʩʪʠ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʵʢʩʧʝʨʪʥʳʭ ʦʮʝʥʦʢ ʜʣʷ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʭ ʧʨʝʦʙʨʘʟʦʚʘʥʠʡ ʚ ʨʘʤʢʘʭ ʤʦʜʝʣʠ ʤʝʭʘʥʠʢʠ 

ʩʧʣʦʰʥʦʡ ʩʨʝʜʳ. 

Abstract 

In this article, based on the reports of the Commissioner for Human Rights in the Russian Federation, the 

vector space of normative legal acts is considered. An assumption is made about the possibility of using expert 

estimates for the corresponding transformations within the framework of the continuum mechanics model. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʧʨʘʚʘ ʯʝʣʦʚʝʢʘ, ʦʙʱʝʩʪʚʝʥʥʦʝ ʤʥʝʥʠʝ, ʚʝʢʪʦʨ, ʚʝʢʪʦʨʥʦʝ ʧʨʦʩʪʨʘʥʩʪʚʦ, ʪʝʥʟʦʨ, 

ʪʝʥʟʦʨʥʦʝ ʧʦʣʝ, ʵʢʩʧʝʨʪʥʳʝ ʦʮʝʥʢʠ 
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çʄʳ ʞʠʚʝʤ ʚ ʧʝʨʠʦʜ ʢʘʨʜʠʥʘʣʴʥʳʭ ʧʝʨʝʤʝʥ ʚ ʵʢʦʥʦʤʠʯʝʩʢʦʡ ʞʠʟʥʠ ʚʩʝʛʦ ʤʠʨʘ. ʅʠʢʦʛʜʘ ʝʱʝ ʩʪʦʣʴ 

ʙʳʩʪʨʦ ʥʝ ʦʙʥʦʚʣʷʣʠʩʴ ʪʝʭʥʦʣʦʛʠʠ. ʅʠʢʦʛʜʘ ʣʶʜʠ ʥʝ ʩʪʘʣʢʠʚʘʣʠʩʴ ʩʦ ʩʪʦʣʴ ʦʛʨʦʤʥʳʤʠ ʨʠʩʢʘʤʠ ʪʝʭ-

ʥʦʛʝʥʥʳʭ ʢʘʪʘʩʪʨʦʬ, ʥʠʢʦʛʜʘ ʥʝ ʙʳʣʠ ʩʪʦʣʴ ʩʝʨʴʝʟʥʳʤʠ ʫʛʨʦʟʳ ʧʨʠʨʦʜʥʦʡ ʩʨʝʜʝ. ʅʦ ʠ ʚʦʟʤʦʞʥʦʩʪʠ 

ʯʝʣʦʚʝʯʝʩʪʚʘ ʥʠʢʦʛʜʘ ʥʝ ʙʳʣʠ ʩʪʦʣʴ ʚʝʣʠʢʠ. ɺ ʧʦʜʦʙʥʳʭ ʦʙʩʪʦʷʪʝʣʴʩʪʚʘʭ ʚʘʞʥʦ ʦʙʝʩʧʝʯʠʚʘʪʴ ʩʪʘ-

ʙʠʣʴʥʦʝ ʧʦʩʪʫʧʘʪʝʣʴʥʦʝ ʨʘʟʚʠʪʠʝ ʥʘʰʝʡ ʵʢʦʥʦʤʠʢʠ, ʤʘʢʩʠʤʘʣʴʥʫʶ ʟʘʱʠʱʝʥʥʦʩʪʴ ʥʘʰʠʭ ʛʨʘʞʜʘʥ 

ʦʪ ʫʜʘʨʦʚ ʢʨʠʟʠʩʦʚ ʠ ʚʤʝʩʪʝ ʩ ʪʝʤ ʥʝʫʢʣʦʥʥʦʝ ʠ ʙʳʩʪʨʦʝ ʦʙʥʦʚʣʝʥʠʝ ʚʩʝʭ ʘʩʧʝʢʪʦʚ ʭʦʟʷʡʩʪʚʝʥʥʦʡ 

ʞʠʟʥʠ ï ʦʪ ʤʘʪʝʨʠʘʣʴʥʦ-ʪʝʭʥʠʯʝʩʢʦʡ ʙʘʟʳ ʜʦ ʧʦʜʭʦʜʦʚ ʢ ʵʢʦʥʦʤʠʯʝʩʢʦʡ ʧʦʣʠʪʠʢʝ ʛʦʩʫʜʘʨʩʪʚʘè. 

ɺ.ɺ. ʇʫʪʠʥ:  

çʅʘʤ ʥʫʞʥʘ ʥʦʚʘʷ ʵʢʦʥʦʤʠʢʘè [1]. 

30 ʷʥʚʘʨʷ 2012 

ɺʚʝʜʝʥʠʝ 

ʇʨʘʚʘ ʯʝʣʦʚʝʢʘ ï ʚʘʞʥʝʡʰʝʝ ʜʦʩʪʠʞʝʥʠʝ ʯʝʣʦʚʝʯʝʩʪʚʘ, ʥʫʞʜʘʶʱʝʝʩʷ ʚ ʧʦʩʪʦʷʥʥʦʡ ʟʘʱʠʪʝ. ʇʨʘʚʘʤ 

ʯʝʣʦʚʝʢʘ ʧʦʩʚʷʱʝʥʘ ʜʝʷʪʝʣʴʥʦʩʪʴ ʠʥʩʪʠʪʫʪʘ ʋʧʦʣʥʦʤʦʯʝʥʥʦʛʦ ʧʦ ʧʨʘʚʘʤ ʯʝʣʦʚʝʢʘ ʚ ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘ-

ʮʠʠ.  

ɺ ʊʘʙʣʠʮʝ 1 ʧʨʝʜʩʪʘʚʣʝʥʘ ʥʝʙʦʣʴʰʘʷ ʯʘʩʪʴ ʛʨʫʧʧ ʧʨʘʚ ʯʝʣʦʚʝʢʘ: 

ʊʘʙʣʠʮʘ 1 

 
 

ʀʩʧʦʣʥʝʥʠʝ ʧʨʘʚ ʯʝʣʦʚʝʢʘ ʦʧʨʝʜʝʣʝʥʥʳʤ ʦʙʨʘʟʦʤ ʨʝʛʫʣʠʨʫʝʪʩʷ ʥʦʨʤʘʪʠʚʥʳʤʠ ʧʨʘʚʦʚʳʤʠ ʘʢʪʘʤʠ ʠ 

ʦʙʱʝʩʪʚʝʥʥʳʤ ʤʥʝʥʠʝʤ ʥʘ ʪʝʨʨʠʪʦʨʠʠ ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘʮʠʠ (ʈʠʩ. 1). 
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ʈʠʩ. 1. ʉʭʝʤʘ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʥʦʤʠʥʘʮʠʡ çɿʘʢʦʥʦʜʘʪʝʣʴʥʳʝ ʘʢʪʳè ʠ çʆʙʱʝʩʪʚʝʥʥʦʝ ʤʥʝʥʠʝè ʚ ʨʝʛʠʦ-

ʥʘʭ, ʬʝʜʝʨʘʣʴʥʳʭ ʦʢʨʫʛʘʭ, ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘʮʠʠ ʚ ʮʝʣʦʤ 
 

ɿʘʢʦʥʦʜʘʪʝʣʴʥʳʝ ʘʢʪʳ ʠ ʦʙʱʝʩʪʚʝʥʥʦʝ 
ʤʥʝʥʠʝ ï ʜʠʘʣʝʢʪʠʢʘ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ 
ʅʦʤʠʥʘʮʠʷ çʆʙʱʝʩʪʚʝʥʥʦʝ ʤʥʝʥʠʝè ʚ 

ʧʨʝʜʩʪʘʚʣʝʥʥʦʡ ʯʘʩʪʠ ʬʫʥʢʮʠʦʥʘʣʴʥʦ-ʣʦʛʠʯʝʩʢʦʡ 
ʤʦʜʝʣʠ (ʈʠʩ. 1) ʧʦ ʤʥʝʥʠʶ ʘʚʪʦʨʘ ʩʪʘʪʴʠ ʟʘʥʠʤʘʝʪ 
ʪʘʢʦʝ ʞʝ ʚʘʞʥʦʝ ʠ ʦʪʚʝʪʩʪʚʝʥʥʦʝ ʤʝʩʪʦ, ʢʘʢ ʠ 
çɿʘʢʦʥʦʜʘʪʝʣʴʥʳʝ ʘʢʪʳè [2]. ʀʥʩʪʠʪʫʪ 
ʋʧʦʣʥʦʤʦʯʝʥʥʦʛʦ ʧʦ ʧʨʘʚʘʤ ʯʝʣʦʚʝʢʘ ʚ 
ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘʮʠʠ ʫʜʝʣʷʝʪ ʙʦʣʴʰʦʝ ʚʥʠʤʘʥʠʝ 
ʠʟʫʯʝʥʠʶ ʦʙʱʝʩʪʚʝʥʥʦʛʦ ʤʥʝʥʠʷ ʚ ʢʘʞʜʦʤ 
ʥʘʩʝʣʝʥʥʦʤ ʧʫʥʢʪʝ, ʚ ʢʘʞʜʦʤ ʨʝʛʠʦʥʝ ʠ 
ʬʝʜʝʨʘʣʴʥʦʤ ʦʢʨʫʛʝ, ʧʦʥʠʤʘʷ, ʯʪʦ ʪʦʣʴʢʦ ʧʦʩʣʝ 
ʦʙʩʪʦʷʪʝʣʴʥʦʛʦ ʦʙʱʝʥʠʷ ʟʘʢʦʥʦʜʘʪʝʣʴʥʳʝ ʘʢʪʳ 
ʩʪʘʥʦʚʷʪʩʷ ʩʧʦʩʦʙʥʳʤʠ ʦʢʘʟʘʪʴ ʧʦʤʦʱʴ ʠ 
ʧʦʜʜʝʨʞʢʫ [3, 4]. 
ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʨʘʩʩʤʦʪʨʝʥʘ ʥʦʤʠʥʘʮʠʷ 

çɿʘʢʦʥʦʜʘʪʝʣʴʥʳʝ ʘʢʪʳè ʚ ʈʦʩʩʠʡʩʢʦʡ 
ʌʝʜʝʨʘʮʠʠ ʚ ʮʝʣʦʤ ʠ ʚ ʬʝʜʝʨʘʣʴʥʳʭ ʦʢʨʫʛʘʭ ʠ 
ʨʝʛʠʦʥʘʭ ʦʪʜʝʣʴʥʦ. ʇʨʠ ʵʪʦʤ ʦʩʦʙʦʝ ʚʥʠʤʘʥʠʝ 
ʫʜʝʣʠʤ ʬʝʜʝʨʘʣʴʥʳʤ ʟʘʢʦʥʦʜʘʪʝʣʴʥʳʤ ʘʢʪʘʤ, 
ʧʦʩʚʷʱʝʥʥʳʤ ʧʨʦʙʣʝʤʘʤ ʥʝʩʢʦʣʴʢʠʭ ʨʝʛʠʦʥʦʚ. 
ɿʘʪʝʤ, ʚ ʩʚʦʶ ʦʯʝʨʝʜʴ, ʠʟʫʯʠʤ ʧʨʘʚʦʚʳʝ ʜʦʢʫʤʝʥʪʳ 
ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʭ ʨʝʛʠʦʥʦʚ. 
ʅʠʞʝʧʨʠʚʝʜʝʥʥʳʝ ʧʨʠʤʝʨʳ ʧʦʟʚʦʣʠʣʠ 

ʩʬʦʨʤʠʨʦʚʘʪʴ ʪʘʙʣʠʮʫ 2 ʩ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʤʠ ʪʝʨ-
ʤʠʥʘʤʠ, ʚʭʦʜʷʱʠʤʠ ʚ ʬʫʥʢʮʠʦʥʘʣʴʥʦ-ʣʦʛʠʯʝʩʢʫʶ 
ʤʦʜʝʣʴ (ʪʘʙʣ. 2):  
ʇʨʠʤʝʨ 1. ɺ ʪʝʤʘʪʠʯʝʩʢʦʤ ʜʦʢʣʘʜʝ [4, ʩ. 37] 

ʨʘʩʩʤʦʪʨʝʥ ʧʨʦʝʢʪ ʌʝʜʝʨʘʣʴʥʦʛʦ ʟʘʢʦʥʘ çʆ ʧʨʦʚʝ-
ʜʝʥʠʠ ʵʢʩʧʝʨʠʤʝʥʪʘ ʚ ʮʝʣʷʭ ʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʷ ʨʝ-
ʛʫʣʠʨʦʚʘʥʠʷ ʚʦʧʨʦʩʦʚ ʫʩʪʘʥʦʚʣʝʥʠʷ ʠ ʚʳʧʦʣʥʝʥʠʷ 
ʢʚʦʪʳ ʜʣʷ ʧʨʠʝʤʘ ʥʘ ʨʘʙʦʪʫ ʠʥʚʘʣʠʜʦʚ ʚ ʈʝʩʧʫʙ-
ʣʠʢʝ ʉʘʭʘ (ʗʢʫʪʠʷ), ʚ ɺʦʨʦʥʝʞʩʢʦʡ, ʅʠʞʝʛʦʨʦʜ-
ʩʢʦʡ, ʆʨʣʦʚʩʢʦʡ, ʉʚʝʨʜʣʦʚʩʢʦʡ ʠ ʊʚʝʨʩʢʦʡ ʦʙʣʘ-
ʩʪ̫ʭè (ʌʝʜʝʨʘʣʴʥʳʡ ʧʦʨʪʘʣ ʧʨʦʝʢʪʦʚ ʥʦʨʤʘʪʠʚʥʳʭ 
ʧʨʘʚʦʚʳʭ ʘʢʪʦʚ. URL: https://regulation.gov.ru/). 
ʇʨʠʤʝʨ 2. ɺ ʦʪʯʝʪʥʦʤ ʜʦʢʣʘʜʝ ʋʧʦʣʥʦʤʦʯʝʥ-

ʥʦʛʦ ʧʦ ʧʨʘʚʘʤ ʯʝʣʦʚʝʢʘ ʚ ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘʮʠʠ 
ʟʘ 2020 ʛʦʜ [3, ʩ. 214] ʮʠʪʠʨʫʝʪʩʷ ʌʝʜʝʨʘʣʴʥʳʡ ʟʘ-
ʢʦʥ ʦʪ 1 ʤʘʷ 1999 ʛ. N 94-ʌɿ "ʆʙ ʦʭʨʘʥʝ ʦʟʝʨʘ ɹʘʡ-
ʢʘʣ" ʩ ʠʟʤʝʥʝʥʠʷʤʠ ʠ ʜʦʧʦʣʥʝʥʠʷʤʠ. ʉʪʘʪʴʷ 3 
çɻʨʘʥʠʮʳ ɹʘʡʢʘʣʴʩʢʦʡ ʧʨʠʨʦʜʥʦʡ ʪʝʨʨʠʪʦʨʠʠ, ʛʨʘ-
ʥʠʮʳ ʚʦʜʦʦʭʨʘʥʥʦʡ ʟʦʥʳ ʠ ʛʨʘʥʠʮʳ ʨʳʙʦʦʭʨʘʥʥʦʡ 
ʟʦʥʳ ʦʟʝʨʘ ɹʘʡʢʘʣè ʚ ʧʫʥʢʪʝ 2 ʧʦʟʚʦʣʠʪ ʥʘʤ ʟʘʧʦʣ-
ʥʠʪʴ ʩʦʦʪʚʝʪʩʪʚʫʶʱʫʶ ʷʯʝʡʢʫ ʚ ʩʪʨʦʢʝ çʈʝʛʠʦʥʳè. 

2. ʆʨʛʘʥʳ ʠʩʧʦʣʥʠʪʝʣʴʥʦʡ ʚʣʘʩʪʠ ʈʝʩʧʫʙʣʠʢʠ 
ɹʫʨʷʪʠʷ, ʦʨʛʘʥʳ ʠʩʧʦʣʥʠʪʝʣʴʥʦʡ ʚʣʘʩʪʠ ʀʨʢʫʪ-
ʩʢʦʡ ʦʙʣʘʩʪʠ, ʦʨʛʘʥʳ ʠʩʧʦʣʥʠʪʝʣʴʥʦʡ ʚʣʘʩʪʠ ɿʘ-
ʙʘʡʢʘʣʴʩʢʦʛʦ ʢʨʘʷ ʚ ʧʦʨʷʜʢʝ, ʫʩʪʘʥʦʚʣʝʥʥʦʤ ʇʨʘ-
ʚʠʪʝʣʴʩʪʚʦʤ ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘʮʠʠ, ʦʙʝʩʧʝʯʠ-
ʚʘʶʪ ʠʥʬʦʨʤʠʨʦʚʘʥʠʝ ʥʘʩʝʣʝʥʠʷ ɹʘʡʢʘʣʴʩʢʦʡ 
ʧʨʠʨʦʜʥʦʡ ʪʝʨʨʠʪʦʨʠʠ ʦ ʛʨʘʥʠʮʘʭ ɹʘʡʢʘʣʴʩʢʦʡ 
ʧʨʠʨʦʜʥʦʡ ʪʝʨʨʠʪʦʨʠʠ, ʚ ʪʦʤ ʯʠʩʣʝ ʦ ʛʨʘʥʠʮʘʭ 
ʵʢʦʣʦʛʠʯʝʩʢʠʭ ʟʦʥ, ʠ ʦʙ ʦʩʦʙʝʥʥʦʩʪʷʭ ʨʝʞʠʤʘ ʵʢʦ-
ʣʦʛʠʯʝʩʢʠʭ ʟʦʥ. 
ʇʨʠʤʝʨ 3. ɺ ʌʦʨʤʝ ʩʚʦʜʥʦʛʦ ʦʪʯʝʪʘ ʦ ʧʨʦʚʝ-

ʜʝʥʠʠ ʦʮʝʥʢʠ ʨʝʛʫʣʠʨʫʶʱʝʛʦ ʚʦʟʜʝʡʩʪʚʠʷ ʧʨʦʝʢʪʘ 
ʌʝʜʝʨʘʣʴʥʦʛʦ ʟʘʢʦʥʘ çʆ ʧʨʦʚʝʜʝʥʠʠ ʵʢʩʧʝʨʠ-
ʤʝʥʪʘéè (ʇʨʠʤʝʨ 1) ʚ ʢʘʯʝʩʪʚʘ ʦʙʨʘʟʮʘ ʧʨʠʚʝʜʝʥ 
ʌʝʜʝʨʘʣʴʥʳʡ ʟʘʢʦʥ ʦʪ 27.11.2018 ˉ 422-ʌɿ çʆ 
ʧʨʦʚʝʜʝʥʠʠ ʵʢʩʧʝʨʠʤʝʥʪʘ ʧʦ ʫʩʪʘʥʦʚʣʝʥʠʶ ʩʧʝʮʠ-
ʘʣʴʥʦʛʦ ʥʘʣʦʛʦʚʦʛʦ ʨʝʞʠʤʘ çʅʘʣʦʛ ʥʘ ʧʨʦʬʝʩʩʠʦ-
ʥʘʣʴʥʳʡ ʜʦʭʦʜè.  
1. ɺ ʩʦʦʪʚʝʪʩʪʚʠʠ ʩ ʧʫʥʢʪʦʤ 8 ʩʪʘʪʴʠ 

1 ʅʘʣʦʛʦʚʦʛʦ ʢʦʜʝʢʩʘ ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘ-
ʮʠʠ ʥʘʯʘʪʴ ʧʨʦʚʝʜʝʥʠʝ ʵʢʩʧʝʨʠʤʝʥʪʘ ʧʦ ʫʩʪʘʥʦʚ-
ʣʝʥʠʶ ʩʧʝʮʠʘʣʴʥʦʛʦ ʥʘʣʦʛʦʚʦʛʦ ʨʝʞʠʤʘ çʅʘʣʦʛ ʥʘ 
ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʡ ʜʦʭʦʜè ʚ ʩʣʝʜʫʶʱʠʭ ʩʫʙʲʝʢʪʘʭ 
ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘʮʠʠ: 
1) ʩ 1 ʷʥʚʘʨʷ 2019 ʛʦʜʘ ʚ ʛʦʨʦʜʝ ʬʝʜʝʨʘʣʴʥʦʛʦ 

ʟʥʘʯʝʥʠʷ ʄʦʩʢʚʝ, ʚ ʄʦʩʢʦʚʩʢʦʡ ʠ ʂʘʣʫʞʩʢʦʡ ʦʙʣʘ-
ʩʪʷʭ, ʘ ʪʘʢʞʝ ʚ ʈʝʩʧʫʙʣʠʢʝ ʊʘʪʘʨʩʪʘʥ (ʊʘʪʘʨ-
ʩʪʘʥ); 
2) ʩ 1 ʷʥʚʘʨʷ 2020 ʛʦʜʘ ʚ ʛʦʨʦʜʝ ʬʝʜʝʨʘʣʴʥʦʛʦ 

ʟʥʘʯʝʥʠʷ ʉʘʥʢʪ-ʇʝʪʝʨʙʫʨʛʝ, ʚ ɺʦʣʛʦʛʨʘʜʩʢʦʡ, ɺʦ-
ʨʦʥʝʞʩʢʦʡ, ʃʝʥʠʥʛʨʘʜʩʢʦʡ, ʅʠʞʝʛʦʨʦʜʩʢʦʡ, ʅʦʚʦ-
ʩʠʙʠʨʩʢʦʡ, ʆʤʩʢʦʡ, ʈʦʩʪʦʚʩʢʦʡ, ʉʘʤʘʨʩʢʦʡ, ʉʘʭʘ-
ʣʠʥʩʢʦʡ, ʉʚʝʨʜʣʦʚʩʢʦʡ, ʊʶʤʝʥʩʢʦʡ, ʏʝʣʷʙʠʥʩʢʦʡ 
ʦʙʣʘʩʪʷʭ, ʚ ʂʨʘʩʥʦʷʨʩʢʦʤ ʠ ʇʝʨʤʩʢʦʤ ʢʨʘʷʭ, ʚ ʅʝ-
ʥʝʮʢʦʤ ʘʚʪʦʥʦʤʥʦʤ ʦʢʨʫʛʝ, ʍʘʥʪʳ-ʄʘʥʩʠʡʩʢʦʤ 
ʘʚʪʦʥʦʤʥʦʤ ʦʢʨʫʛʝ ï ʖʛʨʝ, ʗʤʘʣʦ-ʅʝʥʝʮʢʦʤ ʘʚ-
ʪʦʥʦʤʥʦʤ ʦʢʨʫʛʝ, ʚ ʈʝʩʧʫʙʣʠʢʝ ɹʘʰʢʦʨʪʦʩʪʘʥ. 
3) ʩ 1 ʠʶʣʷ 2020 ʛʦʜʘ ʚ ʩʫʙʲʝʢʪʘʭ ʈʦʩʩʠʡʩʢʦʡ 

ʌʝʜʝʨʘʮʠʠ, ʥʝ ʫʢʘʟʘʥʥʳʭ ʚ ʧʫʥʢʪʘʭ 1 ʠ 2 ʥʘʩʪʦʷ-
ʱʝʡ ʯʘʩʪʠ, ʩ ʫʯʝʪʦʤ ʧʦʣʦʞʝʥʠʡ ʯʘʩʪʝʡ 1.1 ʠ 1.2 
ʥʘʩʪʦʷʱʝʡ ʩʪʘʪʴʠ. 
ʇʨʠʤʝʨ 4. ɿʘʩʣʫʞʠʚʘʝʪ ʚʥʠʤʘʥʠʝ ʧʨʝʜʣʦʞʝ-

ʥʠʝ ʵʢʩʧʝʨʪʦʚ ʦ ʚʚʝʜʝʥʠʠ ʢʚʦʪʠʨʦʚʘʥʠʷ ʨʘʙʦʯʠʭ 
ʤʝʩʪ ʜʣʷ ʣʠʮ ʧʨʝʜʧʝʥʩʠʦʥʥʦʛʦ ʚʦʟʨʘʩʪʘ ʩ ʫʩʪʘʥʦʚ-
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ʣʝʥʠʝʤ ʨʘʟʤʝʨʘ ʢʚʦʪʳ ʚ ʢʘʞʜʦʤ ʩʫʙʲʝʢʪʝ ʈʦʩʩʠʡ-
ʩʢʦʡ ʌʝʜʝʨʘʮʠʠ ʩ ʫʯʝʪʦʤ ʜʝʤʦʛʨʘʬʠʯʝʩʢʦʡ ʩʠʪʫʘ-
ʮʠʠ [4, ʩ. 39].  
ʇʨʠʤʝʨ 5. ɿʘʩʣʫʞʠʚʘʝʪ ʚʥʠʤʘʥʠʷ ʦʧʳʪ ʢʦʤ-

ʧʣʝʢʩʥʦʛʦ ʨʝʰʝʥʠʷ ʧʨʦʙʣʝʤʳ ʨʝʩʦʮʠʘʣʠʟʘʮʠʠ ʣʠʮ, 
ʦʩʚʦʙʦʞʜʝʥʥʳʭ ʠʟ ʤʝʩʪ ʣʠʰʝʥʠʷ ʩʚʦʙʦʜʳ, ʈʝʩʧʫʙ-
ʣʠʢʠ ʊʘʪʘʨʩʪʘʥ [3, ʩ. 288]: 
ʇʦʩʪʘʥʦʚʣʝʥʠʝʤ ʂʘʙʠʥʝʪʘ ʄʠʥʠʩʪʨʦʚ ʈʝʩʧʫʙ-

ʣʠʢʠ ʊʘʪʘʨʩʪʘʥ ʦʪ 29 ʠʶʣʷ 2019 ʛ. ˉ 631 çʆʙ ʦʨʛʘ-
ʥʠʟʘʮʠʠ ʚ ʈʝʩʧʫʙʣʠʢʝ ʊʘʪʘʨʩʪʘʥ ʜʝʷʪʝʣʴʥʦʩʪʠ ʧʦ 
ʨʝʩʦʮʠʘʣʠʟʘʮʠʠ ʣʠʮ, ʦʩʚʦʙʦʞʜʝʥʥʳʭ ʠʟ ʤʝʩʪ ʣʠʰʝ-
ʥʠʷ ʩʚʦʙʦʜʳè (ʆʬʠʮʠʘʣʴʥʳʡ ʧʦʨʪʘʣ ʧʨʘʚʦʚʦʡ ʠʥ-
ʬʦʨʤʘʮʠʠ ʈʝʩʧʫʙʣʠʢʠ ʊʘʪʘʨʩʪʘʥ // URL: 
https://pravo.tatarstan.ru/npa_kabmin/post) ʩʦʟʜʘʥʘ 
ʤʝʞʚʝʜʦʤʩʪʚʝʥʥʘʷ ʨʘʙʦʯʘʷ ʛʨʫʧʧʘ (ʚ ʤʫʥʠʮʠʧʘʣʴ-
ʥʳʭ ʨʘʡʦʥʘʭ ʠ ʛʦʨʦʜʩʢʠʭ ʦʢʨʫʛʘʭ - ʪʝʨʨʠʪʦʨʠʘʣʴ-
ʥʳʝ ʢʦʤʠʩʩʠʠ) ʜʣʷ ʨʝʰʝʥʠʷ ʢʦʤʧʣʝʢʩʘ ʤʝʨ ʩʦʮʠ-
ʘʣʴʥʦ-ʵʢʦʥʦʤʠʯʝʩʢʦʛʦ, ʧʝʜʘʛʦʛʠʯʝʩʢʦʛʦ, ʧʨʘʚʦʚʦʛʦ 

ʭʘʨʘʢʪʝʨʘ ʚ ʮʝʣʷʭ ʨʝʠʥʪʝʛʨʘʮʠʠ ʚ ʦʙʱʝʩʪʚʦ ʦʩʚʦʙʦ-
ʜʠʚʰʠʭʩʷ ʠʟ ʤʝʩʪ ʣʠʰʝʥʠʷ ʩʚʦʙʦʜʳ ʣʠʮ: ʧʦʩʪʧʝʥʠ-
ʪʝʥʮʠʘʨʥʦʝ ʩʦʧʨʦʚʦʞʜʝʥʠʝ; ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʘʷ 
ʦʨʠʝʥʪʘʮʠʷ ʠ ʪʨʫʜʦʚʘʷ ʘʜʘʧʪʘʮʠʷ; ʞʠʣʠʱʥʦʝ ʠ ʙʳ-
ʪʦʚʦʝ ʫʩʪʨʦʡʩʪʚʦ; ʤʝʜʠʮʠʥʩʢʦʝ ʩʦʧʨʦʚʦʞʜʝʥʠʝ; 
ʧʩʠʭʦʣʦʛʠʯʝʩʢʘʷ ʧʦʜʜʝʨʞʢʘ; ʩʦʜʝʡʩʪʚʠʝ ʚ ʚʦʩʩʪʘ-
ʥʦʚʣʝʥʠʠ ʫʪʨʘʯʝʥʥʳʭ ʩʦʮʠʘʣʴʥʳʭ ʩʚʷʟʝʡ. 
ɼʘʥʥʳʡ ʧʨʠʤʝʨ ʦʯʝʥʴ ʧʦʢʘʟʘʪʝʣʝʥ ï ʧʝʨʝʜ 

ʥʘʤʠ ʫʞʝ ʤʥʦʛʦʢʨʠʪʝʨʠʘʣʴʥʳʡ ʦʧʪʠʤʠʟʘʮʠʦʥʥʳʡ 
ʚʳʯʠʩʣʠʪʝʣʴʥʳʡ ʦʙʲʝʢʪ [5]. 
ɺ ʩʘʤʦʤ ʜʝʣʝ, ʢʦʤʧʣʝʢʩʥʦʝ ʨʝʰʝʥʠʝ ï ʧʨʠʥʷ-

ʪʠʝ ʥʦʨʤʘʪʠʚʥʳʭ ʧʨʘʚʦʚʳʭ ʘʢʪʦʚ ʨʘʟʥʳʤʠ ʚʝʜʦʤ-
ʩʪʚʝʥʥʳʤʠ ʫʯʨʝʞʜʝʥʠʷʤʠ, ʦʙʝʩʧʝʯʠʚʘʶʱʠʤʠ ʩʦ-
ʮʠʘʣʴʥʦ- ʵʢʦʥʦʤʠʯʝʩʢʦʝ, ʧʝʜʘʛʦʛʠʯʝʩʢʦʝ, ʧʨʘʚʦʚʦʝ 
ʩʦʜʝʨʞʘʥʠʝ ï ʦʙʨʘʟʫʝʪ ʤʥʦʞʝʩʪʚʦ ʨʘʟʣʠʯʥʳʭ ʮʝʣʝ-
ʚʳʭ ʬʫʥʢʮʠʡ, ʦʙʣʘʩʪʝʡ ʜʦʧʫʩʪʠʤʳʭ ʟʥʘʯʝʥʠʡ, ʥʝ-
ʠʟʚʝʩʪʥʳʭ ʧʝʨʝʤʝʥʥʳʭ, ʧʦʜʣʝʞʘʱʠʭ ʦʧʨʝʜʝʣʝʥʠʶ. 

ʊʘʙʣʠʮʘ 2 
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ɺ ʪʝʤʘʪʠʯʝʩʢʦʤ ʜʦʢʣʘʜʝ [4] ʨʘʟʜʝʣ 1.2. çɼʠʥʘ-

ʤʠʢʘ ʠ ʪʝʤʘʪʠʢʘ ʦʙʨʘʱʝʥʠʡ ʢ ʋʧʦʣʥʦʤʦʯʝʥʥʦʤʫ 

ʧʦ ʧʨʘʚʘʤ ʯʝʣʦʚʝʢʘ ʚ ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘʮʠʠ ʧʦ ʚʦ-

ʧʨʦʩʘʤ ʟʘʱʠʪʳ ʪʨʫʜʦʚʳʭ ʧʨʘʚè ʧʦʟʚʦʣʠʣ ʚʳʜʝʣʠʪʴ 

ʯʠʩʣʝʥʥʫʶ (ʚʳʜʝʣʝʥʘ ʰʨʠʬʪʦʤ ʚ ʊʘʙʣʠʮʝ 3) ʠ ʦʧʠ-

ʩʘʪʝʣʴʥʫʶ ʩʦʩʪʘʚʣʷʶʱʠʝ ʜʣʷ ʧʷʪʠ ʥʘʠʙʦʣʝʝ ʭʘʨʘʢ-

ʪʝʨʥʳʭ ʪʝʤʘʪʠʢ. ɼʣʷ ʜʘʣʴʥʝʡʰʝʛʦ ʦʧʠʩʘʥʠʷ ʧʨʝʜ-

ʩʪʘʚʠʤ ʩʦʚʦʢʫʧʥʦʩʪʴ ʜʘʥʥʳʭ ʪʝʤʘʪʠʢ ʚ ʚʠʜʝ ʪʘʙ-

ʣʠʮʳ ʠʟ N ʩʪʦʣʙʮʦʚ. ɸʥʘʣʦʛʠʯʥʳʤ ʦʙʨʘʟʦʤ ʧʨʠʚʝ-

ʜʝʥʳ ʧʨʠʤʝʨʳ ʠʟ ʊʘʙʣʠʮʳ 2, ʧʨʠʯʝʤ N Í M: 

ʊʘʙʣʠʮʘ 3 

 
 

ɽʜʠʥʠʮʝʡ ʠʟʤʝʨʝʥʠʷ ʪʝʤʘʪʠʢ ʷʚʣʷʝʪʩʷ ʢʦʣʠʯʝ-

ʩʪʚʦ ʦʙʨʘʱʝʥʠʡ ʚ ɸʧʧʘʨʘʪ ʋʧʦʣʥʦʤʦʯʝʥʥʦʛʦ ʧʦ 

ʧʨʘʚʘʤ ʯʝʣʦʚʝʢʘ ʚ ʈʦʩʩʠʡʩʢʦʡ ʌʝʜʝʨʘʮʠʠ, ʝʜʠʥʠʮʫ 

ʠʟʤʝʨʝʥʠʷ ʚ ʧʨʠʤʝʨʘʭ ʧʨʝʜʩʪʦʠʪ ʚʳʙʨʘʪʴ, ʦʧʨʝʜʝ-

ʣʠʪʴ, ʚʦʟʤʦʞʥʦ çʥʘʟʥʘʯʠʪʴè. ʕʪʦ ʤʦʞʝʪ ʙʳʪʴ ʠ ʢʦ-

ʣʠʯʝʩʪʚʦ ʦʙʨʘʱʝʥʠʡ ʚ ʢʘʞʜʦʤ ʧʨʠʤʝʨʝ. ʅʘʧʨʠʤʝʨ, 


